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CHAPTERII

LITERATUREREVIEW

Thischapterpresents:(1)conceptoferroranalysis,(2)conceptof

error,(3)conceptofpronunciation,(4)conceptofpronunciationerror,and

(5)plosiveconsonants,(6)previousrelatedstudies.

2.1ConceptofErrorAnalysis

2.1.1DefinitionofErrorAnalysis

Someexpertsdefinewhattheerroranalysisis.Macharia(2013)

defines that error analysis (EA) provides a methodology for

investigating alearner’slanguage.Moreover,Richard and Schmidt

(2010)assumeerroranalysis(EA)asthestudyandanalysisofthe

errorsmadebythesecondlanguagelearners.Hasyim (2002)also

explainsthaterroranalysisisanactivitytorevealerrorsfoundin

writing and speaking.Continuously,Crystal(2008)also gives the

definitionoferroranalysis.Heexplainsthaterroranalysis(EA)isasa

techniqueforidentifying,classifying,andsystematicallyinterpreting

the unacceptable formsproduced bysomeone learning a foreign

language,usinganyoftheprinciplesandproceduresprovidedby

linguistics.AsmentionedbyBrown(1980),erroranalysisisthefact

thatlearnerdomakeerrorsandthattheseerrorscanbeobserved,

analyzed,andclassifiedtorevealsomethingofthesystem operating

withinthelearners(ascitedinHasyim,2002,p.43).Basedonsome

definitionsabove,erroranalysis(EA)aresomeactivitiesthatareused
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toanalyze,observe,andclassifytheerrorswhicharemadebythe

studentsinwritingandspeaking.

Advantagesin erroranalysisare veryhelpfulforstudentsand

teachers in learning English as foreign language.Notonly error

analysis is considered bad,butalso itis usefulto know the

weaknessesofstudentsthemselvesandtomakebenchmarksfor

teacherswhetherthewaysandmethodstheyuseeffectivelyornot.It

isinlinetoHasyim (2002)statedthaterroranalysisisadvantageous

forbothlearnersandteachers.Forlearners,erroranalysisisneededto

show them inwhataspectingrammarwhichisdifficultforthem,

whereasforteachers,itisrequiredtoevaluatethemselveswhether

theyaresuccessfulornotinteachingEnglish.Ellis(1997)alsoadds

theadvantagesoferror.First,theyareconspicuousfeatureslearner

language,raising the importantquestion “why do learners make

error?”.Second,itisusefulforteacherstoknow whaterrorslearner

make.Third,paradoxically,itis possible thatmaking errormay

actuallyhelpthelearnerstolearnwhentheyself-correcttheerrors

theymake.Erdogan(2005)alsoaddsthecontributionoferroranalysis

as itenables the teachers to find outthe sources ofand take

pedagogicalprecautionstowardthem.

2.2ConceptofError

2.2.1DifferencesbetweenErrorandMistake

Errorsand mistakesdefined bysome expert.Funder(1987)
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statesanerrorisajudgmentofalaboratorystimulusthatdeviates

from amodelofhow thatjudgmentshouldbemade.Amistake,by

contrast,is an incorrectjudgmentin the realworld,such as a

misjudgmentofarealperson,andsomustbedeterminedbydifferent

criteria.AlignedwithJabeen,Kazemian,andMustafai(2015)state

errors are the result of incomplete learning and linguistic

incompetencyofthelearnersanderrorscannotbeself-corrected.

Whilemistakesaretheresultsofpoorperformanceoflanguagedue

tomanyfactorslikefatigueandcarelessnessonthepartoflearners

etc.According to Ellis (1997)errors reflectgaps in a learners’

knowledge.Mistakesreflectoccasionallapsesinperformance.Brown

(2007)addsamistakereferstoaperformanceerrorthatiseithera

random guessora“slip”inthatitisafailuretoutilizeaknownsystem

correctly.Meanwhile,errorisanoticeabledeviationfrom theadult

grammarofanativespeaker,reflectsthecompetenceofthelearner.

From somedefinitionsabovebyexperts,Iconcludedthaterrors

and mistakeslooksimilarbuttherearetwo differentwordswith

differentmeanings.Erroraremadeduetothelackofknowledge.

Whereas,mistakesaredonebyaccidental.Thesubjectknowthatitis

wrong.Errorsandmistakesarepartoflearningprocesswhichisnot

separatedfrom itslearning.Itistheoutcomeofindividuallyprocess

andneedstrategyormethodthatappropriatewithit.
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2.2.2TypesofError

Dulay,et.al,(1982)statesthattherearefourtaxonomiesoferrors.

Eachofthem isclassifiedintoseveralcategorieserrors.

1.Linguisticcategorytaxonomy

The errors are classified according to the linguistic

component, using linguistic terms, namely phonology,

morphology,syntax,semantic.

a.Languagecomponentsincludephonology(pronunciation),

syntaxandmorphology(grammar),semanticsandlexicon

(meaningandvocabulary),anddiscourse(style).

b.Constituents include the elements thatcomprise each

languagecomponent.Forexample,withinsyntaxonemay

askwhethertheerrorisinthemainorsubordinateclause;

andwithinaclause,whichconstituentisaffected,e.g.the

noun phrase,the auxiliary verb,the verb phrase,the

preposition,theadverb,theadjectives,andsoforth.

2.Surfacestrategytaxonomy

According to Dulay,Burt,and Krashen (1982)a surface

strategytaxonomyhighlightsthewayssurfacestructuresare

altered:learnermayomitnecessaryitemsoraddunnecessary

one;theymaymisform itemsormisorderthem.Therefore,

Dulay,etal.divide the errorbased on surface strategy

taxonomyinfourcategories:omission,addition,misformation,
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andmisordering.

a.Omission

Omission is characterized bythe absence ofone

more elements,which are needed in a phrase ora

sentenceconstruction.Forexample,theword‘test’[test]

ispronouncedas[tes].

b.Addition

Additionischaracterizedbythepresenceofoneor

moreelementsthatarenotneeded.Forexample,the

word‘car’[ka:]ispronouncedas[kΛr].

c.Misformation

Misformationischaracterizedbytheusethewrong

form ofelementsinaphraseorasentence.Forexample

iswhenthelearnerpronouncedtheword‘thin’[θin]as

[tin].

d.Misordering

Misordering is characterized by the incorrect

placementororderofonemorelanguageelementsina

phraseorasentence.Forexample,theword‘ask’[a:sk]

ispronouncedas[a:ks].

3.Comparativecategorytaxonomy
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Dulay,et.al,(1982)states comparative taxonomy is a

classification oferrorsbased on comparisonsbetween the

structureofL2errorsandcertainothertypesofconstructions.

Moreover,Dulay,et.al,(1982)statethesecomparisonshave

yielded the two majorerrors categories in this taxonomy:

developmental errors and interlingual errors. Two other

categories that have been used in comparative analysis

taxonomiesarederivedfrom thefirsttwo:ambiguouserrors,

whichareclassifiableaseitherdevelopmentalorinterlingual;

andofcourse,thegrabbagcategory,Other,whichareneither.

Therearefourcategoriesoferrors,asfollows:

a.DevelopmentalErrors

AccordingtoKaweera(2013)explaindevelopmental

errors are errors similarto those made by children

learningthattargetlanguageastheirfirstlanguage.It

occurswhenthelearnershypothesizeaboutthetarget

languagebasedontheirlimitedknowledge.

b.InterlingualErrors

Brown (2000)statesthatinterlingual(Interference)

errorsarethoseerrorsthataretraceabletolearner’sfirst

languageormothertongueinterference.Theseerrors

areattributabletonegativeinterlingualtransfer(ascited
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inSawalmeh2013,p.4).

c.AmbiguousErrors

Ambiguouserrorsarethosethatcouldbeclassified

equally wellas developmentalor interlingual.Itis

because these errors reflect the learner‘s native

languagestructure,andatthesametime,theyareofthe

typefoundinthespeechofchildrenacquiringafirst

language.

d.OtherErrors

Fewtaxonomiesarecompletewithoutagrabbagfor

itemsthatdo notfitinto anyothercategory.Inthis

particulartypeoftaxonomy,thegrabbagerrorsshould

beofmorethanpassinginterest.

4.CommunicativeEffectCategoryTaxonomy

Thecommunicativeeffectclassificationdealswitherrors

from theperspectiveoftheireffectonthelistenerorreader.It

focusesondistinguishingbetweenerrorsthatseem tocause

miscommunicationandthosethatdonot.Errorsthataffectthe

overall organization of the sentence hinder successful

communication,whileerrorsthataffectasingleelementofthe

sentenceusuallydonothindercommunication.Itconsistof
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twocategories.Theyareasfollows:

a.Localerrors

Localerrorsarecausedbytheomissionofoneor

more language elements in a sentence construction,

which disturb the process of communication. An

awkwardsentenceisusuallytheresultofthiskindor

errors.

b.Globalerrors

Globalerrorsaretheerrors,whichcausetheentire

messageconveyednottobeunderstandableforreaders

orlisteners.

2.3ConceptofPronunciation

Someexpertsassumewhatthepronunciationis.Gilakjani(2016)

explainspronunciationislearntbyrepeatingsoundsandcorrectingthem

whenproducedinaccurately.Whenlearnersstartlearningpronunciation

theymakenewhabitsandovercomethedifficultiesresultingfrom thefirst

language.Zapataadds(2007)thatpronunciationispartofspeechwhich

includesword,intonation,andthesoundsoflanguage.Furthermore,Jam,

Domakani,andKasegari,(2014)alsogivedefinitionofpronunciationin

whichpronunciationisakeyelementinlearningalanguagewithoutwhich

comprehensionwouldbehindered.Basedonsomedefinitionsbyexperts

above,pronunciationistheactofresultofproducingofspeechsound,
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includingword,intonationandthesoundsoflanguage.Itisthebestthing

inprocessinganewlanguage.

Pronunciationhasvitalpartinlearninglanguage.ItisheldbyShak,

Lee,andStephen(2016).Theydefinethatpronunciationplaysavitalpart

in employability. Moreover, Gilakjani and Ahmadi (2011) explain

pronunciation hasa fundamentalinfluencein learning language.Itis

importantatthispointintimetomakeadistinctionbetweenspeakingand

pronunciation as it is sometimes wrongly applied interchangeably.

Pronunciationisviewedasasub-skillofspeaking.Generally,ifwewantto

changethewayalearnerpronounceswords,wehavetochangetheway

theythinkaboutthecomponentsoundsofthosewords.Thisgoesnotjust

forindividualsounds,butforbiggerelementsofspeech,suchassyllables,

stresspatternsandrhythm.Despitethis,theteachingofpronunciation

remainslargelyneglectedinthefieldofEnglishlanguageteaching.In

manyEnglishlanguageclassrooms,teachingpronunciationisgrantedthe

leastattention.

AccordingtoJoanneKenworthy(2002),inpronunciationthereare

somefactorsthataffectpronunciationlearningasfollow:

1.Thenativelanguage:thenativelanguageisanimportantfactorin

learningtopronounce.

2.Theagefactor:someonepronouncesasecondlanguagelikea

native,theyprobablystartedlearningitasachild.
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3.Amountofexposure:itistemptingtoviewthissimplyasamatter

ofwhetherthelearnerislivinginEnglish–speakingcountryornot.

4.Phoneticability:itiscommonlyview thatsomepeoplehavea

“betterear”forforeignlanguagesthanothers.Thisskillhasbeen

variouslytermedaptitudefororalmimicryphoneticcodingability

orauditorydiscriminationability.

5.Attitudeandidentity:ithasbeenclaimedthatfactorssuchasa

person’s“senseofidentity”andfeelingsofgroupaffiliationare

strongdeterminersoftheacquisitionofaccuratepronunciationof

aforeignlanguage.

6.Motivation and concern forgood pronunciation some learners

seem tobeconcernedabouttheirpronunciationthanothers.

2.4ConceptofPronunciationError

2.4.1DefinitionofPronunciationError

Eslami, Estaji, & Elyasi (2014) briefly states that

mispronunciation or pronunciation errors are words that are

pronounced in a wrong way. Djajaningrat (2011) states as

consequence of all the difficulties provided by the English

pronunciation,many English language learners as wellas the

Indonesianlearnerstendtogenerateerrorsinthearticulationofthe

sounds (as cited in Mulansari,Basri,and Hastini,2014,p.2).
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AccordingtoBrown(2007)mispronunciationcanbeareasonwhy

sometimesaconversationleadstofailure;hence,phonologywhichis

consideredacomponentofgrammaticalcompetencesubcategorized

withincommunicativecompetence(ascitedinFatemi,Sobhani,and

Abolhassani,2012,p.69).Itexplainsthatpronunciationisneglected

skillsnowadaysandcausedfailingincommunications,teacherand

curriculum designertakethepronunciationerrorforanswered.

2.4.2ClassificationofPronunciationError

This research framework for pronunciation error

classification was mainly drawn from Keshavarz’s (2008)

pronunciation errortaxonomy.According to Jam,Domakini,and

Kasegari(2014),regardingpronunciation,thebestcategoryprovided

fordistinguishing differentsources ofpronunciation errors was

developedbyKeshavarz(2008)whodividedthepronunciationerrors

intotwodifferentgroups.

a.InterlingualErrors

1.TheAbsenceofSomeTargetLanguagePhoneme

Itconsistsoferrorswhichmaybeduetotheabsence

of some target language phonemes (vowels or

consonants)inthelearners’firstlanguage.[p],[t],and[k]

sounds with aspirated cannot be found in Bahasa
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Indonesia.Forexample,consonantsound [p]willlead

IndonesianEFLlearnerstopronouncethewordsparkas

[pa:k]with no aspirated and clock as [klɑk]with no

aspirated.
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2.TheDifferenceswhichExistbetweentheFirstandSecond

languageSyllableStructures

Yuliati(2014)assertsthatBahasaIndonesiadonot

have two orthree consonants in the syllable onset

position,two–fiveconsonantsinsyllablecodaposition,

andvoicedstopconsonantinthefinalposition.Asthe

reasonIndonesianspeakersofEnglishmayfindsome

difficulties in pronouncing it. According to ‘Asian

Language Notes’uses contrastive analysis to seek to

explainerrorsfoundintheEnglishofIndonesian/Malay

speakers,thaterrorsoccurwithvoicedstopsbecause‘no

voiced stops occur finally in BI [Bahasa

Indonesia/Indonesianlanguage]’.Indonesianstopsinfinal

positionareunreleasedandvoiceless(ascitedinMathew,

1997,p.63).Forexample,Final[d]wasrealizedas[t],final

[g]wassubstitutedby[k],andfinal[b]wasdevoicedas[p].

b. IntralingualErrors

1.SpellingPronunciation

Thethirdgroup,whichcalledspellingpronunciation,

referred to thelearners’tendencyto pronouncewords

exactly the ways they were written. For example,
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pronouncinganalysisas*[analisis]insteadof[ǝ’nælǝsis].
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2.TheLearner’sTendencytoPronouncetheSilentLetters

Thistypeoferrorsreferstothelearners’tendencyto

pronouncethesilentlettersinwords.Pronouncingthe

wordhonestas[hanes]insteadof['ɒnɪst].
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Table1.ClassificationofPronunciationErrorsbasedonKeshavarz(2008)

Taxonomy

InterlingualError IntralingualError

1.Theabsenceofsometarget

languagelanguagephonemes

[p]:paper['peipe(r)]

[t]:talk[tͻ:k]

[k]:creaky['kri:ki]

[b]:baffle['bæfl]

[g]:greasy['gri:si]

1.Spellingpronunciation

Analysis[ǝ'nælǝsis]

Blood[blᴧd]

Colon['kǝʊlǝn]

Hero['hiǝrǝʊ]

Lemon[‘lemǝn]

Pencil['pensl]

Lime[laim]

2.Thedifferenceswhichexist

betweenthefirstandsecond

languagesyllablestructures

Epenthesis(twoorthree

consonantsinthesyllable

onsetposition)

Class[klæs]

2.Thelearners’tendencyto

pronouncethesilentletter

SilentB:tomb[tu:m]

SilentC:truck[trᴧk]

SilentD:wednesday['wendzdei]

SilentG:high[haI]
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Blue[blu:]

Play[plei]

Brick[brik]

Finalconsonantdeletion(two

–fiveconsonantsinsyllable

codaposition)

Test[‘test]

Least[li'st]

Finalconsonantclusters

devoicing(voicedstop

consonantinthefinal

position)

Big['big]

Food['fu:d]

SilentK:knot[nɑt]

SilentL:half[hɑ:f]

SilentN:column['kɒlǝm]

SilentP:psychology[sᴧI'kɒlǝdƷi]

SilentS:aisle[ail]

SilentT:listen['lisǝn]

SilentU:guide[gaid]

SilentW:answer['ɑ:nsǝ(r)]

2.5PlosiveConsonant

ForthedescriptionofEnglishconsonantphonemes,weusedthe

distinctivefeatures:theintensityofarticulation,theplaceofarticulation,
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andthemannerofarticulation.Therewereeightmannersofarticulation

whichplosivewasoneofthem.

Plosiveorstopmeansproducingaconsonantbystoppingtheair

flow atsomepointandreleasingit.ItisheldbyJiang,Chen,andAlwan

(2000)explainthatplosiveconsonantsareproducedbyfirstforminga

completeclosureinthevocaltract,viaaconstrictionattheplaceof

articulation,duringwhichthereiseithersilenceoralow-frequencyhum

(called voicebar/prevoicing).Moreover,Skandera and Burleigh (2005)

explainthatplosives,orstops[Verschlusslaute],aresoundsforwhichthe

speakermakesacompleteclosureatsomepointinthevocaltract,builds

uptheairpressurewhiletheclosureisheld,andthenreleasestheair

explosivelythroughthemouth.Poortadds(1991)thatintheEnglish

language,stopconsonantsareformedbymakingtheconstrictionata

pointbetweenthelipsandthevelum.

Englishhas6plosiveconsonants.Itisproducedatbilabialpointof

articulation[b,p,],atalveolarpointofarticulation[d,t,]andatvelarpointof

articulation[g,k].Plosivesaredividedintotwotypes,voiced(b,d,g)and

voiceless(p,t,k).

According to Henton,Ladefoged and Maddieson (1992) the

formationofastop consonantnormallyconsistofthreeconsecutive

phases:

1. Theonsetofclosure,whenonearticulatorisapproachingtheother.

2. The closure,when the articulators are held together,completely
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obstructingtheairflow andcreatingapressurebuildupbehindthe

constriction.

3. Theoffsetofclosure,whenthearticulatorsaremovingapartagain(as

citedinPoort,1991).

2.5.1/p/and/b/

/p/isastrongstopconsonantand/b/isaweakstopconsonant.

/p/isvoicelessbilabialstopand/b/isvoicedbilabialstop.

Howtopronounce/p/and/b/accordingtoO’Connor(1980):

1.Thelipsareclosedfirmlyandthesoftpalateisraisedsothatthe

breathcannotgetoutofeitherthenoseorthemouthbutistrapped

forashorttime.

2.Whenthelipsareopenedsuddenlythebreathrushesoutwitha

slightexplosionorpoppingnoise.

3.Beforethelipsareopened,therestofthemouthtakesupthe

positionforthefollowingsound,avowelpositionifavowelfollows,

asinplay.

Fig.16/p/and/b/
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Wordsforpronunciationpractice.Nowtrythefollowingpairsof

words,andmakethe/p/strongandaspiratedandthe/b/weakand

unaspirated.

pl:k peak
pæk pack
pɔ:t port
prard pride

bi:k beak
bæk back
bɔ:t bought
brard bride

pit pit
pɑ:k park
pʊl pull
plerz plays

bit bit
bɑ:k bark
bʊl bull
blerz blaze

Someofthecommonestwordscontaining/p/are:page,pair,paper,

pardon,part,pass,pay,people,perhaps,piece,place,plate,play,

please,plenty,poor,possible,post,pound,pretty,price,pull,push,put,

appear,April,company,compare,complain,complete,copy,expect,

happen,happy,important,open,sleep,cheap,cup,drop,group,heap,

help,hope,keep,map,rope,shape,sharp,shop,stop,step,top,up,

wrap.

Someofthecommonestwordscontaining/b/are:back,bad,bag,

bath,be,beautiful,because,become,bed,before,begin,behind,

believe,belong,below,besides,best,between,big,black,blue,both,

boy,bread,break,break-fast,bring,butbusy,buy,by,brown,able,

about,above,September(etc.),February,habit,harbor,husband,

neighbor,number,obey,possible,probable,public,remember,table,

job,rub,rob,club,slab,grab.

2.5.2/t/and/d/
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/t/isastrongstopconsonantand/d/isaweakstopconsonant.

/t/isvoicelessalveolarstopand/d/isvoicedalveolarstop.

Howtopronounce/t/and/d/accordingtoO’Connor(1980):

1.Thetipofthetongue(nottheblade)isfirmlyagainstthemiddleof

thealveolarridge,nottooneartheteethandnotnearthehard

palate.

2.Thesoftpalateisraised,sothebreathcannotescapethrough

eitherthenoseorthemouth,butistrappedforashorttime.

3.Thesidesofthetonguearefirmlyagainstthesidesofthepalate,

sothatthebreathcannotpassoverthesidesofthetongue.

4.Whenthetongue-tipisloweredsuddenlyfrom theteethridgethe

breathrushesoutwithaslightexplosionorpoppingnoise.

Fig.17/t/and/d/

Wordsforpronunciationpractice.the/t/strongandaspiratedand

/d/isshort,weakandneveraspirated;comparethefollowingwords:
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tu:
ten
tɅn
tju:n

two
ten
ton
tune

du:
den
dɅn
dju:n

do
den
done
dune

tͻ:n
tai
taʊn
twin

torn
tie
town
twin

dͻ:n
dai
daʊn
dwind

dawn
die
down
dwindle

Someofthemanycommonwordscontaining/t/are:table,take,

tell,ten,time,to,today,together,too,top,towards,town,Tuesday,turn,

twelve,two,talk,taste,after,better,between,city,dirty,hotel,into,

matter,notice,particular,protect,quarter,Saturday,waterwriter,about,

at,beat,bite,boat,but,coat,eat,eight,fat,flat,gate,get,great,hot,it,

let,lot,not,ought,might,put,what.(Noticealsothepasttenseof

verbsendingwithastrongconsonant,e.g.missedmist,laughedlɑ:ft.)

Someofthemanycommonwordscontaining/d/are:day,dead,

dear,December,decide,depend,different,difficult,do(etc.),dinner,

dog,door,down,during,already,Monday(etc.),holiday,idea,lady,

ladder,medicine,body,ready,shoulder,study,today,under,add,afraid,

bad,bed,bird,could,would,end,friend,good,had,head,old,read,road,

side,(Noticealsothepasttenseofverbsendingwithavowel,aweak

consonant,and/t/,e.g.owedǝʊd,failedfield,startedstɑ:tid).

2.5.3/k/and/g/

/k/isastrong stop consonantand /g/isaweakone./k/is

voicelessvelarstopand/g/isvoicedvelarstop.

Howtopronounce/t/and/d/accordingtoO’Connor(1980):
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1.Thebackofthetongueisinfirm contactwiththesoftpalate,and

thesoftpalate,thebreathrushesoutofthemouthwithaslight

explosionorpoppingnoise.

2.Thestrongstop/k/isaspiratedinthesamewayas/p/and/t/,and

thismaybeshowninasimilarway,e.g.khu:lcool.Putthetonguein

positionfor/k/andletthebreathburstoutinavoiceless/u:/.Do

thisseveraltimesbeforeadding anormalvowel/u:/afterthe

voicelessone,andbesurethatthevoicelessperiod,theaspiration,

comesbeforethenormalvoweleachtime.Thendothesamething

withothervowelsin:khɔ:t,khɒ:t,khæt,khIl,khi:p.Now sothesame

thingwiththefollowingconsonantsinkli:n,kri:m,kwi:n,kju:,where

thefirstpartofthe/l,r,w/and/j/comesoutvoiceless.

Fig.18/k/and/g/

Wordsforpronunciationpractice.the/k/strongandaspiratedand

/g/isshort,weakandneveraspirated;comparethefollowingwords:

keiv
kɜ:l
kæp
klɑ:s

cave
curl
cap
class

geiv
gɜ:l
gæp
glɑ:s

gave
girl
gap
glass

kɑ:d
kʊd
kǝʊl
krǝʊ

Card
could
coal
crow

gɑ:d
gʊd
gǝʊl
grǝʊ

guard
good
goal
grow
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2.6PreviousRelatedStudies

Ifoundoutsomepreviousstudieswhichwererelatedtothesome

presentresearchsFirst,“TheStudents’MasteryinPronouncingEnglish

PlosiveConsonant[p,t,k,b,d,g](AnErrorAnalysisoftheFifthSemester

Students of English Departmentof UNNES in the Academic Year

2008/2009)”written byAndiRetna Jaya (2009).The population and

samplechoseninhisresearchwereallthethirdsemesterstudentsof

EnglishDepartmentofUNNESintheAcademicYears2008/2009.Test

andnon-testinstrumentwereusedinthisresearch.Hecountedthemean

oftheerrorproportionbydividingthepercentageofthetotalerrors,which

were 1466 errorsbythe totalnumberofthe studentsthatwere 32

students.Themeanproportionoftheerrorsmadebythe32studentsin

pronouncing.ThewholeEnglishplosiveconsonants[p],[t],[k],[b],[d],and

[g]was48.3%.Thesimilaritiesbetweenthisresearchandmyresearch

were:first,bothresearchesfocusedonpronunciationerrorsinthesix

consonantalsounds.Second,both researches’samples were English

departmentstudentsinIndonesia.

Second,“AnAnalysisofPhoneticsb,d,g,j,dʒ andðintoEnglish

PronunciationforJavaStudents(A StudyonJavaStudentsatEnglish

DepartmentonSTAIN BengkuluAcademicYear2011-2012)writtenby

Hakim (2012).Thisstudywasaimedtoinvestigatethefactbyconducting

aresearchon30studentsfrom Java.Therewere21femalesand11

males.Pronunciationaccenttestmaterialwithdirectobservationwhich
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was done through record player.Record playerwas used to record

students’ pronunciation and accent when they pronounced the

conversationtextthatgivenbytheresearcherandafterthatresearcher

wouldbeanalyzedstudent’pronunciationwithanativespeakerasakey

instrument.Themostimportantfindingofthisresearchwasthatfrom 6

phonetics.Therewere2phoneticsthatweredifficulttobelostbyJava

students,suchas:/d/and/ð/.Thesimilaritybetweenthisresearchand

myresearchwere:first,bothresearchesfocusonpronunciationerrorsin

the analysis.Second,both researches used the same technique of

collectingthedata.Thedifferencebetweenthisresearchandmyresearch

wasonthephoneticssound,Iwasnotanalyzej,dʒ andð.

Third,“StopconsonantproductionofFrenchimmersionstudentsin

WesternCanada:AstudyofvoiceonsettimewrittenbyNetelenbos,Liand

Rosen (2015). This research was conducted on stop consonant

productionofFrenchimmersionstudentsinWesternCanada.Thefocus

ofthisresearchweretoobservethestopconsonantproductionpattern,

andtodeterminewhetherinteractionsbetweenthetwolanguagesystems

occur.Fifty-sixstudentsingrades1,3,and5participatedinaspeech

production task administered in both English and French.Foreach

language,theywereaskedtorepeatatotalof54wordsbeginningwith

oneofthesixstopconsonants,/p/,/t/,/k/,/b/,/d/,and/g/.Inaddition,45

age-matchedmonolingualEnglish-speakingchildrenweretestedtoserve

asacontrolgroup.Voiceonsettime(VOT)wastheacousticmeasure
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analyzedforeachlanguageandforchildrenofeachgrade.Ananalysisof

variancewasconductedforlanguage-andexperience-relatedeffects.The

firstnotablefindingoftheirstudywasthestabilizationofnon-authentic

VOTpatternsacrossgrades.TheVOTvaluesof/p/,/t/,and/k/ofchildren

ingrades1,3,and5wassimilaracrossallagegroups.Thesimilarity

betweenthisresearchandmyresearchwasbothresearchesfocusonthe

six stop consonants.The difference between this research and my

researchwasonthedesignandtechniqueofanalyzingthedata.


