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THE CORRELATION BETWEEN LISTENING STRATEGIES AND LISTENING
COMPREHENSION OF THE ELEVENTH GRADE STUDENTS OF MA
BABUSSALAM PAY ARAMAN

ABSTRACT

Desma Yulisa

The purpose of this research was to identify the correlation and the
influence between listening strategies and listening comprehension.
The eleventh grade students were selected as participants of this study.
The instruments which used in this research were listening strategies
questionaire adapted from Lee (1997) and modified by Ho (2006); &
Golchi (2012), and listening comprehension test was conducted to
measure students’ listening comprehension. Pearson product moment,
regression analysis, R-square were used to find out the correlation
and the influence between variables. The result revealed that there was
a significant correlation between listening strategies and listening
comprehension with r = .516. Besides, there was also a significant
influence of listening strategies on listening comprehension with 26.6
%. This study could have implications for English language teachers,
course designers, learners, and text book writers.

Key words — listening strategies, listening comprehension, testing
listening, EFL students



CHAPTERII

This chapter presents (1) background, (2) research problem, (3) research

objective and (4) the significance of the research.

1.1 Background

It has been acknowledged that English has been used all over the world. It means
that English is a means of communication that is used internationally by people to
communicate with others to transfer ideas, thoughts, feelings, attitudes, or messages.
Nowadays, people need to be able to use English in order to challenge globalization.
English First [EF] (2011) reported that English proficiency of Indonesia positioned in
the 34 from 44 countries which is English is not as main language. In English, there
are four basic language skills that teachers have to teach and students have to learn;
they are reading, listening, writing, and speaking. Those skills are stated in the
curriculum KTSP (2006) which administered to english language teaching in
Indonesia, unexcept in MA Babusslam, Payaraman.

One of the essential skill is listening. Gilakjani and Sabouri (2016, p. 124) argues
that listening is a process of receiving what the speaker says, making and showing
meaning, negotiating meaning with the speaker and answering, and creating meaning
by participation, creativity, and empathy. Meanwhile, Brown (2004, p. 118) argues
that listening performance is the invisible, inaudible process of internalizing meaning
from the auditory signals being transmitted to the ear and brain. Besides, the process

of decoding the auditory input by anybody who uses language is called listening
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(Mahmood & Heupen, 2016, p. 64). Furtheremore, Bozorgian (2012, p. 654) defines
listening comprehension is the primary channel of learning a language. In short,
Listening is the ability to identify and understanding what others are saying. It
involves understanding a speakers’ accent or pronunciation, grammar and vocabulary,
and grasping meaning.

Mastering listening comprehension is the first step towards fully acquiring the
English language (Liu, 2008). Also, Vahdany (2016, p. 385) shown that world
knowledge is considered as general knowledge, which includes economy, business,
politics, environment, and science that may concern the listening tasks. Also, Long
and Tanh (2016, p. 2) indicate listening is a critical element in the competent
language performance of adult foreign language learners, whether they are
communicating at school, at work, or in the community. Besides, Bidadabi and
Yamat (2011, p. 26) indicate that listening is an essential skill which develops faster
than speaking and often affects the development of reading and writing abilities in
learning a new language. In part with Guan (2014, p. 1) illustrated if speaking is
silver, then listening is gold. Listening skills tends not to receive sufficient attention
although 40% of daily communication is spent on listening to others (Balaban, 2015,
p. 375).

The importance of listening comprehension in language acquisition can not be
underestimated since the most important part of producing language is perception
(Ebadi & Oroji, 2016, p. 12). When people communicate with others, people spend

the largest proposition of time, about 45% in listening, but only 30 % in speaking, 16
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% in reading, and 9 % in writing (Huy, 2015, p. 21). Besides, Listening has an
important effect on communication, and as it was estimated by researchers that adults
spend 40-50% of their communication time on listening, 25-30% on speaking, 10-
15% on reading, and about 10% on writing, (Holden, 2004). In line with Kassesm
(2014, p. 153) define listening is more crucial than reading and speaking. Listening
is not only the first of the language skills developed, it is also the skill most
frequently used in the classroom (Amirian, 2013, p. 141).

Kassem (2014, p. 154) defined listening comprehension is problematic for many
FL learners. In line with Hamouda (2013) EFL learners have crucial problems in
listening comprehension because Schools pay attention to grammar, reading, and
vocabulary. Furthermore, Gilakjani and Sabouri (2016, p. 129) described that
listening comprehension has been ignored in many English language programs. In
line with Mahaleh (2014, p. 255) argued listening comprehension is the most
forgotten skills in second language learning, because the listening was paid the least
attention of the four language skills. Bidadabi and Yamat (2011, p. 26) indicate that
listening is also not an easy skill because it requires listeners to make meaning from
the oral input by drawing upon their background knowledge of the world. Listening
has many aspects that it is difficult to deal with and understand so it requires a lot
mental process, and all of these skills play an important role in the process of
language learning and the improving more related language skills (Mian, 2014, p.

255).
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Despite its importance, listening is not an easy skill to master, especially
listening in the ESL or EFL contexts (Eslakonha, & Amiri, 2014, 191). Besides,
Golchi (2012, p. 115) stated that poor listening ability results from many factors,
such as insufficient emphasis on listening, immature teaching methodologies,
ineffective listening strategies, and students’ lack of vocabulary. However, according
to Goh (2000), most learners are not well aware of their own approaches of listening
and comprehending the oral input, nor are they aware of the actual problems
occurring during information processing. These listening problems often remain
unresolved in traditional ESL listening classes, which normally involve practicing
listening comprehension through tests. Although listening is one of difficult aspect to
mastered, but by using appropriate strategies in learning, it will be easier. If listening
skills are to be acquired, they must be taught along with certain listening strategies
(Amin, et. All. 2011, p.2). Nevertheless, Learning facilities involve speaker affect
students listening performance. Single speaker as the centre influence students who
sit in the front get more adventages rather than the last students in the corner.

Listening strategies refers to techniques, approaches or actions that students take
in their listening process to help their listening comprehension (Ma, 2015, p. 38).
Teaching listening strategies promotes listening comprehension, shapes students’ self-
control learning habit and improves independent learning ability. Listening strategies
as well as linguistic knowledge are necessary to successful listening comprehension.
O’Malley and Chamot’s (1990) learning strategies were categorized as meta-

cognitive, cognitive, and socio-affective strategies are steps taken to contribute
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learners to acquire, store, retrieve, and use information. Strategies help students a lot
by paving the way for comprehension process to be much easier. Thus, it makes
learning not only enjoyable but also more effective (Ebadi, 2016, p. 12).

The strategies of listening comprehension must be used simultaneously
(Gilakjani & Sabouri, 2016, p 129). Zhang (2012, p. 625) argue successful language
learners include listening tended to use certain strategies. As a way to prevent
forgetting almost 80% of the content of a listening material, it is recommended that
learners take notes while listening (Brito, 2015, p. 2). Eslakonha and Amiri (2014,
p.191) stated that researchers and educators have long believed that Listening
strategies are essential for one to be a successful language learner.

Studies on listening strategies needed to be conducted widely, especially to find
which strategies should be used to enhance language listening comprehension ability.
Using the listening strategies in order to have a better understanding of the listening
text is always insisted by educators (Moghdam, 2015, p. 311). In line with Rost
(2001, p. 12) argued listening skills underlying listening have become more clearly
defined” and “strategies contributing to effective a strategy listening are now better
understood”. It means that without strategy, students are fail to achieve the goals of
learning especially in listening. Learners can improve their listening comprehension
by practice in perception of selected sounds, content words, pronunciation of new
words, but practice is not sufficient they also should adopt listening strategies to

enhance their comprehension (Moghdam, 2015, p. 312).
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In most classrooms, learners are unaware of the strategies underlying the
learning tasks in which they are engaged (Amirian, 2013, p. 141). Listening strategy
instruction should be given. Strategies are conscious steps or actions by which
learners can guide and evaluate their own comprehension and learning (Rost, 2002).
Students who poor knowledge about listening strategies and use strategies
uneffectively, they are going to fail in achieving listening comprehension. Without a
real strategies listening can not achieve easily. Furtheremore, Gilakjani and Sabouri
(2016, p. 129) suggested that teachers should encourage their students to develop
listening strategies. Predicting, asking for clarification, and using non-verbal cues are
some examples of these strategies that improve learners’ listening comprehension
ability.

Based on my informal interview to the teacher and some students, that listening
is the hardest among others skill to be acquired. Besides, this skill is not exist there
are many difficulties such as the audio speed, different context in daily life, accent,
meaningless of words and lack of strategies were factors made listening is
complicated skill. In addition, based on the researcher observation about learning
facilities, such lack of speaker in the class. Sometimes, teachers brought tape
recorder to conduct listening lesson. Also, the quality of speaker was unstandar and
the class was to large. Sometimes, the electricity did not support the listening process.
The teachers also expressed that students have not yet know about strategies, and

teacher also does not know how to use and apply the listening strategies.
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The rationales of conducting this study, first, realizing the importance of
listening in daily life and language learning process but in fact students do not know.
the concept of listening strategy. Second, recognizing the importance of listening
strategies for the development of foreign language proficiency. Especially this study
covered three strategies of listening comprehension in order to adapt in the complete
scope which detected listening strategies that more dominant belongs to each students
to learn listening more effectively. Third, the findings of previous related studies
between listening strategies and listening comprehension showed the inconsistence
and debetable results. Fourth, past research has revealed that a large proportion of the
second language research findings indicates that listening is the most important skill
for language learning because it is the most widely used language skill in normal
daily life (Morley, 2001, p. 3; Rost, 2001, p. 4). Last, the students’ listening
proficiency especially in the school where researcher conducted study, they still have
low proficiency in listening. Those five rationales are the element factors why this
issue still need to concern.

Some researchers have previously explored those related variables students
listening strategies and listening comprehensio, but it is still confront found upon the
results. Golchi (2012) found negative correlation listening strategy use with listening
comprehension. In contrast with Eslakonha and Amiri (2014) revealed that there was
a statistically significant relationship between the listening strategies (meta-cognitive,

cognitive and, socio-affectivtheir listening comprehension ability.
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Based on the explanation above. So it is logical to pay more attention on
listening comprehension and its strategies in EFL educational program and SLA
research.

1.2 Research Problems

Based on the background, the research problems are formulated in the following
questions:

1. Is there any significant correlation between listening strategies and listening
comprehension achievement of eleventh grade students of MA Babussalam
Payaraman?

2. Do listening strategies influence on listening comprehension achievement of
eleventh grade students of MA Babussalam Payaraman?

1.3 Research Objectives

In accordance with the problems above, the objectives of this study are:

1. To find out whether or not there is a significant correlation between listening
strategies and listening comprehension of eleventh grade of MA Babussalam
Payaraman?

2. To know the significant influence of listening strategies on listening

comprehension of eleventh grade of MA Babussalam Payaraman.
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1.4 The Significance of the Study

From this study, the researcher hopes that this study gives some information in
the development of language teaching and learning process. Especially understanding
the students’ listening strategies related to the students’ listening comprehension. To
get success in learning, learners need to be conscious with their capability as a power
to reach the purpose of learning. Therefore, the study hopefully can be useful for
teachers in teaching English especially listening subject, and teachers know the
concept of listening strategies as linguistic factor. And teacher as material developer
to make material relevant with the students’ listening strategies. For parents when
they know the concept of listening strategies, they can guide their children to decide
which listening strategies prefers to use. Specially for the students when they know
about their listening strategies, it helps them how to improve their ability effectively,
especially in exploring their listening comprehension, and this research is a reference

for the next researcher.
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CHAPTER I

LITERATURE REVIEW

This chapter presents (1) correlational study, (2) the nature of listening
strategy, (3) types of listening strategies, (4) listening strategies characteristics, (5)
McCormick listenng strategy, (6) the concept of listening, (7) types of listening (8)
major problems that learners face with listening comprehension, (9) previous related

studies (10) hypotheses, and (11) criteria for testing hypotheses.

2.1. Correlational study

Johnson and Christensen (2012, p. 44) state that in correlational research, the
researcher studies the relationship between one or more quantitative independent
variables and one or more quantitative dependent variables. There is correlation
coefficient, which is a numerical index that provides information about the strength
and direction of the relationship between two variables. It provides information how
variables are associated. More specifically correlation coefficient is a number that
can range from -1 to 1, with zero standing for no correlation at all. If the number is
greater than zero, there is a positive correlation. If the number is less than zero, there
is a negative correlation. If the number is equal to zero, there is no correlation
between the two variables. If the number is equal to +1.00 or equal to -1.00, the
correlation is called perfect. Positive correlation is present when scores on two

variables tend to move in the same direction while negative correlation is present
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when score on two variables tend to move in opposite direction — as one variable goes
up, the other tends to go down, and vice versa.
The meaning of a given correlation coefficient can be seen below based on

Johnson and Christensen (2012, p. 340):

Table 1
Coeficient Correlation
Interval Coefficient Level of Correlation

0.00-0.34 Very Weak
0.34-0.40 Weak
0.41-0.64 Fair
0.65-0.84 Strong
0.85-1.00 Very Strong

There are two primary types of correlational research design; explanation and
prediction (Creswell, 2005, p. 326). The explanatory research design is a correlational
design in which the researcher is interested in the extent to which two variables
(more) co-vary, that is, where changes in one variable are reflected in changes in the
other. Explanatory design consists of a simple association between two variables or
more than two.

“Creswell (2005, p. 327) shows that the characteristics of
this design are that the researchers correlate two or more
variables, collect data at one point in time, analyze all
participants as a single group, obtain at least two scores
for each individual in the group one for each variable,
report the use of the correlation statistical test (or an
extension of it) in the data analysis, and make
interpretations or draw conclusions from the statistical test
results”.
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Johnson and Christensen (2012, p. 339) add that in an explanatory study, all the
data on both variables will usually be collected within a fairly short time. Often, the
instruments used are administered in a single session, or in two sessions one
immediately after the other.

In a prediction design, researcher seeks to anticipate outcomes by using certain
variables as predictors. This design is useful because it helps anticipate or forecast
future behavior. The purpose of this design is to identify variables that will positively
predict an outcome or criterion. In this form of research, the investigator identifies
one or more predictor variables and a criterion (or outcome) variable. A predictor
variable is the variable used to make a forecast about an outcome in correlational
research while criterion variable is the outcome being predicted. Creswell (2005, p.
328) shows that the characteristics of this design are that the researchers typically
include the word “prediction” in the title or research questions, measure the predictor
variable(s) at one point in time and the criterion variable at a later point in time, and
forecast future performance.

In addition, the minimum acceptable sample size for a correlational study is
considered by most researchers to be no less than 30 (Fraenkel, Wallen & Hyun, 2012

p. 338; and Creswell, 2005, p. 150).
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2.2. The Nature of Listening Strategy

Listening strategies refer to skills or methods for listeners to directly or
indirectly achieve the purpose of listening comprehension of the spoken input” (Ho,
2006, p. 25). Ebadi and Oroji (2016, p. 12) explain that “listening strategies in
listening comprehension has been investigated in order to help students a lot by
paving the way for comprehension process to be much easier”. Wherefore, listening
strategies are activities or techniques which directly contribute to the comprehension
of listening input and its recall (National Capital Language Resource Center, 2004).
Amin, et., al (2011, p. 3) stated strategic listening can be defined as the process of
being aware of listening processes, having a repertoire of listening strategies, and
knowing which work best with which listening tasks; using various listening
strategies in combination and varying the combination with the listening task; being
flexible in the use of strategies. Listening comprehension strategies are universal
actions, behaviors; approaches, procedures, and plans listeners use to be able to
comprehend oral tasks more easily (Chen, 2008). It can be claimed that listening
strategies is the way to manage and handle the process of listening comprehension to
achieve better result.
2.3. Types of Listening Strategies

O’malley and Chamot’s (1990; Lee 1997; Vandergrift’s, 2003; Ho 2006;
Golchi, 2012; and Tugrul Mart 2014) expressed that there are three types of strategies

in listening comprehension, they are cognitive, metacognitive, and socio-affective.
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The theories to be the basic and three main category of listening strategies (Serri,
Boroujeni, & Hesabi, 2012, p. 843).
2.3.1. Cognitive strategy
Richard (2008, p. 11) define “cognitive strategy is Mental activities
related to comprehending and storing input in working memory or long-term
memory for later retrieval”. Huy (2015, p. 25) defined cognitive strategies
were used to help students to obtain knowledge, understand of linguistic
system, for example, learners could understand the meaning of words from
contexts, link new information with existing schema. In line with Ratebi (2013,
p. 141) defined cognitive strategies are behaviors, techniques, or actions used
by learners to facilitate acquisition of knowledge or a skill. Cognitive strategies
are problem-solving techniques that learners use to manage the learning tasks
and make easy the acquisition of knowledge or skill and involve direct
manipulation or alteration of the learning materials (Derry & Murphy, 1986).
Azadi, Zare and Khorram (2015, p. 33) These strategies can be more divided
into, inferencing, elaboration, imagery, summarization, translation, transfer and
repetition. Cognitive strategies exist in the working memory and facilitate the
central administrative jobs of processing information and passing it from one

process to another (Macaro, 2006).



29

2.3.2. Meta-Cognitive Strategy

Ratebi (2013, p. 141) defines metacognitive learning strategies are those
which involve knowing about learning and controlling learning through
planning, monitoring and evaluating the learning activity. This strategies helps
learners get back their focus when they lose it. Bidabadi (2011, p. 26) defines
meta-cognitive strategies are employed by students to increase comprehension
and second language retention, and include planning, monitoring, evaluating
and problem-solving. In line with Gonen (2009, p. 45). Meta-cognitive
listening strategies include direct attention, selective attention. Other
metacognitive strategies involves students’ self management, self monitoring
and self evaluation in which the learner becomes aware of the effectiveness of
their listening skills. It can be concluded that metacognitive strategies are
management techniques employed by learners to have control over their
learning through planning, monitoring, evaluating, and modifying.

Richard (2008, p. 11) metacognitive strategy is conscious or
unconscious mental activities that perform an executive function in the
management of cognitive strategies. Huy (2015, p. 26) explained metacognitive
strategies could help listeners focus their attention on listening tasks, materials,
activities, and could aid listeners organize and gather materials, plan for an L2
task, and arrange a study space like setting goals and objects. Beside that offer

the listeners a holistic view of the ongoing listening process to avoid making
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their mistakes which they had before and check comprehension a text to verify
that a task has been completed.
2.3.3. Socio-Affective Strategy

It was combined from “socio” and *affective”. Huy (2015, p. 26)
explored that “affective strategies could help listeners handle their feelings,
emotions, motivation or attitudes in learning listening skills”. Other ways, he
claimed that Social strategies could help listeners work together and understand
the target language as well as the language. Meanwhile, Ratebi (2013, p. 141)
social-affective strategies are a collection of strategies that involve the control
of resources, time, effort and support. This defined as the techniques listeners
utilize to collaborate with others, to verify understanding, or to lower anxiety
(Vandergrift, 2003). The last category of strategies is socio-affective, which
encompasses the attempts to create and promote positive emotional reactions
and attitudes towards language learning (Chamot & O’Malley, 1987).
Vandergrift (2003) defined socio affective strategies as the techniques listeners
employ to collaborate with others, to verify understanding, or to lower anxiety.
In part with Gonen (2009, p. 45) Social-affective dimension of listening
strategies include individual or group activities such as cooperation, recasting
and clarification of meaning.
Listening Strategies Characteristics

Oxford’s (1990, p. 18-22; Huy, 2015, p. 24-25) classified the specific term of

listening strategy. Those are shown in table below :
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Listening Strategies Characteristic

Cognitive

Meta-cognitive

> Recognizing and using
formulas and patterns
Repeating

> Getting the idea quickly

> Analyzing contrastively
(across language)

> Translating and Transferring

> Note-taking and Summarizing
Buck (2001:104) identifies
cognitive strategy are
following :

> Comprehension processes:
Associated with the processing
of linguistic and nonlinguistic
input.

> Using and retrieval processes:
Associated with accessing
memory, to be readied for
output

» Paying attention
> Setting

goals and
objectives

» Self-monitoring and

self-evaluating.

Buck (2001:104)
identifies meta
cognitive strategies are
following :

Assessing the situation:
Taking stock of

conditions surrounding
a language task
Self-testing:  Testing
oneself to determine
the effectiveness

of one’s own language
use or the lack there of
it.

Social affective

> Using progressive
relaxation, deep
breathing, or
meditation

> Listening to
his/her body

> Discussing
his/her  feelings
with someone
else

> Making positive
statements

> Asking for
clarification  or
verification

> Cooperating with
peer

2.5. McCormick Listening Strategies

Strategies listening have two dimensions according to the two features of

metacognition.

Metacognition has two key features, namely, control or executive

aspects, and knowledge about cognition state and processes. The former refers to the

use of metacognitive strategies, while the latter includes the three categories of

metacognitive knowledge (McCormick, 2003, p. 79).

Meta-cognition is known as

the process of thinking about ones’ beliefs, abilities and thinking (Ebadi & Oroji,

2016, p. 13).
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2.5.1 Strategies Listening Components

Listening strategy knowledge consist of three components. Those are :

1. Knowing about strategies using listening strategies (declarative

knowledge)

2. Knowing how to use strategies (procedural knowledge)

3. Knowing when to use strategies (conditional knowledge)

Listening strategy use is the ability of students in using listening
strategies. McCormick (2003, p. 82) outlined aspects of metacognition as
follows:

1. Knowing about skills and procedures you can use to improve your

cognitive performance.

2. Knowing about strategies (declarative knowledge-one's repertoire).

3. Knowing how to use strategies (procedural knowledge-the steps).

4. Knowing when to use strategies (conditional knowledge-when to use

which strategies)

The last three types constitute strategic listening. That is because strategic
listeners must have a repertoire of listening strategies (declarative knowledge),
procedural knowledge or how to use strategies and conditional knowledge or
when to use strategies. In other words, strategic knowledge includes learners
knowledge of strategies that they have used (strategies for particular task),
learners' knowledge concerning why they used a strategy to increase their

learning proficiency (principles for strategy choice), Learners' assessment of a
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strategy that they have tried (evaluative of strategy use), learners' knowledge

about the strategies that they will probably use to improve their language skills

(possible strategies for improving skills) (Young & Sim, 2003, p. 33).
2.6. The Concept of Listening

Listening comprehension is the least explicit and the most difficult language
skill to tackle with (Rahimi, 2014, p. 1445). Besides, “listening comprises
understanding of words, phrases, clauses, sentences and connected discourse as well”
(Afshar & Hamzhavi, 2014, p. 238). Listening comprehension is regarded as a
multifaceted active process which is affected by a multitude of factors including
differentiating sounds, recognizing vocabulary and grammatical structure,
understanding stress and intonation and relating it to the given context (Afshar &
Hamzavi, 2014, p. 243). Listening comprehension is often seen as a passive activity
or skill because it is developed internally or rather (Cabezaz, 2015, 40). Jeon (2007
p. 48) listening takes place in real time and is ephemeral, thus a listener does not
have the option of reviewing the information presented and has little control over the
rate of speech at which the speech is spoken. Listening comprehension is regarded
hypothetically as a dynamic process in which individuals focus on chosen aspects of
aural input, form meaning from passages, and correlate what they hear with existing
knowledge (Azadi, 2015, p. 32). Listening has been treated, as an essential part of
communicative competence. Listening is a skill that deserves equal treatment with the
others, both in the classroom and in the preparation of the language teacher.

(Eslakonha & Sabouri, 2014, p. 190).



34

2.7 Types of listening

From these stages we can derive four commonly identified types of listening

performance, each of which comprises a category within to consider assessment tasks

and procedures. Brown (2004, p. 120) classified four listening types. Those are

follow :

1.

Intensive. Listening for perception of the components (phonemes, words,
intonation, discourse markers, etc.) of a larger stretch of language.
Responsive. Listening to a relatively short stretch of language (a greeting,
question, command, comprehension check, etc.) in order to make an
equally short response.

Selective. Processing stretches of discourse such as short monologues for
several minutes in order to "scan™ for certain information. The purpose of
such performance is not necessarily to look for global or general meanings,
but to be able to comprehend designated information in a context of longer
stretches of spoken language (such as classroom directions from a teacher,
TV or radio news items, or stories). Assessment tasks in selective listening
could ask students, for example, to listen for names, numbers, a
grammatical category, directions (in a map exercise), or certain facts and
events.

Extensive. Listening to- develop a top-down, global understanding of
spoken language. Extensive performance ranges from listening to lengthy

lectures to listening to a conversation and deriving a comprehensive
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message or purpose. Listening for the gist, for the main idea, and making
inferences are all part of extensive listening.
2.8. Major Problems That Learners Face with Listening Comprehension
Azmi Bingol, Celik, Yidliz, and Tugrul Mart (2014) described that
“There are a lot of difficulties that learners may encounter in
the listening comprehension processes and the purpose is to
be aware of these problems and try to solve them. Some of
these problems are as follows.”
2.8.1 Quality of Recorded Materials
In some classes, teachers use some recorded materials that do not have high
quality. The quality of sound system can impact the comprehending of learners’
listening (Azmi, et., al., 2014).
2.8.2 Cultural Differences
Learners should be familiar with the cultural knowledge of language that
has a significant effect on the learners’ understanding. If the listening task
involves completely different cultural materials then the learners may have
critical problems in their comprehension. It is the responsibility of teachers to
give background knowledge about the listening activities in advance (Azmi, et.,
al., 2014).
2.8.3 Accent
According to Goh (1999) 66% of learners mentioned a speaker’s accent as

one of the most significant factors that affect listener comprehension. Unfamiliar

accents both native and non-native can cause serious problems in listening
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comprehension and familiarity with an accent helps learners’ listening
comprehension. Buck (2001) indicated that when listeners hear an unfamiliar
accent such as Indian English for the first time after studying only American
English will encounter critical difficulties in listening. This will certainly
interrupt the whole listening comprehension process and at the same time an
unfamiliar accent makes comprehension impossible for the listeners.
2.8.4 Unfamiliar Vocabulary

Azmi (2014, p. 22) states that “when listening texts contain known words it
would be very easy for students to them”. If students know the meaning of
words this can arouse their interest and motivation and can have a positive
impact on the students’ listening comprehension ability. A lot of words have
more than one meaning and if they are not used appropriately in their appropriate
contexts students will get confused.
2.8.5 Length and Speed of Listening

Azmi (2014, p. 24) indicates that the level of students can have a
significant role when they listen to long parts and keep all information in their
mind. It is very difficult for lower level students to listen more than three
minutes long and complete the listening tasks. Short listening passages make
easy listening comprehension for learners and reduce their tiredness. According
to Underwood (1989), speed can make listening passage difficult. If the speakers

speak too fast students may have serious problems to understand L2 words. In
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this situation, listeners are not able to control the speed of speakers and this can

create critical problems with listening comprehension.
2.9 Listening Strategies and Listening Comprehension

In the field of listening comprehension, discussions about listening instruction
have emphasized the role of strategy training instruction in facilitating
comprehension. According to Amin, et. All (2011, p. 2), among the factors that
affect listening comprehension and cause deficiency in listening skills is lack of
instruction or strategy. Students need to “learn to listen” so that they can better
“listen to learn (Vandergrift, 2004, p. 3). Although teachers often emphasize the
development of speaking, reading, and writing skills, they may neglect to teach
students strategies for effective listening. If listening skills are to be acquired, they
must be taught along with certain listening strategies (Amin, et. All., 2011, p. 2).
Besides, to turn more learners into competed listeners, language teachers should
adopt suitable ways to help learners improve their listening skills and strategies
(Coskun, 2010, p. 35; Ling-hui, 2007, p. 66).

Teaching listening strategies promotes listening comprehension, shapes students'
self-control learning habit and improves independent learning ability. Amin, et. Al
(2011, p. 2) indicate that listening strategies as well as linguistic knowledge are
necessary to successful listening comprehension. Therefore it is important to teach
listening strategies along with linguistic features. In order for the students to be
strategic listeners, they should be taught listening strategies. In addition, less

successful language learners can be taught new strategies, thus helping them become
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better language learners (Chamot, 2005, p. 136; Chamot & Robbins, 2006, p. 5; Wen-
sheng, 2007, p.73). it can be concluded that listening strategies has the important
roles to achieve students’ listening comprehension better.

2.10 Related Studies

Amin, et. All (2011) investigate the correlation between EFL students’ strategic
listening and their listening comprehension skills. Eighty secondary school students
participated in this study. Participants' strategic listening was measured by a Strategic
Listening Interview (SLI), a Strategic listening questionnaire (SLQ) and a Strategic
Listening Checklist (SLC) with think-aloud protocol. Their listening comprehension
skills were measured by an EFL listening comprehension test. A Pearson correlation
analysis was run to test the correlation between strategic listening and listening
comprehension test scores. The findings revealed that the relationship between
strategic listening and listening comprehension was positive and significant. The
higher the level of strategic listening these students obtained, the higher the score
they attained on the listening comprehension test and vice versa.

Golchi (2012) found negative correlation with listening comprehension and
listening strategy use. Sixty-three IELTS learners from two language institutes in
Shiraz were selected for this study. To collect the data Lee’s (1997) Listening
comprehension strategy questionnaire and an IELTS listening test were obtained. The
date from two variabled was correlated by using SPSS Pearson product moment. In
relation to cognitive and social/affective strategies, the two groups did not differ

significantly.
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Ebadi and Oroji (2016) identified the relationships between metacogn itive
awareness strategies and listening performance. Fifty-six EFL students, both male
and female, took part in this research. In order to make the participants
homogeneous, Cambridge Placement Test was run and 30 learners were selected as
the final participants. Then, the valid questionnaire of metacognitive awareness
listening comprehension (MALQ) by Vandergrift et al. (2006) and IELTS listening
test taken from Cambridge IELTS were administered. Results indicated that the
metacognitive awareness strategies as well as its sub-categories of planning and
evaluation, problem solving, mental translation, person knowledge, and directed
attention had a significant relationship with learners’ listening performances.

Eslakonha and Amiri (2014) the correlation between students’ listening
comprehension and the listening strategies. There are 70 junior TEFL university
undergraduate students at Alborz University in Qazvin, Iran were randomly selected.
The Oxford Placement Test developed by Allen (1992), was employed to identify the
students’ listening comprehension ability, and a listening strategy questionnaire
developed by Vandergrift (1997), was used to identify the strategies they employ in
listening situations. The collected data were analyzed through Pearson Correlation
formula the results of which revealed that there was a statistically significant
relationship between the listening strategies (meta-cognitive, cognitive and, socio-
affective).

Gonen (2009), this study aims at filling the gap in the recent literature on

listening anxiety and listening strategies in Turkish EFL context. For this purpose, 60
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students at the intermediate English proficiency level participated in the study. Both
quantitative and qualitative findings indicated a negative association between FL
listening anxiety and strategy use. The results of the study were discussed in the light
of the recent literature and it has been put forward that investigation of anxiety and
strategy use for listening skill is crucial for improving effective listening in the
classroom context.

Zhang (2012) reported a study of the effect of strategy training on listening
comprehension. In the study, 56 intermediate foreign language learners at Shandong
Economic College were either participants in a strategies -based instructional
treatment or were comparison students receiving the regular listening course. Data
were obtained and analyzed through the performance of a set of three listening tasks
on a pre-post basis by both groups. The subsample of twelve students also provided
verbal report data to show their cognitive insights into strategy use and the instruction
itself. It was found that the increased use of listening strategy contributed positively
to listening comprehension.

Kassem (2015) explored listening strategy use among a group of Egyptian EFL
college sophomores (N = 84). A listening comprehension Test adapted from paper-
based Longman TOEFL test was used to assess participants’ listening
comprehension.  Listening strategy use and self-efficacy about listening were
assessed by two instruments developed by the researcher based on relevant literature:
a Listening Strategy Questionnaire and a Self-efficacy Questionnaire. Descriptive

statistics, correlation coefficients and t-test for independent samples were computed
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to answer the research questions. Results revealed that cognitive strategies were used
more often by participants, followed by metacognitive and socioaffective strategies.
Listening strategies correlated significantly with both listening comprehension and
self-efficacy. Except for socio-affective strategies, participants with high frequent
overall strategy use, cognitive strategies and metacognitive strategies outperformed
their counterparts with low frequency in both listening comprehension and self-
efficacy.
2.11 Hypotheses
The hypotheses of this study are proposed in the forms of null and research
hypotheses below:
1. Ho: There is no significant correlation between listening strategies and
listening comprehension.
Hi: There is a significant correlation between listening strategies and
listening comprehension.
2. Ho:  There is no significant influence of listening strategies on listening
comprehension.
Hi: There is a significant influence of listening strategies on listening

comprehension.
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2.12 Criteria for testing hypotheses

In testing hypotheses, there are some criteria. Those are in the following :

1.

If r-value is higher than 0.34 (r>0.34), the level of significance is 5 %, Hopis
rejected and H; is accepted.
If r-value is less than 0.34 (r<0.34), the level of significance is 5 %, Ho is
accepted and Hy is rejected.
If R-square is not equal 0.49 (R+£0.49), the level of significance is 5 %, Hpis
accepted and Hy is rejected.
If R-square is equal 0.49 (R=0.49), the level of significance is 5 %, Ho is

rejected and H; is accepted.
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CHAPTER Il
METHOD OF RESEARCH

This chapter explains (1) research design (2) research variable (3)
operational definitions (4) population and sample (5) techniques for collecting data
(6) validity and reliability, and (7) data analysis.

3.1 Research Design

In conducting this research, correlational research with the explanatory design
was used to find out the correlation between variables and explain and interpret the
appeared results. The procedure and research setting were, first; the student’s
listening strategy was identified by using questionnaire. Second; by using listening
test, the student’s listening comprehension was obtained. Then the correlation and
the influence between variables were analyzed through Statistical Package for Social
and Science (SPSS) 21.00 based on the results of the questionnaires and listening test.
Last, explanation and interpretation of the results was discussed.

The research design is as follows:

Figure |
Correlational design

X = Listening strategies

Y = Listening comprehension



44

3.2 Research Variables

According to Fraenkel, Wallen & Hyun (2012, p. 80), a common and useful
way to think about variables is to classify them as independent or dependent. The
independent variable is a stimulus variable or input, it is that factor which is
measured, manipulated, or selected by the researcher to determine its relationship to
an observed phenomena. Meanwhile, the dependent variable is response variable or
output, it is that factor which is observed and measured to determine the effect of the
independent variables. In this research, the students’ listening strategies is the
independent variable and symbolized by X, and the students’ listening
comprehension in learning English is the dependent variable and symbolized by Y.
3.3 Operational Definitions

To avoid the possibility of misunderstanding about some terms in this research,
especially those used in the title, the definitions are provided.

Correlational is the statistical study to identify the interrelationship between
one or more independent variables with one or more dependent variables. In this
research, there are two variables that was be correlated which are students’ listening
strategies, and listening comprehension.

Listening strategies is one of linguistic factor that carries the tricks or ways in
handling and manage the process of listening comprehension in order to achieve
better goals. There are three types of listening strategies, they are cognitive strategy,

metacognitive strategy and socio-affactive strategy.
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Listening comprehension achievement refers to the ability of student to
comprehend the audio of listening section that was described from student’s listening
comprehension ability. It was obtained from the students’ listening test from Toefl
Junior.

34 Subject of the Study
3.4.1 Population of the Study
According to Creswell (2005, p. 145), population is a group of
individuals who have the same characteristic. The population of this study is all
the active students MA Babussalam Payaraman in the academic year 2016-

2017. The distribution of population of the study can be seen below.

Table 3
Distribution of Population
No Class Number of Students
1 XIIPA1 28
2 XIIPS1 20
3 XI1IPS 2 20
Total 68

(Source : MA Babussalam Payaraman, 2016/2017)

3.4.2. Sample of the study

The sample of this study were taken by using purposive sampling
method. Purposive sampling (judgmental sampling) is used in both qualitative
and quantitative research (Johnson & Christensen, 2012, p. 235). Based on

Creswell (2005, p. 204), in this method, the researchers select individuals and
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sites to learn and understand about the topic whether they are “information
rich”. Moreover, Johnson and Christensen (2012, p. 231) add that in purposive
sampling, the researcher specifies the characteristics of a population of interest
and then tries to locate individuals who have those characteristics.

In this research, the researcher choose all of population in the eleventh
grade, wherefore, all of the classes describe the characteristics which researcher
need to study. Students’ listening strategies among three classes were varieties
and the ability of their listening comprehension is difference each other and they
had experienced a lot in learning listening skill based on schools’ curriculum.
Besides, there is no research related listening strategies that was conducted in
this school before.

According to Creswell (2012, p. 146) at least 30 participants for a
correlational study that relates variables. Meanwhile, According to Fraenkel et
al. (2012, p. 103) For correlational studies, a sample of at least 50 is deemed
necessary to establish the existence of a relationship.

So the sample of this research are all of active students in the academic

year 2016-2017. The distribution of the sample is as follows:

Table 4
Distribution of Sample
No Class Number of Students
1 XIIPA1 28
2 XI'IPS 1 20
3 XIIPS 2 20
Total 68
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In collecting data, there were two kinds of instruments used to collect the data;

listening strategies questionnaire and listening test.

3.5.1 Listening strategies’ Questionnaire

Johnson and Christensen (2012, p. 162) defines questionnaire as a self-

report data-collection instrument that each research participant fills out as part

of a research study. To obtain the information about students’ Listening

Strategies “Listening Strategy Use Questionnaire developed by Lee (1997) and

modified by Ho (2006)” was obtained.

There were 18 items in the questionnaire consisting of types of listening

strategy. The classification of each types are cognitive (6 items), metacognitive

(6 items), and socio-affective (6 items).

The questionnaire has likert scale

(never, seldom, sometime, often, and always) with the score 1 until 5. The

questions were responded by students in about 20 minutes. The following is the

table of listening strategy questionnaire specification.

Table 5
Listening Strategies questionnaire specification

No | Listening Strategy Items in the Questionnaire
1 Cognitive 1-6

2 Metacognitive 7-12

3 Socio-Affective 13-18
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3.5.2 Listening Test

Based on Brown (2008, p. 384), test is a method of measuring persons’
ability or knowledge in a given domain. To obtain the students’ listening
comprehension, Listening test was taken from TOEFL Junior. It is a standard
test which is an objective and reliable measure of English communication skill.
It was launched on October 2010 and has been administered in more than 50
countries including Indonesia. It measures the degree to which students in
middle school and lower levels of high school have attained proficiency in the
academic and social English-language skill representative of English-medium
instructional environments. This kind of test measure the English proficiency
of students that ages 11+ years old. However, this test may be appropriate for
other students. The appropriateness is based on the English-language
proficiency of the students (TOEFL Junior Handbook, 2015).

It consists of 42 items in multiple choice form. The time for
administration the test was 40 minutes. TOEFL Junior test scores were
determined by the number of questions students has answered correctly. There
is no penalty for wrong answers. The number of correct responses on listening
section was scored by using schools’ scoring system. The correct answers was
be given score 1 (one), other ways incorrect is O (zero). The scores was be
categorized.

TOEFL Junior Handbook provides the specification of listening

comprehension achievement test:



Table 6

The Specification of Listening

No Objectives Subskill Question’s
Number

1. | The students are able to hear | Identifying the mainidea. | 1,4and7
and comprehend a short talk | Identifying the purpose of | 3and9
in  classroom instructon | the talk.
mode. After each talk the | Making an inference. 6 and 10
students was answer one | Making a prediction. 2,5and 8
question. Each talk lasts 20
to 45 seconds.

2. | The students are able to hear | Identifying the main idea. | 13, 18 and
and  comprehend  short 26
conversations between two | Identifying one or more of 12,19,
people. After the | the important details of | 20,21, 22,
conversation the students | the conversation. 23 and 27
was answer three or four
questions. Each [ Making an inference. 11,16 and
conversation lasts 60 to 90 25
seconds. Making a prediction. 17 and 24

Identifying why a speakers | 14 and 29
talks about certain
information, or the

speaker’s purpose.

Recognizing how a| 15and 28
speaker feels or what a

speaker means when using

certain  intonation  or

stressing certain words.

3. | The students are able to hear | Identifying the main idea. 34, 39
and comprehend long talks
in lecture or discussion
mode. The students was | ldentify one or more | 37,40 and
answer four or five important details of the 42
questions. Each lecture or | conversation
dicussion lasts 90 - 120

49



50

seconds. Make an inference. 35and 41
Make a prediction 36
Recognizing how a 38

speaker feels or what a
speaker means when using
certain  intonation  or
stressing certain words.

(Source: TOEFL Junior Listening Comprehension Handbook, 2015)

3.6 Validity and Reliability

Before the questionnaire and real test were administered, the researcher firstly
considered their validity and reliability. Johnson and Christensen (2012, p. 137)
explain that validity and reliability are the two most essential psychometric properties
to consider in using a test or assessment procedure. Validity refers to the accuracy of
the inferences or interpretations make from the test scores, while reliability refers to
the consistency or stability of the test scores.

3.6.1 Validity Test

Fraenkel, et. al. (2012, p. 147) explain that validity is the most important

idea to consider when preparing or selecting an instrument for use. It is

supported by Creswell (2012, p. 146) validity is the development of sound

evidence to demonstrate that the test interpretation (of scores about the concept

or construct that the test is assumed to measure) matches its proposed use. In

this research, the questionnaire was ready made questionnaire from Lee (1997)

and modified by Ho (2006). Mathers, Hunn, and Fox (2007, p. 9) indicate that

questionnaire can be designed by the researcher or they can be taken based on
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some ready made index including the fact of these have been validated and
tested for reliability, Also be normative data available as a baseline to compare
the results. It was not checked for the validity of questionnaire, because it was
valid.

In addition, the validity of the listening test was not checked because it
was valid as a standard test in measuring listening proficiency.
3.6.2 Reliability Test

In accordance with Fraenkel, et. al. (2012, p. 154), reliability refers to the
consistency of the scores obtained how consistent they are for each individual
from one administration of an instrument to another and from one set of items
to another. The researcher will be applying Cronbach’s Alpha technique which
is brought out by using SPSS to find out the internal consistency reliability of
the questionnaire. Johnson and Christensen (2012, p. 340) state that when used
to check reliability of scores, the coefficient should be at least 0.70, preferably
higher. Therefore, the questionnaire will be reliable if the coefficient is 0.70 or
higher. Listening Strategy Use Questionnaire developed by Lee (1997) and
modified by Ho (2006) was ready made, and it was reliable, since the cronbach
alpha score is 0,84. It can be categorized as high reliable.

Further, the reliability of the Listening test, was not be checked because

the TOEFL Junior test in the section of listening was reliable.
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3.7 Data Analysis
In analyzing the data, there were some analysis related to research problems in
this research. The data analysis in this research were questionnaires’ analysis,
listening tests’ analysis, correlation’s analysis by using Pearson Product Moment was
be apply to achieve the first research problem to find out the correlation between
variable and the last, regression analysis was used to achieve the influence related to
the second research problem.
3.7.1. Instruments Analysis
3.7.1.1 Questionnaire Analysis on Listening Strategies
In analyzing the questionnaire from listening strategies, there are
three Kkinds category of listening strategies, they are cognitive,
metacognitive and socio affective strategy. So those strategies were
described in table frequency and table descriptive statistic.
3.7.1.2 Listening Test Analysis
In analyzing listening test, there are five category in listening
test, they are excellent, very good, good, fair and poor level. So those
levels were described in table frequency and table descriptive statistic.
3.8 Statistical Analysis
3.8.1 Pre-requisite Analysis
As the matter of fact, it was an essential to do pre-requisite test since the
study was in the notion of parametric statistics, correlation and regression. Thus,

before analyzing the data, the researcher tried to find out whether the data
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distribution from each variable was normal and linear or not between two
variables.
3.8.1.1 Normality Test
Normality test was used to determine whether sample data draw
from a normally distributed population or not. It was conducted due to many
parametric statistical methods, including Pearson correlation test and
regression test. Therefore, the researcher applied Kolmogorov-Smirnov test
by using SPSS 21. The data were normally if the p-value is greater than 0.05
(p>0.5).
3.8.1.2 Linearity Test
The linearity test was conducted in order to recognize whether the
data between the variables are linear or not. Test for linearity by using SPSS
21 will be conducted in order to recognize whether the data of the variables
were linear or not. Therefore, if the p- value (linearity) is less than 0.05 (p-
value < 0.05), the data correlation is linearly. Then, after the researcher
conduct those test. If the data are normal and linear, the further was able to
be administered.

3.8.2 Correlation Analysis

Correlations’ analysis was applied after analyzing the data from
questionnaire, and student’s listening test. In order to find out the
correlation between students’ listening strategies as a whole and their

listening comprehension, Pearson — Product Moment Correlation was be
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used. If r-value is lower than 0.34. There is no significant correlation. On
the contrary, if r-value is higher than 0,34. There is significant correlation
between variables.
3.8.3 Regression Analysis

Regressions’ analysis was applied after analyzing the data from
listening strategies questionnaire, and student’s listening comprehension. If
there was a significant correlation between listening strategies and listening
comprehension, it was continued to find out the influence between two
variables. To know the influence and percentage between variable R-Square
was administered. If R-square is equal 0.49 (R=0.49). There is a significant
influence between listening strategies and listening comprehension, while if
R-square is not equal 0.49 (R#0.49). There is no a significant influence.
Regression analysis was applied by using the Statistical Package for Social

and Science (SPSS) 21% version computer program
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CHAPTER IV
FINDINGS AND INTERPRETATIONS
This chapter presents (1) researh findings, (2) statistical analyses, and (3)

interpretations.

4.1 Research Findings
There were two kinds of researh findings in this study: (1) the result of students’
listening strategies and (2) listening comprehension.
4.1.1 Results of Students’ Listening Strategies
From the total samples of 68 students, there were 14 students were
classified into cognitive strategy, 10 students were classified into metacognitive
strategy and 44 students were classified into socio affective strategy.
The detail explanation of the listening strategies categories were explained
as follows:
4.1.1.1 Cognitive strategy analysis
From the result analysis in cognitive strategy, it was found that
there were 1 student got the score 12 (2.3 %), 1 student got the score 17
(2.3 %), 1 student got the score 20 (2.3 %), 1 student got the score 24 (2.3
%), 2 students got the score 25 (4.5 %), 3 students got the score 26 (6.8
%), 1 student got the score 27 (2.3 %), 3 students got the score 28 (6.8 %),
and 1 student got the score 29 (2.3 %). The result analysis of table

frequency in cognitive strategy are displayed in Table 7.
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Table 7
Table Frequency of Cognitive Strategy
Cognitive
Frequency |Percent| Valid Percent Cumulative Percent
Valid 12 1 2.3 7.1 7.1
17 1 2.3 7.1 14.3
20 1 2.3 7.1 21.4
24 1 2.3 7.1 28.6
25 2 4.5 14.3 42.9
26 3 6.8 214 64.3
27 1 2.3 7.1 71.4
28 3 6.8 214 92.9
29 1 2.3 7.1 100.0
Total 14 31.8 100.0
Missing  System 30 68.2
Total 44| 100.0

Then, the analysis of desriptive statisticic cognitive strategy from
14 sample, it was found that the lowest score was 12, the highest score is
29, mean is 24,36 and standard deviation was 4,830. The complete analysis
on descriptive statistic of cognitive strategy was displayed in Table 8.
Table 8

Descriptive statistic of cognitive strategy
Descriptive Statistics

N Minimum Maximum | Mean Std. Deviation
Cognitive 14 12 29| 24.36 4.830
Valid N (listwise) 14

4.1.1.2 Metacognitive strategy analysis
From the result analysis in cognitive strategy, it was found that

there were 1 student got the score 23 (2.3 %), 5 students got the score 24
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(11.4 %), 2 students got the score 25 (4.5 %), 1 student got the score 28

(2.3 %), 1 student got the score 29 (2.3 %). The result analysis of table

frequency in metacognitive strategy are displayed in Table 9.

Table 9
Table Frequency of Metacognitive Strategy
Metacognitive

Frequency | Percent | Valid Percent | Cumulative Percent
Valid 23 1 2.3 10.0 10.0
24 5 11.4 50.0 60.0
25 2 45 20.0 80.0
28 1 2.3 10.0 90.0
29 1 2.3 10.0 100.0
Total 10 22.7 100.0
Missing System 34 773
Total 44 100.0

Then, the analysis of desriptive statisticic metacognitive strategy

from 10 sample, it was found that the lowest score was 23, the highest

score is 29, mean is 25.00 and standard deviation was 1.944. The complete

analysis on descriptive statistic of metacognitive strategy was displayed in

Table 10.

Descriptive statistic of Metacognitive strategy

Table 10

Descriptive Statistics

Minimum

Maximum

Mean

Std. Deviation

metacognitive

Valid N (listwise)

10
10

23

29

25.00

1.944
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4.1.1.3 Socio Affective strategy analysis

From the result analysis in socio affective strategy, it was found
that there were 1 student got the score 8 (2.3 %), 1 student got the score 12
(2.3 %), 1 student got the score 14 (2.3 %), 1 student got the score 15 (2.3
%), 1 student got the score 17 (2.3 %), 1 student got the score 19 (2.3 %),
5 students got the score 22 (11.4 %), 5 students got the score 23 (6.8 %), 3
students got the score 24 (6.8 %), 2 students got the score 25 (4.5 %), 5
students got the score 26 (11.4 %), 3 students got the score 27 (6.8 %), 7
students got the score 28 (15.9 %), 2 students got the score 29 (4.5 %) and
6 students got the score 30 (13.6 %). The result analysis of table frequency

in socio affective strategy are displayed in Table 11.
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Table 11

Table Frequency of Socioaffective
Socioaffective

Frequency | Percent | Valid Percent | Cumulative Percent

Valid 8 1 2.3 2.3 2.3
12 1 2.3 2.3 45
14 1 2.3 2.3 6.8
15 1 2.3 2.3 9.1
17 1 2.3 2.3 114
19 1 2.3 2.3 13.6
22 5 114 114 25.0
23 5 114 114 36.4
24 3 6.8 6.8 43.2
25 2 4.5 4.5 47.7
26 5 114 114 59.1
27 3 6.8 6.8 65.9
28 7 159 159 81.8
29 2 45 45 86.4
30 6 13.6 13.6 100.0
Total 44(  100.0 100.0

Then, the analysis of desriptive statisticic cognitive strategy from
44 sample, it was found that the lowest score was 8, the highest score is 30,
mean is 24.48 and standard deviation was 5.051. The complete analysis on
descriptive statistic of socio affective strategy was displayed in Table 12.

Table 12
Descriptive statistic of Socio affective strategy

Descriptive Statistics

N Minimum | Maximum | Mean Std. Deviation

Socioaffective 44 8 30 24.48 5.051

Valid N (listwise) 44
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4.1.2 Result of Students’ Listening Comprehension

From the total samples of 68 students, there were 1 student were classified
into excellent level, 2 students were classified into very good level, 4 students
were classified into good level, 7 students were classified into fair level and 54
students were classified into poor level.

The detail explanation of the listening comprehension level were explained
as follows:

4.1.2.1 Excellent Level

From the result analysis in excellent level, it was found that there
was 1 student got the score 38 (1.9 %). The result analysis of table
frequency in excellent level was displayed in Table 13.
Table 13

Table Frequency of Excellent level
Excellent

Frequency | Percent | Valid Percent | Cumulative Percent

Valid 38 1 1.9 100.0 100.0
Missing System 53 98.1
Total 54 100.0

Then, the analysis of desriptive statisticic excellent level from 1
sample, it was found that the lowest score was 38, the highest score is 38,
mean is 38.00 and standard deviation was.. The complete analysis on

descriptive statistic of excellent level was displayed in Table 14.
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Table 14
Descriptive statistic of Excellent Level

Descriptive Statistics

N Minimum Maximum Mean Std. Deviation

Excellent 1 38 38 38.00
Valid N (listwise) 1

4.1.2.2 Very Good Level
From the result analysis in very good level, it was found that there
were 1 student got the score 31 (1.9 %) and 1 student got the score 33 (1.9

%). The result analysis of table frequency in very good level are displayed

in Table 15.
Table 15
Table Frequency of Verygood
Very good
Frequency | Percent | Valid Percent | Cumulative Percent
Valid 31 1 1.9 50.0 50.0
33 1 1.9 50.0 100.0
Total 2 3.7 100.0
Missing System 52 96.3
Total 54 100.0

Then, the analysis of desriptive statisticic very good level from 2
sample, it was found that the lowest score was 31, the highest score is 33,
mean is 32.00 and standard deviation was 1.414. The complete analysis on

descriptive statistic of very good was displayed in Table 16.
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Table 16

Descriptive statistic of Verygood Level
Descriptive Statistics

N Minimum | Maximum | Mean Std. Deviation

Verygood 2 31 33] 32.00 1414
Valid N (listwise)

4.1.2.3 Good Level
From the result analysis in good level, it was found that there were
3 students got the score 27 (5.6 %), 1 student got the score 28 (1.9 %). The

result analysis of table frequency in good level are displayed in Table 17.

Table 17
Table Frequency of Good Level

Good
Frequency | Percent | Valid Percent | Cumulative Percent
Valid 27 3 5.6 75.0 75.0
28 1 1.9 25.0 100.0

Total 4 7.4 100.0
Missing System 50 92.6
Total 54 100.0

Then, the analysis of desriptive statisticic cognitive strategy from 4
sample, it was found that the lowest score was 27, the highest score is 28,
mean is 27.25 and standard deviation was .500. The complete analysis on

descriptive statistic of good level was displayed in Table 18.
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Table 18

Descriptive statistic of Good Level
Descriptive Statistics

N Minimum Maximum Mean Std. Deviation
Good 4 27 28 27.25 .500
Valid N 4
(listwise)

4.1.2.4 Fair Level

From the result analysis in very fair level, it was found that there
were 3 students got the score 22 (5.6 %), 2 students got the score 23 (3.7
%), 1 student got the score 23 (1.9 %) and 1 student got the score 25 (13.0

%). The result analysis of table frequency in fair level are displayed in

Table 19.
Table 19
Table Frequency of Fair Level
Fair
Frequency | Percent | Valid Percent | Cumulative Percent
Valid 22 3 5.6 429 42.9
23 2 3.7 28.6 714
24 1 19 14.3 85.7
25 1 19 14.3 100.0
Total 7 13.0 100.0
Missing  System a7 87.0
Total 54 100.0

Then, the analysis of desriptive statisticic fair level from 7 sample,

it was found that the lowest score was 22, the highest score is 25, mean is
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23.00 and standard deviation was 1.155. The complete analysis on

descriptive statistic of fair level was displayed in Table 20.

Table 20

Descriptive statistic of fair Level
Descriptive Statistics

N Minimum

Maximum

Mean

Std. Deviation

Fair
Valid N (listwise)

22

25

23.00

1.155

4.1.2.5 Poor

From the result analysis in very fair level, it was found that there

were 1 student got the score 5 (1.9 %), 2 students got the score 9 (3.7 %), 4

students got the score 10 (7.4 %), 5 students got the score 11 (9.3 %), 3

students got the score 12 (5.6 %), 6 students got the score 13 (11.1 %), 8

students got the score 14 (14.8 %), 6 students got the score 15 (11.1 %), 6

students got the score 16 (11.1 %), 4 students got the score 17 (7.4 %), 2

students got the score 18 (3.7 %), 2 students got the score 19 (3.7%), 4

students got the score 20 (7.4 %) and 1 student got the score 21 (13.0 %).

The result analysis of table frequency in poor level are displayed in Table

21.
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Table Frequency of Poor Level

Poor

Frequency | Percent

Valid Percent

Cumulative Percent

Valid 5

10
11
12
13
14
15
16
17
18
19
20
21
Total

19
3.7
7.4
9.3
5.6
111
14.8
111
111
7.4
3.7
3.7
7.4
19

100.0

P B NN DD OO 0O O W g BN B

a1
N

100.0

19
3.7
7.4
9.3
5.6
111
14.8
111
111
7.4
3.7
3.7
7.4
19

1.9
5.6
13.0
222
27.8
38.9
53.7
64.8
75.9
83.3
87.0
90.7
98.1
100.0
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Then, the analysis of desriptive statisticic poor level from 54

sample, it was found that the lowest score was 5, the highest score is 21,

mean is 14.31 and standard deviation was 3.347. The complete analysis on

descriptive statistic of poor level was displayed in Table 22.

Table 22

Descriptive Statistics

Descriptive statistic of Poor Level

Minimum

Maximum

Mean

Std. Deviation

Poor
Valid N (listwise)

54
54

21

14.31

3.347
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4.2 Normality test and Linearity test

Normality test and linearity test were conducted prior to data analysis through
SPSS 16" version for windows. As parametric statistics, in term of correlation and
regression, and purposive sampling technique were used in this research, it was
fundamental to see if the distribution of data were normal for each variable and linear
between variables.

4.2.1 The Result of Normality Test

The data are interpreted normal if p> 0,05. If p< 0,05, it means the data are

not normal. Kolmogorov-smirnov was used to see the normality. The results of

normality test is shown in table 23 indicated that the data from each variable were

all normal and appropriate for data analysis with coeficients .065 for listening

strategies and .073 for listening comprehension (See the test of normality on

appendix).
Table 23
Normality Test
One-Sample Kolmogorov-Smirnov Test
Listening Listening
Strategies Comprehension
N 68 68
Normal Parameters® Mean 64.5147 16.8235
Std. Deviation 13.00344 6.18844
Most Extreme Differences  Absolute .159 .156
Positive .089 .156
Negative -.159 -.091
Kolmogorov-Smirnov Z 1.308 1.285
Asymp. Sig. (2-tailed) .065 073}

a. Test distribution is Normal.
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4.2.2 The Result of Linearity Test

For linearity test, deviation of linearity was obtained. If probability is more
than .05, the two variables are linear. The results showed that, the deviation from
linearity between listening strategies and listening comprehension was .139. To
sum up all the data were linear for each correlation and regression (see test of

linearity on appendix).

Tabel 24
Linearity Test
ANOVA Table
Sum of Mean
Squares Df Square F Sig.
Listening Between (Combined) 1773.025 33 53.728| 2.304 .009]
Comprehension Groups . .
* Listening Linearity 682.266| 1|  682.266 29'22 000
Strategies
Deviation
from 1090.759 32 34.086| 1.462 .139]
Linearity
Within Groups 792.857| 34 23.319
Total 2565.882| 67

4.3 Correlation between Listening Strategies and Listening Comprehension

This section answered the first research problem. By analyzing the result of
desriptive statistics for the listening strategies and listening comprehension.

Based on Pearson Product Moment Correlation Coeficient, the result indicated
that the pattern of correlation between listening and listening comprehension was
positive. The correlation coeficient or the r-obtained (.516) was higher than r-table
(.235). then the level of probability (p) significance (sig.2-tailed) was .000. It means

that p (.000) was lower than .05. Thus, there was a significant correlation between



68

the students’ listening strategies and listening comprehension. The details are
following:
Table 25

Correlation between Listening Strategies and Listening Comprehension
Correlations

Listening Listening
Strategies Comprehension
Listening Strategies Pearson Correlation 1 516"
Sig. (2-tailed) .000
N 68 68
Listening Comprehension Pearson Correlation 516" 1
Sig. (2-tailed) .000
N 68 68

**_Correlation is significant at the 0.01 level (2-tailed).

4.4 Influence of Students’ Listening Strategies on Listening Comprehension

This section answered the first research problem. By analyzing the result of
desriptive statistics for the listening strategies and listening comprehension. In
addition, since there was a significant correlation between the listening strategies and
listening comprehension, it can be inferred that students’ listening strategies has
significant influence on their listening comprehension. However, regression analysis
was still used to find out if students’ listening strategies influenced their listening
comprehension.

The results indicated that the students’ listening strategies do not influence
listening comprehension since R-square 0,266 was not equal 0.49 (R#0.49). It means

that there was no significant influence between students’ listening strategies toward
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their listening comprehension of eleventh grade students of MA Babussalam
Payaraman.

Table 26
The Regression Analysis of Students’ Listening Strategies and Listening
Comprehension
Coefficients®

Standardized
Unstandardized Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) .991 3.302 .300 765
Listening
Strategies .245 .050 .516 4.889 .000

a. Dependent Variable: Listening Comprehension

In addition, to know the percentage of listening strategies influenced on listening
comprehension, R-Square was obtained. The result of the analysis revealed that the R
Square (R? was .266 It means that students’ listening strategies gave significant
effect in the level of 26.6 % toward listening comprehension, and 74.4% was

unexplained factors value. Table 27 is shown as the result of Model Summary

follows.
Table 27
Model Summary
Model Summary
Model R R Square |Adjusted R Square| Std. Error of the Estimate
1 5167 .266 .255 5.34225

a. Predictors: (Constant), Listening Strategies
In addition, to know the percentage of listening strategies gives on listening

comprehension, R-Square was obtained. The result of the analysis revealed that the R

Square (R?) was 0.2661t means that students’ listening strategies gave contribution in
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the level of 26.6% toward listening comprehension, and 74.4% was unexplained
factors value. In short, there was no significant influence between variables.
4.5 Interpretation

In order to strengthen the value of this study the interpretations are made based on
the result of data analyses. According to the findings, there was a significant
correlation between listening strategies and listening comprehension. Also, there was
a significant influence of listening strategies on listening comprehension.

Based on the result of pearson product moment correlations, it was found that
there was a positive and a significant correlation between listening strategies and
listening comprehension with (r- .516). Also, there was significant influence of
listening strategies on listening comprehension with 26.6 %. The explanation to
support this finding is that from the beginning of the first class the participants had
been involved in English listening practices and assignments or explores to English
listening materials and interactions from printed textbooks, online media, and social
networks. And also some students like to listen english song which affect their
comprehension. Besides, some students has been joining English training course.
Also, they had a lot of prior knowledge or experience about the topics which given in
the listening test.

Furtheremore, it might be because eleventh grade students are aware of their
listening strategies. Furtheremore, students try to think about the ways in which they
can plan, make decisions, monitor, and evaluate their listening. It means that, students

try to cover their listening strategies in facing listening comprehension test. In line
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with Bidadabi (2011, p. 28), students tend to employ repetition, resourcing, note-
taking, deduction, translation, inferencing, and elaboration ton comprehend the
listening texts. Besides, he adds that learners cooperate, ask questions, and self-talk to
achieve high listening score.

This present study is consistent with Amin, Aly, and Mohammed (2011) that
showed a statistically significant positive correlation between students' strategic
listening and their listening comprehension. In other words, the findings revealed a
positive correlation between students’ knowledge and use of listening comprehension
strategies and their listening comprehension development. It was caused that listening
strategy knowledge or awareness of listening comprehension strategies is correlated
to facilitating listening comprehension. It can be concluded that when listeners have
awareness about listening, they use listening comprehension strategies successfully
and that result in their overall success in listening comprehension. The similiarities
between two studies that have same independent and dependent variables and the
reasons that listening strategies covered listening comprehension succesfully. Other
ways, the differences are the participants and the instruments which used to measure
listening strategies.

Moreover, the findings of this study is in agreement with Bidadabi and Yamat
(2011). It is revealed that there was significant correlation between listening
stratgeies use and listening comprehension of Iranian EFL fresh university students. It
was caused each strategies cognitive, metacognitive, and socio-affective gave

different contribution to listening performance. The students had varieties of
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strategies to face listening. They add that strategy is worthy to mention that freshmen
of this sample are able to plan to use both top-down and bottom-up processing and
employ meta-cognitive strategies such as thinking about the learning process,
planning strategies for learning, paying attention to the main points in the listening
task, and paying attention to details in the listening task. This study is same with the
present study which applied the same independent and dependent variable. The
differences are this study explore each strategies of listening, meanwhile, the present
study cover as general strategies of listening in analyzing.

Further, Zhang (2012) found the positive impact of listening strategies on
listening comprehension. Students tended to use listening strategies more frequently
due to the treatment with a direct result in their gains in the task performance. It was
quite understandable that note-taking, among all the strategies listed in Table 4.2, got
the highest correlation coefficient, because it was the easiest one to perform. It
seemed that self-monitoring, inferencing and elaboration are the other important
strategies that would enhance listening ability. For the comparison group, the pre- and
post- test mea-difference was too small to be counted, but could be then take-as a
natural improvement of the course study. The verbal report showed that strategy
training did help students with their listening comprehension. The similiarities with
the present study are having same independent and dependent variables of listening
strategies and listening comprehension. Beside, this study empasized that
metacognitive strategies is the least strategies which used by student. It is also found

in the present study. The differences are participants, instruments and the design of
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the research which used mix method and the present research used quantitative
correlational research.

On the contrary, Eslakonha (2014) Found no significant correlation between
metacognitive strategies and listening performance. He explained the reason of such a
negative medium correlation results may be due to the fact the sympathy that should
exist between the learners and their classmates or their teacher was too much, so the
learners could lose their concentration on listening comprehension while asking their
question from their classmates or teacher. Also, it can be said that the other reason of
such result may be related to the fact that the participants were never instructed how
to use the socio-affective listening strategies properly. The simmiliarities are having
same independent and dependent variable. But the opposite wtih the metacognitive
strategies with the present study whereas the present study found positive correlation
with the contribution from students who used metacognitive strategy is 64.7%.

In short, the total contribution of students’ listening strategies and their listening
comprehension showed significant correlated and influenced. However the
unexplained factors also had contribution on students’ listening comprehension. The
findings of the study may have some pedagogical implications for foreign language
teachers, course designers, parents, next researchers, and students.

Finally, this study was success in investigating the correlation and the influence
between listening strategies and listening comprehension of the eleventh grade

students of MA Babussalam Payaraman.
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CHAPTER V
CONCLUSIONS AND RECOMMENDATIONS

This chapter presents (1) conclusions, and (2) recommendations.

5.1 Conclusions

From the findings and interpretations in the previous chapter, some conclusions
could be presented. First, all students’ listening strategies gave significant correlation
to students listening comprehension with r = .516. It showed in the level of average
correlation. It could be proved that different level of listening-strategies gave
significant effect to the students’ listening comprehension. Second, it can be
concluded that students’ listening-strategies gave significant influence on students
performance in listening. It was shown that student’s listening-strategies gave 26.6%
contribution to their listening performance. It indicated that one of non-linguistic
factors had essential contribution in successing students’ listening comprehension.
This study may have some pedagogical implications for foreign language teachers,
course designers, parents, next researchers, and students.
5.2. Recommendations

Based upon the result of this research, it is recomended especially for students.
Since, listening-strategies is important for themselves, they have to be aware and
explore themselves in the certain learning so that they can achieve more in learning

especially listening subject. Furthermore, these findings can imply that lecturers still
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need to know and understand their students’ listening-strategies. Due to this fact,
since listening-strategies contributed to the eleventh grade students of MA
Babussalam Payaraman, it is suggested that teacher should focus on the listening-
strategies as one of non-linguistic factor. Teachers need to conduct material which
relevant with students’ listening-strategies. Besides, these findings can also have
implications for material develover and guide them to create more suitable materials
that relevant with students’ listening-strategies in designing listening material.
Finally, it is recomended that further research be conducted to consider whether
teaching approach, teaching method, teaching strategy or teaching technique related
to listening-strategies for students’ listening comprehension. Additionally, for future
researchers who have interest in this subject and there are possibilities to correlate
them with other variables since there are still many unexplained factors that can give
contribution for students’ listening comprehension. More importantly, realizing the
advantages of listening-strategies theory and approaches teacher should still consider

their existence in improving students’ listening comprehension.
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Abstract
The purpose of this research was to identify the correlation and the
influence between listening strategies and listening comprehension. The
eleventh grade students were selected as participants of this study. The
instruments which used in this research were listening strategies
questionaire adapted from Lee (1997) and modified by Ho (2006); & Golchi
(2012), and listening comprehension test was conducted to measure
students’ listening comprehension. Pearson product moment, regression
analysis, R-square were used to find out the correlation and the influence
between variables. The result revealed that there was a significant
correlation between listening strategies and listening comprehension with r
= .516. Besides, there was also a significant influence of listening strategies
on listening comprehension with 26.6 %. This study could have implications
for English language teachers, course designers, learners, and text book
writers.
Key words - listening strategies, listening comprehension, testing
listening, EFL students

INTRODUCTION

It has been acknowledged that English has been used all over the world. It means that
English is a means of communication that is used internationally by people to communicate
with others to transfer ideas, thoughts, feelings, attitudes, or messages. One of the essential
skill is listening. Brown (2004, p. 118) argues that listening performance is the invisible,
inaudible process of internalizing meaning from the auditory signals being transmitted to
the ear and brain.

Mastering listening comprehension is the first step towards fully acquiring the English
language (Liu, 2008). When people communicate with others, people spend the largest
proposition of time, about 45% in listening, but only 30 % in speaking, 16 % in reading, and 9
% in writing (Huy, 2015, p. 21).

Golchi (2012, p. 115) stated that poor listening ability results from many factors, such

as insufficient emphasis on listening, immature teaching methodologies, ineffective listening
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strategies, and students’ lack of vocabulary. Although listening is one of difficult aspect to
mastered, but by using appropriate strategies in learning, it will be easier. Listening
strategies refers to techniques, approaches or actions that students take in their listening
process to help their listening comprehension (Ma, 2015, p. 38).

O’Malley and Chamot’s (1990) learning strategies were categorized as meta-cognitive,
cognitive, and socio-affective strategies are steps taken to contribute learners to acquire,
store, retrieve, and use information. Furtheremore, Gilakjani and Sabouri (2016, p. 129)
suggested that teachers should encourage their students to develop listening strategies.
Predicting, asking for clarification, and using non-verbal cues are some examples of these
strategies thatimprove learners’ listening comprehension ability.

Furthermore, after having informal interview to the teacher and some students, that
listening is the hardest among others skill to be acquired. Besides, this skill is not exist there
are many difficulties such as the audio speed, different context in daily life, accent,
meaningless of words and lack of strategies were factors made listening is complicated skill.
In addition, based on the researcher observation about learning facilities, such lack of
speaker in the class. Sometimes, teachers brought tape recorder to conduct listening lesson.
Also, the quality of speaker was unstandar and the class was to large. Sometimes, the
electricity did not support the listening process. The teachers also expressed that students
have not yet know about strategies, and teacher also does not know how to use and apply
the listening strategies.

Some researchers have previously explored those related variables students listening
strategies and listening comprehensio, but it is still confront found upon the results. Golchi
(2012) found negative correlation listening strategy use with listening comprehension. In
contrast with Eslakonha and Amiri (2014) revealed that there was a statistically significant
relationship between the listening strategies (meta-cognitive, cognitive and, socio-affective)
and their listening comprehension ability.

Based on the explanation above. So it is logical to pay more attention on listening

comprehension and its strategies in EFL educational program and SLA research.
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The research objectives of this study were made accordance with the research
problems. The objectives of this study are first, to find out whether or not there is a
significant correlation between listening strategies and listening comprehension of the
eleventh grade students of MA Babussalam Payaraman. Second, to know if listening
strategies influence listening comprehension achievement of the eleventh grade students of
MA Babussalam Payaraman.

THE NATURE OF LISTENING STRATEGY

Listening strategies refer to skills or methods for listeners to directly or indirectly
achieve the purpose of listening comprehension of the spoken input” (Ho, 2006, p. 25).
O’malley and Chamot’s (1990; Lee 1997; Vandergrift’s, 2003; Ho 2006; Golchi, 2012; and
Tugrul Mart 2014) expressed that there are three types of strategies in listening
comprehension, they are cognitive, metacognitive, and socio-affective.
Cognitive strategy

Richard (2008, p. 11) define “cognitive strategy is Mental activities related to
comprehending and storing input in working memory or long-term memory for later
retrieval”. Huy (2015, p. 25) defined cognitive strategies were used to help students to
obtain knowledge, understand of linguistic system, for example, learners could understand
the meaning of words from contexts, link new information with existing schema.
Meta-Cognitive Strategy

Ratebi (2013, p. 141) defines metacognitive learning strategies are those which
involve knowing about learning and controlling learning through planning, monitoring and
evaluating the learning activity.
Socio-Affective Strategy

It was combined from “socio” and “affective”. Huy (2015, p. 26) explored that
“affective strategies could help listeners handle their feelings, emotions, motivation or
attitudes in learning listening skills”. In part with Gonen (2009, p. 45) Social-affective
dimension of listening strategies include individual or group activities such as cooperation,
recasting and clarification of meaning.
THE CONCEPT OF LISTENING
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Listening comprehension is regarded as a multifaceted active process which is
affected by a multitude of factors including differentiating sounds, recognizing vocabulary
and grammatical structure, understanding stress and intonation and relating it to the given
context (Afshar & Hamzavi, 2014, p. 243).

METHODOLOGY

In this research, correlational research with the explanatory design was used to find
out the correlation between variables and explain and interpret the appeared results. The
eleventh grade students of MA Babussalam were selected by using total sampling technique
as samples in this study.

There were two instruments used in this study. The procedures were that, first; the
student’s listening strategieswas measured by using listening strategies use Questionaire
from lee (1997) and modified by Ho (2006). The questionaire consists of 18 items. The
classification of each types are cognitive strategy (6 items), metacognitive strategy (6 items),
and Socio affective strategy (6 items). It used likert scale as the scoring system and
students’ listening strategies were categorized. Second; by using listening test, students
listening comprehension was obtained. Statistical analyses was done. Prequisite analysis for
normality and linearity were administered to know the data normal and linear or not. Then
the correlation was administered by having person product moment analysis. Since there
was a significant correlation, the influence and percentage between variables were analyzed
by having regression analysis through Statistical Package for Social and Science (SPSS) 21.00
based on the results of the questionnaires and listening test. Last, explanation and

interpretation of the results were discussed.

RESULT

The desriptive statistical analysis of listening strategies questionaires for the
participants is shown in Table 1. The maximum score is 85, and the lowest score is 21. The
mean of the listeningstrategies is 64.51 and the standard deviation is 1.30. The range is 64.

Table 1
Descriptive statistic of ListeningStrategies
Statistics
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Listening Strategies

N Valid 68
Missing 0
Mean 64.5147
Std. Error of Mean 1.57690
Median 66.0000
Mode 65.00
Std. Deviation 1.30034E1
Variance 169.089
Range 64.00
Minimum 21.00
Maximum 85.00
Sum 4387.00

It was revealed that from the questionaire, the three category of listeningstrategies
were all perceived by the students with different numbers; “metacognitive” as the least
perceived level and “socio affective” as the most perceived one. There were 14 students
who have cognitive listening strategies, 10 students have metacognitive, and 44 students

have socio affective of listeningstrategies. The details are as follow:

Table 2
Distribution of Students’ Listening Strategies
No Categorize Number of Categories Percentage
1 Cognitive 14 20.5%
2 Metacognitive 10 14.7 %
3 Socio affective 44 64.7 %
Total 68 100%

The desriptive statistical analysis of listening for the participants is shown in Table
11. The maximum score is 38, and the lowest score is 5. The mean of the listening scores for

the participants is 16.82, and the standard deviation is 6.18. The range is 33.

Table 3
Descriptive Statistic of Listening comprehension
N Valid 68
Missing 0

Mean 16.8235



Std. Error of Mean .75046
Median 15.0000
Mode 14.00
Std. Deviation 6.18844
Variance 38.297
Range 33.00
Minimum 5.00
Maximum 38.00
Sum 1144.00

86

For each category, 1 student had excellent listening comprehension level. 2

students had very good listeningcomprehension. 19 students had average listening

comprehension. 28 students had fair level and 36 students had poor listening

comprehension. The distribution is presented in the following table:

Table 4
Distribution of Students’ ListeningComprehension

No | Categorize Score Number of students Percentage
1 Excellent 100-81 1 1.47%

2 | Verygood 71-80 2 2.94%

3 Good 61-70 4 5.88%

4 Fair 51-60 7 10.29%

5 Poor <50 54 79.41%

Total 68 100%

Statistical Analyses

Normality test and linearity test were conducted prior to data analysis through SPSS

21st version for windows. As parametric statistics, in term of correlation and regression, and

total sampling technique were used in this research. The data are interpreted normal if p>

0,05. If p< 0,05, it means the data are not normal. Kolmogorov-smirnov was used to see the

normality. The results of normality test is shown in table 5 indicated that the data from each

variable were all normal and appropriate for data analysis with coeficients .065 for listening

strategies and .073 for listening comprehension.

Table 5

Normality Test
One-Sample Kolmogorov-Smirnov Test
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Listening Listening
Strategies Comprehension
N 68 68
Normal Parameters® Mean 64.5147 16.8235
Std. Deviation 13.00344 6.18844
Most Extreme Absolute 159 156
Differences Positive 089 156
Negative -.159 -.091
Kolmogorov-Smirnov Z 1.308 1.285
Asymp. Sig. (2-tailed) .065 .073

a. Test distribution is Normal.
For linearity test, deviation of linearity was obtained. If probability is more than .05,

the two variables are linear. The results showed that, the deviation from linearity between
listening strategies and listening comprehension was .139. To sum up all the data were
linear for each correlation and regression.

Tabel 6
Linearity Test

ANOVA Table
Sum  of] Mean
Squares |[df  |Square F Sig.
Listening Between  (Combined) |1773.02 33 [53.728 5 304] 009
Comprehension Groups 5 ' ' '
* Listening Lo
Strategies Hinearty  lsgr 266 [1 [682.266 29'25 000
Deviation
from ;090'75 32 |34.086 1.462|.139
Linearity
Within Groups 792.857 |34 [23.319
Total 2565.88 67

This section answered the first research problem. By analyzing the result of
desriptive statistics for the listening strategies and listening comprehension.
Based on Pearson Product Moment Correlation Coeficient, the result indicated that

the pattern of correlation between listening and listening comprehension was positive. The
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correlation coeficient or the r-obtained (.516) was higher than r-table (.235). then the level
of probability (p) significance (sig.2-tailed) was .000. It means that p (.000) was lower than
.05. Thus, there was a significant correlation between the students’ listening strategies and
listening comprehension. The details are following :

Table 7
Correlation between ListeningStrategies and ListeningComprehension

Correlations

Listening Listening
Strategies Comprehension
Listening Strategies Pearson_ 1 516™
Correlation
Sig. (2-tailed) .000
N 68 68
Listening _ Pearson_ 516™ 1
Comprehension Correlation
Sig. (2-tailed) .000
N 68 68

**_Correlation is significant at the 0.01 level (2-tailed).
This section answered the second research problem. By analyzing the result of

desriptive statistics for the listening strategies and listening comprehension. In addition,
since there was a significant correlation between the listening strategies and listening
comprehension, it can be inferred that students’ listening strategies has significant influence
on their listening comprehension. However, regression analysis was still used to find out if
students’ listening strategies influenced their listening comprehension.

The results indicated that the students’ listening strategies influenced listening
comprehension significantly with sig. value (.00) was lower than probability (.05). Therefore,
there was a significant influence between students’ listening strategies toward their
listening comprehension of eleventh grade students of MA Babbusslam Payaraman. It
means that there was a significant influence of listening strategies on listening

comprehension.
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Table 8
The Regression Analysis of Students’ Listening Strategies and Listening Comprehension
Coefficients®

Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta T Sig.
1
(Constant) | g, 3.302 300 | 765
Listening |5 /o 050 516 4889  |.000
Strategies

a. Dependent Variable: Listening Comprehension
In addition, to know the percentage of listening strategies influenced on listening
comprehension, R-Square was obtained. The result of the analysis revealed that the R
Square (R% was .266 It means that students’ listening strategies gave significant effect in
the level of 26.6 % toward listening comprehension, and 74.4% was unexplained factors
value. Table 15 is shown as the result of Model Summary follows.

Table 9
Model Summary

Model Summary

Model |R R Square |Adjusted R Square |Std. Error of the Estimate
1 516° .266 255 5.34225

a. Predictors: (Constant), Listening Strategies

DISCUSSION

In order to strengthen the value of this study the interpretations are made based on
the result of data analyses. Based on the result of pearson product moment correlations, it
was found that there was a positive and a significant correlation between listening
strategies and listening comprehension with (r- .516). also, there was significant influence of
listening strategies on listening comprehension with 26.6 %. The explanation to support this
finding is that from the beginning of the first class the participants had been involved in
English listening practices and assignments or explores to English listening materials and

interactions from printed textbooks, online media, and social networks. And also some



90

students like to listen english song which affect their comprehension. Besides, some
students has been joining English training course. Also, they had a lot of prior knowledge or
experience about the topics which given in the listening test.

Furtheremore, it might be because eleventh grade students are aware of their
listening strategies. Furtheremore, students try to think aboutthe ways in which they can
plan, make decisions, monitor, and evaluate their listening. It means that, students try to
cover their listening strategies in facing listening comprehension test. In line with Bidadabi
(2011, p. 28), students tend to employ repetition, resourcing, note-taking, deduction,
translation, inferencing, and elaboration ton comprehend the listening texts. Besides, he
adds that learners cooperate, ask questions, and self-talk to achieve high listening score.

This present study is consistent with Amin, Aly, and Mohammed (2011) that
showed a statistically significant positive correlation between students' strategic listening
and their listening comprehension.In other words, the findings revealed a positive
correlation between students’knowledge and use of listening comprehension strategies and
their listening comprehension development. It was caused that listening strategy knowledge
or awareness of listening comprehension strategies is correlated to facilitating listening
comprehension. It can be concluded that when listeners have awareness about listening,
theyuse listening comprehension strategies successfully and that result in their overall
success in listening comprehension. The similiarities between two studies that have same
independent and dependent variables and the reasons that listening strategies covered
listening comprehension succesfully. Other ways, the differences are the participants and
the instruments which used to measure listening strategies.

Moreover, the findings of this study is in agreement with Bidadabi and Yamat
(2011). It is revealed that there was significant correlation between listening stratgeies use
and listening comprehension of Iranian EFL fresh university students. It was caused each
strategies cognitive, metacognitive, and socio-affective gave different contribution to
listening performance. The students had varieties of strategies to face listening. They add
that strategy is worthy tomention that freshmen of this sample are able to plan to use both

top-down and bottom-up processing and employmeta-cognitive strategies such as thinking
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about the learning process, planning strategies for learning, paying attention to the main
points in the listening task, and paying attention to details in the listening task. This study is
same with the present study which applied the same independent and dependent variable.
The differences are this study explore each strategies of listening, meanwhile, the present
study cover as general strategies of listening in analyzing.

Further, Zhang (2012) found the positive impact of listening strategies on listening
comprehension. Students tended to use listening strategies more frequently due to the
treatment with a direct result in their gains in the task performance. It was quite
understandable that note-taking, among all the strategies listed in Table 4.2, got the highest
correlation coefficient, because it was the easiest one to perform. It seemed that self-
monitoring, inferencing and elaboration are the other important strategies that would
enhance listening ability. For the comparison group, the pre- and post- test mea-difference
was too small to be counted, but could be then take-as a natural improvement of the course
study. The verbal report showed that strategy training did help students with their listening
comprehension. The similiarities with the present study are having same independent and
dependent variables of listening strategies and listening comprehension. Beside, this study
empasized that metacognitive strategies is the least strategies which used by student. It is
also found in the present study. The differences are participants, instruments and the design
of the research which used mix method and the present research used quantitative
correlational research.

On the contrary, Eslakonha (2014) Found no significant correlation between
metacognitive strategies and listening performance. He explained the reason of such
anegative medium correlation results may be due to the fact the sympathy that should exist
between the learners and their classmates or their teacher was too much, so the learners
couldlose their concentration on listening comprehension while asking their question from
their classmates or teacher. Also, it can be said that the other reason of such result may be
related tothe fact that the participants were never instructed how to use the socio-affective
listening strategies properly. The simmiliarities are having same independent and

dependent variable. But the opposite wtih the metacognitive strategies with the present
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study whereas the present study found positive correlation with the contribution from
students who used metacognitive strategy is 64.7%.

In short, the total contribution of students’ listening strategies and their listening
comprehension showed significant correlated and influenced. However the unexplained
factors also had contribution on students’ listening comprehension. The findings of the study
may have some pedagogical implications for foreign language teachers, course designers,
parents, next researchers, and students.

CONCLUSIONS

The findings and interpretations in the previous chapter, some conclusions could be
presented. First, all students’ listening strategies gave significant correlation to students
listening comprehension with r = .516. It showed in the level of average correlation. It could
be proved that different level of listening-strategies gave significant effect to the students’
listening comprehension. Second, it can be concluded that students’ listening-strategies
gave significant influence on students performance in listening. It was shown that student’s
listening-strategies gave 26.6% contribution to their listening performance. It indicated that
one of non-linguistic factors had essential contribution in successing students’ listening
comprehension. This study may have some pedagogical implications for foreign language

teachers, course designers, parents, next researchers, and students.
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