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ABSTRACT 

 The objectives of this study were to find out whether or not there was 

significant improvement before and after the treatment on the eighth grade 

students’ recount reading scores by using Previewing Text strategy and to find out 

whether or not there was significant difference on the eighth grade students’ 

recount reading scores between the students who were taught by using Previewing 

Text strategy and those who were not at SMP Muhammadiyah 1 Palembang in 

academic year 2016/2017. This study used quasi-experimental with 151 students 

from five classes. From the population, 62 students were chosen as samples 

VIII.A (control group) and VIII.C (experimental group) by using purposive 

sampling. In collecting the data, the test was used in the form of multiple choice. 

The test was given twice to experimental and control groups, for pretest and 

posttest. To verify the hypotheses, the data of pretest and posttest were analyzed 

by using paired sample t-test and independent sample t-test in SPSS 16.0. The 

findings showed that the p-output from paired sample t-test (sig2-tailed) was 

0.000 which was lower than 0.05 and t- obtained 19.324 was higher than t-table 

(31-1) with df=30 (2.0423). The result of p-output from independent sample t-test 

was 0.002 which was lower that 0.05 and the t-obtained 3.180 was higher than t-

table (62-2) with df=60 (2.0003). Therefore, it could be stated that the null 

hyphothesis (Ho) was rejected and alternative hypothesis (Ha) was accepted. It 

means that teaching reading recount text by using Previewing Text strategy had 

significant improvement and showed significant difference on the students’ 

reading comprehension scores. 

 

Keywords: Reading comprehension, Previewing Text strategy.  
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CHAPTER I 

INTRODUCTION 

 

 This chapter presents: (1) background, (2) problems of the study, (3) 

objectives of the study, and (4) significance of the study. 

  

1.1 Background 

English is global language which is used as communication in many 

countries for some areas. It can be used to communicate in doing daily activities. 

English is a global language for communication (Al Khateeb, 2015; and Crystal, 

2003). This is widely used in various countries and in various fields. It can be at 

least understood almost everywhere among scholars and educated people. 

English is one of the most favorite foreign languages that is used and 

taught at schools in the world including in Indonesia. English is positioned as 

foreign language in Indonesia. The status of English in Indonesia is the first 

foreign language (Hamra & Syatriana, 2010; and Marhum, 2009). As a language, 

it can be used to communicate in social life including in education area. English 

has played an important role in education as it is a compulsory subject in schools 

until university level (Lauder, 2008, p. 10). Therefore, the position of English in 

Indonesia is still as foreign language although it has dominated global language 

teaching. 

There are four main skills in English subject. They are listening, speaking, 

reading and writing. Those skills are divided into receptive and productive skills.  
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Harmer (2001, p. 199) highlights that reading and listening are the process of 

receptive skill. Meanwhile, writing and speaking are the process of productive 

skill (Zhang, 2013, p. 834). Those skills are applied in English class. Khameis 

(2006, p. 111) shows that the four skills naturally appear together in every English 

class. It means that those skills must be practiced by students and cannot be 

separated from English class. 

All of the skills are very important. One of them is reading. Reading is an 

interactive process in which the reader takes part in a conversation with the author 

through the text (Zare & Othman, 2013; and Medina, 2012). Reading is very 

useful and it cannot be separated in teaching and learning process. Reading is 

more essential and important skill than speaking and writing for learners of 

English as a second language (Petel & Jain, 2008; Brown, 2004; and Nunan, 

2003). It means that reading is one of the processes of getting the information 

from the text and it is very important skill in English. 

In relation to the importance of learning reading, there are some roles of 

reading. Saputri (2014, p. 3) states that reading skills enable readers to turn 

writing into meaning and achieve the goals of independent, comprehension, and 

fluency. Furthermore, Bruce and Robinson (1999, p. 3) assure that the role of 

reading is to develop vocabulary, syntactic knowledge, and general knowledge. 

Therefore, the roles of reading give the advantages for the students to enrich their 

vocabulary, fluency, comprehension, and knowledge in learning reading. 

Reading has also many roles in academic field. According to Grabe and 

Stoller (2016, p. 86), the role of reading in academic is to search for information, 
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general comprehension, to learn new information, and to synthesize and evaluate 

information. Besides reading becomes global roles in academic, reading also 

attends in other subject areas. Cimmiyotti (2013, p. 7) asserts that reading is a skill 

utilized in every academic subject area and it is a logical domain to examine for a 

correlational relationship with other subject areas. Therefore, reading has played 

an important role in academic area including in all other subjects. 

Regardless its importance in reading, students face a variety of difficulties 

while reading the text. Rahman (2007, pp. 32-33) remarks that the problem that 

students encounter with reading is the lack of vocabulary, the lack of interest, the 

complexity of the text, the idiomatic and figurative meanings, and also improper 

classroom activities. In addition, Sadeghi, (2007, p. 32) proposes that there are 

two factors which may influence reading comprehension. They are internal and 

external. Internal factors refer to everything related to the readers such as their 

cognitive abilities, strategies, knowledge, background, and affective characteristic. 

External factors called the text, content, and writer variable. Internal and external 

factors made students get difficulties to comprehend reading text. 

In Indonesia, reading still becomes a problem for students. The Program 

for International Student Assessment (PISA) 2015 reported that the students‟ 

reading ability in Indonesia was in the 62
nd

 placed out of 70 countries with the 

reading score 397 (OECD, 2016). Another survey which was conducted by 

Progress in International Reading Literacy Study (PIRLS, 2011) revealed that 

from 45 countries surveyed, Indonesia was placed in the ranked 42
nd

 in reading 

achievement with the mean score 428 far below the international mean score 500. 
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This evidence obviously indicated low achievement of Indonesian students to 

comprehend the text.  

In the education system of Indonesia, there are several kinds of the text 

that should be learned as the teaching and learning reading process. Recount text 

is one of the texts that should be learned by the eighth grade students in Junior 

High School. Based on Competency Standard - Standar Kompetensi (SK) and 

Basic Competency - Kompetensi Dasar (KD), the second year students are 

expected to be able to understand and respond the meaning in short simple essay 

in recount, and narrative to interact with the environment.  

Based on Miner and Zitnay (2012, p. 2), recount text tells about a specific 

person or event. After that, Knapp and Watkins (2005, p. 35) emphasize that 

recount text has a basic form of sequencing units of information. Recount text 

simply can be defined as a text type to inform the past activity. It is used to 

reconstruct and describe something that has already happened. Anderson, Watt, 

and Hook (1999, p. 4) state that a recount describes an event that has occurred in 

the past. It means that recount text tells about the events or experience that 

happened in the past time. 

A recount text is very important to be learned because the students have to 

learn it in two semesters respectively. Based on curriculum (KTSP 2006), they 

have to learn it in the first and second semester at the eighth grade. A recount text 

can sharpen the students‟ memory because they have to remember the events in 

the past. This is in line with Fortune and Tedick (2003, p.  1) who say that the 

purpose of recount is to reconstruct a chronologically ordered sequence of past 
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events. By mastering recount text, the students can express past events in original 

sequence. 

In recount text, most of students got the problems. There  were  some  

difficulties  which  were  faced  by  students  on  recount text. The students had 

problems in finding the main idea and the supporting idea (Makmuroh, 2010), 

generic structure and lack of vocabulary (Amriani, 2015), and language features 

(Arlina, Jufrizal, & Rozimela, 2014). It proves that many students are unable to 

comprehend recount text. 

Based on the information acquired by conducting an informal interview to 

one of English teachers at SMP Muhammadiyah 1 Palembang, it was found that 

many students got difficulties in reading especially in recount text. First, the 

students got difficulty to understand the text. Second, the students got difficulty to 

find information in the text. Third, the students were lack of vocabulary. After 

that, based on the result of 10 items questionnaire given to 30 students, it was 

found that the students had problems in recount text. The problems were the 

students got confused in understanding the generic structure and language 

features. Then, the students were unable to find the main idea and information in 

the text due to lack of vocabulary. From the result of interview and questionnaire, 

it proves that the students have problems in reading, especially in recount text 

such as still confused in generic structure, language feature, and vocabulary.  

Therefore, to overcome the problems it is necessary to improve students‟ 

reading achievement by applying an appropriate strategy. According to Koosha, 

Abdollahi and Karimi (2016, p. 70), strategy is one of the most beneficial 
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solutions which is needed for improving students comprehension. Afterward, 

Harmon (2002, p. 614) states that students‟ reading comprehension is influenced 

by the reading strategies. It means that strategy may influence the result of 

teaching and learning activities. The use of an appropriate strategy is needed to 

teach the students in teaching and learning process especially in recount reading. 

One of the strategies that can be used by the teacher in teaching recount 

reading is Previewing Text strategy. According to Bouchard (2005, p. 49), 

Previewing Text is a way to set framework for understanding the content of a text. 

The goal of this strategy is to help students to generate questions and set purposes 

so that the students can monitor their comprehension before actually reading. 

Again, Bouchard adds that Previewing Text is reading strategy to the fourth grade 

until up that help students to read, understand, and really learn content from their 

textbooks and other nonfiction material. Palmer (2011, p. 42) states that recount is 

the most common type of nonfiction. So, this strategy is appropriate for the eighth 

grade students to comprehend reading text especially in recount reading. 

Previewing Text strategy can help students to comprehend the text. It has 

been proven by Huang (2009). The result revealed that the Previewing treatment 

significantly improved students‟ reading comprehension at technological 

university in Taiwan. It proves that Previewing Text strategy is more effective in 

teaching reading process. 

In accordance with the problems and explanations above, the 

implementation of Previewing Text strategy to the eighth grade students of SMP 

Muhammadiyah 1 Palembang in teaching recount reading was worth 
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investigating. So, this research was conducted with the title: “Using Previewing 

Text Strategy in Teaching Recount Reading to the Eighth Grade Students of 

SMP Muhammadiyah 1 Palembang”. 

 

1.2 Problems of the Study 

The problems of the study are formulated in the following questions: 

1. Is there significant improvement on the eighth grade students‟ recount reading 

comprehension who are taught by using Previewing Text strategy at SMP 

Muhammadiyah 1 Palembang before and after treatment? 

2. Is there significant difference on the eighth grade students‟ recount reading 

comprehension who are taught by using Previewing Text strategy and those 

who are not at SMP Muhammadiyah 1 Palembang? 

 

1.3 Objectives of the Study 

Based on the problems above, the objectives of this study are: 

1. To find out whether or not there is significant improvement on the eighth 

grade students‟ recount reading comprehension who are taught by using 

Previewing Text strategy at SMP Muhammadiyah 1 Palembang before and 

after treatment. 

2. To find out whether or not there is significant difference on the eighth grade 

students‟ recount reading comprehension who are taught by using Previewing 

Text strategy and those who are not at SMP Muhammadiyah 1 Palembang. 
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1.4 Significance of the Study 

The following are some advantages of this research for the follows parties.  

1. The writer 

This research helped the writer to have a deeper understanding on how 

students‟ problems in reading comprehension, especially in recount reading. This 

research was used as a reference for the writer to improve the knowledge about 

teaching recount reading by using Previewing Text strategy.  

2. The teachers of English 

This study can offer teachers one of the alternative strategies that is 

Previewing Text strategy to teach and develop students‟ reading comprehension, 

especially in recount reading. 

3. The students 

It is hoped that the students are able to read and understand recount 

reading easily by using Previewing Text strategy so that it improves their reading 

comprehension achievement. 

4. The future researchers 

This study is expected to be useful in providing the references or sources 

for other researchers who are interested in applying similar research especially 

related to Previewing Text strategy and recount reading comprehension. 
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CHAPTER II 

LITERATURE REVIEW 

 

This chapter presents: (1) the concept of teaching, (2) the concept of 

reading, (3) the concept of comprehension, (4) the concept of reading 

comprehension, (5) the principles of teaching reading, (6) the concept of recount 

text, (7) the concept of previewing text strategy, (8) procedure of previewing text 

strategy, (9) the previous related studies, (10) hypotheses of the study, (11) criteria 

for testing hypotheses, and (12) research setting. 

 

2.1 The Concept of Teaching  

Teaching is one of the activities that is very important in education to 

transfer knowledge from the teacher to the students. Harmer (2007, p. 107) 

defines that teaching is about transmission of knowledge from teacher to students. 

Teaching is more than assigning on task, but it involves modeling skill, strategy, 

and having students in practicing and applying what is being taught (Cooper, 

Kiger, Robinson, & Slansky, 2012, p. 12). Afterward, Richards (1995, p. 12) avers 

that teaching is usually regarded as something that teachers do in order to bring 

about changes in learners. Teaching is important since its functions are to provide 

guidance and to help the students to learn in the classroom. 

Moreover, Arends (2009, p. 4) mentions that teaching is also an art based 

on teacher‟s experiences. It is the best practice to help students learn essential 

skills and attitudes. Furthermore, Brown (2007, p. 8), argues that teaching is 
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guiding and facilitating learning, enabling the learner, and setting the conditions 

for learning. It means that teaching is an activity which is done by the teacher to 

transfer knowledge and help students to improve their ability in learning. 

In addition, teaching reading is an important thing of English learning to 

teach the learners to construct the meaning to gain information and knowledge 

from the text individually or in groups. Pang, Muaka, Bernhardt and Kamil (2003, 

p. 21) demonstrate that teaching reading is difficult word. Teacher must be aware 

of the progress that students make and adjust instruction to the changes abilities of 

the students. In teaching reading, Maharaj (2008, p. 11) states that there are five 

components of teaching reading. They are phonemic awareness, word recognition 

(sight words and phonics), comprehension, vocabulary, and fluency. 

Based on the explanations above, it can be assumed that teaching is a 

process how the teacher gives students knowledge and information to the students 

of a subject matter. Also, teaching can be defined as giving instruction and 

knowledge based on the teachers‟ experience to the students so that they get much 

knowledge from it and they can understand or be able to do something by the 

teacher. Therefore, teaching English is how the teacher transfers the language and 

skill to the students in the classroom. Then, the objective of teaching reading is to 

improve the students‟ reading. 

 

2.2 The Concept of Reading  

Reading is one of the processes of getting the information from the text. 

Pang et al., (2003, p. 6) define that reading is about understanding written texts. 
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Reading is not only transferring printed symbol but also the reader have to 

comprehend the content of the text. A verse from Al-Qur‟an also emphasizes 

about reading in life. It is Al-Alaq verse 1-5: 

بِا ي رَ رَ رَي ي الَّذِ ي رَ بِا  رَ بِا ي رَ رَ قٍي.ي اقْ رَ أْي بِا قْ ي بِا قْ قْ رَ ارَ ي الإ  ي الأ قْ رَ مُي.ي رَ رَ رَ بُّ رَ بِا ي.ي اقْ رَ أْي رَ رَ   الَّذِ

بِاي ي بِا قْ رَ رَ رَ قْي.ي رَ لَّذِ رَ قْ رَ ي  رَ قْ ي رَ ي  قْ رَ ارَ ي الإ  رَ . رَ لَّذِ  
Meaning: “Read the name of God that creating. Creating humans 

are from clod-blood. Read, God is honor that had preached us. God 

preached human to read some lesson that they don‟t know yet”. 

(Al-alaq, verse 1-5). 

 

Based on a verse above, Allah SWT has instructed human to read. Reading 

is not only from the text but also from human life and phenomenon in daily life. 

Afterward, reading can increase human‟ knowledge from what they don‟t know 

yet. Allah SWT has glorified and respect for human by knowledge so that Allah 

will add much knowledge who wants to learn by reading. Therefore, reading is 

very essential skill as instruction from Allah SWT because by mastering reading, 

the reader will get much new knowledge and information from the text.  

Reading can be defined as the processes between the reader and the text, in 

which readers use their knowledge to build, to create, and to construct meaning 

from the printed text. Based on Jhingran (2014, p. 5), reading is a complex 

cognitive process that involves deriving meaning from print. Besides that, Tovani 

(2000, p. 17) adds that reading must be about thinking and constructing meaning. 

It is much more than pronouncing words. 

In accordance with the descriptions above, it can be concluded that reading 

is the process of constructing meaning through dynamic instruction between the 



12 
 

readers and the text. By reading, the readers will get much information and 

knowledge from reading text. 

 

2.3 The Concept of Comprehension 

Comprehension is one of competence that should be mastered by the 

reader. It is about the process of constructing meaning with the text. 

Comprehension is the process of constructing meaning by interacting with the text 

(Cooper et al., 2012, p. 12). Then, Pardo (2004, p. 272) argues that comprehension 

means readers construct meaning by interacting with text through the combination 

of prior knowledge and previous experience, and information in the text.  

Furthermore, Duke and Pearson (2001, p. 423) define that comprehension 

is what reading is all about. Effective comprehenders not only make sense of the 

text they are reading, but also take and understand about the information because 

it is complex process. Comprehension is a complex process which requires active 

and intentional cognitive effort on the part of the reader (Lipson & Cooper, 2002, 

p. 1). Comprehension is needed to understand a text in reading process in order to 

know and understanding the meaning of the text. 

Based on Duffy (2009, p. 107), comprehension is an active cycle of mental 

activity. It starts when readers anticipate meaning by predicting ahead of time 

what they will find  in  a  passage. Brassell and Rasinski (2008, p. 18) state that 

comprehension occurs when a reader is able to act on, respond to, or transform the 

information that is presented in written text. The readers have to understand the 

text in order they can respond what they have read. This is in line with Chen 
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(2014, p. 39) who mentions that without understanding the meaning of words, 

second language readers may have a hard time developing comprehension.  

According to Ignacio and Alacbay (2011, pp. 2-3), comprehension occurs 

at three different levels. They are: 

1. Literal level. This level is knowing what is actually stated which includes facts 

and details, rote learning and memorization.  

2. Interpretative level. The reader gleans what is implied or meant, rather than 

what is actually stated.  

3. Applied level. This involves taking what was said (literal) and then what was 

meant by what was said (interpretive) and then extend (apply) the concepts or 

ideas beyond the situation. 

The fundamental of reading is comprehension. Hamra et al., (2010, p. 30) 

propose that the goal of reading is to comprehend meaning and comprehension 

depends on the ability to get individual word meanings. The readers have to 

understand what is being read so that the readers can understand about the text.  

In short, comprehension is about understanding what have been read. This 

is followed by understanding the meaning from the text. A comprehension is not 

only reading but also understanding its meaning of the written language. In 

reading, comprehension is really needed to understand and get the information 

from the text as the goal of reading. 
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2.4 The Concept of Reading Comprehension  

Reading comprehension is described as the ability of readers to understand 

deeper what has been read from the text. Reading comprehension is the primary 

purpose for reading to understand of printed text (Richards & Renandya, 2002; 

and Wawryk, Harrison & Prentice, 2004). Moreover, Klingner, Vaughn, and 

Boardman (2007, p. 8) define that reading comprehension involves much more 

than readers‟ responses to text. It involves interactions between readers and what 

they bring to the text (previous knowledge, strategy use) as well as variables 

related to the text itself (interest in text, understanding of the text types). 

Furthermore, Woolley (2011, p. 15) emphasizes that reading 

comprehension is the process of making meaning from text. It becomes active 

activity which needs an ability to understand and get ideas from printed language. 

Reading comprehension is the process of simultaneously extracting and 

constructing meaning through interaction and involvement with written language 

(Snow, 2002, p. 12). Therefore, the goal is to gain an overall understanding of 

what is described in the text rather than to obtain meaning from isolated words or 

sentences. 

In addition, Westwood (2008, p. 31) explains that to comprehend, readers 

must use information they already possess to filter, interpret, organize and reflect 

upon the incoming information from the page. Efficient interpretation of text 

involves a combination of word recognition skills, linking of new information to 

prior knowledge, and application of appropriate strategies such as locating the 

main idea, making connections, questioning, inferring and predicting. 
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There are some indicators of reading that students have to master in 

reading comprehension in order to understand the text while reading. The students 

have to have ability to find and identify detail and factual information (Ignacio 

and Alacbay, 2011), main idea (Donahue, 2017), reference word (Rashid, Halim, 

Anuar, Ali, & Hussin, 2011), synonym and antonym in the text (Weiser, 2013), 

and purpose of the text (Wilhelm, 2017). Those indicators are very important for 

students to understand and comprehend the text. The function of those indicators 

is to make easier to answer the question related to reading questions. 

In summary, reading comprehension means the students‟ ability in finding 

and identifying detail and factual information, main idea, reference word, 

synonym and antonym in the text, and purpose of the text. It can be defined as 

understanding the message from the written materials they have read. The 

students not only can read, but also comprehend its meaning. 

 

2.5 The Principles of Teaching Reading 

According to Brown (2001, pp. 313-314), there are eight principles of 

teaching reading. They are: 

1. In an interactive curriculum. 

The teachers have to make sure that they don‟t overlook the importance of 

specific interaction in reading skill. 

2. Teachers use techniques that are intrinsically motivating. 

3. Teachers have to have balance authenticity and readability texts. 

4. Teachers can encourage the development of reading strategies. 
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5. Teachers can use the technique include both top-up and top-down technique. 

6. Teachers can follow the “SQ3R” sequence. 

7. Teachers have to subdivide their technique into pre-reading, during-reading, 

and after-reading phases. 

8. Teachers have to build some evaluate aspect to their technique. 

The principles of teaching reading above give benefits to the teacher as 

guideline when teaching in the classroom especially in teaching reading. The 

activity of teaching reading will be effective by following the eight principles 

above such as based on curriculum, use technique, etc. 

 

2.6 The Concept of Recount Text 

Recount text is one of the texts that tell about past experience. Saragih, 

Silalahi and Pardede (2014, p. 57) emphasize that recount is written out to inform 

an event or to entertain people and text function as for telling an incident in the 

past. Afterward, Hyland (2008, p. 5) avers that a recount is a text that tells about 

past experiences or events. It means that recount text tells about something or 

sequence of events which happened in the past time. 

In recount text, there are some generic structures. According to Wardiman, 

Jahur, and Djusma (2008, p. 70), there are three generic structures of recount text. 

The first is orientation. It tells who was involved, what happened, where the 

events took place, and when it happened, the setting and introduced participants. 

The second is events (event 1 and 2). This is followed by a chronologically-

ordered of events that tell what happened and in what sequence.  The last is 
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reorientation. It consists of optional-closure of events/ending or it can be some 

form concluding statement at the end. The clear picture of generic structures of 

recount text can be seen in figure 1: 

 

 

 

 

 

 

 

 

 

  

 

Moreover, recount text cannot be separated from language features. 

According to Fortune et al., (2003, p. 1) the language features of recount text are: 

1. Adverbs of time   

e.g. First, then, next, afterwards, at the end of the summer, etc.  

2. Past tense action verbs  

e.g. Drove, began, brought, carried, saw, etc.  

3. Person and place describing words  

e.g. Small, huge, interesting, new, rustic, fun-filled, etc.  

(Figure 1: Generic Structures of Recount Text) 

 

Orientation: Tells who was involved, what  

happened, where the events took place, and 

when it happened, the setting and introduce 

participants. 

 

Events: Tell what happened and in what  

sequence and this is followed by a 

chronologically-ordered. 

 

     Reorientation: Consists of optional-closure  

or can be some form concluding statement 

of events/ending. 

 

Generic Structures of 

Recount Text 
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Furthermore, Anderson et al., (1999, p. 6) add that language features of 

recount text are:  

1. Proper nouns and pronouns identify people, animals or things:  

e.g. Mr. Lawrence, the postman, his racquet, she. 

2. Descriptive words add details about who, what, when, where and how.  

e.g. Last night in the Blue Crib restaurant, the irritated man angrily threw the 

broken plate off the stained table. 

3. Adverbs and adverbial phrases sequence events in time and indicate place.  

e.g. In 1927, On 6 June 1824 

4. Conjunctions to combine clauses and connectives to sequence events are used. 

e.g. When, but, first, then, finally, etc. 

5. Quoted and reported speech is used.  

e.g. „„we are off on an excursion tomorrow,‟‟ said Mrs. Sheridan 

enthusiastically. 

Recount text has social function as the purpose of text. The purpose of 

recount text is to retell something or events which have already happened in 

chronological order (Carron, 2015; Corbett & Strong, 2011; and Department of 

Education and Communities, 2011). Besides that, recount text also has social 

function to inform and entertain (Widiati, Sulistyo, Suryati, Setiawan & 

Ratnaningsih, 2008, p. 29). Recount text gives the audience a description of what 

occurred and when it occurred so that it is interesting to be learned by the 

students. The example of recount text can be seen below: 
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 (Figure 2: Example of Recount Text) 

 

In conclusion, recount text is a kind of text to retell events that happened 

in the past time with the purpose to inform audiences or readers. Recount text has 

language features and three generic structures, namely orientation, events, and 

reorientation. 

 

2.7 The Concept of Previewing Text Strategy 

According to Bouchard (2005, p. 49) Previewing Text is a way to set 

framework for understanding the content of a text and help them to distinguish 

between important and irrelevant information. From this strategy the students will 

get the information easier. Previewing also proves to be a useful pre-reading 

My Adolescence 

Last night, I read an article about adolescence in a magazine. 

I learned that it was a time of change between childhood and 

adulthood.  

After I finished reading the article from the magazine, I 

remembered my own adolescence. I was fourteen at that time. I felt 

very emotional about everything. But I tried to learn more about 

myself. I tried to discover what I wanted to do, and what kind of 

people I wanted to be. To divert my emotions, I took many 

extracurricular activities. I took piano lessons on Mondays. On 

Tuesdays, I joined an English course. Then on Wednesdays and 

Thursdays, I had extra science and math lessons. Fridays, it was my 

time to play basketball with my friends. Finally, I spent most of my 

weekends with my family. 

I was able to control my emotions and to have a place where 

I could express my creativity in positive ways. 

(Source: English in Focus 2: For Grade VIII Junior High School (SMP/MTs)) 

Orientation  

Events 

Reorientation  
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activity to activate prior knowledge that includes the text's title, layout and 

illustrations (Labiod, 2007, p. 70). Furthermore, Valeri (1987, p. 123) highlights 

that Previewing Text is an effective reading strategy to help students to retain 

textbook material. Previewing Text strategy can help the students to comprehend 

the text when learning reading process. The students can access the prior 

knowledge by looking title, illustration, etc of the text. Janzen and Stoller (1998, 

p. 256) prove that Previewing Text strategy may involve looking at portions of the 

text such as pictures, graphics heading, or chapter titles. 

Furthermore, Bouchard adds that Previewing Text is one of reading 

strategy that help students read, understand, and really learn content from their 

textbooks and other nonfiction material for the fourth grade until up. Also, Mark 

(2016) avers that Previewing strategy is suitable for any material, but are rather 

used for nonfiction content than fiction books, easy to understand and suitable for 

all ages. Thus, Previewing is another pre-reading activity likely to be appropriate 

for situations in which texts are difficult and may contain culturally unfamiliar 

material (Chen et al., 1995, p. 665). Besides Previewing Text strategy is an 

effective reading strategy, this strategy also can help students in comprehending 

nonfiction material such as recount text. 

Moreover, McNamara (2007, p. 475) defines that Previewing strategy 

involves surveying the text before reading. This generally involves reading over 

key parts of a text, such as the title, subheadings, bold or italicized words, figures 

and tables, the introduction and conclusion, and key sentences. McCormick (1989, 

p. 219) describes that it serves as an overview to what students will read 
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independently in the forthcoming lesson. In addition, Mikulecky and Jeffries 

(2007, p. 75) argue that Previewing is a rapid kind of reading that allows us to get 

a general sense of what a passage, article, or book is about and how it is 

organized. 

The advantages of Previewing Text is to decrease the distance between the 

text and reader by helping the reader to retrieve relevant prior knowledge or by 

supplying the reader with advance information about the content of the material 

itself (McGinley and Danner, 1985, pp. 3-4). According to McNamara (2007, p. 

475), there are several ways Previewing helps readers set up goals that guide 

comprehension processes. First, Previewing is helpful for allowing readers to 

become familiar with text contents and activate prior knowledge. Second, 

Previewing helps readers identify and take advantage of the text structure. 

It can be concluded that Previewing Text is reading strategy to guide the 

students from fourth grade until up grade in reading process especially in recount 

text. Further, Previewing Text strategy makes the students feel easier to catch the 

information from the text by surveying the title, heading and subheading, 

illustration, etc.  

 

2.8 Procedures of Previewing Text Strategy 

There are some procedures of Previewing Text strategy. According to 

Bouchard (2005, pp. 49-50), the procedures in teaching recount reading by using 

Previewing Text strategy are described as follow: 
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1. Pre-activities 

a. The teacher greets the students. 

b. The teacher checks the students‟ attendance. 

2. Whilst-activities 

a. The teacher prepares overheads of several pages of the material to be 

previewed. Teachers can use a transparency of the worksheet and complete 

it as a whole class activity. 

b. The teacher guides students through a step-by-step preview of the text: 

a). First, read the title and convert it to a question. Explain to students that 

they can access prior knowledge to help them generate a question.  

b). Next, read the introduction and summary and questions. 

c). Read the headings and subheading. Convert these to questions. 

d). Continue by reading and emphasizing the print in different font and 

special effects, such as boldface, italics, color, captions, and word 

bubbles. Let students know that these features signal important 

information or key vocabulary. 

e). Finally, discuss the illustrations, photographs, and the caption with 

each, as well as the graphic organizers that might include diagrams, 

cross sections, overlays, maps, labels, charts, graphs, and frame text. 

c. The teacher gives students a copy of the Text Preview sheet (see appendix 

U). Ask them to open their books to another part of the chapter and 

preview this section using the guidelines delineated on the worksheet. 
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When students have completed their sheet, ask for volunteers to share their 

results and discuss as a class.  

3. Post-activities 

a. The teacher gives the students the exercises related to the topic. 

b. The teacher closes teaching and learning activity 

 

2.9 Previous Related Studies 

There are three previous studies which are related to the present study. The 

first study entitled “The Effectiveness of Previewing as Pre Reading Activity to 

Improve Students Reading Comprehension” by Wiedyani (2010). The aim of her 

study is to investigate the use of previewing on students‟ reading comprehension. 

The similarities between her study with this study are in independent and 

dependent variables namely Previewing in teaching reading comprehension. 

Meanwhile, the differences are in population and sample. The result of her study 

showed possitive effect of Previewing strategy on students‟ reading 

comprehension at the second year students of SMP Negeri 12 Bandung. 

The second study entitled “Previewing and EFL Reading 

Comprehension” by Huang (2009). The goal of his study is to know the effects of 

previewing on EFL reading comprehension. The similarities between Huang‟s 

study with this study are in independent and dependent variables namely 

Previewing in teaching reading comprehension. However, the differences are in 

population and sample. The result revealed that the previewing treatment 
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significantly improved students‟ reading comprehension at technological 

university in Taiwan.  

The third study entitled “Effects of Previewing and Providing Background 

Knowledge on Taiwanese College Students' Comprehension of American Short 

Stories” written by Chen and Graves (1995). The purpose of their study is to 

investigate the effects of previewing and providing background knowledge for 

American short stories on Taiwanese college students' comprehension. The 

similarities between Chen and Graves‟s study with the present study are in 

independent and dependent variables namely Previewing and reading 

comprehension. However, the difference is in the population of the study. The 

population in their study was the Taiwanese college students while in this study is 

the eighth grade students of SMP Muhammadiyah 1 Palembang. The result of 

their study showed strong positive effects of the previewing group than the 

background knowledge on Taiwanese college students' comprehension. 

 

2.10 Hypotheses of the Study 

They are null hypothesis (Ho) and alternative hypothesis (Ha). The 

hypotheses are as follows: 

1. (Ha):  There is significant improvement on the eighth grade students‟ recount 

reading comprehension who are taught by using Previewing Text 

strategy at SMP Muhammadiyah 1 Palembang before and after 

treatment. 

(Ho): There is no significant improvement on the eighth grade students‟ 

recount reading comprehension who are taught by using Previewing 
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Text strategy at SMP Muhammadiyah 1 Palembang before and after 

treatment.  

2. (Ha): There is significant difference on the eighth grade students‟ recount 

reading comprehension between those who are taught by using 

Previewing Text strategy and those who are not at SMP Muhammadiyah 

1 Palembang. 

(Ho): There is no significant difference on the eighth grade students‟ recount 

reading comprehension between those who are taught by using 

Previewing Text strategy and those who are not at SMP Muhammadiyah 

1 Palembang. 

 

2.11 Criteria for Testing Hypotheses 

To prove the research problems, the testing of research hypotheses are 

below: 

1. a. If the p-output (sig. 2-tailed) is lower than 0.05 level and t-obtained is 

higher than t-table 2.0423 (with df = 30), the null hypothesis (Ho) is 

rejected, and the alternative hypothesis (Ha) is accepted.  

b. If the p-output (sig. 2-tailed) is higher than 0.05 level and t-obtained is 

lower than t-table 2.0423 (with df = 30), the null hypothesis (Ho) is 

accepted, and the alternative hypothesis (Ha) is rejected. 

2. a. If the p-output (sig. 2-tailed) is lower than 0.05 level and t-obtained is 

higher than t-table 2.0003 (with df = 60), the null hypothesis (Ho) is 

rejected, and the alternative hypothesis (Ha) is accepted. 
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b. If the p-output (sig. 2-tailed) is higher than 0.05 and t-obtained is lower 

than t-table 2.0003 (with df = 60), the null hypothesis (Ho) is accepted, and 

the alternative hypothesis (Ha) is rejected. 

 

2.12 Research Setting 

This study was conducted at SMP Muhammadiyah 1 Palembang. SMP 

Muhammadiyah 1 Palembang is located on J.l KH. A. Dahlan number 23, Bukit 

Kecil Palembang. The headmaster of this school is Pandimin, S.Pd. There are 5 

classes in eighth grade at SMP Muhammadiyah 1 Palembang.  

The broad of this school area is 1.650 meters
2
. In the area of school, there 

are 20 rooms which are usually in teaching and learning. The classrooms which 

are used in teaching and learning process are 12x7 meters
2
. The facilities of this 

school are computer laboratory, physic and biology laboratory, library, 

headmaster‟s room, teacher‟s and administration‟s room, health unit, kitchen, 

canteen, teacher‟s toilet, school field, parking area, security post. The physical 

facilities of this school are table, chair, whiteboard, telephone, television and sport 

facilities; those are basket, volley, tennis, and badminton field.  
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CHAPTER III 

METHOD AND PROCEDURE 

 

This chapter presents: (1) research design, (2) variables of the study, (3) 

operational definition, (4) population and sample, (5) data collection, (6) data 

instrument analysis, (7) data analysis, and (8) hypothesis testing. 

 

3.1 Research Design 

In this study, experimental research was used. According to Fraenkel, 

Wallen and Hyun (2012, p. 265), experimental research is one of the most 

powerful research methodology that researcher can use. The design selected for 

this study was quasi-experimental research design.  

One of the quasi-experimental was Pretest-Posttest Non-equivalent Group 

Design. There were two groups, they were experimental and control group which 

both were given pretest and posttest. The experimental group was given 

treatments by using Previewing Text strategy, but the control group was not. 

Cohen, Manion and Morrison (2007, p. 283) formulates the figure of 

Pretest-Posttest Non-equivalent Groups Design as follows: 

     

 

Where: 

O1 : Pretest in experimental group 

O3 : Pretest in control group 

 O1  X  O2  

 - - - - - - - - - - - - -     

 O3   O4 
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X : Treatment in experimental group using Previewing Text strategy 

O2 : Posttest in experimental group 

O4 : Posttest in control group 

- - - : Dashed line indicates that the experimental and control group have not been 

equated by randomization  

 

3.2 Variables of the Study 

According to Fraenkel et al. (2012, p. 77), variable is a concept or a noun 

that stands for variation within a class of objects, such as chair, weight, gender, 

color, size, shape, achievement, motivation.  

There are two kinds of variable. They are independent variable and 

dependent variable. Creswell (2012, pp. 115-116) argues that dependent variable 

is an attribute or characteristic that is dependent on or influenced by the 

independent variable. An independent variable is an attribute or characteristic that 

influences or affects an outcome or dependent variable. The independent variable 

in this study was Previewing Text strategy and the dependent variable was the 

students‟ recount reading. 

 

3.3 Operational Definitions 

According to Marczyk, DeMatteo, and Festinger (2005, p. 96), an 

operational definition takes a variable from the theoretical or abstract to the 

concrete by defining the variable in the specific terms of the actual procedure used 

by the researcher to measure or manipulate the variable. In order to avoid 
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misunderstanding about the terms used in this study, it is necessary to define 

them. They are: 

3.3.1. Reading Comprehension 

Reading can be defined as the processes between the reader and the text. 

In this study, reading comprehension means that students‟ reading ability to get 

information from the text, to find detail and factual information, to identify main 

idea, reference word, synonym and antonym in the text, and purpose of the text. It 

also can be described as the ability of readers to understand deeper what has been 

read from the text. Reading instrument test is used to measure students‟ reading 

comprehension. So, the readers can understand its meaning from the text and can 

get the new information.  

3.3.2. Previewing Text Strategy 

Previewing Text strategy is reading comprehension strategy that helps the 

students to get the information from the text. This strategy is very useful and 

suitable for reader in comprehending and getting much information by surveying 

the text, such as the title, heading and subheading, picture, bold or italicized 

words, etc.  

3.3.3. Recount Text 

Recount text is a text that tells about story or event that happened in the 

past time. The purpose of recount text is to retell something or events which have 

already happened. Recount text has generic structures and language features. In 

generic structures, there are orientation, events, and reorientation. Meanwhile, 
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language features of recount text are adverbs of time, past tense action verbs, 

person and place describing words, etc. 

 

3.4. Population and Sample 

3.4.1. Population 

Fraenkel et al., (2012, p. 91) mention that a sample in a research study is 

the group on which information is obtained. The larger group to which one hopes 

to apply the results is called population. It means that population is whole number 

of the research object which are going to be investigated in a research study. 

Meanwhile, Krysik and Finn (2007. p. 108) state that population is the totality of 

people, events, organization units, and so on that the research problem is focused 

on. The population of this study was the eighth grade students of SMP 

Muhammadiyah 1 Palembang consisting of five classes. The total of the students 

was 151 students. The distribution of whole population could be seen in the 

following table 1: 

      Table 1 

       The Population of the Study 

No Class Total of Students 

1 VIII.A 31 

2 VIII.B 32 

3 VIII.C 31 

4 VIII.D 27 

5 VIII.E 30 

Total 151 
           (Source: SMP Muhammadiyah 1 Palembang in academic year 2016/2017) 

 

3.4.2. Sample 

A sample is a subgroup of the target population that the researcher plans to 

study for generalizing about the target population (Creswell, 2012, p. 142). The 
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sample was taken from two classes or groups as the sample. In doing this study, 

there were two classes as the experimental and the control group. To get the 

sample, purposive sampling was used in this study. 

According to Cohen, Manion and Morrison (2007, pp. 113-114), purposive 

sampling is the sample has been chosen for a specific purpose. In addition, Etikan, 

Musa and Alkasim (2016, p. 2) state that purposive sampling is called judgment 

sampling. Purposive sampling had been chosen because of some reasons. First, 

the teacher of English was same. Second, the total of the students were also 

similar and the last these classes recommended by the teacher of English because 

they had similar ability. The distribution of whole sample could be seen in the 

following table 2: 

                       Table 2 

                        The Sample of the Study 

No Class Group Number of Students 

1 VIII.A Control 31 

2 VIII.C  Experimental 31 

Total 62 
               

3.5. Data Collection 

3.5.1.Test 

According to Brown (2004, p. 3), test is a method of measuring a person‟s 

ability, knowledge, or performance in a given domain. In this study, the test was 

used in collecting the data. The test was multiple choices recount reading 

comprehension. The numbers of question items are forty, in the form of multiple 

choice which cover four options, namely (a, b, c, and d). All of the questions were 

about recount text. The texts were adopted from four books. They were English in 
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focus 2: for grade VIII junior high school (SMP/MTs), contextual teaching and 

learning bahasa Inggris: SMP/Mts kelas VIII, 9 in 1 sukses lulus UN SMP/MTs 

2016, and pengayaan ujian nasional mata pelajaran bahasa Iggris tahun 2014/2015 

SMP.  

The purpose of the test was to know the result of teaching reading by 

Previewing Text strategy. There were two parts of test in this study, they were 

pre-test and post-test. The test items in pre-test were same as those of post-test, 

because the purpose of giving them was to know the progress of students reading 

comprehension achievement before and after treatment. 

3.5.1.1. Pre-test 

Pre-test was done before the treatments in both groups, experimental and 

control group. Creswell (2012, p. 297) states that a pretest provides a measure on 

some attribute or characteristic that you assess for participants in an experiment 

before they receive a treatment. The pre-test was given both in experimental and 

control group. The purpose of giving pretest to the students was to know the 

students‟ recount reading achievement before implementing Previewing Text 

strategy. 

In pre-test for experimental and control groups, the students were tested to 

answer the questions and they did it in around 80 minutes. The type of test was 

multiple question items test with the number of the test was 40 questions. The 

instrument test was taken from four books. They were English in focus 2: for 

grade VIII junior high school (SMP/MTs), contextual teaching and learning 

bahasa Inggris: SMP/Mts kelas VIII, 9 in 1 sukses lulus UN SMP/MTs 2016, and 
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pengayaan ujian nasional mata pelajaran bahasa Iggris tahun 2014/2015 SMP. The 

result of pre-test was checked to decide experimental and control groups in this 

research.  

3.5.1.2. Post-test 

Post-test was done after the treatments in both groups, experimental and 

control group. Creswell (2012, p. 297) states that a post-test is a measure on some 

attribute or characteristic that is assessed for participants in an experiment after a 

treatment. This test was also given to the both of sample, experimental group and 

control group. The type of posttest was the same as the pretest. The aim of giving 

posttest to the students was to know the students‟ recount reading achievement 

after implementing Previewing Text strategy.  

The same as pre-test, the students were tested to answer the questions and 

they did it in around 80 minutes. The type of test was multiple questions item test 

with the number of the test was 40 questions. The instrument test was taken from 

four books. They were English in focus 2: for grade VIII junior high school 

(SMP/MTs), contextual teaching and learning bahasa Inggris: SMP/Mts kelas 

VIII, 9 in 1 sukses lulus UN SMP/MTs 2016, and pengayaan ujian nasional mata 

pelajaran bahasa Iggris tahun 2014/2015 SMP. The result of this test compared 

with the result of pre-test in order to know the effect of teaching recount reading 

by using Previewing Text strategy to students‟ reading achievement. From the 

post-test, the data was used to measure the students‟ progress taught by using 

Previewing Text strategy.  
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3.6. Data Instrument Analysis 

3.6.1.Validity Test 

Kothari (2004, p. 73) defines that validity is the most critical criterion and 

indicates the degree to which an instrument measures what it is supposed to 

measure. In additon, Kimberlin & Winterstein (2008, p. 2278) state that validity is 

often defined as the extent to which an instrument measures what it purports to 

measure. In this research, content validity, each question item and construct 

validity was used.  

3.6.1.1. Construct Validity 

According to Marczyk, et al. (2005, p. 67), construct validity refers to the 

basis of the causal relationship and is concerned with the congruence between the 

study‟s results and the theoretical underpinnings guiding the research. Further, 

Brown (2004, p. 25) explains that construct validity is a major issue in validating 

large-scale standardized tests of proficiency.  

Construct validity of the research instrument involves two types they were 

question items for pretest and posttest activities and lesson plans for control and 

experimental groups. After constructing the instruments and lesson plan related to 

some aspect measured, then it was consulted with three lecturers as validators to 

estimate the instruments and lesson plan. There are some criteria for expert 

judgments or validators, such as English educational background, English 

lecturer, and minimum score TOEFL 500. The validators were the lecturers of 

English at UIN Raden Fatah Palembang. There are three lectures as validator I, II, 

and III. The first validator gave score B for lesson plan and A for instrument. 
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After that, the second validator gave B for lesson plan and B for instrument. Then, 

the third validator gave A for lesson plan and B for instrument. From three 

validators, the results of instrument test and lesson plan form could be used with 

slight revision. Based on the assessment carried out by validator I, II and III, the 

instrument could be used in this research (see appendix H). 

 

3.6.1.2. Validity of Each Question Items 

Validity test of each question item was used to indicate whether the test 

item of the instruments in each question was valid or not. To find out the validity of 

each question items, the tryout was done.  The tryout of the test was held on 

Tuesday, 29
th

 of November 2016 at 02.00 p.m. - 03.20 p.m. The instruments of the 

test were tested to 30 students to the eighth grade (VIII.I) students of SMP Nurul 

Iman Palembang. The result of the test was analyzed by using SPSS (Statistic 

Package for the Social Science) program. To know whether it was valid or not, the 

score of significance (r-output) should be compared with the score of “r-table” 

product moment. If the result of the test shows that rcount is higher than rtabel (with N 

= 30) 0.361 with sample (N) 30 students, it means that the item is valid. Then, the 

result of the test was analyzed by using SPSS 16.0. 

In this research, there were 60 multiple choice items given to the students. It 

was found that 43 test items from 60 test items could be used as the instrument 

since the scores of significance were higher than 0.361. The result indicated that 17 

items were invalid and 43 items were valid. To make the scoring of the test easier, 
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40 question items were used to be the instrument of pretest and posttest. The result 

analysis of validity in each question items can be seen in appendix L.   

 

3.6.1.3. Content Validity 

According to Cohen, Manion and Morrison (2000, p. 131), content validity 

is achieved by ensuring that the content of the test fairly samples the class or 

fields of the situations or subject matter in question. Hence, Hughes (1989, p. 26) 

states a test is said to have content validity if its content constitutes a 

representative sample of the language skill, structures, etc, with which it is meant 

to be concerned. In order to judge whether or not a test has the content validity, a 

specification of the skills or structures was made based on the curriculum and 

syllabus. The specification of the test was described in table 3: 

          Table 3 

             Specification of the Test 

 

Objectives Test 

Materials 

Indicators Number of 

Items 

Type of 

test 

Answer 

Key 

The 

students are 

able to 

understand 

the 

meanings in 

short simple 

essays in the 

term of 

recount text 

to interact 

with 

surrounding 

environment 

Recount 

Text 

The students are able; 

 

1. To find the detail 

and factual 

information 

 

 

 

 

 

 

2. To identify  the 

main idea 

 

3. To identify the 

reference word 

 

 

 

1, 2, 3, 6, 7, 

8, 12, 13, 

14, 15, 17, 

18, 19, 21, 

23, 24, 25, 

26, 29, 30, 

31, 32, 33, 

37, 38 

 

5, 10, 22, 

28, 35, 40 

 

9, 39 

 

 

Multiple 

choice 

 

 

a, c, a, b, d, 

b, c, a, b, b, 

b, c, b, d, a, 

d, d, a, b, a, 

d, c, c, c, b 

 

 

 

 

a, b, a, a, b, 

a 

 

a, b 
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4. To find synonym 

and antonym in the 

text 

 

5. To identify the 

purpose of text 

4, 16, 20, 

27, 34 

 

 

11, 36 

c, b, a, b, b,  

 

 

 

a, a,  

 

3.6.2. Reliability Test 

In accordance with Fraenkel et al., (2012, p. 154), reliability refers to the 

consistency of the scores obtained. In this research, the try out was given to the 

students in different school with this study. The score was calculated by SPSS 

16.0 using internal consistency reliability in Split-Half reliability coefficient with 

Spearman-Brown formula.  

To measure the reliability test Split-Half method, it was found that the p-

output of Guttman Split-Half Coefficient is 0.747. Freankel et al. (2012, p. 157) 

state that a useful rule of thumb is that reliability should be at least 0.70 and 

preferably higher. It can be stated that the reliability of reading test items is 

reliable since the p-output is higher than 0.70 with sample (N) is 30 students. The 

analysis result of reliability test is described in table 4. 

 

Table 4 

Result of Reliability Analysis Measured Using Split Half 

 
Reliability Statistics 

Cronbach's Alpha Part 1 Value .294 

N of Items 20
a
 

Part 2 Value .451 

N of Items 20
b
 

Total N of Items 40 

Correlation Between Forms .606 
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3.6.3. Readability Test 

To know the appropriate level of reading texts for students‟ level in 

comprehending the reading texts, readability test was done. Richardson, Morgan, 

and Fleener (2009, p. 173) state that readability is the match between reader and 

text, it suggests that content is clear, well expressed, and suited to the reader. The 

name of application was Readability Formulas. It could be measured by using 

online readability test which could be accessed from 

www.readabilityformulas.com. In readability test, there were research instrument 

and research treatment.  

According to Fielding (2006, p. 205), there are some categories of flesch 

reading case score and flesch grade level. They are (1) very easy level whenever 

the result of flesh reading ease score is within 90-100 for the 5
th

 grade, (2) easy 

text level whenever the result of flesh reading ease score is within 80-90 for the 

6
th

 grade, (3) fairly easy text level whenever the result of flesh reading ease score 

is within 70-80 for the 7
th

 grade, (4) standard text level whenever the result of 

flesh reading ease score is within 60-70 for the 8
th

 and 9
th

 grade, (5) fairly difficult 

text level whenever the result of flesh reading ease score is within 50-60 for 10
th

 

Spearman-Brown 

Coefficient 

Equal Length .755 

Unequal Length .755 

Guttman Split-Half Coefficient .747 

a. The items are: item1, item2, item3, item4, item5, item6, item7, 

item8, item9, item10, item11, item12, item13, item14, item15, 

item16, item17, item18, item19, item20. 

b. The items are: item21, item22, item23, item24, item25, item26, 

item27, item28, item29, item30, item31, item32, item33, item34, 

item35, item36, item37, item38, item39, item40. 
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and 11
th

 grade, (6) difficult text level whenever the result of flesh reading ease 

score is within 30-50 for post school/college, and (7) very difficult text level 

whenever the result of flesh reading ease score is within 0-30 for university 

graduate. 

3.6.3.1. Readability of Research Instrument Texts 

There were seven results got after checking readability for research 

instrument texts in flesch Kincaid reading ease score. For readability test for 

research instrument, it was used some books. The word statistics of the texts are: 

(1) the result of “Go to the Doctor” is standard with 69.2 flesh reading ease score, 

4.7 character per word, 2 syllable per word, 7.0 word per sentence, (2) the result 

of “A Tired Day” is standard with 67.9 flesh reading ease score, 3.2 character per 

word, 1 syllable per word, 34.0 word per sentence, (3) the result of “My Holiday” 

is standard with 67.7 flesh reading ease score, 4.2 character per word, 2 syllable 

per word, 11.0 word per sentence, (4) the result of “Unforgettable Memory” is 

standard with 66.2 flesh reading ease score, 4.2 character per word, 1 syllable per 

word, 19.0 word per sentence, (5) the result of “A Trip to Europe” is standard 

with 65.4 flesh reading ease score, 4.4 character per word, 2 syllable per word, 

10.0 word per sentence, (6) the result of “Adolescence” is standard with 65.2 flesh 

reading ease score, 4.5 character per word, 2 syllable per word, 11.0 word per 

sentence, (7) the result of “Botanical Garden” is standard with 60.8 flesh reading 

ease score, 4.9 character per word, 2 syllable per word, 16.0 word per sentence. 

The result of readability of research instrument for recount text can be seen in 

table 5 below: 
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                          Table 5  

  Result of Readability of Research Instrument Texts 

 

No Text title 
Text 

type 

Test statistics Flesh 

reading 

ease 

score 

Text 

category Character 

per word 

Syllable 

per 

Word 

Word per 

sentence 

1. 
Go to the 

Doctor  
R

ec
o
u
n
t 

T
ex

t 
4.7 2 7.0 69.2 Standard 

2. A Tired Day  3.2 1 34.0 67.9  Standard 

3. My Holiday 4.2 2 11.0 67.7 Standard 

4. 
Unforgettable 

Memory  
4.2 1 19.0 66.2 Standard 

5. 
A Trip to 

Europe 
4.4 2 10.0 65.4 Standard 

6. Adolescence 4.5 2 11.0 65.2 Standard 

7. 
Botanical 

Garden 
4.9 2 16.0 60.8 Standard  

 

3.6.3.2. Readability of Research Treatment Texts 

There were some results got after checking readability for research 

treatment texts in flesch Kincaid reading ease score. For readability test for 

research treatment, it was used some books. The word statistics of the texts are: 

(1) the result of “My Weekend” is standard with 69.4 flesh reading ease score, 4.3 

character per word, 2 syllable per word, 10.0 word per sentence, (2) the result of 

“Mrs. Wayan” is standard with 69.0 flesh reading ease score, 4.7 character per 

word, 1 syllable per word, 17.0 word per sentence, (3) the result of “My 

Embarrassing Experience” is standard with 68.5 flesh reading ease score, 4.2 

character per word, 1 syllable per word, 17.0 word per sentence, (4) the result of 

“My Scruffy” is standard with 68.1 flesh reading ease score, 3.2 character per 

word, 1 syllable per word, 34.0 word per sentence, (5) the result of “Camping to 

Kerinci” is standard with 67.9 flesh reading ease score, 4.4 character per word, 1 
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syllable per word, 14.0 word per sentence, (6) the result of “Trip to a Hill” is 

standard with 67.5 flesh reading ease score, 3.3 character per word, 1 syllable per 

word, 34.0 word per sentence, (7) the result of “Birthday Party” is standard with 

67.4 flesh reading ease score, 4.4 character per word, 2 syllable per word, 11.0 

word per sentence, (8) the result of “Amazing Day” is standard with 66.7 flesh 

reading ease score, 4.6 character per word, 1 syllable per word, 14.0 word per 

sentence, (9) the result of “Going fishing for the First Time” is standard with 66.6 

flesh reading ease score, 4.7 character per word, 1 syllable per word, 14.0 word 

per sentence, (10) the result of “Great Bromo” is standard with 65.9 flesh reading 

ease score, 4.7 character per word, 2 syllable per word, 13.0 word per sentence, 

(11) the result of “Saung Angklung” is standard with 64.4 flesh reading ease 

score, 4.2 character per word, 1 syllable per word, 33.0 word per sentence, (12) 

the result of “A Frightening Experience” is standard with 63.5 flesh reading ease 

score, 4.3 character per word, 1 syllable per word, 17.0 word per sentence. The 

result of readability of research treatment for recount text can be seen in table 6 

below: 

Table 6 

Result of Readability of Research Treatment Texts 

 

No Text title 
Text 

type 

Test statistics Flesh 

reading 

ease 

score 

Text 

category Character 

per word 

Syllable 

per 

Word 

Word per 

sentence 

1. My Weekend 

R
ec

o
u
n
t 

T
ex

t 4.3 2 10.0 69.4 Standard 

2. Mrs. Wayan  4.7 1 17.0 69.0 Standard 

3. 

My 

Embarrassing 

Experience  

4.2 1 17.0 68.5 Standard 

4. My Scruffy   3.2  1 34.0 68.1 Standard 
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5. 
Camping to 

Kerinci  
4.4 1 14.0 67.9  Standard 

6. Trip to a Hill  3.3  1 34.0  67.5  Standard 

7. Birthday Party  4.4 2 11.0 67.4   Standard 

8 Amazing Day 4.6 1 14.0 66.7 Standard 

9 

Going fishing 

for the First 

Time  

4.7 1 14.0 66.6  Standard 

10 Great Bromo 4.7 2 13.0 65.9  Standard 

11 
Saung 

Angklung  
4.2 1 33.0 64.4 Standard 

12 
A Frightening 

Experience  
4.3 1 17.0 63.5 Standard  

 

3.7. Data Analysis  

In analyzing the data, some techniques were used and described in this 

study, as follows: 

3.7.1. Scoring  

Scoring is a result, usually expressed numerically of a test or examination. 

According to Thissen and Wainer (2001, p. 1), a test score is a summary of 

evidence contained in an examinee‟s responses to the items of a test that are 

related to the construct or constructs being measured. 

       Total correct answer   

 Final Scoring =  

                   

                Total item 

 

After testing the validity and reliability, it has gotten some questions used 

for pretest and posttest. There were forty questions of multiple choices. The point 

of each question item is 2.5, so the total score that the students got if they answer 

all questions correctly is 100 points. The score categorized as presented in table 7. 

 

X 100 
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Table 7 

The classification of students’ score 

 

The Range of Score Qualitative Score 

80-100 Excellent A 

70-79 Good B 

60-69 Fair C 

<59 Poor D 

(Source: School Administration of SMP Muhammadiyah 1 Palembang in Academic Year 2016-2017) 

 

3.7.2. Data Description 

Data descriptions illustrated two analyses, they were distribution of 

frequency data and descriptive statistics. 

3.7.2.1. Distributions of Frequency Data 

In distributions of frequency data, the students‟ score, frequency, 

percentage are achieved. The distributions of frequency data were obtained from 

students‟ pretest-posttest scores in experimental and control group, Then, the 

distribution of frequency data was displayed in a table analysis. 

3.7.2.2. Descriptive Statistics 

In descriptive statistics, number of sample, the score of minimal, maximal, 

mean, and standard deviation. Descriptive statistics were obtained from students‟ 

pretest and posttest scores in experimental and control groups. 

 

3.7.3. Prerequisite Analysis 

Before analyzing the obtained data, pre-requisite analysis was done to see 

whether the data obtained was normal or homogen. The procedure in prerequisite 

analysis was described as follows: 
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3.7.3.1. Normality Test 

Normality test was used to measure whether the obtained data was normal 

or not. In measuring normality test, I-sample Kolmogorov Smirnov was used. The 

analyzed was done by using SPSS 16.0. Moreover, Flynn (2003, p. 17) states that 

a value less than 0.05 indicate that the data are non-normal. The normality test 

was used to measure students‟ pretest and posttest scores in control and 

experimental groups.  

3.7.3.2. Homogeneity Test 

Homogenity test was used to measure the obatained scores whether it was 

homogeny or not. According to Flynn (2003, p. 18), the data can be categorized 

homogenous whenever it is higher than 0.05. In measuring homogeneity test, 

Levene Statistics in SPSS 16.0 was used. The homogeneity test was used to 

measure students‟ pretest and posttest scores in control and experimental groups. 

 

3.8. Hypothesis Testing  

In measuring significant improvement and significant difference on 

students‟ recount reading comprehension by using Previewing Text strategy, as 

follows: 

a. In measuring significant improvement, paired sample t-test was used for 

testing the students‟ pre-test to post-test recount reading by using Previewing 

Text strategy in experimental groups. A significant improvement was found 

whenever the p-output was lower than 0,05 and t-obtained was higher than t-

table 2,0423 (with df 31-1 = 30). 
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b. In measuring significant difference, independent sample t-test was used for 

testing the students‟ post-test recount reading in control and experimental 

groups. A significant difference was found whenever the p-output was lower 

than 0,05 and t-obtained was higher than t-table 2,0003 (with df 62-2 = 60). 
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CHAPTER IV 

FINDINGS AND INTERPRETATIONS 

This chapter presents: (1) findings and (2) the interpretation of this study. 

4.1 Findings 

 The findings of this research were to analyze: (1) data descriptions; (2) 

pre-requisite analysis; and (3) result of hypothesis testing.  

4.1.1 Data Descriptions 

 In data description, there were two analyses conducted. They were 

distribution of frequency data and descriptive statistic.  

4.1.1.1. Distribution of Frequency Data 

 In distribution of frequency data, it describes (1) the result of students‟ 

pretest scores in control group, (2) the result of students‟ posttest scores in control 

group, (3) the result of students‟ pretest scores in experimental group, and (4) the 

result of students‟ posttest scores in experimental group. 

4.1.1.1.1. Students’ Pretest Scores in Control Group 

In distribution of frequency data, the result of the pretest scores in control 

group is described in table 8. 

Table 8 

          Frequency Data of Students’ Pretest Scores in Control Group 

Pretest Control 

  

Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid 35 1 3.2 3.2 3.2 

40 3 9.7 9.7 12.9 

45 3 9.7 9.7 22.6 

47.5 1 3.2 3.2 25.8 
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50 1 3.2 3.2 29.0 

55 4 12.9 12.9 41.9 

60 6 19.4 19.4 61.3 

62.5 3 9.7 9.7 71.0 

65 6 19.4 19.4 90.3 

70 2 6.5 6.5 96.8 

72.5 1 3.2 3.2 100.0 

Total 31 100.0 100.0  

 

Based on the result analysis of students‟ pretest scores in control group, it 

showed that there was one student got 35 (3.2%), three students got 40 (9.7%), 

three students got 45 (9.7%), one student got 47.5 (3.2%), one student got 50 

(3.2%), four students 55 (12.9%), six students got 60 (19.4%), three students got 

62.5 (9.7%), six students got 65 (19.4%), two students got 70 (6.5%), and one 

student got 72.5 (3.2%). 

Furthermore, the interval score, category, frequency and percentage from 

the result of the pretest scores in control group are described. The description is 

displayed in this following table: 

Table 9 

The Percentage of Students’ Pretest Scores in Control Group 

Interval Score Category 
Pretest Control 

Frequency Percentage 

80-100 Excellent 0 0 % 

70-79 Good 3 10 % 

60-69 Fair 15 48 % 

<59 Poor 13 42 % 

Total 31 100 % 

 

Based on the result analysis of students‟ pretest scores in control group, it 

showed that there were 13 students (42%) who got the score <59 in poor category, 
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15 students (48%) got the score between 60-69 in fair category, and 3 students 

(10%) got the score between 70-79 in good category. 

4.1.1.1.2. Students’ Posttest Scores in Control Group 

In distribution of frequency data, the result of the posttest scores in control 

group is described in table 10. 

Table 10 

         Frequency Data of Students’ Posttest Scores in Control Group 

Posttest Control 

  

Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid 40 1 3.2 3.2 3.2 

45 2 6.5 6.5 9.7 

47.5 1 3.2 3.2 12.9 

50 3 9.7 9.7 22.6 

55 1 3.2 3.2 25.8 

60 5 16.1 16.1 41.9 

62.5 6 19.4 19.4 61.3 

65 3 9.7 9.7 71.0 

70 4 12.9 12.9 83.9 

72.5 3 9.7 9.7 93.5 

80 2 6.5 6.5 100.0 

Total 31 100.0 100.0  

 

Based on the result analysis of students‟ posttest scores in control group, it 

showed that there was one student got 40 (3.2%), two students got 45 (6.5%), one 

student got 47.5 (3.2%), three students got 50 (9.7%), one student got 55 (3.2%), 

five students got 60 (16.1%), six students 62.5 (19.4%), three students got 65 

(9.7%), four students got 70 (12.9%), three students got 72.5 (9.7%), and two 

students got 80 (6.5%). 
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Further, the interval score, category, frequency and percentage from the 

result of the pretest scores in control group are described. The description is 

displayed in this following table: 

Table 11 

The Percentage of students’ Posttest Scores in Control Group 

Interval Score Category 
Posttest Control 

Frequency Percentage 

80-100 Excellent 2 6 % 

70-79 Good 7  23 % 

60-69 Fair 14 45 % 

<59 Poor 8 26 % 

Total 31 100 % 

 

   Based on the result analysis of students‟ pretest scores in control group, it 

showed that there were 8 students (26%) who got the score <59 in poor category, 

14 students (45%) got the score between 60-69 in fair category, 7 students (23%) 

got the score between 70-79 in good category, and 2 students (6%) got the score 

between 80-100 in excellent category. 

4.1.1.1.3. Students’ Pretest Scores in Experiment Group 

In distribution of frequency data, the result of the pretest scores in 

experiment group is described in table 12. 

                                    Table 12 

Frequency Data of Students’ Pretest Scores in Experiment Group 

Pretest Experiment 

  

Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid 30 4 12.9 12.9 12.9 

40 3 9.7 9.7 22.6 

45 1 3.2 3.2 25.8 

47.5 1 3.2 3.2 29.0 

50 4 12.9 12.9 41.9 
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55 2 6.5 6.5 48.4 

60 5 16.1 16.1 64.5 

62.5 3 9.7 9.7 74.2 

65 5 16.1 16.1 90.3 

70 3 9.7 9.7 100.0 

Total 31 100.0 100.0  

 

Based on the result analysis of students‟ pretest scores in experiment group, 

it showed that there were four students got 30 (12.9%), three students got 40 

(9.7%), one student got 45 (3.2%), one student got 47.5 (3.2%), four students got 

50 (12.9%), two students got 55 (6.5%), five students 60 (16.1%), three students 

got 62.5 (9.7%), five students got 65 (16.1%), and three students got 70 (9.7%). 

Then, the interval score, category, frequency and percentage from the 

result of the pretest scores in experimental group are described. The description is 

displayed in this following table: 

Table 13 

The Percentage of Students’ Pretest Scores in Experiment Group 

Interval Score Category 
Pretest Experimental 

Frequency Percentage 

80-100 Excellent 0 0 % 

70-79 Good 3 10 % 

60-69 Fair 13 42 % 

<59 Poor 15 48 % 

Total 31 100 % 

    

   Based on the result analysis of students‟ pretest scores in experimental 

group, it showed that there were 15 students (48%) who got the score <59 in poor 

category, 13 students (42%) got the score between 60-69 in fair category, and 3 

students (10%) got the score between 70-79 in good category. 
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4.1.1.1.4. Students’ Posttest Scores in Experiment Group 

In distribution of frequency data, the result of the posttest scores in 

experiment group is described in table 14. 

        Table 14 

      Frequency Data of Students’ Posttest Scores in Experiment Group 

Posttest Experiment 

  

Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid 50 2 6.5 6.5 6.5 

55 1 3.2 3.2 9.7 

57.5 1 3.2 3.2 12.9 

60 5 16.1 16.1 29.0 

62.5 1 3.2 3.2 32.3 

65 4 12.9 12.9 45.2 

70 2 6.5 6.5 51.6 

75 4 12.9 12.9 64.5 

77.5 1 3.2 3.2 67.7 

80 6 19.4 19.4 87.1 

82.5 2 6.5 6.5 93.5 

85 1 3.2 3.2 96.8 

87.5 1 3.2 3.2 100.0 

Total 31 100.0 100.0  

 

Based on the result analysis of students‟ posttest scores in experiment 

group, it showed that there were two students got 50 (6.5%), one student got 55 

(3.2%), one student got 57.5 (3.2%), five students got 60 (16.1%), one student got 

62.5 (3.2%), four students got 65 (12.9%), two students 70 (6.5%), four students 

got 75 (12.9%), one student got 77.5 (3.2%), six students got 80 (19.4%), two 

students got 82.5 (6.5%), one student got 85 (3.2%), and one student got 87.5 

(3.2%). 
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Furthermore, the interval score, category, frequency and percentage from 

the result of the posttest scores in experimental group are described. The 

description is displayed in this following table: 

Table 15 

    The Percentage of Students’ Posttest Scores in Experiment Group 

Interval Score Category 
Posttest Experimental 

Frequency Percentage 

80-100 Excellent 10  32% 

70-79 Good 7            23% 

60-69 Fair 10 32% 

<59 Poor 4 13% 

Total 31 100 % 

 

   Based on the result analysis of students‟ posttest scores in experimental 

group, it showed that there were 4 students (13%) got the score <59 in poor 

category, 10 students (32%) got the score between 60-69 in fair category, 7 

students (23%) got the score between 70-79 in good category, and 10 students 

(32%) got the score between 80-100 in excellent category. 

4.1.2. Descriptive Statistic 

In the descriptive statistics, the total of sample (N), minimum and 

maximum scores, mean score, standard deviation were analyzed. The scores were 

got from; (1) pretest scores in control group; (2) posttest scores in control group; 

(3) pretest scores in experimental group; and (4) posttest scores in experimental 

group. 

4.1.2.1. Students’ Pretest and Posttest Scores in Control Group 

The result analysis of descriptive statistics of students‟ pretest and posttest in 

control group is described in table 16. 
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                                       Table 16 

       Descriptive Statistic of Pretest and Posttest Scores in Control Group 

Students’ Score N Min Max Mean Std. Deviation 

Pretest Score 
31 

35.00 72.50 56.6935 10.07032 

Posttest Score 40.00 80.00 61.6129 10.05295 

 

In descriptive statistics of students‟ pretest scores in control group, it was 

found that the minimum score was 35.00, the maximum score was 72.50, the 

mean score was 56.6935, and the score of standard deviation was 10.07032. In 

descriptive statistics of students‟ pretest scores in control group, it was found that 

the minimum posttest score was 40.00, the maximum score was 80.00, mean score 

was 61.6129, and the standard deviation was 10.05295.  

4.1.2.2. Students’ Pretest and Posttest Scores in Experiment Group 

The result analysis of descriptive statistics of students‟ pretest in experiment 

group is described in table 17. 

Table 17 

Descriptive Statistic of Pretest and Posttest Scores in Experiment Group 

Students’ Score N Min Max Mean Std. Deviation 

Pretest Score 
31 

30.00 70.00 53.7097 12.71271 

Posttest Score 50.00 87.50 70.0000 10.70436 

 

In descriptive statistics of students‟ pretest scores in experiment group, it 

was found that the minimum score was 30.00, the maximum score was 70.00, the 

mean score was 53.7097, and the score of standard deviation was 12.71271. In 

descriptive statistics of students‟ posttest scores in experiment group, it was found 

that the minimum score was 50.00, the maximum score was 87.50, mean score 

was 70.0000, and the standard deviation was 10.70436.   
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4.1.3. Prerequisite Analysis 

In prerequisite analysis, two analyses should be done. They were 

normality and homogeneity test. 

4.1.3.1. Normality Test 

In measuring normality test, Kolmogorov_Smirnov was used. The 

normality test is used to measure students‟ pretest and posttest in control and 

experimental groups. 

4.1.3.1.1. Students’ Pretest Scores in Control and Experimental Groups 

The computation of normality used the computation in SPSS 16.0. The 

result of analysis is figured out in table 18 below: 

Table 18 

The Result of Normality Test of Students’ Pretest in Control and 

Experimental Groups 

 

No Students’ Pretest N Kolmogorov Smirnov Sig. Result 

1 Control Group 31 1.165 0.132 Normal 

2 Experimental Group 31 1.146 0.145 Normal 

 

Based on the table above, the result showed that the significance value of 

the students‟ pretest in control group was 0.132, while the experimental group was 

0.145. From the score, it could be stated that the students‟ pretest score in 

experimental and control groups were considered normal since the result of the 1-

sample Kolmogorov Smirnov were higher than 0.05. 

4.1.3.1.2. Students’ Posttest Scores in Control and Experimental Groups 

The computation of normality used the computation in SPSS 16.0. The 

result of analysis is figured out in table 19 below: 
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Table 19 

The Result of Normality Test of Students’ Posttest Scores in Control and 

Experimental Groups 

No Students’ Posttest N Kolmogorov Smirnov Sig. Result 

1 Control Group 31 0.992 0.278 Normal 

2 Experimental Group 31 0.911 0.377 Normal 

 

Based on the table above, the result showed that the significance value of 

the students‟ posttest in control group was 0.278, while the experimental group 

was 0.377. From the score, it could be stated that the students‟ posttest score in 

control and experimental group were considered normal since the result of the 1-

Sample Kolmogorov Smirnov were higher than 0.05. 

4.1.3.2. Homogeneity Test 

In homogeneity test, the students‟ pretest and posttest scores in control and 

experimental groups were analyzed by using Levene Statistics analysis. Levene 

Statistics is a formula used to analyze the homogeneity data. The computation of 

homogeneity used computation in SPSS 16.0. 

4.1.3.2.1. Students’ Pretest Scores in Control and Experimental Groups 

Homogeneity test is used to find whether the group is homogeneous or not. 

The result of homogeneity test of students‟ pretest is figured out in table 20 

bellow:  

Table 20 

The Result of Homogeneity Test of Students’ Pretest Scores in Control 

and Experimental Groups 

No Students’ Pretest N Levene Statistic Sig. Result 

1 Control Group 31 
2.326 0.133 Homogenous 

2 Experimental Group 31 
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Based on table above, it was found that the p-output is 0.133. From the 

result, it could be stated that the obtained score from students‟ pretest in 

experimental and control groups are homogenous, because it is higher than 0.05.  

4.1.3.2.2. Students’ Posttest Scores in Control and Experimental Groups 

Homogeneity test is used to find whether the group is homogeneous or not. 

The result of homogeneity test of students‟ pretest is figured out in table 21 

bellow:  

Table 21 

The Result of Homogeneity Test of Students’ Posttest Scores in Control and 

Experimental Groups 

No Students’ Posttest N Levene Statistic Sig. Result 

1 Control Group 31 
1.401 0.241 Homogenous 

2 Experimental Group 31 

 

Based on table above, it was found that the p-output was 0.241. From the 

result, it could be stated that the obtained score from students‟ posttest in 

experimental and control groups are homogenous, because it is higher than 0.05.  

4.1.4. Hypothesis Testing 

In this research, paired sample t-test and independent sample t-test are 

used to measure a significant improvement and a significant difference on 

students‟ recount reading score taught by using Previewing Text strategy and 

strategy that usually used by the teacher at SMP Muhammadiyah 1 Palembang. 

4.1.4.1. Result Analysis in Measuring Significant Improvement on Students’ 

Pretest to Posttest Score in Experimental Group 

In this research, measuring means significant improvement is presented. 

The analysis result of paired sample t-test is figured out in table 22 bellow:  
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Table 22 

Result Analysis in Measuring Significant Improvement on Students’ Pretest 

to Posttest Scores in Experimental Group 

Previewing Text 

Strategy 

Paired Sample T-Test 

Ho Ha T Df Sig. (2-

tailed) 

19.324 30 0.000 Rejected Accepted 

 

Based on the table analysis above, it was found that the p-output was 0.000 

with df=30 (2.0423), and t-obtained=19.324. It could be stated that the null 

hypothesis (Ho) was rejected, and the alternative hypothesis (Ha) was accepted. 

Therefore, the research question number one had been answered that there was 

significant improvement from students‟ pretest to posttest scores in experimental 

group taught by using Previewing Text strategy since p-output was lower than 

0.05 and t-obtained (19.324) was higher than t-table (2.0423).  

4.1.4.2. Result Analysis in measuring significant difference on Students’ 

Posttest Score in Control and Experimental Groups 

In this research, independent t-test was used to measure a significant 

difference on students‟ recount reading score taught by using Previewing Text 

strategy and those who are not at SMP Muhammadiyah 1 Palembang. The 

analysis result of independent sample t-test is figured out in table 23. 

Table 23 

Result Analysis in Measuring Significant Difference on Students’ Posttest 

Score in Control and Experimental Groups 

Previewing Text Strategy and 

Strategy that is usually used by 

the teacher of English at SMP 

Muhammadiyah 1 Palembang 

Independent Sample 

T-Test 
Ho Ha 

T Df 
Sig. (2-

tailed) 

3.180 60 0.002 Rejected Accepted 
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From the table analysis, it was found that the p-output was 0.002 with 

df=60 (2.0003), and the t-obtained was 3.180. It could be stated that the null 

hypothesis (Ho) was rejected, and the alternative hypothesis (Ha) was accepted. 

Since the p-output was lower than 0.05 and the t-obtained (3.180) was higher than 

t-table (2.0003). It can be stated that the problem of the study number two had 

been answered that there was significant difference on students‟ recount reading 

score taught by using Previewing Text strategy and those who were not at SMP 

Muhammadiyah 1 Palembang. 

 

4.2. Interpretation 

Based on the findings stated previously, some interpretations can be drawn 

as follow: 

After conducting the research, it was found that the data of the students 

pretest and posttest in control and experimental group were normal and 

homogeneous. In analyzing normality test, I-Sample Kolmogorov Smirnov was 

used. From the result, it could be stated that the students‟ pretest and posttest 

score in control and experimental were normal since the significant of normality 

test was higher than 0.05. Then, the homogeneity of the sample data from pretest 

and posttest between control and experimental group by using Levene Statistic 

was analyzed. The result showed that the students‟ pretest and posttest score in 

control and experimental group were homogeny. It emphasized that the ability of 

the students was same. Therefore, the data could be processed by using t-test.  

At the beginning, pretest was conducted in both of class. The result of 

pretest between VIII.A and VIII.C showed that the students‟ score in VIII.C was 
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lower than VIII.A. It was proved by the mean score of pretest in VIII.A (56.6935) 

which was higher than VIII.C (53.7097). Related to the mean score in pretest, it 

could be assumed that VIII.C needed the treatment by using Previewing Text 

strategy as the experimental group. Meanwhile, VIII.A got higher score so that 

this class was marked as control group.  

In experimental group, the students were given the treatment by using 

Previewing Text strategy. In the first and second meetings, the students were still 

confused about Previewing Text strategy. Also, in the third meetings, the students 

were still confused in understanding the material. They could not find the main 

idea. They did not have enough vocabulary to comprehend the text. Between 

fourth and seventh meeting, they slowly could manage to find main idea, and they 

could know vocabulary used in the text. Finally, on the eighth to twelfth meeting 

they could understand the material well. They felt that it was easy to comprehend, 

because they could find information by surveying the text, such as the title, 

heading and subheading, picture, bold or italicized words, etc. These happened 

because McNamara (2007, p. 475) mentions that Previewing strategy involves 

surveying the text before reading. This generally involves reading over key parts 

of a text, such as the title, subheadings, bold or italicized words, figures and 

tables, the introduction and conclusion, and key sentences. This strategy helps 

students to generate questions and set purposes so that the students can monitor 

their comprehension before actually reading. This is supported by Bouchard 

(2005, p. 49) who mentions that the purpose of Previewing Text is to teach 

students to generate question and set purposes. It also enables them to develop a 
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sense of what a text or chapter selection is about before actually reading it. The 

steps in Previewing Text strategy can be used in various reading materials to make 

the students interested. Mark (2016) avers that Previewing strategy is suitable for 

any material, but are rather used for nonfiction content than fiction books, easy to 

understand and suitable for all ages. Therefore, this strategy can be as an 

alternative strategy for students in understanding texts, especially recount text.  

From the result of paired sample t-test, it was found that there was 

significant improvement from students‟ pretest and posttest scores in experimental 

and control group. The students‟ recount reading achievement in control group 

also got improvement but not as significant as the experimental group. It can be 

seen from the result of t-obtained of paired sample t-test in experimental group 

was 19.324, and the result of t-obtained in control group was 5.802 (see appendix 

R). In other words, students‟ recount reading achievement in experimental group 

improved after they were being taught by using Previewing Text strategy. This 

condition happened because of some reasons such as the students become familiar 

with contents of the text, easy to identify the text and active to connect the 

materials to their prior knowledge. This is in line with McNamara (2007, p. 475) 

who states that there are several ways Previewing helps readers set up goals that 

guide comprehension processes. First, Previewing is helpful for allowing readers 

to become familiar with text contents and activate prior knowledge. Second, 

Previewing helps readers identify and take advantage of the text structure. 

Moreover, based on the result of independent sample t-test, it was found 

that there was significant difference between the students‟ posttest score of 
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experimental group who were taught by using Previewing Text strategy and the 

control group who were taught by using strategy that was used by the teacher of 

English at SMP Muhammadiyah 1 Palembang with t- obtained 3.180. 

At the same time, these research findings are not contrary to other previous 

related studies. It can be seen from Huang (2009) supported that there was 

significant improvement on students‟ reading comprehension at technological 

university in Taiwan. Then, Chen and Graves (1995) showed that the result of 

their study showed strong positive effects of the previewing group than the 

background knowledge on Taiwanese college students' comprehension.  

Finally, based on the result in the research, Previewing Text strategy was 

successfully applied to the eighth grade students of SMP Muhammadiyah 1 

Palembang. Previewing Text strategy could help the students in reading the text. 

Therefore, English teacher can use Previewing Text strategy in teaching and 

learning process as an alternative strategy to improve students‟ English recount 

reading score.  
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CHAPTER V 

CONCLUSION AND SUGGESTIONS 

This chapter presents: (a) conclusion and (b) suggestions 

5.1. Conclusion 

 Based on the findings and interpretation in the previous chapter, some 

conclusions are made as follow. First, from the result of pretest to posttest in 

teaching recount reading by using Previewing Text strategy, significant 

improvement on students‟ recount reading achievement of the eighth grade 

students at SMP Muhammadiyah 1 Palembang was found. It could be seen that 

the p-output (0.000) was lower than 0.05 and t-obtained= 19.324 was higher than 

t-table (df 30= 2.0423). It could be concluded that the null hypothesis (Ho) was 

rejected, and the alternative hypothesis (Ha) was accepted.  

 Second, significant difference on students‟ recount reading achievement 

who were taught by using Previewing Text strategy and those who were not at 

SMP Muhammadiyah 1 Palembang was found. It could be seen that the p-output 

(0.002) was lower than 0.05 and t-obtained= 3.180 was higher than t-table (df 60= 

2.0003). It could be concluded that the null hypothesis (Ho) was rejected, and the 

alternative hypothesis (Ha) was accepted.  

 

5.2. Suggestions 

Some suggestions are offered in order to develop the teaching and learning 

in EFL classroom. First, English teacher especially English teacher at SMP 

Muhammadiyah 1 Palembang can use Previewing Text as an alternative strategy 
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to improve students‟ recount reading achievement so that the teaching and 

learning process becomes more interesting and attractive for students.  

Second, the students can use Previewing Text strategy to help them to 

comprehend their recount reading text so that the students can be motivated in 

improving the aspects of reading, such as vocabulary and grammar. Besides that, 

the students should also practice more and not be lazy to read some books 

especially English books. 

Finally, Previewing Text strategy can be used in different grade level. It 

can be used for grades elementary to up level. Then, this strategy can be used in 

teaching reading for other nonfiction text, such as descriptive and procedure text. 

Hopefully, this research can be useful for theoretical references for other 

researchers who do similar studies which focus on the aspects of reading 

comprehension. 
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Appendix A 

 

 

INTERVIEW GUIDLINES FOR INTERVIEWING THE TEACHER 

 

1. Bagaimana proses pembelajaran bahasa Inggris di kelas? 

2. Skill apa yang anda anggap paling sulit untuk diajarkan dalam pelajaran bahasa 

Inggris? 

3. Bagaimana hasil belajar siswa dalam pelajaran pada skill yang anda anggap paling 

sulit tersebut, apakah lebih rendah dibandingkan dengan hasil belajar skill dalam 

pelajaran bahasa Inggris lainnya? 

4. Apa saja kendala yang dihadapi dalam kegiatan belajar pada skill tersebut? 

5. Aktivitas apa yang dilakukan dalam proses belajar mengajarnya? 

6. Apa saja media yang anda gunakan dalam mengajar pada skill tersebut? 

7. Apa saja teknik atau strategi yang pernah anda terapkan dalam mengajar skill 

tersebut? 

8. Bagaimana partisipasi siswa dalam kegiatan belajar mengajar? 

9. Jenis teks yang mana yang paling sulit di pahami siswa? 

10. Jenis soal yang mana yang lebih dikusasai oleh siswa multiple choise or written text 

(essay test) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

1. Bagaimanakah sikap anda terhadap 

pelajaran bahasa inggris? 

a. Suka  c. Kurang suka 

b. Cukup suka. d. Ragu-ragu 

 

2. Apakah pelajaran Bahasa Inggris 

termasuk pelajaran yang penting untuk 

dipelajari oleh Anda? 

a. Iya   c. Tidak 

b. Ragu-ragu d. Cukup 

 

3. Apa motivasi anda dalam mempelajari 

bahasa inggris? 

a. Agar dapat menguasai ketrampilan 

bahasa inggris. 

b. Untuk mendapatkan nilai yang 

bagus dalam pelajaran bahasa 

inggris. 

c. Agar bisa berkomunikaksi dengan 

bule. 

d. Mau tidak mau, karena diajarkan di 

sekolah 

 

4. Diantara empat ketrampilan berbahasa 

yang diajarkan dalam pelajaran bahasa 

inggris, manakah yang anda anggap 

paling sulit? 

a. Reading (membaca). 

b. Writing (menulis). 

c. Listening 

(mendengarkan/menyimak). 

d. Speaking (berbicara). 

 

5. Apakah anda termotivasi untuk 

menguasai ketrampilan skill tersebut 

dalam bahasa inggris? 

a. Iya.  c. Kurang 

b. Cukup.  d. Tidak 

6. Diantara empat teks yang diajarkan 

dalam pelajaran bahasa inggris, 

manakah yang anda anggap paling 

sulit? 

a. Descriptive  c. Narrative 

b. Recount  d. Procedur 

 

7. Menurut anda, bagaimana tingkat 

kesulitan skill tersebut dalam bahasa 

inggris? 

a. Tinggi (sulit) 

b. Sedang (cukup sulit) 

c. Rendah (mudah) 

d. Nol (tidak ada kesulitan) 

 

8. Apa saja kendala yang anda hadapi dari 

text yang sulit tersebut? 

a. Sulit memahami generic structures 

dan language features nya 

b. Malas untuk membaca 

c. Kurangnya kosa-kata 

d. Sulit mengerti arti dari text 

  

9. Bagaimana anda menilai kemampuan 

anda pada skill tersebut dalam bahasa 

inggris? 

a. Sangat memuaskan. 

b. Memuaskan. 

c. Cukup memuaskan. 

d. Tidak memuaskan. 

 

10. Seberapa sering anda berlatih atau 

mencoba skill tersebut dalam bahasa 

inggris di luar waktu pelajaran bahasa 

Inggris?  

a. Sering  c. Sesekali 

b. Jarang  d. Tidak perna

QUESTIONNAIRE FOR THE STUDENTS 

 

PETUNJUK : 

 Pertanyaan - pertanyaan berikut ini berkaitan dengan pengajaran membaca pada pelajaran 

bahasa Inggris. Mohon memberikan jawaban sesuai dengan kondisi yang ada 

 Jawaban yang anda berikan sama sekali tidak akan mempengaruhi nilai. 

 Berilah tanda silang (x) pada jawaban yang cocok dengan pendapat Anda. 

  

 



 

Appendix B 

The Result of Improvement Score from pretest to posttest in Experimental and Control  Group 

(1) Students’ Improvement from Pretest to Posttest in Control Group 

 

Students’ Improvement from Pretest to Posttest in Control group 

No Name 

Control Group 

 Improvement 

(%) 
Pretest Posttest 

1 Student 1 65 62.5 -2.5 % 

2 Student 2 62.5 65 2.5 % 

3 Student 3 55 50 5 % 

4 Student 4 60 65 5 % 

5 Student 5 65 70 5 % 

6 Student 6 72.5 80 7.5 % 

7 Student 7 47.5 50 2.5 % 

8 Student 8 55 60 5 % 

9 Student 9 40 45 5 % 

10 Student 10 70 80 10 % 

11 Student 11 45 50 5 % 

12 Student 12 40 45 5 % 

13 Student 13 60  60 0 % 

14 Student 14 62.5 70 7.5 % 

15 Student 15 70 72.5 2.5 % 

16 Student 16 50 60 10 % 

17 Student 17 45 60 15 % 

18 Student 18 60 62.5 2.5 % 

19 Student 19 55 60 10 % 

20 Student 20 40 47.5 7.5 % 

21 Student 21 65 72.5 7.5 % 

22 Student 22 55 55 0 % 

23 Student 23 65 70 5 % 

24 Student 24 60 70 10 % 

25 Student 25 45 62.5 17.5 % 

26 Student 26 62.5 65 2.5 % 

27 Student 27 60 62.5 2.5 % 

28 Student 28 60 62.5 2.5 % 

29 Student 29 65 72.5 7.5 % 

30 Student 30 65 62.5 -2.5 % 

31 Student 31 35 40 5 % 

 

   From the analyses above, it was found that there were 27 students who got 

improvement from 2.5% to 17.5%, and four students had no improvement. 



 

(2) Students’ Improvement from Pretest to Posttest in Experimental Group 

 

Students’ Improvement from Pretest to Posttest in Experimental group 

No Name 
Score 

Improvement 

(%) Pretest Posttest 

1 Student 1 50 70 20 % 

2 Student 2 60 80 20 % 

3 Student 3 65 80 15 % 

4 Student 4 70 82.5 12.5 % 

5 Student 5 30         57.5 27.5 % 

6 Student 6 60 75 15 % 

7 Student 7 30 50 20 % 

8 Student 8 70 87.5 17.5 % 

9 Student 9 65 80 15 % 

10  Student 10 60 75 15 % 

11 Student 11 70 85 15 % 

12 Student 12 60 70 10 % 

13 Student 13 55 65 10 % 

14 Student 14 40 65 25 % 

15 Student 15 45 60 15 % 

16 Student 16 62.5 80 17.5 % 

17 Student 17 50 65 15 % 

18 Student 18 50 60 10 % 

19 Student 19 65 80 15 % 

20 Student 20 40 60 20 % 

21 Student 21 60 77.5 17.5 % 

22 Student 22 65 80 15 % 

23 Student 23 47.5 62.5 15 % 

24 Student 24 62.5 75 12.5 % 

25 Student 25 55 65 10 % 

26 Student 26 40 60 20 % 

27 Student 27 62.5 82.5 20 % 

28 Student 28 50 60 10 % 

29 Student 29 65 75 10 % 

30 Student 30 30 55 25 % 

31 Student 31 30 50 20 % 

 

 From the analyses above, it was found that all of the students in experimental group got 

improvement from 10% to 27.5%.   



 

Appendix C  

Attendance List of Pretest and Posttest in Control Group 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Appendix D 

Attendance List of Pretest and Posttest in Experimental Group 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Appendix E  

Attendance List of Treatment in Experimental Group 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Appendix F 

Syllabus of Academic 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix G 

Lesson Plan of Teaching Academic 

 

LESSON PLAN 

 

School   : SMP Muhammadiyah 1 Palembang 

Subject  : English 

Grade / Semester : VIII / II 

Time Allocation : 2 x 40 Minutes (1
st
 meeting) 

 

Standard Competency 
11. Understanding the meaning in short simple essay in recount, and narrative text to interact 

with the environment.  

 

Basic Competency 

11.3 Responding to the meaning and rhetorical steps in simple short essay, accurately, 

fluently and acceptable with regard to the environment in the form of recount and narrative 

text. 

 

I. Indicators 
The students are able to: 

1. Identify the main idea of recount text 

2. Identify the purpose of recount text. 

3. Identify generic structure and language feature from recount text 

 

II. Learning Objective 
After the process of teaching and learning the students are expected to be able to: 

1. Identify the main idea of recount text.  

2. Identify the purpose of recount text. 

3. Identify generic structure and language feature from recount text 

 

III. Learning Material 
 

Recount Text 
Social function  : to retell the event to the reader or listener. 

Generic structure  : a) Orientation, b) Events, c) Re-Orientation 

Language feature        : Use past tense (happened), adverbs of time (first), person and place 

describing words (small), proper nouns and pronouns (Mr. Lawrence, 

his).  

 

Example of Recount text 

 

 

Orientation  

 

 

 

 

 

Event 

My Weekend 

 

It happened one weekend while I was at the fairground. I 

was with my friend Sarah and we were both really excited. The 

flashing lights and bright colors made everything appear magical. 

We were having a great time and we had been on most of the 

rides when Sarah pointed to the big wheel. The sign said “$1 for a 

two-minute ride” 

At first I wasn’t sure, but Sarah had been on it before. “It 



 

 

 

 

 

 

 

 

 

Reorientation 

only takes two minutes,” she said. “Come on- it’s a really thrilling 

ride!” A minute later we were in the air. It was like flying! “This 

is amazing!” I shouted happily to Sarah. Then suddenly, there was 

a loud crash and everything stopped. I was really frightened! 

Sarah held my hand tightly because she was worried, too. We 

looked down and saw two mechanics. “Don’t worry,” they 

shouted. “It won’t take us long to fix it!” So we waited…and 

waited! At first we were amused. Everyone was running around 

below us. After a while though, it became scary up there. 

Two hours later, the wheel finally started to move again. I 

was so happy. It had been a long tiring evening. That two-minute 

ride had turned into a two-hour nightmare! 

 

IV. Learning Strategy 
Previewing Text strategy 

 

V. Step of Learning Activity 

Phase Activity Time 

(minute) Engagement Opening Activity 

Pre-Activity 1. 1. The teacher greets the students. 

2. 2. The teacher checks the students’ attendance. 

5 

minutes 

Whilst-

Activity 

 

 

 

 

 

 

 

 

Exploration:  

1. The teacher distributes copy of recount text to the 

students. 

2. The teacher asks as the whole class what they might 

know about the topic. 

3. The students give respon about the topic that they will 

learn. 

Elaboration: 

1. The teacher guides students through a step-by-step 

preview of the text. 

2. First, the teacher asks students to read the title and 

convert it to a question. Explain to students that they 

can access prior knowledge to help them generate a 

question.  

3. Next, the teacher instructs students to read the 

introduction and summary and questions. 

4. The teacher explains about headings and subheading 

and asks the students to convert those to questions. 

5. The teacher invites the students to continue by reading 

and emphasizing the print in different font and special 

effects, such as boldface, italics, color, captions, and 

word bubbles.  

6. Finally, the teacher discusses with the students about 

the illustrations, photographs, and the caption with 

each, as well as the graphic organizers that might 

include diagrams, cross sections, overlays, maps, 

labels, charts, graphs, and frame text. 

7. The last, the teacher gives students a copy of the Text 

Preview sheet. Ask them to open their books to another 

55 

minutes 

 



 

VI.  Media/Source 

 

1. Media : Recount text 

2. Source : Pengayaan Ujian Nasional Mata Pelajaran Bahasa Iggris Tahun  

2014/2015, Sekolah Menengah Pertama. 

3. Dictionary  

4. Other relevant books 

  

VII.  Scoring 
 

Reading test (Five questions essay) 

Correct answer score is 20 

No Questions Score 

1. What does the story tell about? 20 

2. How did the writer feel at first? 20 

3. What does paragraph 3 tell? 20 

4. Who is the name the writer’s friend? 20 

5. What does the writer mean by “$1 for a two-minute ride”? 20 

 

 

 

 

                  Palembang,         2017 

       Teacher 

 

 

 

       Tri Lestari 

       NIM. 12250144 

 

 

 

 

part of the chapter and preview this section using the 

guidelines delineated on the worksheet. When students 

have completed their sheet, ask for volunteers to share 

their results and discuss as a class 

Confirmation: 

1. The teacher asks some of the students to read their 

result in front of the class. 

2. The teacher discusses with the students about the result 

of Text Preview sheet. 

Post Activity 

 

 

1. The teacher gives the students the exercises related to 

the topic. 

2. The students do the exercises given by teacher 

3. The teacher closes teaching learning activity 

20 

minutes 
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Contruct Validity Measured by Validators 

 

 



 



 



 



 



 



 



 



 

 

 

 



Appendix I 

Attendance List of Tryout 

 

 

 

 

 

 

 



 
 

 

 

 



Appendix J 

Intruments of Tryout, Answer Key and Answer Sheet 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

ANSWER KEY  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1.  B 21. B 41. D 

2.  A 22. B 42. B 

3.  C 23. C 43. A 

4.  A 24. B 44. B 

5.  B 25. A 45. D 

6.  A 26. B 46. C 

7.  C 27. B 47. A 

8.  A 28. C 48. C 

9.  C 29. B 49. A 

10.  B 30. C 50. C 

11.  D 31. A 51. A 

12.  A 32. D 52. B 

13.  B 33. A 53. B 

14.  D 34. A 54. C 

15.  A 35. C 55. A 

16.  B 36. D 56. C 

17.  A 37. D 57. B 

18.  A 38. A 58. D 

19.  C 39. B 59. B 

20.  A 40. A 60. A 



 

 

ANSWER SHEET 

Name :  

Class : 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

No  A B C D  

 

No A B C D 

1     31     

2     32     

3     33     

4     34     

5     35     

6     36     

7     37     

8     38     

9     39     

10     40     

11     41     

12     42     

13     43     

14     44     

15     45     

16     46     

17     47     

18     48     

19     49     

20     50     

21     51     

22     52     

23     53     

24     54     

25     55     

26     56     

27     57     

28     58     

29     59     

30     60     



Appendix K  

Instruments of Pretest and Posttest, Answer Sheet and Answer Key of Reading Test 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

ANSWER KEY 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1.  A 21. D 

2.  C 22. A 

3.  A 23. A 

4.  C 24. D 

5.  A 25. D 

6.  B 26. A 

7.  D 27. B 

8.  B 28. A 

9.  A 29. B 

10.  B 30. A 

11.  A 31. D 

12.  C 32. C 

13.  A 33. C 

14.  B 34. B 

15.  B 35. B 

16.  B 36. A 

17.  B 37. C 

18.  C 38. B 

19.  B 39. B 

20.  A 40. A 



 

 

 

 

 

 

 

Name : 

 

Class :  

 

 

 

 

 

 

No  A B C D 

1     

2     

3     

4     

5     

6     

7     

8     

9     

10     

11     

12     

13     

14     

15     

16     

17     

18     

19     

20     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

No A B C D 

21     

22     

23     

24     

25     

26     

27     
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Appendix L 

Validity Result of Each Questions Items 

No Validity Test 

Sig.(2-tailed) 

of Pearson 

Correlation 

r-table 

score 
Result 

1 Item no 1 0 0.361 Invalid 

2 Item no 2 0.417 0.361 Valid 

3 Item no 3 0.478 0.361 Valid 

4 Item no 4 0.122 0.361 Invalid 

5 Item no 5 0.299 0.361 Invalid 

6 Item no 6 0.491 0.361 Valid 

7 Item no 7 0.417 0.361 Valid  

8 Item no 8 0.478 0.361 Valid  

9 Item no 9 0.188 0.361 Invalid 

10 Item no 10 0.581 0.361 Valid 

11 Item no 11 0.478 0.361 Valid 

12 Item no 12 0.491 0.361 Valid 

13 Item no 13 0.491 0.361 Valid 

14 Item no 14 0.115 0.361 Invalid 

15 Item no 15 0.478 0.361 Valid 

16 Item no 16 0.417 0.361 Valid 

17 Item no 17 0.417 0.361 Valid 

18 Item no 18 0.478 0.361 Valid 

19 Item no 19 0.938 0.361 Valid 

20 Item no 20 0.491 0.361 Valid 

21 Item no 21 0.417 0.361 Valid 

22 Item no 22 0.417 0.361 Valid 

23 Item no 23 0.272 0.361 Invalid  

24 Item no 24 0.465 0.361 Valid 

25 Item no 25 0.299 0.361 Invalid 

26 Item no 26 0.417 0.361 Valid 

27 Item no 27 0.354 0.361 Invalid 

28 Item no 28 0.491 0.361 Valid 

29 Item no 29 0.417 0.361 Valid 

30 Item no 30 0.299 0.361 Invalid 

31 Item no 31 0.417 0.361 Valid 

32 Item no 32 0.417 0.361 Valid 

33 Item no 33 0.417 0.361 Valid 

34 Item no 34 0.797 0.361 Valid 

35 Item no 35 0.299 0.361 Invalid 

36 Item no 36 0.491 0.361 Valid 

37 Item no 37 0.491 0.361 Valid 

38 Item no 38 0.491 0.361 Valid 

39 Item no 39 0.478 0.361 Valid 

40 Item no 40 0.417 0.361 Valid 

41 Item no 41 0.188 0.361 Invalid 

42 Item no 42 0.822 0.361 Valid 

43 Item no 43 0.417 0.361 Valid 

44 Item no 44 0.208 0.361 Invalid 

45 Item no 45 0.417 0.361 Valid 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

46 Item no 46 0.272 0.361 Invalid 

47 Item no 47 0.354 0.361 Invalid 

48 Item no 48 0.938 0.361 Valid 

49 Item no 49 0.417 0.361 Valid 

50 Item no 50 0.822 0.361 Valid 

51 Item no 51 0.354 0.361 Invalid  

52 Item no 52 0.417 0.361 Valid 

53 Item no 53 0.645 0.361 Valid 

54 Item no 54 0.299 0.361 Invalid 

55 Item no 55 0.478 0.361 Valid 

56 Item no 56 0.491 0.361 Valid 

57 Item no 57 0.417 0.361 Valid 

58 Item no 58 0.354 0.361 Invalid 

59 Item no 59 0.581 0.361 Valid 

60 Item no 60 0.797 0.361 Valid 



Appendix M 

        Teaching Schedule 

 

 

Teaching Schedule 

 

No. Teaching Schedule Text Title 
Kinds of 

Text 
Meeting 

Time 

Allocation 

1 
04-01-17 

(09.00-10.20) 
Pre Test Recount 1

st
 2x40 

2 
05-01-17 

(08.20-09.40) 
My Weekend Recount 2

nd
 2x40 

3 
11-01-17 

(09.00-10.20) 
Mrs. Wayan Recount 3

th
 2x40 

4 
12-01-17 

(08.20-09.40) 

My Embarrassing 

Experience 
Recount 4

th
 2x40 

5 
18-01-17 

(09.00-10.20) 
My Scruffy Recount 5

th
 2x40 

6 
19-01-17 

(08.20-09.40) 
Camping to Kerinci Recount 6

th
 2x40 

7 
25 -02-17 

(09.00-10.20) 
Trip to a Hill Recount 7

th
 2x40 

8 
26-02-17 

(08.20-09.40) 
Birthday Party Recount 8

th
 2x40 

9 
01-09-17 

(09.00-10.20) 
Amazing Day Recount 9

th
 2x40 

10 
02-02-17 

(08.20-09.40) 

Going fishing for the 

First Time 
Recount 10

th
 2x40 

11 
08-02-17 

(09.00-10.20) 
Great Bromo Recount 11

th
 2x40 

12 
09-02-17 

(08.20-09.40) 
Saung Angklung Recount 12

th
 2x40 

13 
15-02-17 

(09.00-10.20) 

A Frightening 

Experience 
Recount 13

th
 2x40 

14 
16-02-17 

(08.20-09.40) 
Post Test Recount 14

th
 2x40 

 

 

 

 

 

 



Appendix N  

Distribution of Frequencies of Pretest and Posttest in Control and Experimental Group 

 

1. Distribution of Frequencies of Pretest Control Group 

FREQUENCIES VARIABLES=Pretest_Control 

  /ORDER=ANALYSIS. 

 

Frequencies 
 

[DataSet0]  
 

Statistics 

Pretest_Control  

N Valid 31 

Missing 0 

 

 

Pretest_Control 

  

Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid 35 1 3.2 3.2 3.2 

40 3 9.7 9.7 12.9 

45 3 9.7 9.7 22.6 

47.5 1 3.2 3.2 25.8 

50 1 3.2 3.2 29.0 

55 4 12.9 12.9 41.9 

60 6 19.4 19.4 61.3 

62.5 3 9.7 9.7 71.0 

65 6 19.4 19.4 90.3 

70 2 6.5 6.5 96.8 

72.5 1 3.2 3.2 100.0 

Total 31 100.0 100.0  

 

 

 



 

2. Distribution of Frequencies of Posttest in Control Group 

 

FREQUENCIES VARIABLES=Posttest_Control 

  /ORDER=ANALYSIS. 

 

Frequencies 
 

[DataSet0]  
 

Statistics 

Posttest_Control 

N Valid 31 

Missing 0 

 

 

Posttest_Control 

  

Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid 40 1 3.2 3.2 3.2 

45 2 6.5 6.5 9.7 

47.5 1 3.2 3.2 12.9 

50 3 9.7 9.7 22.6 

55 1 3.2 3.2 25.8 

60 5 16.1 16.1 41.9 

62.5 6 19.4 19.4 61.3 

65 3 9.7 9.7 71.0 

70 4 12.9 12.9 83.9 

72.5 3 9.7 9.7 93.5 

80 2 6.5 6.5 100.0 

Total 31 100.0 100.0  

 

 

 

 

 

 



 

3. Distribution of Frequencies of Pretest in Experimental Group 

 

FREQUENCIES VARIABLES=Pretest_Experiment 

  /ORDER=ANALYSIS. 

 

Frequencies 
 

[DataSet0]  
 

Statistics 

Pretest_Experiment 

N Valid 31 

Missing 0 

 

 

Pretest_Experiment 

  

Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid 30 4 12.9 12.9 12.9 

40 3 9.7 9.7 22.6 

45 1 3.2 3.2 25.8 

47.5 1 3.2 3.2 29.0 

50 4 12.9 12.9 41.9 

55 2 6.5 6.5 48.4 

60 5 16.1 16.1 64.5 

62.5 3 9.7 9.7 74.2 

65 5 16.1 16.1 90.3 

70 3 9.7 9.7 100.0 

Total 31 100.0 100.0  

 

 

 

 

 

 

 



 

4. Distribution of Frequencies of Posttest in Experimental Group 

 

FREQUENCIES VARIABLES=Posttest_Experiment 

  /ORDER=ANALYSIS. 

 

Frequencies 
 

[DataSet0]  
 

Statistics 

Posttest_Experiment 

N Valid 31 

Missing 0 

 

 

Posttest_Experiment 

  

Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid 50 2 6.5 6.5 6.5 

55 1 3.2 3.2 9.7 

57.5 1 3.2 3.2 12.9 

60 5 16.1 16.1 29.0 

62.5 1 3.2 3.2 32.3 

65 4 12.9 12.9 45.2 

70 2 6.5 6.5 51.6 

75 4 12.9 12.9 64.5 

77.5 1 3.2 3.2 67.7 

80 6 19.4 19.4 87.1 

82.5 2 6.5 6.5 93.5 

85 1 3.2 3.2 96.8 

87.5 1 3.2 3.2 100.0 

Total 31 100.0 100.0  

 

 

 



Appendix O  

Descriptive Statistics of Pretest and Posttest in Control and Experimental Group 

 

 

1. Descriptive Statistics of Pretest Control Group 

 

DESCRIPTIVES VARIABLES=Pretest_Control 

  /STATISTICS=MEAN STDDEV MIN MAX. 

 

Descriptives 
 

[DataSet0]  
 

Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

Pretest_Control 31 35.00 72.50 56.6935 10.07032 

Valid N (listwise) 31     

 

 

 

 

2. Descriptive Statistics of Posttest in Control Group 

 

DESCRIPTIVES VARIABLES=Posttest_Control 

  /STATISTICS=MEAN STDDEV MIN MAX. 

Descriptives 

[DataSet0]  

Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

Posttest_Control 31 40.00 80.00 61.6129 10.05295 

Valid N (listwise) 31     

 

 



 

3. Descriptive Statistics of Pretest in Experimental Group 

 

DATASET NAME DataSet0 WINDOW=FRONT. 

DESCRIPTIVES VARIABLES=Pretest_Experiment 

  /STATISTICS=MEAN STDDEV MIN MAX. 

 

Descriptives 
 

[DataSet0]  
 

Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

Pretest_Experiment 31 30.00 70.00 53.7097 12.71271 

Valid N (listwise) 31     

 

 

 

4. Descriptive Statistics of Posttest in Experimental Group 

 

DESCRIPTIVES VARIABLES=Posttest_Experiment 

  /STATISTICS=MEAN STDDEV MIN MAX. 

 

Descriptives 
 

[DataSet0]  
 

Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

Posttest_Experiment 31 50.00 87.50 70.0000 10.70436 

Valid N (listwise) 31     

 

 

 

 

 

 



Appendix P  

Normality of Pretest and Posttest in Control and Experimental Group 

 

1. Normality of Pretest in Control Group 

 

NPAR TESTS 

  /K-S(NORMAL)=Pretest_Control 

  /MISSING ANALYSIS. 

NPar Tests 
[DataSet0]  

 

 

 

 

 

 

 

 

 

  

2. Normality of Posttest in Control Group 

 

NPAR TESTS 

  /K-S(NORMAL)=Posttest_Control 

  /MISSING ANALYSIS. 

NPar Tests 
[DataSet0]  

One-Sample Kolmogorov-Smirnov Test 

  Posttest_Control 

N 31 

Normal Parameters
a
 Mean 61.6129 

Std. Deviation 10.05295 

Most Extreme Differences Absolute .178 

Positive .102 

Negative -.178 

Kolmogorov-Smirnov Z .992 

Asymp. Sig. (2-tailed) .278 

a. Test distribution is Normal. 

 

One-Sample Kolmogorov-Smirnov Test 

  Pretest_Control 

N 31 

Normal Parameters
a
 Mean 56.6935 

Std. Deviation 10.07032 

Most Extreme Differences Absolute .209 

Positive .108 

Negative -.209 

Kolmogorov-Smirnov Z 1.165 

Asymp. Sig. (2-tailed) .132 

a. Test distribution is Normal. 



3. Normality of Pretest in Experimental Group 

 

NPAR TESTS 

  /K-S(NORMAL)=Pretest_Experiment 

  /MISSING ANALYSIS. 

NPar Tests 
 

[DataSet0]  

 

One-Sample Kolmogorov-Smirnov Test 

  Pretest_Experim

ent 

N 31 

Normal Parameters
a
 Mean 53.7097 

Std. Deviation 12.71271 

Most Extreme Differences Absolute .206 

Positive .100 

Negative -.206 

Kolmogorov-Smirnov Z 1.146 

Asymp. Sig. (2-tailed) .145 

a. Test distribution is Normal. 

 

 

4. Normality of Posttest in Experiment Group 

 

NPAR TESTS 

  /K-S(NORMAL)=Posttest_Experiment 

  /MISSING ANALYSIS. 

 

NPar Tests 
 

[DataSet0]  

 

One-Sample Kolmogorov-Smirnov Test 

  Posttest_Experi

ment 

N 31 

Normal Parameters
a
 Mean 70.0000 

Std. Deviation 10.70436 

Most Extreme Differences Absolute .164 

Positive .131 

Negative -.164 

Kolmogorov-Smirnov Z .911 

Asymp. Sig. (2-tailed) .377 

a. Test distribution is Normal. 

 



Appendix Q 

Homogeneity of Pretest and Posttest in Control and Experimental Group 

 

1. Homogeneity of Pretest in Control and Experimental Group 

 

ONEWAY SS_Score BY Categories 

  /STATISTICS HOMOGENEITY 

  /MISSING ANALYSIS. 

Oneway 
[DataSet0]  

Test of Homogeneity of Variances 

SS_Score    

Levene Statistic df1 df2 Sig. 

2.326 1 60 .133 

 

ANOVA 

SS_Score 

 Sum of Squares df Mean Square F Sig. 

Between Groups 138.004 1 138.004 1.049 .310 

Within Groups 7890.726 60 131.512   

Total 8028.730 61    

 

2. Homogeneity of Posttest in Control and Experimental Group 

 

ONEWAY SS_Score BY Categories 

  /STATISTICS HOMOGENEITY 

  /MISSING ANALYSIS. 

Oneway 
[DataSet0]  

Test of Homogeneity of Variances 

SS_Score    

Levene Statistic df1 df2 Sig. 

1.401 1 60 .241 

 

ANOVA 

SS_Score 

 Sum of Squares df Mean Square F Sig. 

Between Groups 1090.323 1 1090.323 10.112 .002 

Within Groups 6469.355 60 107.823   

Total 7559.677 61    

 



Appendix R  

Result of Paired and Independent Sample T-Test 

 

1. Result of Paired Sample T-Test on Students’ Pretest to Posttest in Experimental 

group 

 

 

T-TEST PAIRS=Pretest_Experiment WITH Posttest_Experiment (PAIRED) 

  /CRITERIA=CI(.9500) 

  /MISSING=ANALYSIS. 

 

T-Test 
 

[DataSet0]  
 

Paired Samples Statistics 

  Mean N Std. Deviation Std. Error Mean 

Pair 1 Pretest_Experiment 53.7097 31 12.71271 2.28327 

Posttest_Experiment 70.0000 31 10.70436 1.92256 

 

 

Paired Samples Correlations 

  N Correlation Sig. 

Pair 1 Pretest_Experiment & 

Posttest_Experiment 
31 .934 .000 

 

 

 

 

 

 



2. Result of Paired Sample T-Test on Students’ Pretest to Posttest in Control group 

 

 

 

T-TEST PAIRS=Pretest_Control WITH Posttest_Control (PAIRED) 

  /CRITERIA=CI(.9500) 

  /MISSING=ANALYSIS. 

 

T-Test 
 

[DataSet0]  
 

Paired Samples Statistics 

  Mean N Std. Deviation Std. Error Mean 

Pair 1 Pretest_Control 56.6935 31 10.07032 1.80868 

Posttest_Control 61.6129 31 10.05295 1.80556 

 

 

Paired Samples Correlations 

  N Correlation Sig. 

Pair 1 Pretest_Control & 

Posttest_Control 
31 .890 .000 

 

 

 

Paired Samples Test 

  Paired Differences 

t df Sig. (2-tailed) 

  

Mean 

Std. 

Deviation 

Std. 

Error 

Mean 

95% Confidence 

Interval of the 

Difference 

  Lower Upper 

Pair 1 Pretest_Control - 

Posttest_Control 
-4.91935 4.72069 .84786 -6.65092 -3.18779 -5.802 30 .000 

 

 

 

 

 

 



3. Result of Independent Sample T-Test on Students’ Pretest Score in Control and 

Experimental Groups 

 

 

 

T-TEST GROUPS=Categories(1 2) 

  /MISSING=ANALYSIS 

  /VARIABLES=SS_Score 

  /CRITERIA=CI(.9500). 

 

T-Test 
 

[DataSet0]  
 

Group Statistics 

 Categories N Mean Std. Deviation Std. Error Mean 

SS_Score PretestControl 31 56.6935 10.07032 1.80868 

PretestExperiment 31 53.7097 12.71271 2.28327 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



4. Result of Independent Sample T-Test on Students’ Posttest Score in Control and 

Experimental Groups 

 

 

 

T-TEST GROUPS=Categories(1 2) 

  /MISSING=ANALYSIS 

  /VARIABLES=SS_Score 

  /CRITERIA=CI(.9500). 

 

T-Test 
 

[DataSet0]  
 

 

Group Statistics 

 Categories N Mean Std. Deviation Std. Error Mean 

SS_Score PosttestControl 31 61.6129 10.05295 1.80556 

PosttestExperiment 31 70.0000 10.70436 1.92256 

 

 

 
 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix S 

Pearson Correlation 



Appendix T 

Table at Significant for Two Tailed 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix U 

 

 

Text Preview 

 

Direction: Follow these guidelines and preview the assigned text 

 

 

1.Read the title. Create a question using the title. 

………………………………………………………………………………………….. 

….………………………………………….…………………………………………… 

………………………………………………………………………………………….. 

………………………………………………………………………………………….. 

………….………………………………….…………………………………………… 

……………………………………….…………………………………………………. 

………………………………………….………………………………………………. 

                                                                                                                                                                 

2. Read the introduction, summary, and question. What are the author’s main points? 

………………………………………………………………………………………….. 

….………………………………………….…………………………………………… 

………………………………………………………………………………………….. 

………………………………………………………………………………………….. 

………….………………………………….…………………………………………… 

……………………………………….…………………………………………………. 

………………………………………….………………………………………………. 

     

3. Read the heading and subheading. Create question from them. 

…………………………………………………………………………………………. 

…………………………………………….…………………………………………… 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

………….………………………………….…………………………………………... 

………………………………………………….……………………………………… 

……………………………………………….………………………………………… 

    

4. What print is in boldface, italic, color, caption, or word bubbles? 

…………………………………………………………………………………………. 

….………………………………………….…………………………………………... 

………………………………….……………………………………………………… 

…………………………….…………………………………………………………… 

………………………………………………………………………….……………… 

…………………………………………………………………………………………. 

………………….………………………………….…………………………………... 

    

5. Look at the illustrations and pictures. What do they tell you about the content? 

…………………………………………………………………………………………. 

….………………………………………….…………………………………………... 

…………………………………………………………………………………………. 

….……………………………………………………………………………………… 

…………….………………………………….………………………………………... 

…………………………………………………….…………………………………… 

……………………………………………………….………………………………… 
 



 

Going Fishing for the First Time 

 

Last week, my uncle asked me to go fishing with him in the 

river near his house. He also told me that the scenery there is 

beautiful. I was excited because I had never gone fishing before. 

Therefore, he taught me how to do it very well. 

We left at 9 a.m. When we got to the river, there were 

already some people. They were also fishing. Then, we looked for 

convenient place under a tree. We put our fishing equipment and our 

lunch box on the mat we brought. After that, my uncle taught me 

how to catch fish. He did it very patiently.  

Suddenly, in the middle of fishing, I felt something really heavy catching my hook. I 

could not pull it until I slipped and feel into the river. I did not realize that the grass was 

slippery. My uncle pulled me out quickly. He helped me reach the ground. Thank God, I was 

safe even though I have mud all over my face. It was embarrassing! 

 (Source: Scaffolding: English for Junior High School Students grade VIII) 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

TRYOUT AT SMP NURUL IMAN PALEMBANG 

 

 

 

 

 

 

 

 

 

 

 

 

 

PRETEST IN EXPERIMENTAL AND CONTROL GROUPS AT SMP 

MUHAMMADIYAH 1 PALEMBANG 

 

EXPERIMENTAL GROUP 

 

 

 

 

 

 

 

 

 

 

 

 

CONTROL GROUP 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



TREATMENT IN EXPERIMENTAL GROUP AT SMP MUHAMMADIYAH 1 

PALEMBANG 

 

 

 

 

 

 

 

 

 

 

 

 

        POSTTEST IN EXPERIMENTAL AND CONTROL GROUPS AT SMP  

      MUHAMMADIYAH 1 PALEMBANG 

 

EXPERIMENTAL GROUP 

 

 

 

 

 

 

 

 

 

CONTROL GROUP 

 

 

 

 

 

 

 

 

 


