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ABSTRACT 

 

 

The objectives of the study were to find out whether or not there was a 

significant difference between the eight grade students’ descriptive writing 

achievement who were taught by triple gold writing (TWG) technique and those 

who were not and to find out whether or not there was a significant improvement 

on the eighth grade students’ descriptive writing achievement taught by using 

triple gold writing (TWG) technique at MTs Muhammadiyah 1 Palembang. The 

population of this study consisted of 60 students of MTs Muhammadiyah 1 

Palembang in the academic year 2016/2017. There were 60 students taken as 

sample. Each class consisted of 30 students from class VIII B as control group 

and class VIII A as experimental group. The instrument in measuring students’ 

descriptive writing achievement was administered twice, as the pretest and 

posttest for both experimental and control group. The results of the test were 

analyzed by using independent sample t-test and paired sample t-test.  From the 

result of the independent sample t-test, it was found that there was a significant 

difference from students’ posttest experimental and control group, since the p-

output (0.000) was lower than 0.05 and t-obtained (3.409) was higher than t-table 

(2.001). From the result of the paired sample t-test, it was found that there was a 

significant improvement on students’ descriptive writing who were taught by 

using triple gold writing (TWG) technique, since the p-output (0.000) was lower 

than 0.05 and t-obtained (16.75079) was higher than (2.04523). 

 

Keyword: Descriptive Writing Achievement, Triple Gold Writing (TWG)  

     Technique 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



CHAPTER 1 

INTRODUCTION 

In this chapter, the writer presents: (1.1) background; (1.2) problems of the 

study; (1.3) objectives of the study; and (1.4) significance of the study. 

1.1. Background  

English is the most important language in the world used as the main tool 

of communication among people who are different in their native language. 

According to Harmer, ―English is a worldwide language spoken throughout all 

parts of life such as in the arts, sciences, human sciences, travel and the social 

sciences― (as cited in Astrid, 2011, p. 176). So, it is important for people to learn 

English, because English is used in every aspect of the society life. 

English plays very important role almost in every aspects of life, 

especially in term of education. Crystal states ―As a global language, English is 

taught in every country all over the world, including Indonesia‖ (as cited in 

Pratiwi, 2016, p. 147). Morever, Sari and Saun (2013) state ―English has become 

an important subject from junior high school up to senior high school‖ (p. 255). It 

means that English has become a required subject that needs to be taught to all 

students. 

In learning English, there are four skills; listening, speaking, reading, and 

writing. From those skills, writing is the most difficult skill among them. As 

stated by Choudhury (2013), the four core language skills are listening, speaking, 



reading and writing where writing is obviously the most difficult skill for second 

and foreign language learners to master. He asserts that main reason for this 

difficulty is the fact that writing is a very complex process which involves both 

creating and organizing ideas and translating them into cohesive whuch are 

readable. 

However, writing should be learnt by everyone. So, it is possible that 

everyone can master writing skill. Hamza (2009) states ―writing is a trade in 

which every educated man, woman, and child should be skillful and any one can 

master it if he goes about it in the right way‖ (p. 3). Therefore, writing is 

important skill that needs to be mastered. 

Writing is not easy skill to be understood because it needs grammar, 

structure, and vocabulary. Karolina (2006) argues ―writing is the most difficult 

subject in the school since the students have to write about what they think in their 

mind and state it on a paper by using the correct procedure‖ (p. 8). In addition, 

Harmer argues ―the students can become very frustrated when they do not have 

the words or the grammar they need to express in writing‖ (as cited in Habibi, 

Wachyuni, and Husni, 2017, p. 97). In the first year of junior high school, the 

basic competency that should be achieved in the writing English subject is that the 

students have ability to develop and produce written simple functional text in the 

descriptive and procedure. 

Based on the above, the descriptive text is one of the functional texts that 

must be mastered by students in learning English. Theoretically, Wardiman 



(2008) states that descriptive text is a text that describes the features of someone, 

something, or a certain place. Descriptive text consists of introduction and 

description. Introduction is the part of paragraph that introduces the character, and 

description is the part of paragraph that describes the character. The students can 

use the simple present and adjective clause in writing descriptive text (p. 115). In 

writing the descriptive text, students often find some difficulties. The students 

usually feel difficult to organize their ideas. Furthermore, many students made 

some mistakes and faced difficulties to build and develop their imagination.  

Based on the statement above, teachers must be able to organize learning 

teaching activities. Ho, Lee, and Teng state ―one strategic way in improving 

schools is fostering and promoting professional learning in which teachers 

develop their practice and build learning communities‖ (as cited in Faiz and 

Yakoob, 2017, p. 73). The teachers have to master the materials, methods, and 

also technique or strategy to make the students understand and apply descriptive 

writing matters in practice. According to Harmer (2012), ―there are many 

techniques, methods, strategy  and approaches take into consideration the way 

humans learn, the use of reinforcement, logic, repetition, and other elements‖ (p. 

12).  

One of the techniques is Triple Gold Writing (TGW). TGW is a writing 

technique from Whole Brain teaching method. It was created by Biffle (2012). He 

says that to solve the students’ writing problem and to make his students 

interested he conducted in WBT in writing Class. Sandi (2014) argues ―TGW 

Technique is the best way to enhance students’ writing skill‖ (p. 21). It was 



caused that this technique guides the students to be creative in writing the main 

ideas and supporting ideas, good writing systematic ordering by making stage by 

stage, writing good ways to melts ideas and chose the appropriate words.  

Biffle (2012) explains ―Triple Gold Writing is a simple technique but 

really powerful to foster the students’ writing skill‖ (p. 69). This technique uses 

sentence with three parts that can be expanded into a tightly organized paragraph 

or even a college style, five paragraphs essay. The Triple Gold Writing is able to 

use to make all texts, because this technique tries to make the student creative in 

developing their sentences up to compose it into a good paragraph. The whole 

Triple Gold Writing pattern consists of 1) Triple Gold Sentences, 2) Triple Gold 

Paragraph. 

Wherefore, TGW will be applied because it is really suitable for the 

student to improve student’s English writing skill. Use these things for students 

will make them be easy in writing without being pushed and it can be common for 

their daily life because they learn how to develop their sentence to be a good 

paragraph. So when they face writing examination they will write naturally with 

best performance, get best score, and without wasting time. 

Based on my informal interview with the teachers and some students of 

MTs Muhammadiyah 1 Palembang, it was found that students writing 

achievement was poor which was determined from their report score in English 

subject. The process of teaching–learning in the classroom was still passive. The 

students did not understand clearly about descriptive text, how to identify the 

descriptive text, and how to describe persons, places, and things in English 



writing. The students were confused on how to organize their ideas, and writing 

was considered as a boring activity and also the students were having a difficulty 

to develop their imagination, these made them did not know what they should 

write, especially in descriptive text, then the students’ grammatical abilities were 

still low. 

There are some researches that have been conducted before. Sandi (2014) 

says that he carried out this technique to improve students’ writing ability by 

using triple gold writing (TGW) to Junior high school students. He found that 

TGW can improve students’ writing ability.  

Based on the above explanation about the importance of mastering writing 

skill especially descriptive paragraph for junior high school students, researcher is 

motivated to conduct research on the use of  TGW technique to gather 

information whether this technique can improve students’ ability in writing 

descriptive paragraph or not, the researcher would like to conduct a study entitled 

“Teaching Writing Descriptive Text by Triple Gold Writing (TGW)  technique to 

the Eighth Grade Students of MTs Muhammadiyah 1 Palembang.” 

1.2 Problems of the Study 

To give more description clearly about the descriptive of research, 

statement of problems that will be explained in the research are: 

1. Is there any significant improvement on the eighth grade students’ 

descriptive text writing before and after taught by using TGW strategy 

at MTs Muhammadiyah 1 Palembang? 



2. Is there any significant difference on the eighth grade students’ 

descriptive text writing between those who are taught by using TGW 

strategy and those who are not at MTs Muhammadiyah 1 Palembang? 

1.3 Objectives of the Study 

The objectives of this study are to find out: 

1. whether or not there is a significant improvement on the eighth grade 

students’ descriptive text writing before and after taught by using 

TGW strategy at MTs Muhammadiyah 1 Palembang. 

2. whether or not there is a significant difference on the eighth grade 

students’ descriptive text writing between those who are taught by 

using TGW strategy and those who are not at MTs Muhammadiyah 1 

Palembang. 

1.4 Significance of the Study 

The result of this study hopefully will be useful for the students to improve 

their writing achievement with the view that learning can be creative through 

Triple Gold Writing (TGW). It will also useful for the teachers in improving their 

teaching quality by applying this technique as one of efforts to help teachers in 

decreasing the students’ difficulties in practicing their writing skill in English. 

Besides, the output of the study will help them to seek more effective strategies on 

how to improve teaching competencies and teaching style (especially in teaching 

writing skill), to identify students’ necessaries and problems and giving solution. 

To the school, the output of the study helps achieve higher quality of education, 

because of the well-trained teacher and good performance of the students. 



As practical benefit to make teachers explores their method in teaching, 

TGW let teachers to create active learning that brings students to the creativity, 

well organization, and good ordering in English writing. Meanwhile, as 

theoretical benefit to produce a new knowledge in teaching foreign language, like 

English, especially on descriptive writing text using triple gold writing technique. 

For the researcher, it is expected to add the researcher’s knowledge. This study is 

expected to be able to give other researchers sources or references of the 

technique that can be used for improving or developing students’ writing 

achievement and also expand the general knowledge, help them as the guidance in 

developing their research in the same field. 

 

 

 

 

 

 

 

 

 

 



CHAPTER II 

LITERATURE REVIEW 

In this chapter, the writer describes; (2.1) theoretical framework; (2.2) 

previous related studies; and (2.3) research setting. 

2.1 Theoretical Framework 

2.1.1. The Concept of Teaching 

Teaching is the process in transferring knowledge and giving good model 

from the teacher to the students. According to Brown (2000), teaching is showing 

or helping someone to learn how to do something, giving instructions, guiding in 

the study of something, providing with knowledge, causing to know or 

understand.  

Teaching is how the teacher give someone knowledge or to train someone 

to instruct, teaching also giving some information of a subject matter to the 

students in the classroom. Naimi states ―teachers must ensure that everything 

students produce is correct‖ (as cited in Navracsics, 2017, p. 39). According to 

Coe, Aloisi, Higgins and Major (2014), great teaching is defined as that which 

leads to improved student progress. It can be defined as giving instruction, 

knowledge skill, etc to somebody or make somebody understand or be able to do 

something, while teaching English is how the teacher is transferring the language 

and skill to the students in the classroom. 

In teaching, the teacher should be creative and creat the interesting srategy 

or technique, method and use media. Tafani says ―media can help with many 



issues such as: motivation, clarity, recycling, drafting, revising, editing, variety, 

mixed ability classes, updating information in the textbook, giving life and color 

to classroom procedures and methods, thus at the same time helping the students 

improve accuracy and fluency‖ (as cited in Pitaloka, 2014, p. 2).  

2.1.2.  The Concept of Writing  

According to Brown (2007), ―writing was primarily convention for 

recording speech and for reinforcing grammatical and lexical features of 

language‖ (p. 218). Moreover, Negari states ―writing is a complicated process 

which involves a number of cognitive and metacognative, for instance; 

brainstorming, planning, outling, organazing, drafting, and revising‖ (as cited in 

Saputra and Marzulina, 2015, p. 3). Furthermore, Graham and Perin (2007) say 

―writing well is not just an option for young people, but it is a necessity‖ (p. 3). In 

addition, Lyons and Heasley explain ―writing is clearly a complex process, and is 

frequently accepted as being the last language skill to be required‖ (as cited in 

Lestari and Holandiyah, 2016, p. 48). Meyers states ―writing is more difficult to 

learn for native and non native speakers alike‖ (as cited in Anita, 2012, p. 129). 

However, Heaton says “writing is not only require mastery of grammatical and 

rhetorical devices but also of conceptual and judgemental elements‖ (as cited in 

Nisa, 2014, p. 80).   

2.2. Stages in Writing  

Harmer (2004) states ―there are some stages in writing process‖ as the 

following‖ (p. 4-5): 

1. Planning 



In this stage, the students should plan what they are going to write. The 

students can make list of all ideas in their mind related to the topic the want to 

write. 

2. Drafting 

In this stage, the students write the rough draft or the first draft with a hope it 

can be revised later to make it better and well organized. 

3. Editing 

In this stage, the students can read their rough draft and check whether the 

order of information is clear, there is no confusing or ambiguous meaning 

from the sentences, and they can check the structure of the sentence. 

4. Final version 

After the students edit the rough draft and rewrite it, the students can produce 

the final draft. Because of some changes in editing process, the students can 

produce the better draft. 

2.3. Assessing Writing 

Assessing is the teacher measure the task performance of the students 

whether the target has been fulfilled or not. Brown (2007) states ―One way to 

view writing assessment is through various writing checklists or grids that  can 

indicate to students their areas of strength and weakness, and in many cases such 

taxonomies are strong rubrics‖ (p. 413). Assessing students work on writing 

should be done considering the agency of analysis toward student’s work on 

writing. 



There are some purposes of writing assessment. Coffin et al., (2003) stated 

that there are some purposes of writing assessment as follows:  

1. To provide evidence of student’s knowledge and understanding of a particular 

course of study. 

2. To provide evidence of student’s acquisitions of subject-specific skills, or the 

ability to apply knowledge and understanding (e.g. students ability to carry 

out certain forms of analysis). 

3. To indicate how effectively students can express their knowledge and 

understanding in writing (e.g. using disciplinary conventions such as those 

discussed in chapter 3). 

4. To help students learn, or consolidate their learning (both of subject 

knowledge/skill and of academic writing conventions. 

5. To provide feedback to students on their work. 

6. To motivate students to carry out certain activities. 

7. To provide a diagnostic assessment of student’s writing (before providing 

writing support to the student). 

8. To help the teachers to evaluate their teaching. 

9. To help students to evaluate their own learning‖ (p. 75). 

2.4. Concept of Descriptive Text  

Kane states ―description is about sensory experience—how something 

looks, sounds, tastes. Mostly it is about visual experience, but description also 

deals with other kinds of perception‖ (as cited in Rahmawati, 2016, p. 44). 

Related with Kane’s opinion, descriptive text is a text which tell experience 



connect with the sense, such a visual, feeling, smell and others.  In addition, 

Darjis, et. al. (2013) state ―descriptive text is used to create a vivid impression of 

person, place, object, or event. Such as describe a special place and explain why it 

is special, describe the most of important person in your life, describe the animal 

habitat in your report. The purpose of descriptive text is to admire something, to 

introduce, criticize or promote something‖ (p. 232). 

Pardiyono explains ―descriptive text should consist of generic structure, 

such as: identification and description‖ (as cited in Iskandar, 2017, p. 60). 

1. Identification  

Identification (introduction) is a statement or a short paragraph that identifies 

the object that is going to be describe, it is usually intersting and able to 

provoke the reader to be eager to read the text.  

2. Description  

It may consist of one of several paragraph. This part is used to give sufficient 

description about the object as mentioned in the identificaion part. The 

description of the object can be done according to different angles, such as 

size, length, strength , color, height, condition, of the location, weather, 

qualities, shapes, etc. 

The following is the sample of descriptive text:. 

My house 

My house is a brick house with a small garden in front of it. 

Its paint is white and green. It is very nice and comfortable house. 

My house has a living room, three bedrooms, a kitchen and a 



bathroom. There is verandah with three wooden chairs and wooden 

table in front of the verandah. The living is a big enough. In the 

middle of the living room, there is a big sofa and spme comfortable 

chairs. At the end of the living room there is a cabinet with a TV 

set on it. 

My bedroom is quite small. There is a writing desk and a 

chair next to the window. The bed is small. It is in the left side 

opposite to the window. There are few books on the top of the 

desk. 

The kitchen is in the back of the house. It is next to the 

bathroom. 

(Bestiana, Y., Achyani, M. (2017). New Edition Big Book Bahasa 

inggris SMP/MTs kelas VII, VIII, IX. Jakarta: Cmedia.) 

 

Here is the analysis of the text based on the generic structure of descriptive 

text. 

1. Identifiication 

My house is a brick house with a small garden in front of it. Its paint is 

white and green. It is very nice and comfortable house. My house has a living 

room, three bedrooms, a kitchen and a bathroom. 

2. Description 

There is verandah with three wooden chairs and wooden table in front of 

the verandah. The living is a big enough. In the middle of the living room, there 

is a big sofa and spme comfortable chairs. At the end of the living room there is a 

cabinet with a TV set on it. 



My bedroom is quite small. There is a writing desk and a chair next to the 

window. The bed is small. It is in the left side opposite to the window. There are 

few books on the top of the desk. 

The kitchen is in the back of the house. It is next to the bathroom. 

2.5. The Concept of Triple Gold Writing (TGW) 

Triple Gold Writing is one of techniques that created by Chris Biffle in 

2012 during he conducted class of Whole Brain Teaching Method. In Particular in 

writing class Biffle always do evaluating regarding his class to know the students‟ 

difficulties in writing class. From that case, Biffle endeavors to find the way to 

solve that problem as long as WBT method conducted. Though he was teaching 

uses WBT method he makes some strategies to boosting students‟ writing skills. 

Such as in writing class he made Whole Brain Teaching Writing (Whole Brain 

Writing) as the way to solve that case. He called this strategy Whole Brain 

Writing because when he was teaching the class he used WBT class design as a 

guide to makes model classroom.  

Biffle (2012) explains ―Triple Gold Writing is a simple technique but 

really powerful to foster the students’ writing skill‖ (p. 69). This technique uses 

sentence with three parts that can be expanded into a tightly organized paragraph 

or even a college style, five paragraphs essay. The Triple Gold Writing is able to 

use to make all texts, because this technique tries to make the student creative in 

developing their sentences up to compose it into a good paragraph. The whole 



Triple Gold Writing pattern consists of 1) Triple Gold Sentences, 2) Triple Gold 

Paragraph. 

In Whole Brain Writing, Biffle made some techniques there are 1) Oral 

writing, 2) Brainstorming, 3) Genius ladder consist of genius paragraph, extender 

sentence, spicy sentence, blah sentence, 4) Supper speed grammar, 5) Triple gold 

writing consist of triple gold sentences, triple gold paragraph, triple gold micro 

essay, triple gold essay, 5) Red/green proofreading, 6) Movie previews. That is 

the techniques that included in Whole Brain Writing strategy. That all the 

techniques that could we use to foster students writing skill that have been 

developed during WBT conducted in his writing class. In here the researcher will 

focus on Triple Gold Writing technique to escalate students‟ writing skill.  

Biffle (2012) argues ―Triple Gold Writing is the technique that uses to 

upgrade students writing skill that consist of three parts of sentences, paragraphs, 

or more sentences or paragraphs to make one perfect information packed 

sentence, packed paragraph, or packed essay (p. 69). Biffle (2012) argues 

―Separated the whole Triple Gold Writing pattern consists of 1) Triple Gold 

Sentences, 2) Triple Gold Paragraph, 3) Triple Gold Micro Essay, 4) Triple Gold 

Essay‖ (p. 70). 

2.6. Teaching Procedure of Triple Gold Writing (TGW) 

Biffle (2012) explains ―The procedures of teaching writing by using Triple 

Gold Writing (TGW) Technique which divided to 2 stages. Those are triple Gold 

Sentence, and Paragraph‖ (p. 70).  The Pattern of TGW is following: 



 

 

 

 

 

 

 

Figure 2.6: Whole Triple Gold Writing Pattern 

From figure 2.6, it can figure out that TGW has pattern that being 

consecutive in writing process. From the sentence become paragraph. The 

students will learn how to expand the sentences to be paragraphs with fun way 

using Triple Gold Writing. The stages are following.  

2.10.1. Triple Gold Sentences 

The Triple Gold Sentences is sentence with three parts that can be 

expanded into tightly organized paragraph or even a college style, five paragraph 

essay (Biffle, 2012) states ―In this Teachnique Biffle uses Scaffolded sentence 

frame in TGS, the scaffolding examples shown in The Triple Gold webcasts at 

TGW (p. 70). 

 

Triple Gold Writing Pattern 

Triple 

Gold 

Scaffolding 

Sentence 

(TGS) 

Paragraphs (TGP) 



 

Figure 2.6: the scaffolding of TGS (Biffle, 2012) 

He added that Triple Gold Sentences is three parts of sentences with one 

subject and different object. Teaching will give three sentences with the same 

subject and then student will continue to fill the sentences to be complete 

sentences. 

“Sentence: This Summer we went to the lake, the mountains and the beach.” 

The form using scaffolded sentences frames in Triple Gold Sentences 

(TGW), Triple Golder is about three separate subjects. 

a. This summer we went to lake 

b. This summer we went to lake and mountains 



c. This summer we went to lake, the mountains and beach 

Biffle (2012) says ―TGS can be expended in to paragraph or even a 

college style, five paragraph essay‖ (p. 70). 

2.5.1. Triple Gold Paragraph 

Biffle (2012) states ―Indicates that Triple Gold Paragraph (TGP) is the 

paragraph that developed from Triple Gold Sentences in here consists of three 

separate sentences (p. 86). From those separate sentences the student will expand 

the sentence. Here’s some example of Triple Gold Paragraph; 

 

 

 

 

The first sentence is a sentence of TGS and then continued to second, 

third, four sentences that have been expanded from own subject and vacation. The 

first sentence is topic sentence that develops into one paragraph. 

The following teaching procedure in implementing paired storytelling 

technique was suggested by Biffle (2012, p. 87). 

1. The teacher make a topic sentence to descriptive text. 

2. The teacher leads the students to make descriptive text with Triple Gold 

Writing Technique. 

This summer we went to the lake, the beach and the mountains. We 

stayed for a week at the lake and I learned to sail. Next, we went to Malibu beach 

for a family reunion. Finally, my brothers and I took several long hikes in the 

mountains. 

 



3. The teacher also may ask volunteers to write a sentence to the entire class.  

4. The complete descriptive is then discussed within the entire class by using 

Triple Golg Writing Technique. 

5. After that, the teacher asks the students to make desciptive text with Triple 

Gold Writing Technique individually. 

2.6 Previous Related Studies  

Febri (2014) identified the students writing skill in descriptive text through 

Triple Gold Writing Teachnique (TGW) in the first year of MAN I Salatiga in 

academic year 2014/2015. The subjects of this study were consisted of 37 

students. The method used in this study was Classroom Action Research (CAR). 

The study was carried out in two cycles. Each cycle consisted of two meetings. 

The data were gathered in this study through interview, field notes, observation, 

and test. The result of the study showed that there was improvement of students‟ 

writing skill. Most of the students gradually gained good scores at the end of each 

cycle. The students‟ mean score in preliminary study was 57.83 or 21.62%. The 

mean score in the first cycle was 68.10 or 57.83% of the class percentages. The 

mean score in the second cycle was 77.64 or 94,59% of the class percentages. In 

conclusion Triple Gold Writing Teachnique of Whole Brain Teaching Method 

could enhance students writing skill. 

In addition, Astuti (2015) investigated that Whole Brain Teaching Method 

Wheather or not improve the students’ writing skill on descriptive text at the 

seventh grade students’ of SMP N 17 Surakarta in 2014/2015. The subject of 

research was students of class VII B SMP Negeri 17 Surakarta in 



2014/2015academic year. The researcher conducted the research in two cycles. 

Each cycle consisted of these activities: planning the action, implementing the 

action, observing, reflecting and revising the plan. Technique of collecting the 

data used interview, observation, test, field note, and photographs. In analying 

data, the researcher used qualitative and quantitative data analysis. The results of 

research finding shows that Whole Brain Teaching Methodcan improve the 

students’ writing skill on descriptive text. It can be seen from the average score 

from 50,05 in pre-test, and 60, 30 in post-test 1, and it increased up to 73 in post-

test 2. Whole Brain Teaching Method can make the class condition become more 

interesting. 

Further, Santoso (2016) conducted a study to  improve the students’ 

spiritual intelligence in English writing through Whole Brain Learning strategy. 

Therefore, this study was conducted as a classroom action research. The research 

procedure followed the cyclonic process of planning, action, observation, and 

reflection. This process was precceded by pre-leminary study in order to know the 

students’ spiritual intelligence in English writing before being taught by the whole 

brain learning. The data was collected from the results of spiritual intelligence 

questionnaire, observation, interview, and documentation. The subjects of the 

research were 30 students in English Education Department, Universitas Islam 

Negeri Sumatra Utara. The quantitative data were analyzed by using t-test in 

Statistical Package for the Social Science (SPSS) and the qualitative data were 

analyzed by using Miles and Huberman technique: data reduction, data display, 

and verification. As a result, there was a significant improvement in students’ 



spritual intelligent in English writing when they were taught through Whole Brain 

Learning.  

2.7  Hyphotheses  

According to Fraenkel, Wallen, and Hyun (2012) ―A hypothesis is simply put, 

a prediction of the possible outcomes of a study (p.83). The hypothesis of this 

study consists of null hypothesis (Ho) and alternative hypothesis (Ha) is as 

follows: 

1. Ho : There  is no significant improvement on the eight grade students 

descriptive text writing before and after taught by using TGW strategy at 

MTs Muhammadiyah 1 Palembang. 

Ha  : There is significant improvement on  the eight grade students 

descriptive text writing before and after  taught by using TGW strategy at 

MTs Muhammadiyah 1 Palembang. 

2. Ho : There is no significant difference on the eight grade students descriptive 

text writing between those who are taught by using TGW strategy and those 

who are not at  MTs Muhammadiyah 1 Palembang. 

Ha  : There is significant difference on the eight grade students descriptive 

text writing between those who are taught by using TGW strategy and those 

who are not at  MTs Muhammadiyah 1 Palembang. 

2.8.Criteria of Testing the Hypotheses 

  To prove the research problems, the testing of research hypothesis is 

formulated as a follows: 



1. If the p-output (Sig.2-tailed) is higher than 0.05 and t-obtained is lower 

than t-table, the null hypothesis (Ho) is accepted, and the alternative 

hypothesis (Ha) is rejected. 

2. If the p-output (sig.2-tailed) is lower than 0.05 and t-obtained is higher 

than t-table, the null hypothesis (Ho) is rejected, and the alternative 

hypothesis (Ha) is accepted. 

2.9.Research Setting 

The researcher conducted his research at MTs Muhammadiyah 1 

Palembang that is located on Jl. KH. Ahmad Dahlan, Bukit kecil, Palembang 

30135. This school teaches all the four aspect of English skills, start from 

listening, speaking, reading and writing. For teaching the writing skills, most of 

teacher just teach the students like usual, where the teacher gets in the classroom 

and opens the book, and after that the teacher begins to explain the material, for 

example the teacher explains about descriptive text. And after the teacher explains 

it, the teacher asks the question  related  to the topic. If  there is no question, so the 

teacher ask them  to write about descriptive text. So just some students who 

clearly understand about the material it self. And the other students do not 

understand and they do not know what to write. 

 

 

 

 



CHAPTER III 

METHODS OF RESEARCH 

In this chapter, the writer describes: (3.1) research method; (3.2) research 

variables; (3.3) operational definitions; (3.4) population and sample; (3.5) 

technique for collecting the data; (3.6) research instrument analysis; and (3.7) 

technique for analyzing the data. 

3.1. Research Design 

 In this study, the writer used quasi experimental design. In this design, a 

popular approach to quasi-experiments, the experimental Group A and the control 

Group B are selected without random assignment. Quasi-experimental designs do 

not include the use of random assignment (Fraenkel, et. al., 2012, p. 275). The 

researcher used Pretest-Posttest Non-equivalent Group Design. There are two 

groups, they are experimental and control group which both are given pretest and 

posttest. Only the experimental group received the treatment (Cresswell, 2013, p. 

219). The experimental group was given treatments by using Triple Gold Writing 

(TGW), but the control group was not. This technique was applied in 12 meetings 

including the pretest and posttest. After the treatment, the researcher gave the 

posttest which was exactly the same as the pretest. 

Cohen (2007) states ―The figure of, ―Pretest-Posttest Non-equivalent 

Groups Design‖ (p. 283). as follows: 

      O1  X  O2  

 - - - - - - - - - - - - -     

 O3   O4 



Where: 

O1 : Pretest in experimental group 

O3 : Pretest in control group 

X : treatment in experimental group using TGW Technique 

O3 : posttest in experimental group 

O4  : posttest in control group 

3.2. Research Variables 

  According to Fraenkel, Wallen & Hyun (2012) say ―A common and useful 

way to think about variables is to classify them as independent or dependent‖ (p. 

80). The independent variable is a stimulus variable or input, it is that factor 

which is measured, manipulated, or selected by the researcher to determine its 

relationship to an observed phenomena. Meanwhile, the dependent variable is 

response variable or output, it is that factor which is observed and measured to 

determine the effect of the independent variables. In this research, the Triple 

Gold Writing (TGW) was the independent variable and students’ writing 

achievement in learning English was the dependent variable. 

3.3. Operational Definitions 

  TGW refers to teaching technique that explores the students’ creativity and 

arrange students’ ideas in the form of written text. There are two aspects in TGW, 

Those are: Triple Gold Sentence (TGS), Triple Gold Paragraph (TGP). The 



method will be used in the treatment for experimental class to enhance the 

students’ writing achievement.  

  Descriptive writing defines as the writing description the information in 

detail and deeply about person, animal, object etc. In this study, students’ 

descriptive writing was measured by using writing test.  

3.4. Subject of the Study 

 3.4.1. Population 

Cresswell says ―Population is a group of individuals who have the same 

characteristics‖ (as cited Dwinta, 2017, p. 131). The population of this study was 

the eighth grade students of MTs Muhammadiyah 1 Palembang in the academic 

year of 2017/2018. The number of the population was 100 students as shown in 

the following table. 

Table 1 

The Population of the Study 

No Class Number of Students 

1 

2 

VIII A 

VIII B 

30 

30 

Total  60 

Note : Staff of MTs Muhammadiyah 1 Palembang 

3.4.2. Sample 



According to Cresswell (2012) ―Sample is a subgroup of the target 

population that the researcher plans to study for generalizing about the target 

population (p. 142). In this study, the writer choose sample of the study by using 

convenience sampling method. In addition, Cresswell (2012) states ―Convenience 

sampling is a quantitative sampling procedure in which the researcher selects 

participants because they are willing and available to be studied‖ (p .619). 

In this study, the sample was taken from the eighth grade students of MTs 

Muhammadiyah 1 Palembang, those are VIII A  and VIII B. Those class were 

chosen because it was only two classes available. After conducted the pretest, the 

scores of class VIII A was higher than class VIII B. Therefore, class VIII A was 

selected as control group and class VIII B as experimental group. 

Table 2 

The Sample of the Study 

No Class Number of Students 

1 

2 

VIII A (Control Class) 

VIII B (Experimental Class) 

30 

30 

Total  60 

 

3.5. Data Collection 

3.5.1 Test 

According to Brown (2004) states that test is a method of measuring a 

person ability, knowledge, or performancein a given domain. The purpose of the 



test was to measure students’ writing achievement before and after the treatments 

in experimental group by using TGW Technique. The instruments which was used 

in pre-test and post-test was the same. The students were required to write 

descriptive writing by choosing one of the topics that was given by the writer. The 

first time, it was given before teaching learning activities (pre-test) and the second 

time was given after teaching activities (post-test) in order to find out whether or 

not the implementing of the recount writing achivement through TGW Technique 

significantly improved students achievement in writing skill. 

To know the score of the students’ writing achievement, it used writing 

descriptive rubric proposed by Brown (2007). The aspects in the writing rubric are 

content, vocabulary, grammar, organization, and mechanic. The highest score in 

each aspect is 4 to 1, while the lowest score is 1. 

3.5.1.1 Pre-test 

The Pre-test is done before the treatments, both of groups; experimental 

group and control group. It was used to know the students’ descriptive writing 

achievement before research treatment in both group (control and experimental 

group). The test was done in writing test form. The kind of text was  descriptive 

and the duration 60 minutes was used. 

3.5.1.2 Post-test 

The Post-test is done after the treatment to both of group; experimental 

group and control group. It was used to know the effect after some treatment 



given in both groups (control and experimental). The test was done in writing test 

form. The kind of text was descriptive and the duration 60 minutes was used. 

3.6. Research Instruments Analysis  

Before the test was conducted, the writer checked their validity and 

reliability. Johnson and Christensen (2012) explain, ―That validity and reliability 

are the two most essential psychometric properties to consider in using a test or 

assessment procedure‖ (p. 137). Validity refers to the accuracy of the inferences 

or interpretations made from the test scores, while reliability refers to the 

consistency or stability of the test scores.  

 

3.6.1.  Validity Test 

According to Fraenkel and Wallen, (2009), ―Validity is the most important 

idea to consider when the preparing or selecting an instrument that is used. 

Validity refers to the appropriateness, meaningfulness, correctness, and usefulness 

of the inferences a researcher makes‖ (p. 147). In addition, Creswell (2012) 

explains ―Validity is defined as the degree to which an instrument measures what 

say it measures or purpose to measure‖ (p. 164). In other word, validity is the 

development of sound evidence to demonstrate that the intended test interpretation 

(of the concept or construct that the test is assumed to measure) matches the 

proposed purpose of the test. 

3.6.1.1. Construct Validity 

I did construct validity of the test to judge or measure whether or not a test 

instrument and lesson plan well to measure the students’ ability. In construct 



validity of this study, I submitted three validators or expert judgements. The 

format of the writing instrument test is measured by three raters before doing 

research. The lidators judged whether the test has good criteria such as: (1) 

instruction (2) topic, (3) time allocation, (4) content. According to Cresswell 

(2012) ―Construct validity refers to estimate the construct validity, expert 

judgment is required (p. 132).  

In this study, I found out the construct validity of the instruments by 

having expert judgment from at least three validators to evaluate whether the 

component of the instruments was valid or not to apply in research activities. I has 

several criteria in choosing expert judgment. The criteria of the raters were: 1) 

they have experience in teaching English, 2) they have finished their magister 

degree, 3) their TOEFL score is more than 550, 4) their experience is in writing 

skill and after that the instrument will be evaluated by raters. 

3.6.1.2. Content Validity 

 According to Fraenkel and Wallen (2012) ―Content validity refers to 

judgments on the content and logical structure of an instrument as it is be used in 

a particular study‖ (p. 162). In order to judge whether or not a test has content 

validity, a specification of the skills or structures should be made based on the 

curriculum and syllabus. 

Table 4 

Table Specification 



Objective Indicator Time Allocation 

(minutes) 

Type of test 

 

The students are 

able to arrange 

structure of text 

and write 

functional text of 

descriptive text. 

 

The students are 

able to arrange 

structure of text 

and write 

functional text of 

descriptive text. 

 

 

60 minutes 

 

 

Writing  

Test 

 

1.6.2. Reliability Test 

Fraenkel, et al. (2012) state that ―reliability refers to the consistency of the 

scores obtained how consistent they are for each individual from one 

administration of an instrument to another and from one set of items to 

another‖(p. 154). Reliability test measured whether or not research instrument 

used for activities of pretest and posttest were reliable. Inter-rater reliability was 

used to know whether the test was reliable or not. Inter-rater reliability occured 

when two or more scores yield inconsistent scores of the same test, possibility for 

lack or attention for scoring criteria, inexperience, inattention, or even 

preconceived biases (Brown, 2004, p. 21).  

In this study, I calculated the students’ score by using Spearman rank 

order correlation. In scoring students’ descriptive writing, I used scoring rubric 

which is adapted from www.iRubric.com . Before, the raters gave students’ score, 

the instrument of assessing written content was given earlier to the raters. Then, 

three set of scores will be calculated by using this formula: 



R1+R2+R3 

3 

 

The test was reliable if the result of the data measurement is higher than 0. 

70.  According to Fraenkel and Wallen (2012), state that ―the reliability should be 

at least 0, 70 and preferably higher‖(p. 156). 

3.6 Research Treatment 

The writer taught descriptive writing to the experimental group. In 

conducting the study, the experimental group was given treatment by using TGW 

Technique for 12 meeting. The meeting were including pre-test and post-test. The 

time allocations for ecah meeting 2 x 40 minutes.  

Table 5: Research Teaching Schedule 

 

No. Topic Kinds of Text Meeting Time Allocation 

1 Pre Test Descriptive  1
st
 2x40 

2 My House Descriptive  2
nd

 2x40 

3 
My New Mobile 

Phone 
Desriptive  3

th
 2x40 

4 My Father Descriptive 4
th

 2x40 

5 Hotel  Desriptive  5
th

 2x40 

6 
Indonesian Young 

Stars 
Descriptive  6

th
 2x40 

7 Mosque  Descriptive  7
th

 2x40 

8 Favourite Place Descriptive 8
th

 2x40 



9 My Bedroom Descriptive 9
th

 2x40 

10 Agung Mosque Descriptive 10
th

 2x40 

11 My school Descriptive 11
th

 2x40 

12 My closedfriend Descriptive 12
th

 2x40 

13 My village Descriptive 13
th

 2x40 

14 Post Test Descriptive 14
th

 2x40 

 

3.7. Data Analysis 

 The writer analyzed the data from the test, pretest and posttest between 

two groups, experimental and control groups. To analyze the data, the writer used 

t-test. It was run by SPSS version 23 software. There are two kinds of how to do t-

test. They are paired sample and independent sample. The paired sample 

measured whether or not there is any significant difference on the eleventh grade 

students’ writing ability before and after the treatment. Meanwhile, the 

independent sample measured whether or not there is any significant difference on 

the tenth grade students’ writing ability that are taught by using TGM technique 

and those who are not.  

3.7.1 Instrument Analyses 

The data from students’ writing test (pretest-postest) was analyzed by three 

raters. The raters were Janita Norena, M.Pd (Lecturer of Sriwijaya and UIN RF 

University), Eka Sartika, M.Pd (Lecturer of UIN RF University, and Deta 

Descitasari Syahab, M.Pd (Lecturer of Sriwijaya and UIN RF University). They 

analyzed the data by using rubric for writing descriptive that was proposed by 

Brown. The aspects in the writing rubric are content, vocabulary, grammar, 



organization, and mechanic. The highest score in each aspect is 4 to 1, while the 

lowest score is 1. 

After all the score was gained, the writer counted the mean from both of 

raters. Then, it was converted into the following grading system.  

  Table 6: Classification of Student’s Score 

No The Range of Score Category 

1 86-100 Excellent 

2 75-85 Good 

3 56-74 Fair 

4 <55 Poor 

                           

After collecting data to know the result of the students writing, the writer 

asked expert judgments to analyze and done the scoring based on the rubric. The 

data were analyzed by using t-test. It was run SPSS version 23. There were two 

types of t-test, paired and independent sample t-test to answer the research 

problem. The paired sample t-test measured whether or not there was significant 

improvement on the tenth grade students’ descriptive writing achievement before 

and after the treatment. Meanwhile, the independent sample t-test measured 

whether or not there were significant difference on the tenth grade students’ 

descriptive writing achievement who were taught by using TGW Technique and 

those who were not. 

3.7.1. Data Description 



 Before the data was analyzed, distribution of the data was used to see the 

distribution of frequency the data and descriptive statistics. The procedure in 

distribution of the data is described as follow: 

3.7.1.1. Distribution of Data Frequency 

In this part, the score of the students was described by presenting a number 

of the students who got a certain score and its percentage. The distributions of 

data frequency was obtained from students’ pretest score in control group, 

students’ posttest score in control group, the students’ pretest score in 

experimental group, and students’ posttest score in experimental group. Then, the 

distribution of data frequency was displayed in a table analysis. 

3.7.1.2. Descriptive Statistics 

 In descriptive statistics, number of sample, the lowest score, the highest 

score, mean, standard deviation, and standard error of mean will be obtained. 

Descriptive statistics will be obtained from students’ pretest and posttest scores in 

control and experimental group. 

 

 

3.7.2. Prerequisite Analysis 

 Before analyzing the obtained data prerequisite analysis will be done to 

see whether or not the data is normal and homogeny. The following is the 

procedure in prerequisite analysis. 

 

3.7.2.1. Normality Test 



 Normality test is aimed to measure the obtained data whether the two 

groups have normal distribution not. The data is obtained from students’ pretest 

and posttest in control and experimental groups. A normal distribution is assumed 

by many statistical procedures. Normal distributions take the form of a symmetric 

bell- shaped curve. In measuring the normality test, One sample Kolmogorov 

Smirnov will be used. Flynn (2003, p. 17) states a value less than 0.05 indicates 

the data are not normal. It means a value more than 0.05 indicates the data are 

normal. When the data is normal distribution, then the researcher will continue to 

homogeneity test. 

3.7.2.2.   Homogeneity Test 

Homogeneity test aims to determine whether the two sets of data samples 

have homogeneous variant or not (Sugiyono, 2012, p.163). In measuring 

homogeneity test, Levene Statistics in SPSS will be used.  Moreover, Flynn 

(2003) says that, ―States the data can be categorized homogeny whenever it is 

higher than 0.05‖ (p. 18). If both of samples are taken have homogeneous variant, 

the researcher will continue to average difference by using t-test. 

3.7.3. Hypothesis Testing 

 In measuring significant improvement and significant difference on 

students’ descriptive achievement by using Triple Gold Writing (TGW), as 

follows: 

a. In measuring significant improvement, paired sample t-test will be used for 

testing the students’ pre-test to post-test scores in descriptive writing 

achievement by using Triple Gold Writing (TGW) in experimental groups. 



Significant improvement is found whenever the p-output is lower than 0.05 

and t-obtained is higher than t-table 2.045 (with df= 29). 

b. To measure a significant difference, independent sample t-test is used for 

testing the students’ post-test scores in writing descriptive text in control and 

experimental groups. A significant difference is found whenever the p-output 

is lower than 0.05 and t-obtained is higher than t-table 2.001 (with df= 58). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CHAPTER IV 

FINDINGS AND INTERPRETATION 

This chapter presents: (1) findings and (2) interpretation. 

 

4.1 Findings 

The findings of this research cover: (1) data descriptions; (2) prerequisite 

analysis; and (3) result of hypothesis testing. 

4.1.1 Data Descriptions 

In data descriptions, two analyses were conducted. They were distributions 

of frequency data and descriptive statistics.  

4.1.1.1 Distributions of Frequency Data 

In the distribution of data frequency, score, frequency, and percentage were 

analyzed. The scores were acquired from: (a) pretest scores of descriptive writing 

achievement in experimental group, (b) posttest scores descriptive writing 

achievement in experimental group and control group.  

(a). Students’ Pretest Scores in Experimental Group 

In distribution of data frequency the interval score, frequency and 

percentage were presented. The result of the pretest scores in experimental group 

is described in table 6 below: 

Table 6: Frequency Data of Students’ Pretest Scores in Experimental Group 

Score Frequency Persentage (%) 

25 1 3.3 



28 3 10 

29 1 3.3 

31 2 6.7 

32 3 10 

34 2 6.7 

35 2 6.7 

37 3 10 

38 2 6.7 

41 1 3.3 

42 1 3.3 

43 1 3.3 

44 4 13.3 

46 1 3.3 

52 1 3.3 

53 2 6.7 

Total 30 100 

 

Based on the table above, it was found that there were one student (3.3%) 

who got 25, three students (10%) who got 28, one student (3.9%) got 29, two 

students (6.7%) got 31, three students (10%) got 32, two students (6.7%) got 34, 

two students (6.7%) got 35, three students (10%) got 37, two students 6.7%) got 

38 , one student (3.3%) got 41, one student (3.3%) got 42, one student (3.3%) got 

43, four students (13.3%) got 44, one student (3.3%) got 46, one student (3.3%) 

got 52, and two students (6.7%) got 53.  

Furthermore, there were 4 categories of students’ writing achievement 

score. The classification writing achievementof the students’ pretest score in 

control group can be seen from the following table below: 



Table 7: The Classification of Descriptive Writing Achievement Categories 

Students’ Pretest Score in Experimental Group 

 

The Range of 

Score 

Number of 

Students 

Percentage Writing Achievement 

Categories 

85-100 

75-84 

56-74 

<55 

0 

0 

0 

30 

0% 

0% 

0% 

75% 

Excellent 

Good 

Fair 

Poor 

Total 30 100%  

 

Based on the table above, it was found that the total number of sample was 

30 students. There were thirty students (100%) who are in poor category. 

(b) Students’ Posttest Scores in Experimental Group 

In distribution of data frequency, the result of the posttest scores in control 

group is described in table 8 below: 

Table 8: Frequency Data of Students’ Posttest Scores in Experimental Group 

Score Frequency Persentage (%) 

45 1 3.3 

51 1 3.3 

56 2 6.7 

58 3 10 

59 1 3.3 

60 2 6.7 

62 1 3.3 

63 3 10 

65 5 16.7 



66 2 6.7 

67 1 3.3 

68 1 3.3 

69 2 6.7 

70 2 6.7 

74 1 3.3 

75 2 6.7 

Total 30 100 

 

Based on the table above, it was found that there were one student (3.3%) 

got 45, one student (3.3%) got 51, two students (6.7%) got 56, three students 

(10%) got 58, one student (3.3%) got 59, two students (6.7%) got 60, one student 

(3.3%) got 62, three students (10%) got 63, five students (16.7%) got 65, two 

student2 (6.7%) got 66, one student (3.3%) got 67, one student (3.3%) got 68, two 

students (6.7%) got 69, two students (6.7%) got 70, one student (3.3%) 74, and 

two students (6.7%) got 75. 

Furthermore, there were 4 categories of students’ writingachievement score. 

The classification of writing achievement of the students’ posttest score in control 

group can be seen from the following table below: 

Table 9: The Classification of Writing Achievement Categories Students’ 

Posttest Score in Experimental Group 

 

The Range of 

Score 

Number of 

Students 

Percentage (%) Writing Achievement 

Categories 

85-100 0 0 Excellent 



75-84 

56-74 

<55 

1 

13 

16 

3.3 

43.3 

53.3 

Good 

Fair 

Poor 

Total 24 100  

 

Based on the table above, it was found that the total number of sample was 

30 students. There was one student (3.3%) in good category, thirteen students in 

fair category (43.3%), and sixteen students in poor category (53.3%). 

(c) Students’ Pretest Scores in Control Group 

In distribution of data frequency, the result of the pretest scores in control 

group is described in table 10 below:  

Table 10: Frequency Data of Students’ Pretest Scores in Control Group 

Score Frequency Persentage (%) 

25 3 10 

29 1 3.3 

30 1 3.3 

34 4 13.3 

35 4 13.3 

37 1 3.3 

38 2 6.7 

39 1 3.3 

40 2 6.7 

41 1 3.3 

43 3 10 

44 3 10 

47 3 10 



48 1 3.3 

53 1 3.3 

54 3 10 

62 1 3.3 

Total 30 100 

 

Based on the table above, it was found that there were three students 

(10%) got 25, one student (3.3%) got 29, one students (3.3%) got 30, four 

students (13.3%) got 34, four students (13.3%) got 35, one student (3.3%) got 37, 

two students (6.7%) got 38, one student (3.3%) got 39, two students (6.7%) got 

40, one student (3.3%) got 41, three students (10%) got 43, two students (6.7%) 

got 44, one student (3.3%) got 47, one student (3.3%) got 48, one student (3.3%) 

got 53, one student (3.3%) got 54, and one student (3.3%) got 62 

Furthermore, there were 4 categories of students’ writing achievement 

score. The classification of writing achievement of the students’ pretest score in 

experimental group can be seen from the following table below: 

 

Table 11: The Classification of Descriptive Writing Achievement Categories 

Students’ Pretest     Score in Control Group 

 

The Range of 

Score 

Number of 

Students 

Percentage (%) Writing Achievement 

Categories 

85-100 

75-84 

56-74 

<55 

0 

0 

1 

29 

0 

0 

3.3 

96.7 

Excellent 

Good 

Fair 

Poor 



Total 24 100  

 

Based on the table above, it was found that the total number of sample was 

30 students. There was one student (3.3%) in fair category and twenty nine 

students (96.7%) who are in poor category. 

(d) Students’ Posttest Scores in Control Group 

In distribution of data frequency, the result of the posttest scores in 

experimental group is described in table 12 below:  

Table 12: Frequency Data of Students’ Posttest Scores in Control Group 

 

Score Frequency Persentage (%) 

47 1 3.3 

48 2 6.7 

49 1 3.3 

50 2 6.7 

52 1 3.3 

54 3 10 

55 2 6.7 

56 2 6.7 

57 2 6.7 

58 3 10 

59 1 3.3 

62 1 3.3 

63 2 6.7 

65 2 6.7 

66 1 3.3 

67 2 6.7 

68 1 3.3 



69 1 3.3 

Total 30 100 

 

Based on the table above, it was found that there were one student (3.3%) 

got 47, two student (6.7%) got 48, one student (3.3%) got 49, two students (6.7%) 

got 50, one student (3.3%) got 52, three students (10%) got 54, two students 

(6.7%) got 55, two students (6.7%) got 56, two students (6.7%) got 57 , three 

students (10%) got 58, one student (3.3%) got 59, one student (3.3%) got 62, two 

students (6.7%) got 63, two students (6.7%) got 65, one student (3.3%) got 66, 

two students (6.7%) got 67, one student (3.3%) got 68, and one student 3.3%) got 

69.  

The classification of writing achievementof the students’ posttest score in 

control group can be seen from the following table below: 

 

Table 13: The Classification of Writing Achievement Categories Students’ 

Posttest Score in Control Group 

The Range of 

Score 

Number of 

Students 

Percentage  Writing Achievement 

Categories 

85-100 

75-84 

56-74 

<55 

0 

0 

18 

12 

0 

0 

60 

40 

Excellent 

Good 

Fair 

Poor 

Total 30 100  

 

Based on the table above, it was found that the total number of sample was 

21 students because there were three students who were absent in doing the 



posttest. There were eighteen students (60%) in fair category, and twelve students 

(40%) who are in poor category. 

4.1.1.2 Descriptive Statistics 

In the descriptive statistics, the total of sample (N), minimum and maximum 

scores, mean scores, standard deviation were analyzed. The score were acquired 

from; (1) pretest scores in control, (2) posttest scores in control group, (c) pretest 

scores in experimental group, and (4) posttest in experimental group. 

(1) Students’ Pretest Scores in Experimental Group 

The result analysis of descriptive statistics of students’ pretest in 

experimental group is described in Table 19 below: 

Table 14: Descriptive Statistic on Students’ Pretest Scores in Experimental 

Group 

 

Students’ Pretes 

Score 

N Min Max Mean Std. D 

30 25.00 53.00 37.5667 7.67299 

 

In descriptive statistics of students’ pretest scores in experimental group, it 

showed that the total number of sample was 30 students. The minimum Pretest 

scores was 25.00, the maximum score was 53.00, the mean score was 37.5667 and 

the standard deviation was 7.67299 

(2) Students’ Posttest Scores in Experimental Group 

The result analysis of descriptive statistics of students’ posttest in 

experimental group is described in Table 15 below: 

 



Table 15: Descriptive Statistic on Students’ Posttest Scores in Experimental 

Group 

 

Students’ Pretes 

Score 

N Min Max Mean Std. D 

30 45.00 75.00 63.5333 6.76060 

 

In descriptive statistics of students’ posttest scores in control group, it 

showed that the total number of sample was 30 students. The minimum posttest 

score was 45.00, the maximum score was 75.00, the mean score was 63.5333 and 

the standard deviation was 6.76060. 

(3) Students’ Pretest Scores in Control Group 

The result analysis of descriptive statistics of students’ pretest in 

Experimental group is described in Table 16 below: 

Table 16:  Descriptive Statistic on Students’ Pretest Scores in Control Group 

 

Students’ Pretes 

Score 

N Min Max Mean Std. D 

30 25.00 62.00 38.8000 8.58387 

 

In descriptive statistics of students’ pretest scores in Experimental group, it 

showed that the total number of sample was 30 students. The minimum pretest 

scores was 25.00, the maximum score was 62.00, the mean score was 38.8000 and 

the standard deviation was 8.58387. 

(4) Students’ Posttest Scores in Control Group 

The result analysis of descriptive statistics of students’ posttest in Control 

group is described in table 17 below: 



Table 17: Descriptive Statistic on Students’ Posttest Scores in Experimental 

Group 

 

Students’ Pretes 

Score 

N Min Max Mean Std. D 

30 47.00 79.00 57.6667 6.56707 

 

In descriptive statistics of students’ posttest scores in Control group, it 

showed that the total number of sample was 30 students. The minimum posttest 

scores was 47.00, the maximum score was 69.00, the mean score was 57.6667 and 

the standard deviation was 6.56707. 

4.1.2 Prerequisite Analysis 

In prerequisite analysis, there were two analyses conducted done. They were 

normality test and homogeneity test.  

4.1.2.1 Normality Test  

In measuring normality test, 1 Sample Kolmogorov-Smirnov was used.  The 

normality test was used to measure students’ pretest and posttest in control and 

experimental group. 

(1) Students’ Pretest Scores in Experimental and Control Groups 

The computations of normality used the computation in SPSS 20. The result 

of analysis is figured out in Table 18 below: 

Table 18: The Result of Normality Test of Students’ Pretest in Experimental 

and Control Groups 

 

No Students’ Pretest N Kolmogronov Smirnov Sig. Result 

1 Experimental Group 30 0.607 0.855 Normal 



2 Control Group 30 0.665 0.769 Normal 

 

Based on the table above, the result showed that the significance value of 

the students’ pretest in experimental group was 0.855, while the control group was 

0.769. Therefore, it could be stated that the students’ pretest score in experimental 

and control groups were considered normal since the result of the 1-sample 

kolmogronov smirnov were higher than 0.05.  

(2) Students’ Posttest Scores in Experimental and Control Groups 

The computations of normality used the computation in SPSS 20. The result 

of analysis is figured out in table 19 below: 

 

 

Table 19: The Result of Normality Test of Students’ Posttest in Experimental 

and Control Groups 

 

No Students’ Posttest N Kolmogronov Smirnov Sig. Result 

1 Experimental Group 30 0.653 0.787 Normal 

2 Control Group 30 0.619 0.838 Normal 

 

Based on the table above, the result showed that the significance value of 

the students’ posttest in experimental group was 0.787, while the control group 

was 0.838. From the score, it could be stated that the students’ posttest score in 

experimental and control groups were considered normal since the result of the 1-

sample kolmogronov smirnov were higher than 0.05.  

 



4.1.2.2Homogeneity Test  

In measuring homogeneity test Levene statistics was used. Levene statistics 

is a formula that isused to analyze the homogeneity of the data.  The homogeneity  

test  was  used  to  measure  students’  pretest  scores  in experimental  and  

control  groups,  and  students’ posttest  scores  in experimental and control 

groups. 

(1) Students’ Pretest Scores in Experimental and Control Groups 

 Table 20: Homogeneity Test of Students’ Pretest Scores in Experimental and 

Control groups 

 

No Students’ Pretest N Levene Statistic Sig. Result 

1 Experimental Group 30 
0.048 0.827 

Homogen 

2 Control Group 30 Homogen 

 

Based on table above, it was found that the p-output is 0.827. Therefore, it 

could be stated that the obtained score from students’ pretest in experimental and 

control groups are homogenous, because it is higher than 0.05. 

(2) Students’ Posttest Scores in Control and Experimental Group 

 Table 21: Homogeneity Test of Students’ Posttest Scores in Control and 

Experimental group 

 

No Students’ Posttest N Levene Statistic Sig. Result 

1 Control Group 30 
0.044 0.835 

Homogen 

2 Experimental Group 30 Homogen 

 



Based on table above, it was found that the p-output was 0.835. Therefore, it 

could be stated that the obtained score from students’ posttest in experimental and 

control groups are homogenous, because it is higher than 0.05.  

4.1.3 The Result of Hypotheses Testing 

In this study, paired sample t-test used to measure significant improvement 

on students’ exspository writingachievement score taught by using TGW 

technique at MTs Muhammadiyah 1 Palembang before and after treatment. 

Independent sample t-test was used to measure a significant difference on 

students’ descriptive writing achievement score taught by using TGW technique 

and those who were not at MTs Muhammadiyah 1 Palembang. 

4.1.3.1 Measuring Significant Improvement on Students’ Writing 

Achivement in Experimental Group 

In this study, paired sample t-test was used to measure the significant 

improvement on the eighth grade students’ descriptive writing achievement taught 

by using TGW technique by company the result of students’ pretest and posttest 

scores. The result analysis of paired sample t-test is described in Table 22. 

 Table 22: Result Analysis of Measuring Significant Improvement from 

Students’ Pretest to Posttest Scores in Experimental Group 

 

Triple 

Gold 

Writing 

(TGW) 

Technique 

Paired Sample T-Test 

Ho Ha 
Test Mean T df 

Sig. 

(2-

tailed) 

Pretest 37.5667 
16.75079 29 0.000 Rejected Accepted 

Posttest 63.5333 

 



Based on the table analysis, it was found that the p-output was 0.000 and t-

value was 16.75079 therefore, it could be stated that there was a significant 

improvement on students descriptive writing who are taught by using TGW 

technique since the p-output was lower than 0.05 and the t-value was higher than 

t-table with df=29 (2.04523). Thus, it can be concluded that the null hypothesis 

(Ho) was rejected, and the alternative hypothesis (Ha) was accepted. 

Moreover, it was found that t-value was negative 16.514 which that the 

means score of pretest was lower than mean score of pretest was lower than mean 

score of posttest. Therefore, it could be said that the treatment by using Triple 

Golg Writing (TGW) Technique could improve the students’ score. 

4.1.3.2 Result Analysis of Independent Sample T-test from Students’ Posttest 

Scores in Experimental and Control Groups. 

In this research, independent sample t-test was used to measure the 

significant difference on students’ descriptive writing scores between those who 

are taught by using Triple Golg Writing (TGW) technique and those who were not 

at MTs Muhammadiyah 1 Palembang. The analysis result of independent sample 

t-test was figured out in table 23 below.  

Table 23: Result Analysis of Independent Sample T-test from Students’ 

Posttest Scores in Control and Experimental Groups 

 

Using Triple 

Gold Witing 

(TGW) technique 

and those who 

were taught by 

using teacher’s 

method 

Independent Sample t-Test 

Ho Ha 
Group Mean T Df 

Sig. (2-

tailed) 

Experimental 63.5333 

3.409 58 0.001 Rejected Accepted 
Control 57.6667 



 

From the table analysis, it was found that the p-output was 0.001 and the t-

obtained was 3.409. Since the p-output was lower than 0.05 and the t-obtained 

(3.409) was higher than t-table (2.001). It can be stated that there was a significant 

difference on students’ descriptive writing reading score taught by using Triple 

Gold Writing (TGW) technique and those who were not MTs Muhammadiyah 1 

Palembang. 

4.2 Interpretation   

Based on of findings stated previously, some interpretations could be 

drawn. From the result of paired sample t-test, it was found that there was 

significant improvement from students’ pretest to posttest scores in experimental 

and control group. In other words, students’ descriptive writing achievement in 

experimental group improved after they were being taught by using paired 

storytelling technique. Meanwhile, students’ descriptive writing achievement in 

control group also got improvement but not as significant as the experimental 

group. Moreover, based on the result of independent sample t-test, it was found 

that there was significant difference between the students’ posttest score of 

experimental group who were taught by using TGW technique and the control 

group who were taught by using strategy that was used by the teacher of English 

at MTs Muhammadiyah 1 Palembang. Like wise, Biffle (2012) states ―Triple 

Gold Writing (TWG) is a simple technique but really powerful to foster the 

students’ writing skill‖ (p. 69). 



Finally, based on the result in the research, TGW technique was 

successfully applied to the eighth grade students of MTs Muhammadiyah1 

Palembang. TGW technique could help the students expand their thinking while 

writing descriptive text. TGW technique is a technique in writing process. It can 

help the students to improve the students’ writing ability especially in writing a 

paragraph. This strategy is not only can be used in paragraph writing but this 

strategy can also be used in writing a text and an essay. By using this strategy, the 

students will be helped to start writing and help them to write step by step until 

they finish writing a descriptive text. They were lead by the teacher by using 

TGW technique in writing their descriptive text.  It is related to Biffle (2012) who 

states that the procedures of teaching writing by using TGW technique divided to 

2 stages. Those are Triple Gold Sentence (TGS) and Triple Gold Paragraph 

(TGP). TGW technique has pattern that being consecutive in writing process , 

from sentence becomes paragraph. Morever, the students were motivated to learn 

and they showed confidence when they write the descriptive text in the class. 

However, Febri (2014) identified the students writing skill in descriptive 

text through Triple Gold Writing Teachnique (TGW) in the first year of MAN I 

Salatiga in academic year 2014/2015. The result of the study showed that there 

was improvement of students‟ writing skill. Most of the students gradually gained 

good scores at the end of each cycle. The students‟ mean score in preliminary 

study was 57.83 or 21.62%. The mean score in the first cycle was 68.10 or 

57.83% of the class percentages. The mean score in the second cycle was 77.64 or 



94,59% of the class percentages. In conclusion Triple Gold Writing (TGW) 

technique could enhance students writing skill. 

In addition, Astuti (2015) investigated that Whole Brain Teaching Method 

Wheather or not improve the students’ writing skill on descriptive text at the 

seventh grade students’ of SMP N 17 Surakarta in 2014/2015. The subject of 

research was students of class VII B SMP Negeri 17 Surakarta in 

2014/2015academic year. The researcher conducted the research in two cycles. 

Each cycle consisted of these activities: planning the action, implementing the 

action, observing, reflecting and revising the plan. Technique of collecting the 

data used interview, observation, test, field note, and photographs. In analying 

data, the researcher used qualitative and quantitative data analysis. The results of 

research finding shows that Whole Brain Teaching Methodcan improve the 

students’ writing skill on descriptive text. It can be seen from the average score 

from 50,05 in pre-test, and 60, 30 in post-test 1, and it increased up to 73 in post-

test 2. Whole Brain Teaching Method can make the class condition become more 

interesting. 

Further, Santoso (2016) conducted a study to  improve the students’ 

spiritual intelligence in English writing through Whole Brain Learning strategy. 

Therefore, this study was conducted as a classroom action research. The research 

procedure followed the cyclonic process of planning, action, observation, and 

reflection. This process was precceded by pre-leminary study in order to know the 

students’ spiritual intelligence in English writing before being taught by the whole 

brain learning. The data was collected from the results of spiritual intelligence 



questionnaire, observation, interview, and documentation. The subjects of the 

research were 30 students in English Education Department, Universitas Islam 

Negeri Sumatra Utara. The quantitative data were analyzed by using t-test in 

Statistical Package for the Social Science (SPSS) and the qualitative data were 

analyzed by using Miles and Huberman technique: data reduction, data display, 

and verification. As a result, there was a significant improvement in students’ 

spritual intelligent in English writing when they were taught through Whole Brain 

Learning.  

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 



CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

This chapter presents: (a) conclusion; (b) suggestions; and (c) limitation of 

the study. 

 

5.1 Conclusions 

Based on the findings and interpretation in the previous chapter, some 

conclusions can be drawn as follows: First, from the result of pretest to postest in 

teaching descriptive writing by using Triple Gold Writing (TGW) technique, there 

was a significant improvement on the eighth grade students’ descriptive writing 

achievement at the eighth grade students of MTs Muhammadiyah 1 Palembang. 

Second, it was found that there was a significant difference on the eigth grade 

students’ descriptive writing achievement who were taught by using Triple Gold 

Writing (TGW) technique and those who were not at MTs Muhammadiyah 1 

Palembang. 

 

5.2. Suggestions 

In relation to the study that has been conducted, the reseacher would like to 

offer some suggestion in order to develop the teaching and learning in EFL 

classroom. Some suggestions are offered to the Eglish teacher, students and 

reseacher. 

The first, the teacher especially teacher at MTs Muhammadiyah 1 

Palembang should motivated the students and give positive response toward the 

70 

 



teacher. Therefore, Triple Gold Writing (TGW) Technique can be used as 

alternative technique to motivated the students and improve their writing 

achievement. 

The second is the for students especially for the eigth grade students of MTs 

Muhammadiyah 1 Palembang. It is suggested that they should be more confident 

in expressing their ideas, read more books to enlarge the knowlwdge. The students 

should also learn more about writing not only descriptive writing but also another 

text sinces Triple Golg Writing (TGW) Technique can be implemented in various 

text. 

The last is for the other reseacher. Hopefully, this research cab be useful as 

theoritical references for other reseachers who want to conduct similar studies 

with different variable and condition and focus on the aspects of writing 

achievement. The other reseachers can also considers the weaknesses of the 

findings of the study, so that they can conduct better reseach. 
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APPENDIX B 

SILABUS PEMBELAJARAN 

  

Sekolah : MTs Muhammadiyah 1 Palembang 

Kelas : VIII ( Delapan ) 

Mata Pelajaran : BAHASA INGGRIS 

Semester : 1 (Satu) 

Standar Kompetensi          : Menulis 

6.  Mengungkapkan  makna dalam teks tulis fungsional dan esei pendek sederhana berbentuk descriptive, dan recount untuk 

berinteraksi dengan lingkungan sekitar 

 

Kompetensi  

Dasar 

Materi 

Pembelajaran 

Kegiatan 

Pembelajaran 

Indikator Pencapaian 

Kompetensi 

Penilaian 
Alokasi 

 Waktu 

Sumber  

Belajar Teknik Bentuk 

 Instrumen 

Contoh  

Instrumen 

6.1. Mengungkapkan 
makna dalam 
bentuk teks tulis 
fungsional 
pendek 
sederhana 
dengan 
menggunakan 
ragam bahasa 
tulis secara 
akurat, lancar 

 

1. Teks fungsional        

     pendek berupa : 

 Undangan                          

 Pengumuman                 

 Pesan Singkat 

2. Tata Bahasa 

 Kalimat 

1. Tanya jawab 
berbagai hal terkait 
tema/topik teks 
fungsional yang 
akan dibahas 

2. Penguatan kembali 
kosakata dan tata 
bahasa terkait jenis 
teks fungsional  

3. Menulis kalimat 

1. Melengkapi 
rumpang 
teks 
fungsional 
pendek 

2. Meyusun 
kata menjadi 
teks 
fungsional 
yang 

 

 

 

 

 

 

 

 

Melengkapi 

rumpang 

 

 

Menyusun kata 

acak 

 

 

1. Complete the 
following senten-
ce / text using 
suitable word / 
words 

2. Arrange the word 
into good senten-
ces. 

3. Write simple sen-
tences based on 

4 x 40 menit 

 

 

 

 

 

 

 

1. Buku teks 
yang 
relevanConto
h undangan, 
pengumuman
, SMS 

2. Gambar yang 
relevan 

 



Kompetensi  

Dasar 

Materi 

Pembelajaran 

Kegiatan 

Pembelajaran 

Indikator Pencapaian 

Kompetensi 

Penilaian 
Alokasi 

 Waktu 

Sumber  

Belajar Teknik Bentuk 

 Instrumen 

Contoh  

Instrumen 

dan berterima 
untuk 
berinteraksi 
dengan 
lingkungan 
sekitar 

 

 

 

 

 

 

6.2. Mengungkapkan 
makna dan 
langkah retorika 
dalam esei 
pendek 
sederhana 
dengan 
menggunakan 
ragam bahasa 
tulis secara 
akurat, lancar 
dan berterima  

sederhana 

    - mengundang 

    - mengumumkan 

    - menyampaikan     

      pesan 

3.Kosa kata  

     - Kata terkait tema     

       dan jenis teks 

4.Tanda baca 

5. Spelling 

 

 

1. Teks rumpang    

    berbentuk                           

   - descriptive                      

   - recount 

2.  Tata bahasa 

     Kalimat sederhana 

  - Simpel present 

sederhana terkait 
jenis teks 

4. Menulis teks 
fungsional pendek 
berdasarkan 
konteks 

 

 

 

 

 

 

 

1. Review 
ungkapan-
ungkapan yang 
terkait jenis teks 
descriptive dan 
recount. 

2. Menulis kalimat 
yang berdasarkan 
yang terkait jenis 
teks descriptive 

bermakna 

3. Menulis teks 
fungsional 
pendek 

 

 

 

 

 

 

 

 

 

1. Melengkapi 
rumpang teks 
essai pendek 
berbentuk 
descriptive  

 

2. Menyusun 
kalimat menjadi 
teks yang 

 

Tes tulis 

 

 

 

 

 

 

 

 

 

 

Tes tulis 

 

 

 

 

Tes tulis 

 

 

Essay 

 

 

 

 

 

 

 

 

 

 

1. Completion 

 

 

 

 

2. Jumbled    

     sentences 

the situation 
given 

4. Write an invita-
tion/ an announ-
cement / messa-
ge based on the 
situation given. 

 

 

 

 

 

 

1. Complete the   

    paragraph using    

    the suitable  

    words. 

 

2.Rearrange the  

   Following    

   sentences 

 

 

 

 

 

 

 

 

 

 

 

 

4 x 40 menit 

 

 

 

 

 

 

 

 

 

 

 

 

1. Buku teks 
yang relevan 

 

2. Gambar 
terkait 
tema/topik 

 

3. Benda-benda 



Kompetensi  

Dasar 

Materi 

Pembelajaran 

Kegiatan 

Pembelajaran 

Indikator Pencapaian 

Kompetensi 

Penilaian 
Alokasi 

 Waktu 

Sumber  

Belajar Teknik Bentuk 

 Instrumen 

Contoh  

Instrumen 

untuk 
berinteraksi 
dengan 
lingkungan 
sekitar dalam  
teks berbentuk 
descriptive dan 
recount 

 

 

tense 

  - Simpel past tense 

  - past cont tense 

3. Kosa kata  

   - kata terkait tema 

dan  

     jenis teks 

   - kata penghubung 

     and, then, after 

that,  

     before dsb 

4. Tanda Baca, 

Spelling 

dan recount 
gambar/realia. 

3. Melengkapi 
rumpang dalam 
teks descriptif 
dan recount 
dengan kata yang 
tepat. 

4. Menyusun 
kalimat acak 
menjadi teks 
descriptif dan 
recount yang 
terpadu. 

5. Membuat draft 
teks descriptive 
dan recount 
secara mandiri. 

6. Mengekspos teks 
descriptive dan 
recount yang 
ditulis di kelas. 

 

bermakna dalam 
bentuk 
descriptivedan 
recount.  

 

3. Menulis teks 
essai dalam 
bentuk  

         a. descriptive 

dan   

             recount . 

 

          

 

 

 

 

 

Tes tulis 

 

 

 

 

 

 

 

3. Essay 

 

   correctly. 

 

 

 

3.Write  an essay   

   a. describing    

       something or a     

       certain place. 

   

   b. Telling what  

       you did last  

       Sunday 

 

 

 

sekitar 

 

 



 

 

 

 

 

 

 

 

 

 



APPENDIX D 

TRY OUT SCORES 

 

No Nama Siswa 
Score 

Mean 
R1 R2 R3 

1 Ade Erlangga Rakhmat  32,5 37,5 25 32 

2 Alihin 32,5 28,75 25 29 

3 Ananda Putri 91,25 28,75 50 57 

4 Bintang Helga R 25 25 27,5 26 

5 Budi Saputra 25 42,5 25 31 

6 Fathia Azahra Putri 66,25 40 25 44 

7 Fathur Rachman 25 31,25 25 27 

8 Guruh Zikri Ramadhan 32,5 31,25 25 30 

9 Hesti Nurfallah 43,75 36,25 50 43 

10 Ine Febrianti 43,75 45 50 46 

11 Karmila Farda 32,5 45 41,25 40 

12 Kgs Akbar Muslimin 32,5 35 37,5 35 

13 Melynd 32,5 42,5 50 42 

14 Monica Febryani 43,75 46,25 50 47 

15 m. Akbar Syafei 25 41,25 36,25 34 

16 M. Gunawan 25 46,25 25 32 

17 M. Haikal 25 46,25 25 32 

18 M. Ramadhan 25 36,25 25 29 

19 M. Rizki 32,5 36,25 25 31 

20 M. Waijun Mustakim 32,5 33,75 30 32 

21 Mutiara Hamidah 57,5 45 46,25 50 

22 Putri Sabrina 25 28,75 25 26 

23 R.A Sara Aulia Rahma 36,25 25 32,5 31 

24 Rendi Adi Pangestu 25 30 25 27 

25 Rusdi 25 35 28,75 30 

26 Shesilya Anggraini 46,25 28,75 36,25 37 

27 Siti Nurfadiah Firdina 48,75 46,25 50 48 

 

 

 

 



 

 

 

 

 



APPENDIX F 

STUDENTS’ PRETEST SCORES IN EXPERIMENTAL AND CONTROL 

GROUP 

 

STUDENTS’ PRETEST SCORE IN EXPERIMENAL GROUP 

No Name 
Scores 

Mean 
R1 R2 R3 

1 Aan Irham 32,5 46,25 50 43 

2 Adi Supriyadi 32,5 50 55 46 

3 Alya Echa G 32,5 37,5 32,5 34 

4 Amara Yuri Nadhira 25 32,5 25 28 

5 Asrin Muhtadin 66,25 41,25 50 53 

6 Ayu Wandira 32,5 50 50 44 

7 Bagas Kuncoro 25 36,25 35 32 

8 David Kurniawan 36,25 32,5 25 31 

9 Hardiansyah 32,5 36,25 32,5 34 

10 Ines Ramadhanti 45 37,5 50 44 

11 Juita Elpiza 32,5 50 50 44 

12 Khiorunnisa 67,5 50 37,5 52 

13 Lia Astuti 53,75 50 53,75 53 

14 Mangkardi 32,5 50 50 44 

15 M. Agus Syaputra 25 36,25 32,5 31 

16 M. Farhan 32,5 32,5 40 35 

17 M. Fathur Rahman 25 28,75 28,75 28 

18 M. Rizky Takbirul S 41,25 25 30 32 

19 M. Syahibul A 25 50 50 42 

20 M. Wahyudi 32,5 41,25 50 41 

21 Putri Cantika 32,5 36,25 41,25 37 

22 Putri Nur'aini 25 37,5 32,5 32 

23 Putri Marsela 50 36,25 28,75 38 

24 Regina Agustina 32,5 36,25 36,25 35 

25 Rosa Amelia 25 25 32,5 28 

26 Rufina Andini 32,5 30 25 29 

27 Tri Nurdini 32,5 40 37,5 37 

28 Yoga Alfian 32,5 41,25 41,25 38 

29 Zasrin Muhtadin 25 45 41,25 37 

30 Zul Fitra 25 25 25 25 

 



STUDENTS’ PRETEST SCORES IN CONTROL GROUP 

 

No Nama Siswa 
Score 

Mean 
R1 R2 R3 

1 Ahmad Karmensyah 61,25 46,25 50 53 

2 Ahmad Sanusi 32,5 32,5 25 30 

3 Ahyarudin 32,5 50 46,25 43 

4 Ananda Salsabillah 48,75 25 50 41 

5 Andi Rahmad 25 25 25 25 

6 Deltha Sri Wahyuni R 37,5 37,5 37,5 38 

7 Deska Aprianti 32,5 37,5 45 38 

8 Doari Al Malik 32,5 37,5 40 37 

9 Elma 36,25 36,25 45 39 

10 Ferry Irawan 86,25 50 50 62 

11 Iqbal Syaidina Ali 32,5 41,25 32,5 35 

12 Irhamudin 32,5 50 45 43 

13 Jennyar Putria 66,25 45 50 54 

14 Mardhalena 32,5 50 36,25 40 

15 Marhama 32,5 50 36,25 40 

16 Muklisin 32,5 50 50 44 

17 M. Afrathsin 32,5 58,75 50 47 

18 M. Dzaffran 32,5 36,25 36,25 35 

19 M. Fadli 32,5 32,5 36,25 34 

20 M. Poernomo Adjie R 36,25 32,5 36,25 35 

21 M. Rafi 25 25 25 25 

22 M. Rayyis 32,5 36,25 37,5 35 

23 Naflah Farhani 50 41,25 40 44 

24 Pinkan Ananta 25 32,5 30 29 

25 Rahma Dini 25 25 25 25 

26 Reisya Nabila 32,5 32,5 36,25 34 

27 Satria Afriani 32,5 32,5 36,25 34 

28 Susi Susanti 32,5 45 50 43 

29 Sabrina 32,5 36,25 32,5 34 

30 Warhani Sri Wahyuni 45 50 50 48 

 

 

 

 



APPENDIX G 

Lesson Plan 

School   : MTs Muhammadiyah 1 Palembang 

Subject  : English 

Material  : Descriptive Text 

Skill   : Writing 

Class/Semester : VIII/ 1 

Time Allocation  : 2 x 40 minutes 

Meeting   : 1 

 

I. Standard Competence  

Writing 

6. Expressing meaning of the functional text and short esay in the form of 

descriptive and recunt to intearct with their surroundigs 

II.  Basic Competence  

6. 2 Expressing meaning and rhetorical stages and short essay by using a 

variety of written language accurately, fluently and thankful to interact with the 

surrounding environment in the form of descriptive text and recount 

III.   Indicators 

The students are able to : 

1. Complete a short essay of descriptive text 

2. Write a descriptive text. 

IV.  The objetive of study  

At the end of study, students are able to: 

1. Complete a short essay of descriptive text 

2. Write a descriptive text. 

V.  Learning Strategy  

Triple Gold Writing (TGW) Technique 



 



APPENDIX H 

STUDENTS’ POSTTEST SCORES IN EXPERIMENTAL AND CONTROL GROUP 

 

STUDENTS’ POSTTEST SCORES IN EXPERIMENTAL GROUP 

No Nama Siswa 
Score 

Mean 
R1 R2 R3 

1 Aan Irham 78,75 71,25 71,25 74 

2 Adi Supriyadi 61,25 70 62,5 65 

3 Alya Echa G 82,5 62,5 66,25 70 

4 Amara Yuri Nadhira 65 61,25 58,75 62 

5 Asrin Muhtadin 65 55 53,75 58 

6 Ayu Wandira 57,5 67,5 70 65 

7 Bagas Kuncoro 57,5 53,75 62,5 58 

8 David Kurniawan 61,25 53,75 53,75 56 

9 Hardiansyah 73,75 58,75 61,25 65 

10 Ines Ramadhanti 86,25 62,5 75 75 

11 Juita Elpiza 61,25 55 63,75 60 

12 Khiorunnisa 61,25 70 67,5 66 

13 Lia Astuti 78,75 63,75 62,5 68 

14 Mangkardi 62,5 63,75 63,75 63 

15 M. Agus Syaputra 61,25 62,5 63,75 63 

16 M. Farhan 71,25 62,5 60 65 

17 M. Fathur Rahman 66,25 57,5 53,75 59 

18 M. Rizky Takbirul S 57,5 55 75 63 

19 M. Syahibul A 78,75 58,75 70 69 

20 M. Wahyudi 86,25 57,5 66,25 70 

21 Putri Cantika 82,5 50 62,5 65 

22 Putri Nur'aini 91,25 58,75 75 75 

23 Putri Marsela 91,25 55 60 69 

24 Regina Agustina 86,25 50 62,5 66 

25 Rosa Amelia 53,75 53,75 71,25 60 

26 Rufina Andini 32,5 53,75 66,25 51 

27 Tri Nurdini 46,25 58,75 62,5 56 

28 Yoga Alfian 32,5 45 58,75 45 

29 Zasrin Muhtadin 82,5 55 63,75 67 

30 Zul Fitra 61,25 53,75 57,5 58 

 

 

 

 



 APPENDIX I 

DISTRIBUTION OF DATA FREQUENCY ON STUDENTS’ PRETEST 

SCORES IN EXPERIMENTAL GROUP 

 

 

Pretest_Experiment 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

25,00 1 3,3 3,3 3,3 

28,00 3 10,0 10,0 13,3 

29,00 1 3,3 3,3 16,7 

31,00 2 6,7 6,7 23,3 

32,00 3 10,0 10,0 33,3 

34,00 2 6,7 6,7 40,0 

35,00 2 6,7 6,7 46,7 

37,00 3 10,0 10,0 56,7 

38,00 2 6,7 6,7 63,3 

41,00 1 3,3 3,3 66,7 

42,00 1 3,3 3,3 70,0 

43,00 1 3,3 3,3 73,3 

44,00 4 13,3 13,3 86,7 

46,00 1 3,3 3,3 90,0 

52,00 1 3,3 3,3 93,3 

53,00 2 6,7 6,7 100,0 

Total 30 100,0 100,0  

 

 

 

 

 

 

 

 

 



APPENDIX J 

 

DISTRIBUTION OF DATA FREQUENCY ON STUDENTS’ POSTTEST 

SCORES IN EXPERIMENTAL GROUP 

 

 

Posttest_Experiment 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

45,00 1 3,3 3,3 3,3 

51,00 1 3,3 3,3 6,7 

56,00 2 6,7 6,7 13,3 

58,00 3 10,0 10,0 23,3 

59,00 1 3,3 3,3 26,7 

60,00 2 6,7 6,7 33,3 

62,00 1 3,3 3,3 36,7 

63,00 3 10,0 10,0 46,7 

65,00 5 16,7 16,7 63,3 

66,00 2 6,7 6,7 70,0 

67,00 1 3,3 3,3 73,3 

68,00 1 3,3 3,3 76,7 

69,00 2 6,7 6,7 83,3 

70,00 2 6,7 6,7 90,0 

74,00 1 3,3 3,3 93,3 

75,00 2 6,7 6,7 100,0 

Total 30 100,0 100,0  

 

 

 

 

 

 

 

 

 



APPENDIX K 

 

DISTRIBUTION OF DATA FREQUENCY ON STUDENTS’ PRETEST 

SCORES IN CONTROL GROUP 

 

Pretest_Control 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

25,00 3 10,0 10,0 10,0 

29,00 1 3,3 3,3 13,3 

30,00 1 3,3 3,3 16,7 

34,00 4 13,3 13,3 30,0 

35,00 4 13,3 13,3 43,3 

37,00 1 3,3 3,3 46,7 

38,00 2 6,7 6,7 53,3 

39,00 1 3,3 3,3 56,7 

40,00 2 6,7 6,7 63,3 

41,00 1 3,3 3,3 66,7 

43,00 3 10,0 10,0 76,7 

44,00 2 6,7 6,7 83,3 

47,00 1 3,3 3,3 86,7 

48,00 1 3,3 3,3 90,0 

53,00 1 3,3 3,3 93,3 

54,00 1 3,3 3,3 96,7 

62,00 1 3,3 3,3 100,0 

Total 30 100,0 100,0  

 

 

 

 

 

 

 

 

 

 

 

 

 



APPENDIX L 

 

DISTRIBUTION OF DATA FREQUENCY ON STUDENTS’ POSTTEST 

SCORES IN CONTROL GROUP 

 

 

Posttest_Control 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

47,00 1 3,3 3,3 3,3 

48,00 2 6,7 6,7 10,0 

49,00 1 3,3 3,3 13,3 

50,00 2 6,7 6,7 20,0 

52,00 1 3,3 3,3 23,3 

54,00 3 10,0 10,0 33,3 

55,00 2 6,7 6,7 40,0 

56,00 2 6,7 6,7 46,7 

57,00 2 6,7 6,7 53,3 

58,00 3 10,0 10,0 63,3 

59,00 1 3,3 3,3 66,7 

62,00 1 3,3 3,3 70,0 

63,00 2 6,7 6,7 76,7 

65,00 2 6,7 6,7 83,3 

66,00 1 3,3 3,3 86,7 

67,00 2 6,7 6,7 93,3 

68,00 1 3,3 3,3 96,7 

69,00 1 3,3 3,3 100,0 

Total 30 100,0 100,0  

 

 

 

 

 

 

 

 

 

 



APPENDIX M 

 

DESCRIPTIVE STATISTICS OF STUDENTS’ PRETEST AND 

POSTTEST SCORES IN EXPERIMENTAL AND CONTROL GROUPS 

 

Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

Pretest_Experiment 30 25,00 53,00 37,5667 7,67299 

Valid N (listwise) 30     

 

 

 

Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

Posttest_Experiment 30 45,00 75,00 63,5333 6,76060 

Valid N (listwise) 30     

 

 

 

Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

Pretest_Control 30 25,00 62,00 38,8000 8,58387 

Valid N (listwise) 30     

 

 

 

 

Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

Posttest_Control 30 47,00 69,00 57,6667 6,56707 

Valid N (listwise) 30     

 

 
 

 

 



APPENDIX N 

RESULT OF NORMALITY TEST OF STUDENTS’ PRETEST AND 

POSTTEST SCORES IN EXPERIMENTAL GROUP 

 

 

 

One-Sample Kolmogorov-Smirnov Test 

 Pretest_Experi

ment 

N 30 

Normal Parameters
a,b

 
Mean 37,5667 

Std. Deviation 7,67299 

Most Extreme Differences 

Absolute ,111 

Positive ,111 

Negative -,073 

Kolmogorov-Smirnov Z ,607 

Asymp. Sig. (2-tailed) ,855 

a. Test distribution is Normal. 

b. Calculated from data. 

 

 

One-Sample Kolmogorov-Smirnov Test 

 Posttest_Experi

ment 

N 30 

Normal Parameters
a,b

 
Mean 63,5333 

Std. Deviation 6,76060 

Most Extreme Differences 

Absolute ,119 

Positive ,069 

Negative -,119 

Kolmogorov-Smirnov Z ,653 

Asymp. Sig. (2-tailed) ,787 

a. Test distribution is Normal. 

b. Calculated from data. 

 

 

 



APPENDIX O 

RESULT OF NORMALITY TEST OF STUDENTS’ PRETEST AND 

POSTTEST SCORES IN CONTROL GROUP 

 

 

One-Sample Kolmogorov-Smirnov Test 

 Pretest_Control 

N 30 

Normal Parameters
a,b

 
Mean 38,8000 

Std. Deviation 8,58387 

Most Extreme Differences 

Absolute ,121 

Positive ,106 

Negative -,121 

Kolmogorov-Smirnov Z ,665 

Asymp. Sig. (2-tailed) ,769 

a. Test distribution is Normal. 

b. Calculated from data. 

 

 

One-Sample Kolmogorov-Smirnov Test 

 Posttest_Contro

l 

N 30 

Normal Parameters
a,b

 
Mean 57,6667 

Std. Deviation 6,56707 

Most Extreme Differences 

Absolute ,113 

Positive ,113 

Negative -,101 

Kolmogorov-Smirnov Z ,619 

Asymp. Sig. (2-tailed) ,838 

a. Test distribution is Normal. 

b. Calculated from data. 

 
 

 

 



APPENDIX P 
 

RESULT OF HOMOGENEITY TEST ON STUDENTS’ PRETEST 

SCORES IN EXPERIMENTAL AND CONTROL GROUPS 

 

 

Test of Homogeneity of Variances 

Ss_Scores 

Levene Statistic df1 df2 Sig. 

,048 1 58 ,827 

 
 

 

 
 

ANOVA 

Ss_Scores 

 Sum of Squares df Mean Square F Sig. 

Between Groups 22,817 1 22,817 ,344 ,560 

Within Groups 3844,167 58 66,279   

Total 3866,983 59    

 

 
 

 

 

 

 

 

 

 



APPENDIX Q 

RESULT OF HOMOGENEITY TEST ON STUDENTS’ POSTTEST 

SCORES IN EXPERIMENTAL AND CONTROL GROUPS 

 

 

 

Test of Homogeneity of Variances 

Ss_Scores 

Levene Statistic df1 df2 Sig. 

,044 1 58 ,835 

 

 

 

ANOVA 

Ss_Scores 

 Sum of Squares df Mean Square F Sig. 

Between Groups 516,267 1 516,267 11,623 ,001 

Within Groups 2576,133 58 44,416   

Total 3092,400 59    

 
 

 

 

 

 

 

 

 

 

 

 



APPENDIX R 

 

ANALYSIS RESULT OF INDEPENDENT SAMPLE T-TEST IN 

POSTTEST SCORE BETWEEN EXPERIMENTAL AND CONTROL 

GROUPS 

T-Test 
 

 

Group Statistics 

 Ss_Category N Mean Std. Deviation Std. Error Mean 

Ss_Score 
1,00 30 63,5333 6,76060 1,23431 

2,00 30 57,6667 6,56707 1,19898 

 

 

Levene's Test for Equality of 

Variances 

t-test for Equality of 

Means 

F Sig. T df 

Ss_scores Equal variances assumed 0,44 ,835 3,409 58 

Equal variances not assumed 3,409 57,951 

 

 
 

 t-test for Equality of Means 

95% Confidence Interval of the 

Difference 

Lower Upper 

Ss_scores            Equal variences assumed 

 

2,42216 9,31118 

  Equal Variences not assumed 2,42210 9,31124 

 

 

 t-test for Equality of Means 

Sig. (2-

tailed) 

Mean 

Difference Std. Error Difference 

Ss_scores  Equal variences assumed 

 

,001 5,86667 1,72078 

  Equal Variences not assumed ,001 5,86667 1,72078 



APPENDIX S 

ANALYSIS RESULT PAIRED SAMPLE T-TEST BETWEEN PRETEST AND POSTTEST 

SCORE IN EXPERIMENTAL GROUP 

 

 

 

Paired Samples Test 

 Paired Differences t df Sig. (2-

tailed) Mean Std. 

Deviation 

Std. Error 

Mean 

95% Confidence Interval of 

the Difference 

Lower Upper 

Pair 1 Pretest - Posttest -25,96667 8,61227 1,57238 -29,18254 -22,75079 -16,514 29 ,000 
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