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CHAPTER I

INTRODUCTION    

This chapter presents: (a) background; (b) problems of the study; (c) objectives of the study; (d) significance of the study; (e) hypotheses; (f) criteria of hypotheses testing.
1.1 Background 
People use language for communication. They can communicate easily through language they use. Language is one of the most important things in communication and it is used as a tool of communication or a means to convey information, thoughts, or feelings among the nations all over the world. According to Algeo (2010, p. 2), a language is a system of conventional vocal signs by means of which human beings communicate. 
Language is also defined as communication which always happens in social context. Amberg and Vause (2009, p. 2), defines language is foremost a means of communication, and communication almost always takes place within sort of social context. Learning a language means trying to get a good mastery of the language for the purpose of communication. People use language as a tool to connect each other. Without language, it is difficult for people to communicate with others.
Language is to help us to express our feelings, thoughts, and experiences. Goldstein (2011, p. 294), states that language is a system of communication using sounds or symbols that enables us to express our feeling, thoughts, ideas, and experiences. In addition, Petty and Jensen (1980, p. 4), defines language as follow: 
“Language is basic to humanity. We express our feelings and thoughts through language and stimulate actions and reactions through language. Language is basic for the acquisation of the understandings, attitudes, and ideals that are important to individuals, groups, and society in general”.
In other words, language is very important in communication because it is to deliver our ideas, opinions, thoughts, and feelings. Moreover, by using a language, people are able to communicate with many people with the same or different language. To interact with other people around the world, commonly international languages are used. 
English is one of the international languages. According to Sharifian (2009, p. 2), English as an international language refers to a paradigm for thinking, research and practice. as international language, English is taught in every country all over the world, including Indonesia. In Indonesia, English is a foreign language and taught formally from junior school up to university level. It could be shown by entering English as one of the subject in the curriculum of education in Indonesia that would be examined in national examination. It is based on Kemendikbud (2006, p.91-92).
According to Lauder (2008, p. 10), it is widely recognized that English is important for Indonesia and the reason most frequently put forward to this is that English is a global international language. English has been described as the first foreign language in Indonesia and it is officially taught to students in the secondary schools. Students learn English as a mean to broaden their knowledge about science, technology, culture and arts.
In teaching English there are four language skills which are learned by students. They are listening, speaking, reading, and writing. Reading is one of the skills that should be learned and mastered, but in reality students still have problems in learning it. According to Carrel and Eskey (1998, p.1), reading is one of the four skills that most important in learning English. Reading should be mastered by students because by reading, students will get any kind of information needed in order to help them acquire knowledge. It is clear that readingbisnanfundamental requirement that can influence students’ achievement. Reading is really crucial for the students because the success of their study depends on the greater part of their ability to read. 
Based on School-based Curriculum (KTSP 2006) of Senior High School especially for the eleventh grade students in reading text, there are some types of text. There are narrative, descriptive, procedure, recount, spoof, analytical exposition, and hortatory exposition text. In this study the writer will focus on hortatory exposition text. According to Vacca (1998, p. 604), hortatory exposition text has its own unique structures that are different from those of narrative text, and most students, regardless of their reading ability. It means that the hortatory exposition text can improve the students of reading ability, because in hortatory exposition text they can express their argument from the comprehend of the text. 
After conducting an informal interview with the teacher of English and some students of eleventh grade in MA Patra Mandiri Plaju Palembang, the difficulties of students in comprehending the text are found, especially for hortatory exposition text. The problems are the students hard to comprehend the content of the text because they cannot guess the meaning, the lack of students’ motivation in reading text, they cannot find the main idea, and they cannot get the information from the text. Some reasons that make those difficulties happened to the students because they are not familiar about the topic. Beside that, teachers of English at that school seldom varied their strategies especially for teaching reading comprehension. Therefore, the researcher thinks that English teaching and learning at MA Patra Mandiri Plaju Palembang should be modified and varied in terms of teaching strategies especially teaching reading comprehension in hortatory exposition text. These problems can decrease the students’ learning outcomes in English subject.
Because of the problems, conducting a research in that school is interested. To overcome these problems, the high 5 reading strategy is used. According to Dymock & Nicholoson (2010, p. 166), in their research, High 5 strategies help students tackle hortatory exposition text with success. The explicit and systematic teaching of five comprehension strategies is so helpful in reading. High 5 Strategies consist of: (1) Activiting background knowledge, (2) Questioning, (3) Analyzing text structure, (4) Creating mental image, and (5) Summarizing.
The High 5 strategies are simple and effective approach formulated to enhance the comprehensive abilities of students. By using this strategy, students are able to understand the material and direct their attention to the details. This strategy can help the students easily to comprehend the text and increase their reading comprehension achievement especially in hortatory exposition text. According to Dymock & Nicholson (2010, p. 166), this strategy supports the explicit and systematic teaching of five comprehension strategies that help all level of students tackle expository texts with success. The reason for choosing SMA students’ because based on School-based Curriculum (KTSP 2006) of Senior High School, for eleventh grade students’ at Senior High School, there were two kinds of exposition text that should be learned by the students. They were analytical and hortatory exposition text. This research focused on hortatory exposition text.
Considering the problems above, the researcher was interested in conducting a research entitled “Teaching  Reading Comprehension in Hortatory Exposition Text by Using High 5 Strategies to the Eleventh Grade Students of Madrasah Aliyah Patra Mandiri Plaju Palembang”
1.2 Problems of the Study
Based on the background above, the problems of this study were  formulated as follows: 
1. Is there any significant improvement on the eleventh grade students’ hortatory exposition reading comprehension achievement who were taught by using High 5 Strategies at MA Patra Mandiri Plaju Palembang before and after treatment?
2. Is there any significant difference on the eleventh grade students’ reading comprehension score who were taught by using High 5 Strategies and those who were not at MA Patra Mandiri Plaju Palembang?

1.3 Objectives of the Study

Based on the problems above, the objective of this study were to find out whether or not:

1. there is a significant improvement on the eleventh grade students’hortatory exposition reading comprehension achievement by using High 5 Strategies at MA Patra Mandiri Plaju Palembang before and after treatment.
2. there is a significant difference on the eleventh grade students’ hortatory exposition reading comprehension score who were taught by using High 5 Strategies and those who were not at MA Patra Mandiri Plaju Palembang.
1.4 Significance of the Study

This study was expected to give benefits to the following:

1. Teachers of English

The teachers of English was expected to be able to use this strategy for their students so that they can improve their students in reading comprehension especially in hortatory exposition text.
2. Students

By using this strategy, it is hoped that students will be interested and motivated in learning reading. And it is hoped that through this strategy, learning reading in hortatory exposition text will be fun and enjoyable. And they will also comprehend the text easily.
3. Next Researchers
By doing this study, the writer expects this study can be a reference for next researchers, especially research on reading.
1.5 Hypotheses

The hypotheses of this study were formulated as follow: 

(Ha)1: There is a significant improvement on the eleventh grade students’ hortatory exposition reading comprehension achievement by using High 5 Strategies at MA Patra Mandiri Plaju Palembang before and after treatment.
(Ho)1: There is no significant improvement on the eleventh grade students’ hortatory exposition reading comprehension achievement by using High 5 Strategies at MA Patra Mandiri Plaju Palembang before and after treatment.

(Ha)2: There is a significant difference on the eleventh grade students’ hortatory exposition reading comprehension score who were taught by using High 5 Strategies and those who were not at MA Patra Mandiri Plaju Palembang.
(Ho)2: There is no significant difference on the eleventh grade students’ hortatory exposition reading comprehension score who were taught by using High 5 Strategies and those who were not at MA Patra Mandiri Plaju Palembang.
1.6 Criteria of Testing the Hypotheses

To prove the research problem, testing research hypothesis is formulated:

1. If the p-output (sig. 2-tailed) is lower than 0.05, and t-obtained is higher than t-table (1.665), so the null hypothesis (Ho) is rejected, and the alternative hypohesis (Ha) is accepted.

2. If the p-output (sig. 2-tailed) is higher than 0.05, and t-obtained is lower than t-table (1. 665), so the null hypothesis (Ho) is accepted, and the alternative hypohesis (Ha) is rejected.

CHAPTER II

LITERATURE REVIEW

This chapter focuses on (a) theoretical framework (b) previous related studies, and (c) research setting.
2.1 Theoritical Descriptions

In this part, explained about: (1) the concept of teaching, (2) the concept of reading comprehension, (3) the concept of high 5 reading strategy, (4) the concept of hortatory exposition text, and (5) the teaching procedures of the high 5 reading strategy.

2.1.1 Concept of Teaching

Teaching means to help and cause someone to know something or to do something. According to Brown (2007, p. 7-8), teaching may be defined as showing or helping someone to learn how to do something, giving instruction, guiding in the study of something, providing with knowledge, causing to know or understand. Teaching is also to facilite the students to be able in learning the material. Brown (2000, p. 7) states that teaching is guiding and faciliting learning, enabling the learner to learn, setting the condition for learning.
Teaching is to educate people that haven’t know something. Allah SWT says in surah Al-Mujaddalah
   خَبِيْرٌ تَعْمَلُوْنَ بِمَا اللهُ وَ دَرَجَتٍ الْعِلْمَ اُوْتُوْا الَّذِيْنَ وَ مِنْكُمْ اَمَنُوْا الَّذِيْنَ اللهُ يَرْفَعِ فَانْشُزُوْا انْشُزُوْا قِيْلَ وَاِذَا.... 

“...And when you are told, "Arise," then arise; Allah will raise those who have believed among you and those who were given knowledge, by degrees. And Allah is Acquainted with what you do.”
From the holy verse of Al-Qur’an above, the writer interpret that Allah SWT asks us to learn all of God’s creations where Allah is the most generous who knows everything. Then Allah SWT explain about the primacy of the faithful and learned knowledge  and those who believe and learned knowledge will be raised in degrees by Allah SWT .

Teaching is also interaction between teacher and students. According to Gebhard (1996, p. 5), teaching is basically an interactive process involving teacher, students, and task; and the way that teaching is accomplished in one setting may not work in another.
From those previous explanation, it can be concluded that teaching is interaction or the process of classroom activity between the teacher and students. In other words, teaching is where the teacher provides knowledge, facilites, guides, and helps the students to understand or know something.

2.1.2 Concept of Reading Comprehension
According to Wilhelm (2012, p. 1), reading comprehension is the capacity to perceive and understand the meanings communicated by texts. The readers require comprehension to be an active constructor of meaning. Reading is a transaction in which the reader brings purposes and life experiences to bear to converse with the text. This meeting of the reader and the text results in the meaning that is comprehension.
Meanwhile, Linse (2006, p. 71), adds that reading comprehension refers to reading for meaning, understanding, and entertainment. In other word, reading comprehension is reading the text to get the meaning and understanding of the text. Furthermore, Lundberg and Linnakyla (1992, p. 11), define that reading comprehension is a skill which can be divided into a set of subskills as, for example, sequencing the events of story, being able to paraphase, knowing the vocabulary, predicting outcomes of a story, making inference, finding the main idea, summarizing, applying, the information given and so on. 
Teaching reading comprehension is often ineffective. Teachers often assume that students will learn to comprehend merely by reading. Teaching students to comprehend is challenging because reading is complex. Students who are good in reading comprehension use strategies in reading to learn new concepts, get deeply involved in what they are reading, critically evaluate what they read, and apply the knowledge to solve practical as well as intellectual problems.
2.1.3 Concept of High 5 Strategies
The High 5 strategy is a simple and effective approach formulated to enhance the comprehensive abilities of students (Dymock & Nicholson, 2010, P. 166-172). The explicit and systematic teaching of five comprehension strategies is so helpful in reading. A major emphasis of the whole language approach is to learn reading naturally with a focus on real communication and reading for pleasure. High 5 strategies consist of:
1. Activating Background Knowledge
Through the High 5 strategies the reader is making connection between what students know and what students reading, help improve students overall understanding of the text. It also helps students to draw inference from the text, monitors comprehension, uses fix up strategies when meaning break down, determines what is important, and synthesizes information to create sensory image.
2. Questioning 

Dymock & Nicholson (2010, p. 167), propose three types of questioning that the students can ask. They are: (a) right there; Right there question about text is factual, such as what are the facts being explained in the text?, (b) think and search; think and search question about analytical and inference question, such as what does the writer want me figure out based on the fact?,  and (c) beyond the text which help students clarify and depend understanding of the text they are reading; example beyond the text about assumptive and critical question such as what is not being said here that readers should check by doing some background research.
Good readers consider the text structure the writer has followed and ask questions such as “Does this text on the Monarch butterfly have a descriptive structure (e.g., describes the butterfly’s habitat, diet, physical characteristics, and unique features) or a sequential structure (e.g., explains the life cycle)?” If the text has a sequential structure, readers should be encouraged as they read to ask themselves what will happen next. If the text is descriptive and focused on one topic, readers should ask themselves as they read what the subtopics are. Good readers continually ask and answer questions as they read.
3. Analyzing Text Structure

Text structures are the organizational structures uses within paragraphs or longer texts, appropriate to genre and purpose (Hess, 2006, p. 1). Text structure awareness, or the ability to analyze text in terms of its structure, is a mental awareness of how writers organize information. It involves the reader looking mentally for the text structure, looking keywords, subheadings, and other text features that can reveal the structure the writer is using. It’s means that analyzing structure also help to reader in comprehending the text.
Dymock & Nicholson (2010, p. 168) add that, capturing the structures hugely in terms of comprehension. Capturing the design of the text in the mind as soon as possible is part of text structure awareness. A diagram can be used to help the students to analyze the structure easily. There are three generic structures into the diagram that can help them to analyze the structures. Since the text is about hortatory exposition text which consist of thesis, argumentation and recommendation.
4. Creating Mental Image
High 5! Strategies three and four reinforce each other, it is helpful for students to image the structure, that is, to visualize while reading so that they can later make a diagram of it. Diagram helps students make the structure concrete. Therefore, the students will make the structure of the text in diagram that can help them comprehend the text. Creating mental image of the text being read (or being able to visualize how texts are structure) enhances comprehension.
5. Summarizing 

Students can easily produce a summary if they use strategy three. First, read the text. Second, identify the text structure the writer has used. Third, make a diagram of the structure. Fourth, discard redundant information so that only the key ideas remain. Fifth, circle only the critical ideas that you need for the summary. Therefore, in this study the writer will use diagram that can help students summarize of the text. 
2.1.4 Teaching Procedures of  the High 5 Strategies

Dymock & Nicholson (2010, p. 167) provide the procedures of the High 5  Strategies as follow:
1. Activating background knowledge

It refers to discuss some useful facts related to the topic to make connections between what the students already knew and what they were going to read. When reading the passage given by the teacher.
2. Questioning

It is the second strategy that should be used to find the key information of the text. It refers to use three types question, they are right there, think and search, and beyond the text.
3. Analyzing text structure

This stage help students to differ what kind of the tex it is.

4. Creating mental images 
This stage can help them to make the diagram of the structure. The student make the diagram in order to help them to make the structure thet they already read become concrete.

5. Summarizing

It refers to the ability to delete irrelevant details, combine similar ideas, condense main ideas, and connect major themes into concise statements that help studentsn comprehend their reading.
Based on the stages provided by Dymock & Nicholson (2010, p. 167), assumed that the following stages of teaching reading by using High 5 strategies are as follows:
1. Pre-activities (5’)

a. The teacher asks a few question (or talk about some useful facts) related to the topic to recall the students’ prior knowledge.

2. Whilst-activities (60’)

a. The teacher distributes the copy of reading comprehension passages  for every meeting during the experiment.
b. The teacher asks the students to read the following passages.
c. The teacher asks the students to use three type question (right there, think and search, and beyond the text) while reading.
d. The teacher discuss with the students about the three type question (right there, think and search, and beyond the text) related the topic.
e. The students discuss about the questions and answer the questions orally to deliver their argument.
f. The teacher asks the students to identify and visualize the generic text structre of the text while reading.
g. The teacher asks the students to make a diagram of the generic text structre of hortatory exposition text.
h. The teacher asks the students to summarize the text orally.

3. Post-activities (5’)
a. The teacher and students conclude the material together.
b. The teacher give assignment to the students related to the topic.
c. The teacher asks the students to submit and discuss the asignment together.
d. The teacher and the students conclude what they have already learnt.
2.1.5 Concept of Hortatory Exposition Text

Exposition is a type of oral or written discourse that is used to explain, describe, give information or informs. Based on Curriculum 2006 which is known as School-based Curriculum or Kurikulum Tingkat Satuan Pendidikan (KTSP), for eleventh grade students at senior High School, there are two kinds of exposition text that should be learned by students. There are analytical and hortatory exposition. This research focus on hortatory exposition text. A hortatory exposition text is a type of written text that is intended to explain the reader that something should or should not hapen or be done.
Hortatory exposition text has its own unique structres that are different from those of narrative text, and most student, regardless of their reading ability, struggle at times with expository text (Dymock & Nicholson, 2010, p. 166). Hortatory exposition text are written to convey, describe or explain non-fictional information. It is more difficult for students to understand these types of materials than narrative text because they have background knowledge.
Cooper (2000, p. 14), adds that hortatory exposition text provides information and fact the type usually found in textbooks, informational books, and direction or instruction for doing something. A Hortatory exposition is a type of spoken or written text that is intended to explain the listeners or readers that something should or should not happen or be done. 
According to Yudantaro (2010, p. 29), to strengthen the explanation, the speaker or writer needs some arguments as the fundamental reasons of the given idea. Furthermore, Siahaan & Shinoda (2008, p. 101), hortatory exposition aim to persuade someone to do something and it process some characteristic of oral language. In other words, this kind of text can be called as argumentation.
Hortatory exposition text can be found in scientific books, journals, magazines, newspaper articles, academic speech or lectures, research report etc. There are three generic structures in  hortatory exposition, includes:
(1) Thesis, it is statement or announcement of issue concern. 

(2) Arguments, it shows reasons for concern that will lead to recommendation. 

(3) Recommendation, it includes statement of what should or should not happen or be done based on the given arguments. 
2.2 Previous Related Study 

There are two previous related studies that are related to the writer’s present study. The first is a study conducted by Suryatika in 2013, entitled “Using high 5 strategies to improve reading comprehension achivement and reading interest of  the eleventh grade students of SMA Negeri 10 Palembang”. This study investigate reading comprehension and reading interest through High 5 Strategies. The research method was experimental. The sample of the study was taken randomly. The result showed that High 5 Strategies is effective to improve reading comprehension and reading interest of the eleventh grade students of SMA Negeri 10 Palembang.
There are some similarities and differences between previous study and this study. The similarities of this study with the previous study is the technique used by the writers. The differences are about reading comprehension and reading interest. While in this study, the writer only conduct a research on reading comprehension focus on hortatory exposition text, the writer applied it to the eleventh grade students of MA Patra Mandiri Plaju Palembang where purposive sampling method was used.
The second study was written by Putri in 2014. It was entitled “The Effects of High 5 Strategies on Students’ Reading Comprehension Achievement of Expository Text at The Eleventh Grades Students of MAN Sakatiga Indralaya”. The objective of this study was to find out whether or not there is a significant difference on the eleventh grade students’ in reading comprehension by using High 5 Strategies. The result of this study showed that there was a significant effect on students’ reading comprehension average scores taught by using High 5 Strategies and teachers method at MAN Sakatiga Indralaya. The similarity of the previous study and this study is method that uses in teaching process. The differences are the population, sample, and the objective.
2.3 Research Setting

In this study, the data was conducted in MA Patra Mandiri Plaju Palembang. MA Patra Mandiri Plaju Palembang is located on Jalan D.I Panjaitan, Plaju Palembang South Sumatera Province. This school is the one of Islamic school in Plaju. The headmaster of this school is Mr.Abdul Kadir. MA Patra Mandiri Plaju Palembang has many teacher and administration staff. It is about thirty four teachers and thirteen administration staff. 
MA Patra Mandiri Plaju Palembang has many students it is about 373 students that were devided into classes and grades; four classes for tenth grade that consist of fifty two male students and one hundred and fourteen female students; three classes for eleventh grade that consist of fourty nine male students and seventy-two  female students, and three classes for twelfth grade that consist of thirty six male students and fifty female students. The total students of MA Patra Mandiri Plaju Palembang can be seen latter in appendices. In this study, the researcher focused on doing research to the eleventh grade, there are three classes (XI IPA, XI IPS 1, and XI IPS 2)  which consist of around 40-41 students in each class. The researcher concerned in the class XI IPS 1 (40 students) and XI IPS 2 (40 students) as subject being research.  
The total number of the rooms. There are 21 rooms consisting 8 classrooms. There are 13 other rooms consisting a headmaster room, a teachers’ room, a library room, laboratories, TU room, a computer room, a BP room, and a Mosque. The table of research setting can be seen latter in appendices.
CHAPTER III

RESEARCH METHOD
This chapter presents: (a) research design, (b) research treatment, (c) variables of the study, (d) operational definition, (e) population and sample,(f) technique for collecting the data, (g) technique for analyzing data.

3.1 Research Design
In this research, the quasi-experimental design was used. Fraenkel and Wallen (2012, p. 275) explain that quasi-experimental design which is not included the use of random assigment. It means that the subject research was taken non randomly from the population but it was taken in all subjects from the group naturally. Instead, quasi-experiment does not have randomly assigned groups. As we know, there are many research designs in quasi-experimental, one of the design is pretest-posttest non-equivalent group design. The pretest-posttest non-equivalent group design indicate that the experimental and control groups have not been equated by randomization-hence the term ‘non-equivalent’. In this research, the researcher has chosen pretest-posttest non-equivalent group design.



The figure is suggested by Cohen, et. al (2007, p. 283) as follows:
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Where:

O1
: Pretest in experimental group

O2
: Posttest in experimental group

X
: treatment in experimental group using High 5 strategies

O3
: pretest in control group

O4
: posttest in control group
3.2 Variables of the Study

A variable is a characteristic or attribute of an individual or an organization that researchers can measure or observe and varies among individuals or organizations studied Creswell ( 2012, p.  112). There are two kinds of variables in this study: independent and dependent variables. 
Then Creswell (2012, p. 121), mentions that dependent variable is an attribute or characteristic that is dependent on or influenced by the independent variable.   The dependent variable of this study is the students’ reading comprehension. Therefore, the High 5 reading strategy is the independent variable.
3.3 Operational Definition

The title of this study is “Teaching Reading Comprehension in Hortatory Exposition Text by Using High 5 Strategies to the Eleventh Grade Students of MA Patra Mandiri Plaju Palembang” . From the title, the researcher explained some terms. They are Reading Comprehension, Hortatory Exposition Text, and High 5 Strategies.

1. Reading Comprehension

Reading comprehension is reading by comprehending the meaning of a passage or what is or has been read. One who reads something by understanding it can be said that he does a reading comprehension.
2. Hortatory Exposition Text
Hortatory Exposition texts is to persuade the reader or listener that something should or should not be the case. 
3. High 5 Strategies

High 5 strategies is defined as a way or strategy used to make someone able to comprehend the materials. It consist of activating background knowledge, questioning, analyzing text structure, creating mental image, and summarizing. 
3.4 Population and Sample
3.4.1 Population of the Study

(Fraenkel & Wallen, 2012, p. 91) stated that population is the group of interest to the researcher, the group to whom the researcher would like to generalize the results of the study. The population of this study was all students in the eleventh grade of MA Patra Mandiri Plaju Palembang. The eleventh grade students consist of 3 classes, IPS 1 and IPS 2 each consist of 40 students ,and  41 students for IPA class. The total number of the three classes is 121 students. Then, population of the research is presented in Table 1. 
Table 1

The Population of the Study

	No
	Class
	Gender
	Total

	
	
	Male 
	Female 
	

	1

2

3
	XI.IPA

XI.IPS 1

XI.IPS 2
	13

19

17
	28

21

23
	41

40

40

	
	Total 
	49
	69
	121


(Source: Administration of MA Patra Mandiri Plaju Palembang in Academic Year 2014/2015)
3.4.2 Sample of the study

According to Fraenkel et.al (2012, p. 91), a sample in a research study is the group on which information is obtained. Furthermore, Best and Kahn (1993, p. 13), add that a sample is a small propotion of population selected for observation and analysis.
In this study, purposive sampling was used. According to Frankel, et. al (2012, p. 100), purposive sampling  is different from convenience sampling in that researchers do not simply study whoever is available but rather use their judgment to select a sample that they believe, based on prior information, will provide the data they need. In this technique of sampling, the researcher selected the participants because the average score are about same. In this study, the samples are XI IPS 1 and XI IPS 2. Class XI IPS 1 and XI IPS 2 were selected as sample, because after conducting informal interview with the teacher of English, it was found that the two classes are averagely in the same level. The total samples are 80 students, 40 students from each class. In this study, class XI IPS 1 as control group and XI IPS 2 as experimental group, the researcher chose both of class based on the result of pretest in mean score descriptive statistic. The distribution of the sample is shown in following Table 2.
Table 2

The Sample of the Study

	No
	Class
	                         Gender
	Total

	
	
	Male
	       Female    
	

	1
	XI IPS 1
	17
	23
	40

	2
	XI IPS 2
	16
	24
	40


3.5 Technique for Collecting the Data

In this study, the writer used test to collect the data. The test was used twice as pre-test and post-test in both experimental and control group.

3.5.1 Test 

According to Arikunto (2010, p. 223), test is a series of questions or exercises used to find out the students skill, knowledge, intelligence, and attitude of an individual or group. In collecting the data, the writer used reading comprehension test in the form of multiple choice. The tests were taken from Interlanguage English for Senior High School Students XI book, written by Yudantaro (2010). The total number of questions are forty in multiple choice questions from each consist of five options namely (a, b, c, d and e). There are twelve hortatory exposition text used for the test. The purpose of the test is to know the result in teaching reading by using High 5 Strategies. The same test was used twice, as pretest and posttest. The test items in the pretest are the same as those of protest, because the purpose the of giving them is to know the progress of student reading comprehension scores before and after treatment.

3.5.1.1 Pre-test

The pre-test is the test that is given before giving some treatments. According to Creswell (2012, p. 297), a pretest provides a measure on some attribute or characteristic that you assess for participants in an experiment before they receive a treatment. The pretest was conducted to the sample. Both an experimental and control group was given pretest. It measures the students’ reading comprehension before treatment. The purpose of giving pretest to the students is to know the students’ ability in learning reading comprehension before implementing High 5 Strategies. And the result of students’ work were checked and scored by writer.

3.5.1.2 Post-test

Post-test was given after conducting treatment to the experimental and the control group. According to Creswell (2012, p. 297), a posttest is a measure on some attribute or characteristic that is assessed for participants in an experiment after a treatment. The treatment which was given to the experimental group is High 5 Strategies. The aim of giving posttest to the students is to measure students’ ability in reading comprehension  after implementing the High 5 Strategies. The same as pretest, writer checked and gave score to the students’ work. The result of this test were compared with the result of pretest in order to know the effect of teaching reading using High 5 Strategies to students’ reading comprehension. From the posttest, the writer can get the data that can be used to measure the students’ progress taught by using High 5 Strategies.
3.6 Research Instrument Analysis
3.6.1 Validity Test
According to Fraenkel, et.al (2012, p. 147), validity is the most important idea to consider when preparing or selecting an instrument for use. Additionally, Arikunto (2010, p. 211), says that validity is a measurement which shows the degree of validity of an instrument. In order to ensure each items of reading test is valid, the writer used Pearson Product Moment found in SPSS (Statistical Package for the Social Science) version 16.0  software to calculate the validity of the test.
3.6.1.1 Construct Validity
In order to know the validity of questions, the researcher estimates the construct validity. According to Fraenkle, et. al,(2012, p. 148) construct validity refers to the nature of the psychological construct or characteristic being measured by the instrument. Further, Brown (2004, p.  25) states that construct Validity is a major issue in validating large-scale standardized tests of proficiency. The researcher asked her lecturers Beni Wijaya, S. Pd., M. Pd. as Validator I, Eka Sartika, M. Pd. as Validator II, and Masagus Sulaiman, M. Pd. as Validator III, to estimate her instruments. After the validators checked the validity each of question, they assumed to the writer that her instrument can be used to her research.
3.6.1.2  Validity of each question items
To find out the validity of the test question items, analyzed the items of the tests by doing try - out in order to find out the validity of each question items. The instruments of the test were tested to 28 students IPS on May 02nd, 2015 of eleventh grade students at MA Al-Fatah  Palembang. The result of the test were analyzed by using Split half formula. According to Basrowi and Soenyono (2007, p. 24), To know whether it is valid or not, the score of significance (r-output) should be compared with the score of “r-table” product moment. A question item is considered valid if “r-output” is higher than “r-table (0,388). 
In this case, there were sixty questions items that were given to the students. The result analysis of validity of each question item in the table, it is found that there are 18 questions considered invalid. They are question item 1, item 3, item 7, item 12, item 15, item 16, item 20, item 23, item 24, item 25, item 36, item 38, item 41, item 44, item 46, item 49, item 52, and item 59 since the score of significant are lower than 0,388. Then, 42 questions item are considered valid. They are question item 2, item 4, item 5, item 6, item 8, item 9, item 10, item 11, item 13, item 14, item 17, item 18, item 19, item 21, item 22, item 26, item 27, item 28, item 29, item 30, item 31, item 32, item 33, item 34, item 35, item 37, item 39, item 40, item 42, item 43, item 45, item 47, item 48, item 50, item 51, item 53, item 54, item 55, item 56, item 57, item 58, and item 60 since the score of significance are higher than 0.388. The result analysis of validity in each question items was displayed in Table 3.
Table 3

The result analysis of validity test of each item

	No
	Validity test
	Sig. (2-tailed) of pearson correlation (r-output)
	R-table score
	Result

	1
	Item_1
	0
	0.388
	Invalid

	2
	Item_2
	0.543
	0.388
	Valid

	3
	Item_3
	0.193
	0.388
	Invalid

	4
	Item_4
	0.543
	0.388
	Valid

	5
	Item_5
	0.627
	0.388
	Valid

	6
	Item_6
	0.543
	0.388
	Valid

	7
	Item_7
	0.066
	0.388
	Invalid

	8
	Item_8
	0.543
	0.388
	Valid

	9
	Item_9
	0.543
	0.388
	Valid

	10
	Item_10
	0.627
	0.388
	Valid

	11
	Item_11
	0.543
	0.388
	Valid

	12
	Item_12
	0.193
	0.388
	Invalid

	13
	Item_13
	0.412
	0.388
	Valid

	14
	Item_14
	0.543
	0.388
	Valid

	15
	Item_15
	0.193
	0.388
	Invalid

	16
	Item_16
	0.193
	0.388
	Invalid

	17
	Item_17
	0.543
	0.388
	Valid

	18
	Item_18
	0.543
	0.388
	Valid

	19
	Item_19
	0.543
	0.388
	Valid

	20
	Item_20
	0.193
	0.388
	Invalid

	21
	Item_21
	0.736
	0.388
	Valid

	22
	Item_22
	0.964
	0.388
	Valid

	23
	Item_23
	0.045
	0.388
	Invalid

	24
	Item_24
	0.357
	0.388
	Invalid

	25
	Item_25
	0.045
	0.388
	Invalid

	26
	Item_26
	0.543
	0.388
	Valid

	27
	Item_27
	0.473
	0.388
	Valid

	28
	Item_28
	0.543
	0.388
	Valid

	29
	Item_29
	0.543
	0.388
	Valid

	30
	Item_30
	0.543
	0.388
	Valid

	31
	Item_31
	0.543
	0.388
	Valid

	32
	Item_32
	0.543
	0.388
	Valid

	33
	Item_33
	0.627
	0.388
	Valid

	34
	Item_34
	0.543
	0.388
	Valid

	35
	Item_35
	0.627
	0.388
	Valid

	36
	Item_36
	0.337
	0.388
	Invalid

	37
	Item_37
	0.473
	0.388
	Valid

	38
	Item_38
	0.357
	0.388
	Invalid

	39
	Item_39
	0.611
	0.388
	Valid

	40
	Item_40
	0.412
	0.388
	Valid

	41
	Item_41
	0.193
	0.388
	Invalid

	42
	Item_42
	0.473
	0.388
	Valid

	43
	Item_43
	0.543
	0.388
	Valid

	44
	Item_44
	0
	0.388
	Invalid

	45
	Item_45
	0.543
	0.388
	Valid

	46
	Item_46
	0.045
	0.388
	Invalid

	47
	Item_47
	0.736
	0.388
	Valid

	48
	Item_48
	0.412
	0.388
	Valid

	49
	Item_49
	0.357
	0.388
	Invalid

	50
	Item_50
	0.412
	0.388
	Valid

	51
	Item_51
	0.543
	0.388
	Valid

	52
	Item_52
	0.193
	0.388
	Invalid

	53
	Item_53
	0.627
	0.388
	Valid

	54
	Item_54
	0.543
	0.388
	Valid

	55
	Item_55
	0.543
	0.388
	Valid

	56
	Item_56
	0.473
	0.388
	Valid

	57
	Item_57
	0.477
	0.388
	Valid

	58
	Item_58
	0.412
	0.388
	Valid

	59
	Item_59
	0.019
	0.388
	Invalid

	60
	Item_60
	0.543
	0.388
	Valid


3.6.1.3 Content Validity
To know if the contents of the test items given are appropriate, the test materials to the curriculum was checked. According to Hughes (1989, p. 22), a test is said to have content validity if its content constitutes a representative sample of the language skills, structures, etc, with which it is meant to be concerned. In order to judge whether or not a test has content validity, a specification of the skills or structures were made based on the curriculum and syllabus. The result analysis is presented in Table 4.
Table 4

Specification of Test
	Standard

Competence
	Basic

Competence
	Indicators
	Material
	Aspect
	Number of Items
	Total
	Types
	Answer key

	11.understanding the meaning of short functional text in from of narrative, spoof, and hortatory exposition in daily life context accessing pupular knowledge.
	11.2 Responding the meaning and rhetorical steps in essay using a variety of written language accurrately, fluently, and appreciate in the context of daily life and accessing popular knowledge in from of Narrative, spoof, and Hortatory Exposition
	To determine the glossary of text in the text

To know the chronoligal or series of the text

To explain the complete of the text

To find out the topic of the text

To find out the reason or influence of the text

To conclude or summarize the text
	Hortatory Exposition Text
	Vocabulary

Sequence

Detail

Main idea

Cause-Effect

Inference
	3, 7, 13, 20, 29, 35, 40

2, 5, 8, 11,  33 

12, 15, 18, 21, 23, 27, 30, 37, 38, 39

1, 10, 14, 16, 22, 

6, 17, 19, 24, 26, 32, ,36 

4, 9, 25, 28, 31, 34, 
	7

5

10

5

7

6


	Multiple

choice
	b, d, a, a, c, b, a

d, c, c, d, c 

e, d, a, a, b, d, a, c, e, c

a, d, b, e, c, 

b, b, c, e, a, c, a

c, d, e, b, a, e



	Total
	40
	


3.6.2 Reliability Test
Reliability test measure whether research instrument used for pretest and posttest activities is reliable or not. Fraenkel et.al (2012, p. 136), state that the test score is considered reliable whenever the reliability coefficient of test score should be at least 0.70.
To find out the reliability of the test, Split Half analysis was used. Then, the score in test is analysis using Pearson Product Moment Correlation found in SPSS 16 (Statistical Package for the Social Science) program. The test consist of forty each question item and this question is test to the eleventh grade students of MA Al Fatah Palembang. The result analysis of reliability test was displayed in Table 5.
Table 5

The result analysis reliability test
	Reliability Statistics

	Cronbach's Alpha
	Part 1
	Value
	-.065a

	
	
	N of Items
	20b

	
	Part 2
	Value
	-.221a

	
	
	N of Items
	20c

	
	Total N of Items
	40

	Correlation Between Forms
	.589

	Spearman-Brown Coefficient
	Equal Length
	.741

	
	Unequal Length
	.741

	Guttman Split-Half Coefficient
	.741


3.7  Research Treatment
Treatment refers to any process designed to find out that something is workable, effective, and valid. The researcher conducted the experiment by applying High 5 Strategies to the sample, the eleventh grade students of MA Patra Mandiri Plaju Palembang in the academic year 2015-2016.
Research treatments are designed for twelve meeting including pretest and posttest activities. The treatments is given in experiment groups. Before treatments are done in experiment group, readibility test of teaching materials should be done. Every week, the students get six meetings. Each meeting is  35 minutes. Every meeting is for treatment by giving them a Hortatory Exposition text.
3.7.1  Readability Test
Readability test is done to know the appropriate level of reading texts for students’ class level in comprehending the reading texts. It means that the readability test is done to put the reading texts in an appropriate class meeting based on the difficulty level of each reading text during research treatments. Readability test is measured using online readability test which is accessedfrom : http//www.readibility testFormula.com. 
There are seven categories in reading text level. They are: (a) very easy level whenever the result of flesch reading ease score is within 90-100, (b) easy text level whenever the result of flesch reading ease score is within 80-89, (c) fairly easy text level when the  result of flesch reading ease score is within 70-79, (d) standard text level  when the  flesch reading ease score  is within 60-69, (e) fairly difficult text level when the  flesch reading ease score  is within 50-59, (f) difficult text level the  flesch reading ease score  is within 30-49, (g) very confusing text level the  flesch reading ease score  is within 0-29. The result analysis of readability test for research was described in table 6.
Table 6

Result of Readability Test for Research Instrument

	No
	Text Title
	Text Type
	Character Per Word
	Syllable Per Word
	Word Per Sentence
	Flesh- Lincaid Reading Ease Score
	Text Category

	1
	Why Should Wearing a Helmet when Motorcycling?


	Hortatory Exposition Text
	3,5
	1,5
	15,8
	68
	Fairy difficult

	2
	Why Exercise is Important


	
	3,7
	1,6
	12,0
	62,1
	Fairy difficult

	3
	Integrated Pest Management


	
	4,2
	1,7
	11,0
	71
	Standard

	4
	Smoking in a Restaurant


	
	4,4
	1,5
	18,0
	60,8
	Fairy difficult

	5
	Watch your Kids While Watching TV!
	
	5,3
	1,8
	20,5
	30,9
	Very confusing

	6
	More Dust Bins is Cleaner


	
	4,6
	1,4
	15,2
	71,7
	Standard 

	7
	The Advantage and Disadvantage of Nuclear Power


	
	4,8
	1,6
	19,1
	56,1
	Difficult

	8
	Removing Lead from Petrol


	
	4,3
	1,4
	42,3
	72
	Standard

	9
	Mobile Phones in the School


	
	4,9
	1,5
	12,0
	67,3
	Fairy difficult

	10
	Agriculture
	
	5,0
	1,6
	23,6
	46,8
	Very confusing


3.7.2   Research Teaching Schedule
This treatment were implemented to the eleventh grade students of MA Patra Mandiri Plaju Palembang. The treatment to the experimental group for about one month was given. The treatment was given six a week, so there are twelve meetings altogether. Each meeting takes 70 minutes (2 x 35). The High 5 Strategies was applied to the students. Hortatory Exposition reading text as reading materials was used. The texts was taken from  senior high school books: “Developing English competencies for grade XI senior high school (SMA/MA)”, and also was taken from internet. Control group was taught by the teacher of English at MA Patra Mandiri Plaju Palembang. The teaching schedule and time allocation for experimental group was presented in Table 7.
Table 7

Teaching Schedule for Experimental Group

	Experimental Group

	Teaching Schedule
	Time Allocation
	Materials and Activities

	First meeting

(Wednesday, 13 May 2015)
	11:00-12:10

(2x35’)
	5 minutes: Teacher open the study.

60 minutes: pretest, the students are asked to do the test given by the researcher in the form of multiple choice questions. 

5 minutes: Teacher  close the study.

	Second meeting

(Friday, 15 May 2015)
	08:15-09:25

(2x35’)
	10 minutes: Teacher asked students opinion about “should wearing a helmet”. 

30 minutes: Teacher gave text to the students and applied the steps of  High 5 strategies.

30 minutes: Then, students do exercise from the text that was given by Teacher. Then, teacher close the class.

	Third meeting

(Monday, 18 May 2015)
	07:45-08:55

(2x35’)
	40 minutes: Teacher gave passages about “Why Exercise is Important” and asked the student to read the following passages. And the teacher applied High 5 Strategies to the students.

25 minutes: Students do exercise from the text that was given by Teacher. 

5 minutes: Teacher close the class.

	Fourth meeting

(Tuesday, 19 May 2015)
	11:00-12:10

(2x35’)
	7 minutes: Teacher gives the instruction to her students before they read the text that was given by Teacher.

30 minutes: Teacher applied High 5 Strategies to the students

20 minutes: The students write the diagram on whiteboard for analyze the generic structure

10 minutes: Students do exercise from the text.

3 minutes: Teacher gives homework and close the study.

	Fifth meeting

(Wednesday, 20 May 2015)
	11:00-12:10

(2x35’)
	15 minutes: Teacher opens the study. Then, check the attendance list and collect her students’ homework.

5 minutes: Teacher gives text to the students while giving instructions.
40 minutes:  Teacher explained text about “Smoking in a Restaurant” and students do High 5 Strategies steps.
10 minutes: Teacher gives homework and close the study.

	Sixth meeting

(Thursday, 21 May 2015)
	07:15-17:40

(2x35’)
	15  minutes: Teacher opens the study. Then, check the attendance list and collect her students’ homework.

30 minutes: Teacher gives text about “Watch your Kids While Watching TV!” to her students. Then, teacher applied to her students High 5 Strategies. Then, teacher check their summarize.

20 minutes: Teacher asked her students to do exercises.

5 minutes: Students collect the exercises. Then, teacher close the study.

	Seventh meeting

(Friday, 22 May 2015)
	08:15-09:25

(2x35’)
	10 minutes: Teacher asked students opinion about “More Dust Bins is Cleaner”. 

30 minutes: Teacher give text to the students and applied the steps of  High 5 strategies.

30 minutes: Then, students do exercise from the text that was given by Teacher. Then, teacher close the class.

	Eighth meeting

(Saturday, 23 May 2015)
	07:15-08:25

(2x35’)
	10 minutes: Teacher opens the study. Then, check the attendance list.

20 minutes: Teacher gives text to the students about “The Advantage and Disadvantage of Nuclear Power

” while giving instructions.

35 minutes:  Teacher and students do High 5 Strategies steps.

5 minutes: Teacher gives homework and close the study.

	Nineth meeting

(Tuesday, 26 May 2015)
	11:00-12:10

(2x35’)
	7 minutes: Teacher gives the instruction to her students before they read the text that was given by Teacher.

50 minutes: Teacher  give text about “Removing Lead From Petrol” and applied High 5 Strategies to the students

10 minutes: Students do exercise from the text.

3 minutes: Teacher gives homework and close the study.

	Tenth meeting

(Wednesday, 27 May 2015)
	11:00-12:10

(2x35’)
	15 minutes: Teacher opens the study. Then, check the attendance list and collect her students’ homework.

5 minutes: Teacher gives text to the students while giving instructions.

40 minutes:  Teacher explained text about “Mobile Phones in the School” and students do High 5 Strategies steps.

10 minutes: Teacher gives homework and close the study.

	Eleventh meeting

(Thursday, 28  May 2015)
	07:15-17:40

(2x35’)
	15  minutes: Teacher opens the study. Then, check the attendance list and collect her students’ homework.

30 minutes: Teacher gives text about “Agriculture” to her students. Then, teacher applied to her students High 5 Strategies. Then, teacher check their summarize.

20 minutes: Teacher asked her students to do exercises.

5 minutes: Students collect the exercises. Then, teacher close the study.

	Twelve meeting

(Saturday, 30 May 2015)
	07:15-08:25

(2x35’)
	5 minutes: Teacher gives the instructions to do the test to her students.

60 minutes: Students do the post-test.
5 minutes: Closing all  meeting


3.8 Techniques for Analyzing Data
Data obtained from the quasi- experimental design study was submited using statiscal analysis by using the  Statistical  Package  for the  Social  Science (SPSS) version 16.0  software. The data was analyzed from the test (pre-test and post-test) between two groups (experimental and control groups). 
In analyzing the data, some techniques were used and describe, as follows:
3.8.1   Data Descriptions
Before analyzing the data, distribution of the data used to see distribution of  frequency data and descriptive statistics.
3.8.1.1 Distribution of  Frequency  Data
In distributions of  frequency data, the students’ score frequency, percentage was achieved. The distributions of frequency data are obtained from students’ pretest score in control group, students’ posttest score in control group, the students’ pretest score in experimental group, and students’ posttest score in experimental group. Then, the distribution of  frequency data was displayed in a table analysis.
3.8.1.2 Descriptive  Statistics
In descriptive statistics, number of sample, the score of  minimal, maximal, mean, standard deviation, and standard error of mean are obtained. Descriptive statistics are obtained from students’ pretest and posttest scores in control and experimental groups.
3.8.2 Pre-requisite Analysis
Before analyzing the data, pre-requisite analysis is  done to see whether the data obtained is normal and homogen. The following is the procedures in pre-requisite analysis.
3.8.2.1 Normality  Test
Normality test was used to measure whether the obtained data normal or not. The data can be classfied into normal when the p-output is higher than 0.05 (Basrowi, 2007, p. 85). In measuring normality test, One sample Kolmogov Smrinov was used. The normality test was used to measure students’ pretest scores in control and experimental groups, and students’ posttest scores in control and experimental groups.
3.8.2.2 Homogeneity  Test
Basrowi (2007, p.106), homogeneity test was used to measure the scores obtained whether it is homogeneity or not. He stated that the score was categorized homogen when the p-output is higher than mean significant difference at 0.05 levels. In measuring homogeneity test, Levene Statistics in SPSS is used. The homogeneity test is used to measure students’ pretest and posttest scores in control and experimental groups.
3.8.3 Hypotheses testing
3.8.3.1 In Measuring a Significant Improvement on Students’ Reading Comprehension Achievement
In measuring a significant improvement on students’ reading comprehension achievement paired sample t-test was used. Significant improvement was found when the p-output (sig.2 tailed) is lower than 0.05 and t-value is higher than t-table (1.665).
3.8.3.2 In Measuring a Significant Difference on Students’ Reading Score by Using High 5 Strategies and Strategy that Used by Teacher 
In measuring a significant difference on students’ reading score by using High 5 strategies and strategy that used by teacher independent t-test was used. It used to compare between the mean score of two independent groups on a given variable. Significant difference was found when the p-output was lower than 0.05 level and t-obtained was higher than t-table (1.665).
CHAPTER IV
FINDINGS AND INTERPRETATION

In this chapter, explained: (1) findings and (2) interpretation of the study.

4.1 Findings

This study deals with the title “Teaching Reading in Hortatory Exposition text by Using High 5 Strategies to The Eleventh Grade Students of MA Patra Mandiri Plaju Palembang”. The findings of this study were to find out: (1) data descriptions, (2) prerequisite analysis, and (3) the results of hypothesis testing.

4.1.1 Data Description

In the data descriptions, distribution of data frequency and descriptive statistic were analyzed.

4.1.1.1 Distribution of Data Frequency

In distribution of data frequency, score, frequency, and percentage, were described.  The scores were got from: (a) pretest scores in control group, (b) posttest scores in control group, (c) pretest scores in experimental group, and (d) posttest scores in experimental group.

4.1.1.1.1 Students’ Pretest Scores in Control Group
In distribution of data frequency, the writer got the interval score, frequency, and percentage. There were one student got 37.5 (2.5%), eight students got 40 (20.0%), seventh students got 42.5 (17.5%), six students got 45 (15.0%), two students got 47.5 (5.0%), eight students got 50 (20.0%), two students got 52.5 (5.0%), one student got 57.5 (2.5%), two students got 60 (5.0%), two students got 62.5 (5.0%), and one student 65 (2.5%). The result of the pretest scores in control group is described in Table 8. 
Table 8

Distribution of Data Frequency on Students’ Pretest Scores in Control Group

	Scores 
	Frequency 
	Percent (%)

	37.5

40

42.5

45

47.5

50

52.5

57.5

60

62.5

65


	1

8

7

6

2

8

2

1

2

2

1
	2.5

20.0

17.5

15.0

5.0

20.0

5.0

2.5

5.0

5.0

2.5



	Total
	40
	100


4.1.1.1.2 Students’ Posttest Score in Control Group
In distribution of data frequency, it was found that there are seventh students got 40 (17.5%), nine students got 42.5 (22.5%), six students got 45 (15.0%), three students got 47.5 (7.5%), seventh students got 50 (17.5%), two students got 52.5 (5.0%), two students got 55 (5.0%), and four students got 62.5 (10.0%). The result of the posttest scores in control group is described in Table 9.
Table 9

Distribution of Data Frequency on Students’ Posttest Scores in Control Group
	Scores
	Frequency
	Percent (%)

	40

42.5

45

47.5

50

52.5

55

62.5
	7

9

6

3

7

2

2

4
	17.5

22.5

15.0

7.5

17.5

5.0

5.0

10.0

	Total
	40
	100


4.1.1.1.3 Students’ Pretest Scores in Experimental Group
In distribution of data frequency, it was found that there are one student got 32.5 (2.5%), nine students got 40 (22.5%), twelve students got 42.5 (30.0%), seventh students got 45 (17.5%), three students got 47.5 (7.5%), five students got 50 (12.5%), one student got 55 (2.5%), one student got 57.5 (2.5%), and one student got 60 (2.5%). The result of the pretest scores in experimental group is described in Table 10.
Table 10

Distribution of Data Frequency on Students’ Pretest Score in Experimental Group

	Scores 
	Frequency 
	Percent (%)

	32.5 

40

42.5

45

47.5

50

55

57.5

60
	1

9

12

7

3

5

1

1

1
	2.5

22.5

30.0

17.5

7.5

12.5

2.5

2.5

2.5

	Total
	40
	100


4.1.1.1.4 Students’ Posttest Scores in Experimental Group
In distribution of data frequency, it was found that there are five students got 60 (12.5%), four students got 62.5 (10.0%), two students got 65 (5.0%), three students got 67.5 (7.5%), six students got 70 (15.0%), five students got 72.5 (12.5%), one student got 75 (2.5%), seventh students got 77.5 (17.5%), three students got 80 (7.5%), two students got 85 (5.0%), and two students got 87.5 (5.0%). The result of the pretest score in experimental group is described in Table 11. 
Table 11

Distribution of Data Frequency on Students’ Posttest Scores in Experimental Group

	Scores 
	Frequency 
	Percent (%)

	60

62.5

65

67.5

70

72.5

75

77.5

80

85

87.5
	5

4

2

3

6

5

1

7

3

2

2
	12.5

10.0

5.0

7.5

15.0

12.5

2.5

17.5

7.5

5.0

5.0



	Total
	40
	100




4.1.1.2 Descriptive Statistics

In this descriptive statistic, the total of sample (N), minimum score, maximum score, and standard deviation were analyzed. The score were got from; (a) pretest score in control group, (b) posttest score in control group, (c) pretest score in experimental group, and (d) posttest score in experimental group.
4.1.1.2.1 Students’ Pretest Score in Control Group
In descriptive statistics, it showed that the total number sample is 40 students. The minimum score was 37.50, the maximum score was 65.00, the mean score was 47.3125, and the standard deviation was 7.21438. The result analysis of descriptive statistics in control group is described in Table 12.
Table 12

Descriptive Statistic on Students’ Pretest Score in Control Group

	         Descriptive Statistics

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	Pretest_Control
	40
	37.50
	65.00
	47.3125
	7.21438

	Valid N (listwise)
	40
	
	
	
	


4.1.1.2.2 Students’ Posttest Score in Control Group
In descriptive statistic, it showed that the total number sample is 40 students. The minimum score was 40.00, the maximum score was 62.50, the mean score was 47.2500, and the standard deviation was 6.71775. The result analysis of descriptive statistic in control group is described in Table 13.
Table 13

Descriptive Statistic on Students’ Posttest Score in Control Group

	           Descriptive Statistics

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	Posttest_Control
	40
	40.00
	62.50
	47.2500
	6.71775

	Valid N (listwise)
	40
	
	
	
	


4.1.1.2.3 Students’ Pretest Scores in Experimental Group
In descriptive statistics, it showed that the total number sample is 40 students. The minimum score was 32.50, the maximum score was 60.00, the mean score was 44.5625, and the standard deviation score was 5.24672. The result analysis of descriptive statistics in experimental group is described in Table 14.
Table 14

Descriptive Statistic on Students’ Pretest Score in Experimental    Group

	Descriptive Statistics

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	Pretest_Experimental
	40
	32.50
	60.00
	44.5625
	5.24672

	Valid N (listwise)
	40
	
	
	
	


4.1.1.2.4 Students’ Posttest Scores in Experimental Group
In descriptive statistics, it showed that the total number sample is 40 students. The minimum score was 60.00, the maximum score was 87.50, the mean score was 71.6875, and the standard deviation score was 7.99414. The result analysis of descriptive statistics in experimental group is described in Table 15.
Table 15

Descriptive Statistic on Students’ Posttest Score in Experimental     Group

	       Descriptive Statistics

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	Posttest_Experimental
	40
	60.00
	87.50
	71.6875
	7.99414

	Valid N (listwise)
	40
	
	
	
	


4.1.2 Pre-requisite Analysis

In the pre-requisite analysis, normality and homogeneity were analyzed.

4.1.2.1  Normality Test

In the normality test, the total of sample (N), kolmogorov smirnov, significant and result were analyzed. The scores were got from: (a) students’ pretest scores in control group, (b) students’ posttest score in control group, (c) students’ pretest scores in experimental group, and (d) students’ posttest score in experimental group.

4.1.2.1.1 Students’ Pretest Scores in Control Group 
After acquiring the data from the scores of the 40 students in control group, it was found that the significance level is 0.169. From the result of the output, it can be stated that the students’ pretest control group was normal. Since, it was higher than 0.05. The result of analysis is figured out in Table 16.
Table 16

Normality Test of Students’ Pretest Score in Control group

	No 
	Students’ pretest
	N
	Kolmogorov Smirnov
	Sig.
	Result 

	1
	Control group
	40
	1.111
	0.169
	Normal


4.1.2.1.2 Students’ Posttest Score in Control Group
After acquiring the data from the scores of the 40 students in control group, it was found that the significance level is 0.201. From the result of the output, it can be stated that the students’ posttest control group was normal. Since, it was higher than 0.05. The result of analysis is figured out in Table 17.
Table 17

Normality Test of Students’ Posttest Score in Control group

	No 
	Students’ posttest
	N
	Kolmogorov Smirnov
	Sig.
	Result 

	1
	Control group
	40
	1.072
	0.201
	Normal


4.1.2.1.3 Students’ Pretest Score in Experimental Group
After acquiring the data from the scores of the 40 students in experimental group, it was found that the significance level is 0.074. From the result of the output, it can be stated that the students’ pretest experimental group was normal. Since, it was higher than 0.05. The result of analysis is figured out in Table 18.
Table 18

Normality Test of Students’ Pretest Score in Experimental Group

	No 
	Students’ pretest
	N
	Kolmogorov Smirnov
	Sig.
	Result 

	1
	Experimental group
	40
	1.283
	0.074
	Normal


4.1.2.1.4 Students’ Posttest Score in Experimental Group
After acquiring the data from the scores of the 40 students in experimental group, it was found that the significance level is 0.650. From the result of the output, it can be stated that the students’ posttest experimental group was normal. Since, it was higher than 0.05. The result of analysis is figured out in Table 19.
Table 19

Normality Test of Students’ Posttest Score in Experimental Group

	No 
	Students’ pretest
	N
	Kolmogorov Smirnov
	Sig.
	Result 

	1
	Experimental group
	40
	0.736
	0.650
	Normal


4.1.2.2  Homogeneity Test

In the homogeneity, levene analysis was used to analysis was used to analyze the students’ pretest and posttest scores in control and experimental group.
4.1.2.2.1 Students’ Pretest Scores in Control and Experimental Groups
Based on measuring homogeneity test, it was found that the significance level is 0.376. From the result of the output, it can be stated that the students’ pretest in control and experimental group was homogeny since it was higher than 0.05. The result of homogeneity test is figured out in Table 20.
Table 20

Homogeneity Test on Students’ Pretest Score in Control and      Experimental Groups

	No
	Students’ Pretest
	N
	Levene Statistics
	Sig.
	Result

	1
	Control group
	40
	1.096
	0.376
	Homogeneity

	2
	Experimental Group
	40
	
	
	


4.1.2.2.2 Students’ Posttest Scores in Control and Experimental Groups
Based on measuring homogeneity test, it was found that the significance level is 0.380. From the result of the output, it can be stated that the students’ posttest in control and experimental group was homogeny since it was higher than 0.05. The result of homogeneity test is figured out in Table 21.
Table 21

Homogeneity Test on Students’ Posttest Score in Control and Experimental Groups

	No
	Students’ Pretest
	N
	Levene Statistics
	Sig.
	Result

	1
	Control group
	40
	1.120
	0.380
	Homogeneity

	2
	Experimental Group
	40
	
	
	


4.1.3 Hypotheses Testing 

In this result of hypothesis testing, measuring means significant improvement was presented.

1. Measuring a Significant Improvement on Students’ Reading  Comprehension Achievement 
Based on the table analysis, it was found that the p-output is 0.000 with df=39 (1.635), and t-value= 23.841. It can be stated that there is a significant improvement from students’ pretest to posttest scores in experimental group taught using High 5 strategies since p-output is lower than 0.05. It can be stated that the null hypothesis (Ho) is rejected, and the alternative hypothesis (Ha) is accepted. The analysis result of paired sample t-test is figured out in Table 22.
Table 22

Result Analysis in Measuring Significant Improvement on 
Students’ Reading Comprehension Achievement taught Using High 5 Strategies

	High 5 Strategies
	Paired Sample T-Test
	Ha

	
	T
	Df
	Sig. (2-tailed)
	

	
	23.841
	39
	0.000
	Accepted


2. Measuring a Significant Difference on Students’ Reading Achievement in Hortatory Exposition Text
Independent t-test was conducted to measure a significant difference on student s’ reading achievement scores by using High 5 Strategies and strategy that used by teacher of MA Patra Mandiri Plaju Palembang. From the table analysis, it was found that the p-output is 0.000 and the t-value is 14.801. Since the p-output was lower than 0.05 level and t-value was higher than value of t-table (1.665) at the significance level p-output is smaller 0.05, so that the null hypotheses (Ho) was rejected and alternative hypotheses (Ha) was accepted. It can be stated that there was significant difference on students’ reading achievement taught using High 5 Strategies. The analysis result of independent sample t-test is figured out in Table 23.
Table 23

Analysis Result of Significant Difference on Students’ Reading in Hortatory Exposition Text after being taught by High 5 Strategies and Strategy that Used by Teacher

	High 5 Strategies and strategy that used by teacher
	Independent Sample t-Test
	Ho

	
	T
	Df
	Sig. (2-Tailed)


	

	
	14.801
	78
	0.000
	Rejected


4.2 Interpretation

Based on the findings which have been described in the previous section, some interpretations were made as follows:
First, the treatments in experimental group was given. There were ten reading hortatory exposition texts with different titles and the treatments had done in ten meetings. During the treatment, the writer found the students in experimental group face difficulties in learning English especially reading in hortatory exposition text. First, it was because most of students did not have intention in learning. Second, the students felt bored and lazy to learn English, especially in reading, the students hard to comprehend the content of the text. Further the students did not have high motivation in learning English, where as the students’ motivations were needed in teaching and learning process. 
Then, High 5 reading strategy was conducted to help students in teaching and learning process of English. After conducting High 5 Strategies, the students’ motivation in learning English significantly improved was found. It was proved that students were active during teaching and learning process. Besides, the technique was suitable for the students which helped them felt enthusiasm, they can relate their prediction to the text, it can make them easier to comprehend detailed information from the text. Further, the students felt confident when they delivered their opinions and thought. It is related to Putri (2014, p.  49) said this strategy has increased students’ motivation in students’ reading ability and improve reading comprehension achievement of the students.
Moreover, High 5 strategies was useful technique for the students which help students’ success to comprehend the hortatory exposition text. It is related to Putri (2014, p. 47) said that with High 5 strategies the class was more active and they can relate their prediction to the text, it can make them easier to comprehend detailed information from the text. In short, there were ten meetings that the writer did during the treatment. On the first, second until third meetings, the students were still confused about High 5 strategies, but on the fourth meeting, the students started to understand the concept of High 5 strategies and finally, on the fifth meeting till the tenth, they could apply High 5 strategies in teaching and learning process. 
Second, the scores in experimental group were in good level. It was because the students of experimental group looked more relax in answering the test than the students of control group did during the posttest. Surayatika (2013, p. 23) mentioned that the use of High 5 strategies to improve students’ reading comprehension made teaching and learning more enjoyable. The students also seemed good at answering for the meaning of words, main idea, and inference. The students also felt the benefits when they applied the strategy. It is related to Dymock (2005, p. 179) mention that benefits of High 5 reading strategy are as follows:

1. Help improve students overall understanding of the text.
2. Help students to draw inference from the text, monitoring comprehension
3. Help students confident when they deliver their opinion and thought.
Meanwhile, the control group had difficulty to answer the test. They did not focus on those questions in the test. It could be supported by the mean scores posttest between the two groups that obtained. So, in control group had not the progress of this study
Finally, based on explanation above, High 5 Strategies has been proven significantly improve the students’ reading comprehension achievement to the eleventh grade students of MA Patra Mandiri Plaju Palembang. So, High 5 Strategies can use in teaching reading comprehension or improving students’ reading comprehension achievement. It is related to Dymock and Nicholson (2010, p. 166-172) High 5 Strategies has been proven to increase the students in reading class. And High 5 reading strategy is simple and effective approach formulated to enhance the comprehensive of students and gave improve the student’s reading achievement in hortatory exposition text.
CHAPTER V

CONCLUSION AND SUGGESTIONS

This chapter presents: (a) conclusion, and (b) suggestions based on the findings and interpretations in the previous chapter. 
5.1 Conclusion
Based on analysis data in the previous chapter, that there were some conclusion was concluded. First, there was means a significant improvement from students’ pretest to posttest score in experimental group that taught using High 5 strategies. It could be seen from the result analysis using paired sample t-test found that p-output was 0.000 lower than 0.05. From the score, it can be concluded that the null hypothesis (Ho) is rejected and the alternative hypothesis (Ha) is accepted. The second, from the result analysis in measuring means a significant difference on students’ reading achievement, the writer concluded that there was a significant difference on students’ reading comprehension achievement taught by using High 5 strategies. The result could be seen from the improvement to the eleventh grade students, as follows: 

1. The students’ motivation in learning English significantly improved especially in reading skill.

2. The students were active during teaching and learning process.

3. The students become active readers in the class.

4. The students felt confident when they delivered their opinions from the text during teaching and learning process. 

5. The student felt enthusiasm and enjoyed following the materials in the class.

Therefore, it could be assumed that High 5 strategies gives positive effect on students reading to the eleventh grade students of MA Patra Mandiri Plaju Palembang. The students could also increase their achievement in reading. It also could be seen from the result of the test, it implied that high 5 strategies could be used as an alternative strategy in teaching reading especially in hortatory exposition text.
5.2 Suggestions

Based on the result of the study, there are some suggestions that might be useful for teachers of English, students, and other researchers.
1. For teachers of English
For the teachers, the writer would like to share contribution for learning and teaching in order to develope the process of teaching and learning to be successful. To achieve the goal, it depends on the teacher whether or not they can manage and apply an interesting technique and the media to support their students in order to motivate learning situation and avoid the students for getting bored in learning reading skill especially. The used of High 5 strategies is a new solution to improve students’ reading comprehension score. It can be useful to improve their English teaching and learning especially for teaching reading comprehension.
2. For Students
For students, especially for students of MA Patra Mandiri Plaju Palembang are expected to have high motivation, especially intrinsic learning motivation. The writer suggested the students to be more active in expressing and building their idea, thought, and experience in teaching and learning process. By using High 5 strategies can increase their reading ability. Besides, the students should practice their reading skill, not only in the school or classroom but also outside of the school so they could improve their knowledge in reading comprehension.

3. Next  Researchers

For the other researchers, this study can give a reference about strategies that can be used in the future by the writer in teaching reading and also to know whether or not High 5 strategies can be used on students reading comprehension   achievement. The other researcher also can consider the weaknesses of the result from this research to conduct a better research. 
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