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ABSTRACT


		The objective of the study was to find out whether or not there was a significant difference in reading comprehension achievement between the eighth grade students of SMP Muhammadiyah 4 Palembang who are taught by using   Story Frame and those who are not and to find out whether or not there was a significant difference in reading comprehension achievement between the eighth grade students of SMP Muhammadiyah 4 Palembang who are taught by using   Story Frame and those who are not before and after the treatment. One of the quasi-experimental designs, nonequivalent pretest-posttest design was used. The population of the study was all of the eighth grade students of SMP Muhammadiyah 4 Palembang. Purposive sampling was used, where 30 students belonged to experimental group and 30 students belonged to control group. In collecting the data, test was used. The test was given twice to experimental and control groups, as a pretest and posttest. To verify the hypotheses, the data of pretest and posttest of the experimental and control groups were analyzed by using independent sample t-test and paired sample t-test in SPSS program. The finding showed that the p-output (sig.(2-tailed)) was 0.000 lower than 0.05 and the t-value 3.734 was higher than t-table 1.672. And than p-output from paired sample t-test was 0.000 lower than 0.05 with df=29 (1.699) and the t-value 8.362. Therefore, null hypothesis (Ho) was rejected and the alternative hypothesis (Ha) was accepted. It means that teaching narrative reading comprehension by using Story Frame had a significant effect on the students’ reading comprehension achievement.
Keywords : Teaching reading comprehension, story frame strategy, narrative text.
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CHAPTER I
INTRODUCTION

	This chapter presents: (a) background, (b) problem of the study, (c) objective of the study, (d) significance of the study, (e) hypotheses of the study, and (f) criteria of testing the hypotheses

A. Background  
Language is a code that is delivered by someone in term of communication with others. According to Algeo (2010, p. 2), a language is a system of conventional vocal signs by means of which human beings communicate. Therefore, language is as a communication tool to connect people with each other. Without language, it is difficult for people to communicate with others. 
	There are many languages that people use in this world, such as Arabic, German, Mandarin, and English. One of them is English which used as an international language. According to Crystal (2003, p. 4), English is a global language, which is widely used in various countries and in various fields. 
In Indonesia, English is considered as one of foreign language subjects to teach in Indonesia. Based on Kemendikbud (2013, p. 91-92), English is a foreign language subject from elementary school up to university level. The objective of teaching and learning English is to bring up student to have better understanding in using the language it self. 
There are four skills that students should master. They are listening, speaking, reading and writing. One of them is reading which is one of the important skills in learning English. Squire, Berg, Bloom, Lac, Ghosh & Spitzer (2013, p. 935) state that reading skills occupy a uniquely important position in overall cognitive development and critically supportive of educational success. It means that reading is an important part that needs to be developed. By reading, the students can get much information and knowledge, and also the students can improve their ability in English. Based on the explanation above, it is clear that reading is an essential skill in learning English. Therefore, the students must have ability in reading comprehension.
 However, Indonesian students reading skill is still at the lower level. A research conducted by Programme for International Student Assessment (PISA, 2009) in reading shows that out of 65 participating countries, Indonesia occupied the position of 57  for PISA Reading. This study implies that students need strategies to improve their interest in reading.
In teaching and learning process, it is not easy for the teachers to encourage their students in order to get a good ability in reading. In learning reading, the students usually get some difficulties in understanding the texts especially narrative text. They have problems in reading comprehension because they just read the text, but they do not understand the meaning of the content of the text.  
Narrative text is one of the texts in reading competency based on the School Based Curiculum (2006,  p. 278) of Junior High School level. In this case, the students have to be able to comprehend this kind of the text in daily life (KTSP, 2006).  So, the teacher should teach the text. Cooper (2000, p. 13) states that narrative text tells a story and is the type usually found in short stories and novels. Narrative text is often fiction in which the values are used to describe and/or to explain human behavior. 
In this research, the researcher choose SMP Muhammadiyah 4 Palembang as the population. The reason for choosing SMP Muhammadiyah 4 Palembang especially for the eighth grade students because the researcher found that the students had problems in learning English especially in reading skill. After conducting an  informal interview on April 16th, 2015  with one of the teacher of English at SMP Muhammadiyah 4 Palembang, the researcher acquired some information that many students had problems in comprehending the reading text especially in narrative text.  They were not really enthusiastic in following the lesson that the teacher gave them. Moreover, they had poor vocabulary, they could not find the main idea or got the information from the narrative text.
To solve the problems above, teacher should has a specific strategy that can be applied  to motivate students to be more interested in reading. One of the strategies is  Story Frame strategy. Story Frame is a reading strategy which is done in the post-reading activity. It tests students comprehension skill in a reading passage by filling the blanks words of the story frame that has been given. According to Fowler (1982, p. 176), a Story Frame is a sequence of spaces hooked together by key language elements. In most cases, these language elements are transition words and they often reflect a specific line of thought or arguments. 
Story Frame is a focus on the story’s structure, it is thought that using story frames to develop reading comprehension will give children an independent guide to organizing and remembering information from narrative selections (Cudd and Roberts, 1987, p. 74). Furthermore, Oja (1996, p. 129) adds that using Story Frame along with the basic elements of story grammar directs both students and teachers attention to the actual structure of the story and how the content fits that structure and this strategy is particularly useful for middle school students.
The Story Frame strategy can help students understand about structure as an independent tool for remembering information about a text and also helps them how to find the answer of questions. It can also motivate the students’ interest in learning reading because they have known the strategy to answer the questions. Moreover, it can make the students spend not much time in answering the questions and Story Frame strategy is used effectively, students will be helped to understand the text which they learn.
 Based on the reasons above, the resercher would like to conduct a research entitled “Teaching Reading Narrative Text by Using Story Frame Strategy to the Eighth Grade Students of SMP Muhammadiyah 4 Palembang”

B. Problems of the Study
The problems of the study are formulated as follows:
1. Is there  any significant difference on the eighth grade students’ reading comprehension between those who are taught by using Story Frame strategy and those who are not at SMP Muhammadiyah 4 Palembang? 
2. Is there  any significant difference on the eighth grade students’ reading comprehension between those who are taught by using Story Frame strategy and those who are not at SMP Muhammadiyah 4 Palembang before and after the treatment?
 
C. Objectives of The Study
Based on the problem above, the objectives of this study are:
1. To find out whether or not there is a significant difference on the eighth grade students’ Reading Comprehension between those who are taught by using Story Frame strategy and those who are not at SMP Muhammadiyah 4 Palembang.
2. To find out whether or not there is a significant difference on the eighth grade students’ Reading Comprehension between those who  are taught by using Story Frame strategy and those who are not at SMP Muhammadiyah 4 Palembang before and after the treatment.
 

D.   Significance of the Study
It is expected that this study can give valuable input and contribution to some parties, as follows:
1. For the students of SMP Muhammadiyah 4 Palembang
This study is expected that the students of SMP Muhammadiyah 4 Palembang will enhance their competence in English of narrative reading comprehension. It also encourages them to build up their reading habit and also solves their difficulties in reading comprehension.
2. For the teachers of English at SMP Muhammadiyah 4 Palembang
The outcome of this research expectancy will be beneficial for the teacher of English at SMP Muhammadiyah 4 Palembang to develop and improve the ability of the learners in narrative reading comprehsion.
3. For next researchers
The research will be beneficial for next researcher as the reference in doing research for the next.

E. Hypotheses of the Study
	Two hypotheses were proposed in this research. They are Null Hypothesis (Ho) and the Alternative Hypothesis (Ha), as stated below:
1. (Ho)ı : There is no significant difference on the eighth grade   students’  reading comprehension between those who are taught by using story frame strategy and those who are not at SMP Muhammadiyah 4 Palembang.
2. (Ha)ı  : There is a significant difference on the eighth grade students’ reading  comprehension between those who are taught by using story frame strategy and those who are not at SMP Muhammadiyah 4 Palembang.
3. (Ho)2  : There is no significant difference on the eighth grade students’ reading comprehension between those who are taught by using story frame strategy and those who are not at SMP Muhammadiyah 4 Palembang before and after the treatment.
4.  (Ha)2 : There is a significant difference on the eighth grade students’ reading  comprehension between those who are taught by using story frame strategy and those who are not at SMP Muhammadiyah 4 Palembang before and after the treatment. 
 
F.  	Criteria of Testing the Hypotheses
To prove the research problems, testing research hypotheses is required as follows :
1. The null hypothesis (Ho) is accepted whenever the p-output is higher than 0.05. It means that the alternative hypothesis (Ha) is rejected.
1. The alternative hypothesis (Ha) is accepted whenever the p-output is equal or lower than 0.05. It means that the null hypothesis (Ho) is rejected.













CHAPTER  II
THEORETICAL FRAMEWORK

This chapter discusses: (a) theoritical framework, (b) previous related  study, and  (c) reseach setting.

A.  Theoritical Framework
1. The Concept of Teaching
Teaching is an activity to transfer the knowledge to the students. Moreover, teaching is an art; teachers must have art to make students enjoyed   learning or to make the class exciting. Teaching is not only activity to transfer knowledge but also to help students learn and give students motivation. According to Brown (2007, p. 8): 
“Teaching is guiding and facilitating learning, enabling the learners to learn, setting conditions for learning, the teacher’s understanding of how the learner learns will determine his or her philosophy of education, teaching style, approach, methods and techniques. Moreover, teaching may be defined as showing or helping someone to learn how to do something, giving instructions, guiding in the study of something, providing with knowledge, causing to know or understand.”

In other words, it can be concluded that teaching is the profession of someone who has creative provision as a teacher, in order the students are be able to get the materials given. And then, teaching can be called the process of giving knowledge to somebody especially students.
A good teacher must be patient in teaching, guiding and providing the knowledge to the students. A good teacher must also know the level of students’ ability so that the teacher is not being arrogant or overbearing to his/her students and the teacher can give the material with the good method in teaching and learning process. It is supported by Q.S. Al-baqarah: 151
                    
Meaning :
 “... that a similar (favor we have already received) in that we have sent among you a messenger of your own, rehearsing to you our signs, and sanctifying you, and instructing you in Scripture and Wisdom, and instructing you what you do not know yet”. (Surah Al-Baqarah verse:151).

Based on the verses above, it means that teaching is  our responsibilities as muslim.Teacher has several responsibilities to her/his students, such as: as a facilitator, a guide, a motivator and a manager in the class. Teacher should have teaching strategy moreover in teaching English as a foreign language. The strategy must be easier to be understood by students. The strategy should support students with different way in learning proces. Therefore, teaching is guiding and directing others to be able to do something new and providing new knowledge to others to be interpreted and understood.

2. The Concept of Reading
	 According to Nunan , reading is a set of skill that involves making sense and deriving meaning from printed word. In other words, reading is one of the skills that help the reader to get the meaning from the text provided.			
	Similarly, Seyler (2004, p. 3) defines that reading as the process of obtaining or constructing meaning from a word or cluster of words. Reading is not only reading a text or something that is written, but also getting new vocabularies, knowing thing and increasing knowledge. Therefore, reading cannot be separated from comprehension. Furthermore,  Komiyama (2009, p. 32), state that reading is an important skill for English language learners in today’s world; it supports the development of overall proficiency and provides access to crucial information at work and in school. Reading is the fundamental skill upon which all formal education comprehends.
Based on the statements above, it can be concluded that, reading is important to be mastered by students. By reading well, students are able to understand and comprehend the materials they are learning. The students do not only read the reading text fluency but also they should be able to understand and respond what they have read. Indeed, if students have a good reading ability they will have better chance to success in their study.

3. The Concept of Reading Comprehension
Reading and comprehension are linked to each other. People need to comprehend the texts content and context  to gain the information during the reading activity. Snow (2002, p. 11) defines reading comprehension as the process of simultaneously extracting and constructing meaning through interaction and involvement with written language. Readers can have a surface or literature understanding of what was read, or they can gain a deeper understanding involving inferring meaning from what is not explicitly stated, analyzing information and the meaning into a new or deeper meaning.
		According to Wolley (2011, p. 15), reading comprehension is the process of making meaning from text. The goal, therefore, is to gain an overall understanding of what is described in the text rather than to obtain meaning from isolated words or sentences reading comprehension may appear to be both simple and obvious. 
Based on the explanations above, it can be concluded that reading comprehension is a complex activity where the readers can get knowledge from the text both of information or message. By a lot of reading, people also can add their vocabularies.  

4. The Concept of Narrative Text
	According to Cooper (2000, p. 13), narrative text tells a story and is the type usually found in short stories and novels. Narrative text often fiction in which the values are used to describe and/or to explain human behavior. 
	In addition, Narrative text is a story conveyed to entertain the readers or listeners (Browder and Spooner, 2011, p.142).  There are five generic  structure of narrative:   	 
1. Orientation: which set the scene and introduces the character.
2. Evaluation: reaction by characters to the complication.
3. Complication: in which a crisis or problem arises, which usually involves the main characters.
4. Resolution: a solution to the problem for better or for worse. Here, the main characters find ways to solve the problem.
5. Re-orientation: this is a closing remark to the story and it is optional. It consists  of  a  moral  lesson,  advice  or  teaching  from  the writer
 
5. The Concept of Story Frame Strategy
In teaching reading, there are many strategies that can be applied by the teachers. One of them is by using Story Frame Strategy that can help the students with a powerful note making framework that helps them deepen comprehension by thinking as they read and learn. According to Fowler (1982, p. 176-177), a story frame is a sequence of spaces hooked together by key language elements. language elements are transition words and they often reflect a specific line of thought or argument.  
 	 Meanwhile, Cudd and Roberts (1987, p. 74) state  that Story Frame is a focus on the story’s structure, it is thought that using story frames to develop reading comprehension will give children an independent guide to organizing and remembering information from narrative selections. Oja (1996, p.129), adds that Story frame can refer to a number of methods for looking at a story's structure. Once a frame is constructed it can be used with new story so long as the story can support the line of thought or argument implied with the frame. Teacher can be used to help students organize information in order to identify important ideas, analyze characters and their problem, make comparisons, and summarize passage content.
6. The Advantages of Story Frame Strategy			
Cudd and Roberts (1987, p. 78) state  that  there are five advantages of Story Frame Strategy. They are as follow:
1. The students tend to ask each other more questions that related to the structure of the text.
2. The students begin to show a greater interest in asking probing and significant questions. 
3. The students are asked to make up their own questions about a text.
4. By the end of the study, the students understand about structure as an independent tool for organizing and remembering information about a text.
5. Having students with a wide range of academic ability in the classroom.
 
7. Teaching Procedures Using Story Frame Strategy
Every strategy has steps to convey for students. Like  Story Frame, it also has procedure to apply it in the class. According to Fowler (1982, p.179) the procedure to apply Story Frame strategy in teaching reading comprehension during his treatment class are as follows:
1. Teacher asks students to read a story. 
2. The students identify the problems that they want to focus. It may concern the plot or setting of a story, the facts in a passage, and so on (character, goal, events, outcome).
3. Student sketch out a story based on the problem that they have chosen before.
4. Teacher provides the paragraph  that was deleted part of them except those needed  to continue the purpose of the paragraph by using Frame. (see appendix A)
5. Teacher explains to the students how to write a story  into the frame. (see appendix B)
From the five procedures of Story Frame reading strategy, the researcher believed that students were asked to make up their own questions about story , they tended to ask each other more questions that related to the structure of the story. Students began to show a greater interest in asking problem and significant question. Cudd and Roberts (1987, p. 78-79) state  that story frame strategy is an effective and easy way to develop comprehension strategy.

B.  Previous Related Study
There were three studies which are related to the researcher’s present study:  The first thesis entitled “The Effect of Using Story Frame Strategy toward the Second Year Students Reading Comprehension of Narrative Text at State Junior High School 1 Kundur District, Karimun Regency, Kepulauan Riau Province”. The thesis was written by Zakri in 2014, a student of English Language Study Program Sultan Syarif Kasim University in Pekan Baru. The objective of the study is to know whether or not it is effective to teach reading comprehension using Story Frame Strategy at SMP 1 Kundur Riau. By using this strategy, the students can improve their comprehension about the content of the text and it will help students in organizing information in the text easily. Story Frame Strategy is good and appropriate strategy in teaching reading for junior high school. While, The results of this research using Story Frame Strategy shows that it was effective to improve students’ reading comprehension for the second grade student of SMP 1 Kundur Riau. It also can increase students’ insight and knowledge in reading.		The similarity and difference between the previous and present study were on sample of research. In previous study the sample was the second grade students at SMP 1 Kundur Riau, while in this study the sample was the second grade students at SMP Muhammadiyah 4 Palembang. Kind of the texts in previous and present study was narrative text.
The second thesis related to this thesis was written by Candra in 2009, a student of English Language Study Program Sriwijaya University, which is entitled “Improving Reading Achievement In Narrative Text of the Eighth Grade Students of SMP Negeri 1 Indralaya By Using Story Face Strategy And Story Frame Strategy”. In Candra’s abstract, he wrote about how to improve reading through the incorporation of two strategies for junior high school students in class VIII, Story Face and Story Frame strategy. The result shows that during the treatments, most of  the students have good score and they can do the task better.  
 In relation to the previous study, the similarities and the differences are found out between the reseacher’s study and Candra’s study. The similarities are as follows: both Candra and the researcher discuss quantitative research, both of them use Story Frame. And the differences are as follows: the researcher conducted a research at SMP of Muhammdiyah 4 Palembang, while Candra conducted her research at Students Of SMP Negeri 1 Indralaya. The researcher uses word “Teaching reading comprehension” and Chandra’s used word “Improving Reading Achievement”. The researcher discusses Story Frame strategy only, while Candra discussed the combination between Story Face and Story Frame strategy.
The Third study entitled “Keefektifan Penggunaan Strategi Bingkai Cerita (Story Frame) dalam Pembelajaran Membaca Pemahaman Cerita Pendek Siswa Kelas VIII SMP Negeri 1 Ngaglik Sleman”. It was written by Aprilia in 2014, a students of Program Pendidikan Bahasa dan Sastra Indonesia. Yogyakarta state University. The objective of the study is to know whether or not it is effective to teach reading comprehension using Story Frame Strategy at SMP Negeri 1 Ngaglik Sleman and the method was used experimental method. While, The results of this research using Story Frame Strategy shows that it was effective to improve students’ reading comprehension for the eighth grade student of SMP Negeri 1 Ngaglik Sleman. It also can increase students’ insight and knowledge in reading.	 
	The similarity between the previous and present  studies is that both studies use quasi experimental method. Then the differences between the present and previous studies are: (1) The previous study used story frame strategy in teaching Bahasa Indonesia subject, while this study used story frame strategy in teaching English subject.  (2) The population of the previous related study is the eighth grade student at SMP Sleman Yogyakarta, while population of this study is the Eighth grade students of SMP Muhammadiyah 4 Palembang. (3) The previous using cluster random sampling, while this study using purposive sampling.
C.  Research Setting
In this study, the researcher chooses SMP Muhammadiyah 4 Palembang as her research subjects. In this case,  SMP Muhammadiyah 4 Palembang established in 1962 which is located at Jln. Balayuda. No.1473 KM 4.5 Ario Kemuning   District of Palembang. 
	Helped by 63 teachers and 9 staff. The number of the students with the total amount 509 students. The number of class VII is 247 students, class of VIII is 90 students and also class IX is 172 students. The teaching and learning process is facilitated with 35 rooms including classes, office, mousque, canteen, library and many others. 
















   CHAPTER  III
METHODS AND   PROCEDURES
	
This chapter discusses: (a) research method, (b) research variables, (c) operational definition, (d) population and sample, (e)  technique for collecting data,  and (f) technique for analyzing data.

A. Research Method
 In this study, the quasi experimental design was chosen. The design, one of the most commonly used quasi experimental designs in educational research, is such naturally assembly groups as intact classes or samples which may be similar. One of the quasi experimental designs is the pretest-posttest non equivalent group design.  Represented by Cohen, Manion, & Morrison (2007, p. 283) as follow:
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Where:
O1	= Pretest  in experimental group
X	= Treatment to experimental group taught using story frame strategy
O2	= Posttest for the experimental group
O3	= Pretest  in control group
O4	= Posttest for the control group 
. . . . . = The dashed line separating the parallel rows in the diagram of the non-equivalent control group indicates that the experimental and control groups have not been equated by randomization-hence the term ‘non-equivalent’.
B.  Research variables
There are two kinds of variables in this study: dependent and independent variables. The dependent variable is an attribute or characteristic that is dependent on or influenced by independent variable (Creswell, 2012, p. 115). In this study, the dependent variable is reading comprehension of the eighth grade students SMP Muhammadiyah 4 Palembang. Furthermore, the independent variable is an attribute or characteristic that influences or affects an outcome of dependent variable (Creswell, 2012, p. 116). Therefore, the independent variable is Story Frame Strategy. 								          
C.  Operational Definitions
To reduce misunderstanding between the researcher and the readers, the following terms are defined operationally. They are as follows:
1. Teaching.
		Teaching is the activity of educating or instructing or facilitating student to learn something.
2. Reading 
		Reading is a process to understand an information, by reading the reader can enlarge their knowledge. Furthermore, reading is a process of communication between the reader and the text.
3. Story Frame strategy.
	Story Frame is a reading strategy which is done in the post-reading activity. It tests students comprehension skill in a reading passage by completing the missing words of the story frame that has been given.
D. Population and Sample
a. Population 
Creswell (2012, p. 142) defines population as a group with some common defining characteristic that the researcher can identify and study.  The population of  this study is all of the eighth grade students of SMP Muhammadiyah 4 Palembang. Population of the study was discribed in Table 1.
Table 1 
The Population of the Study
	NO
	CLASS
	Gender
	Number of Students

	
	
	Male
	Female
	

	1
	VIII. 1
	14
	16
	30

	2
	VIII. 2
	16
	14
	30

	3
	VIII. 3
	15
	15
	30

	Total
	45
	45
	90


	(Source: Administration of SMP Muhammadiyah 4 Palembang 2015/2016)
b. Sample
 Within this target population, researcher selected a sample for study. Creswell (2012, p. 381) states that sample is the group of participants in a study selected from the target population from which the researcher generalizes to the target population. In this study, the researcher used purposive sampling technique. According to Fraenkel, Wallen & Hyun (2012, p. 100), purposive sampling is different from convenience sampling in that researchers do not simply study whoever is available but rather use their judgment to select a sample that they believe, based on prior information, will provide the data they need. The purposive sampling was used Class VIII.1 and VIII.2  were selected as the sample of the study. Class VIII. 1 and VIII.2 were chosen based on informal interview with the English teacher, VIII.1 and VIII.2  have the same background knowledge and difficulties of reading ability. After the pretest, the result of class VIII.2  was higher than class VIII.1. Therefore, class VIII.2 was selected as control group and class VIII.1 as experimental group.  The total sample of the this study is sixty students out of 90 students. The sample of the study is presented in table 2.
Table 2
The Sample of  the study
	NO
	GROUP  CLASS
	Male 
	Female 
	TOTAL

	1
	VIII.1 (experimental group)
	14
	16
	30

	2
	VIII.2 (control group)
	16
	14
	30

	TOTAL
	30
	30
	60



 
E. Techniques for Collecting Data
1. Test 
In collecting the data, reading comprehension test in the form of multiple choice was used. In this research, the researcher used narrative texts for reading comprehension test entiltled (e.g. Redfeathers the Hen) from English in Focus for Grade VIII Junior High School (SMP/MTs) 2008 which was written by Wardiman, Masduki & Sukirman and published by Pusat Pembukuan Departemen Pendidikan Nasional, Jakarta. In the form of multiple choice which cover four options, namely (a, b, c, and d). The purpose of the test is to know the results in teaching by using story frame strategy. The test items in the pretest are the same as those of pretest, because the purpose the of giving them is to know the progress of student reading comprehension scores before and after treatment. 
a. Pretest
	In this study, pretest was given before the treatment was conducted to set students into either experimental or control group. The pretest was held on Saturday, 8th  of August 2015. The test consisted of 40 multiple choice questions. There were 8 narrative texts, and each text consisted of 4 multiple choice questions. The result emphasized that the students test score of class VIII.1 was a bit lower than the students’ test score of VIII.2. Therefore, VIII.2 was the control group, and VIII.1 was the experimental group with treatment by the researcher  (see appendix C).
b. Research Treatments

	Treatment refers to any action or process designed to find out that something is effective, workable, and valid. The researcher did the experiment by applying Story Frame to the eighth grade students of SMP Muhammadiyah 4 Palembang, in the first semester of theacademic year 2015-2016.
	The study was conducted in 12 meetings. There are 2 meetings for pre-test and post-test, and 10 meetings for treatments. The treatment was held from Monday, 10th of August 2015 to Saturday, 2nd of September 2015. Each meeting was 80 minutes. Every week, the students got 2-4 meetings. Every meeting for treatments, the students of experimental group were given a narrative text through the questions followed. The research treatment is described in Table 3 (see appendix D, E, F, G, and H)   


							Table 3
					Teaching Academic of Research Treatment
	NO
	Teaching Schedule
	Research Meeting
	Experimental Group
	Research Meeting
	Time Allocation
	Control Group

	1
	Saturday, 08th of August 2015
	
	Pretest
	09:00-10:00 a.m
	2x40
	Pretest 07:00-08:00 a.m

	2
	Monday, 10th of August 2015 
	1st
	Goldilocks and The Three Bears
	08:00-09:20 a.m
	2x40
	

	3
	Wednesday,12th of August 2015
	2nd
	The Ant and The Dove
	11:00-12:20 a.m
	2x40
	

	4
	Friday, 14th of August 2015 
	3rd
	Juhha’s Wonders
	11:00-12:20 a.m
	2x40
	

	5
	Saturday, 15th of August 2015
	4th
	The Smart Parrot
	09:00-10:20 a.m
	2x40
	

	6
	Wednesday, 19th of August 2015
	5th
	The Story of three little pigs
	11:00-12:20 a.m
	2x40
	

	7
	Friday, 21th of August 2015
	6th
	Redfeather the Hen
	11:00-12:20 a.m
	2x40
	

	8
	Saturday, 22th of August 2015 
	7th 
	Little Brother, Little Sister
	09:00-10:20 a.m
	2x40
	

	9
	Tuesday, 25th of August 2015
	8th
	The Donkey and The Wolf
	01:00-02:20 p.m
	2x40
	

	10
	Saturday, 29th of August 2015
	9th
	The Wind and The Sun
	09:00-10:20 a.m
	2x40
	

	11
	Wednesday, 2nd of September 2015
	10th
	The Lion and The Mosquito
	11:00-12-20 a.m
	2x40
	

	12
	Friday, 4th of September 2015
	
	Posttest
	11:00-12:00 a.m
	
	Posttest 01:00- 2:00 p.m



c. Posttest
Posttest was given after treatment to measure the improvement of student ability in narrative reading. Cohen et al (2007, p. 419) mention that posttest, considered as summative testing is the test given at the end of the teaching program, and is designed to measure achievement, outcomes, or ‘mastery’.
The Posttest was held on Friday, 4th of September 2015. Similarly, posttest set in narrative reading test. The test was consisted of 40 multiple choice question. There were 8 narrative texts, and each text was consisted of 4 multiple choice questions. The result of posttest would be compared with the result of pretest between experiment and control group in order to know the significant difference of teaching reading using story frame strategy and those who are not (see appendix I, J, and K).

2.    Research Instrument Analysis
1. Validity Test
 
Validity has been defined as referring to the appropriateness, meaningfulness and usefulness of the specific inferences researchers make based on the data they collect (Fraenkle, et. al., 2012, p. 147).  In this part, there are three kinds of validity test to be administered for research instrument. They are construct validity, validity of each question items and content validity.	 
a. Construct Validity
 	The researcher did construct validity of the test to judge or measure whether or not a test instrument well to measure student ability. In construct validity of the study, the researcher took instrument test from two books for eighth grade students written by Wardiman et. al., (2008) and Zaida (2009). The format of the instrument test was measured by three validators before doing tryout. Fraenkel et al. (2012, p.150) assumes that a common way is to have someone look at the content and format of the instrument and judge whether or not is appropriate. The “someone” of course, should be an individual who knows enough about what is to be measured the format of the instrument test. They were Manalullaili,  M.Ed, Eka Sartika, M.Pd, and Masagus Sulaiman, M.Pd who are the lecturers of UIN Raden Fatah Palembang. They measured including such things as the clarity of printing, size of type, adequacy of work space (if needed), appropriateness of language, clarity of directions, and so on regardless of the adequacy of the question in an instrument that it must be measured by giving test or tryout to students later on. After measuring the format of the instrument test, the three validators accepted it to continue doing tryout to the eighth grade students (see appendix L).
b. Validity of each question item
	 In this study, validity of each question item was identified by number and the correct option indicated. The group of the students taking the test was divided in tryout to the basis of students’ score on the test. The researcher did tryout to find validity of question items. The tryout of the test was held on Tuesday, 4th of August 2015 at 12.40 p.m-14.00 p.m. The instruments of the test were tested to 37 students (VIII. 4) to the eighth grade students of SMP Nurul Iman Palembang. If  the result of the test shows that rcount is higher than rtabel (0,325), it means that the item is valid. It was found that there were 42 test items from 60 test items provided by the researcher which could be used as the instrument since the scores of significance were higher that 0,325. The result indicated that 18 items were invalid and 42 items were valid. The result analysis of validity in each question items was described into table 4 (see appendix M and N).




					Table 4
			Validity Result of Each Questions items
	NO
	Categories
	The Score of Significance
	Number of Items
	Total

	1
	Valid
	rcount>0,325
	2, 4-10,12,14,15,17-20,22,25-31,34-36,39-46,48,51,52,55,56,58-60
	42

	2
	Invalid
	rcount<0,325
	1,3,11,13,16,21,23,24,32,33,37,38,47,49,50,53,54,57
	18

	Total 
	60



c. Content Validity
Content validity is a matter of determining if the content that the instrument contains is an adequate sample that supposed to represent (Fraenkel et al., 2012, p.150). in this study, the researcher took 40 question items to be an instrument of pretest and posttest after obtaining 42 valid question items. The instrument focused on narrative text. The text of specification is described in Table 5  (see appendix O).











Table 5
Specification of Test
	Objective
	Test Materials
	Indicators
	Number of Test
	Type of Test
	Answer Key

	

















The students  are able to respond, understand, and comprehend the written meaning of reading text in short functional texts and essays in the context of daily life
	Redfeather the Hen
	The students
are able;

 1.  to find the detail and factual information
 2. to find sequence of the text

	


 
2,3

 1

	Multiple Choice
	



a,d
  
b


	
	Little Brother, Little Sister
	1. to find the main idea of the text
2. to find the detail and factual information
3. to find sequence of the text
4. to find cause/effect of the text

	  4


6,8


7

5



	Multiple Choice
	b


a,b


d

d




	
	The Ant and the Dove

	1.  to find the main idea of the text
2.  to find the detail and factual information
3. to find reference word
4.  to identify the purposes of the text.
   
	 
9


10 

12,13


11


	Multiple Choice
	 a


b

c,b


d


	
	The wind and The Sun
	1.  to find the main idea of the text
2.  to find reference word
3.  to find the detail and factual information






	 14


17

15,16,18



	Multiple Choice
	 b


c

c,a,a




	
	The Smart Parrot

	1. to find the main idea of the text
2. to find the detail and factual information
3. to find vocabulary of the text
 
	 19,24

20,21,22,23


25,26

 
	Multiple Choice
	 c,d

b,a,c,b



b,c



	
	The Donkey and The Wolf
	1. to find the main idea of the text
2. to find the detail and factual information
4. to find reference word
5. to find cause/effect of the tect 

	33

29,30,31


27


28,32


	Multiple Choice
	c

d,c,c


b


a.a



	
	Juhha’s Wonders
	1. to find the main idea of the text
2. to find the detail and factual information
3. to find reference word
4. to find  vocabulary of the text

	
34

36


37

35



	Multiple Choice
	 c

 b


 b

 b



	
	Goldilocks and the Three Bears
	
1. to find the main idea of the text
2. to find the detail and factual information
 

	 

38


39,40



	Multiple Choice
	 a


b,c




2. Reliability Test
	 According to Fraenkel, et. al (2012, p. 154), reliability refes to consistency of the scores obtained, how consistent they are for each individual from one administration of an instrument to another and from one set of items to another. The concept of reliability is related to the consistency of the measurements when the testing procedure is repeated on a population of individuals or groups. Reliability test measures whether research instrument used for pretest and posttest activities is reliable or not.
 	To know the reliability of the test used in this study, the researcher calculated the students’ score by using Spearman-Brown Prophecy Formula found in SPSS 20 (Statistical Package for the Social Science) program. The scores of reliability are obtained from tryout analysis which is done once using the instruments test. The school where the tryout analysis is different from the school where the research study will be done. In this part, split-half test method is used to obtain the scores of tryout analysis.
To measure the reliability test using split half method, it was found that the p-output of Gutman Split-half Coefficient is 0.738 from the score it can be stated that the reliablity of reading test items is reliable since the p-output is higher than r-table (0,325) with sample (N) is 37 students. The result analysis of reliability test was described in Table 6 (see appendix P).

Table 6
Result of Reliability Analysis Measured Using Split Half
 

	Case Processing Summary

	
	N
	%

	Cases
	Valid
	37
	90,2

	
	Excludeda
	4
	9,8

	
	Total
	41
	100,0

	a. Listwise deletion based on all variables in the procedure.





	Reliability Statistics

	Cronbach's Alpha
	Part 1
	Value
	,206

	
	
	N of Items
	20a

	
	Part 2
	Value
	,494

	
	
	N of Items
	20b

	
	Total N of Items
	40

	Correlation Between Forms
	,600

	Spearman-Brown Coefficient
	Equal Length
	,750

	
	Unequal Length
	,750

	Guttman Split-Half Coefficient
	,738

	a. The items are: item_1, item_2, item_3, item_4, item_5, item_6, item_7, item_8, item_9, item_10, item_11, item_12, item_13, item_14, item_15, item_16, item_17, item_18, item_19, item_20.

	b. The items are: item_21, item_22, item_23, item_24, item_25, item_26, item_27, item_28, item_29, item_30, item_31, item_32, item_33, item_34, item_35, item_36, item_37, item_38, item_39, item_40.



3.   Readability Test
		Readability test is done to know the appropriate level of reading texts for students’ class level in comprehending the reading texts. It means that the readability test will be do to put the reading texts in an appropriate class meeting based on the difficulty level of each reading text during research treatments. Readability test is measured using online readability test which is accessed from http//www.readibility test Formula.com. 
	There are eight texts that the researcher used in this study. The eight texts are taken by researcher from two different books . They are “Mandiri Practice Your English Competence Book for grade VIII of Junior High School” by Zaida (2009) and English in Focus for Grade VIII Junior High School by Wardiman, Jahur & Sukirman (2008) published by Pusat Perbukuan Departemen Pedidikan Nasional”.  The result analysis of readability test was described in Table 7. 						Table 7
Result of Readability Test for Research Treatments
	No
	Test Title
	Text Type
	Test Statistic
	Flesh Reading Ease Score
	Test Category

	
	
	
	Number of Sentences
	Words per Sentences
	Character per word
	
	

	1
	The Ant and The Dove
	Narrative
	21
	14
	3.9
	90
	Very
Easy

	2
	The Wind and The Sun
	Narrative
	9
	10
	3.6
	99.2
	Very Easy

	3
	The Smart Parrot
	Narrative
	51
	10
	3.7
	92.7
	Very Easy

	4
	The Donkey and The Wolf
	Narrative
	13
	12
	3.8
	91.5
	Very Easy

	5
	Redfeathers and Hen
	Narrative
	11
	21
	3.9
	90 
	Very
Easy

	6
	Little Brother, Little Sister
	Narrative
	15
	16
	4.1
	90
	Very
Easy

	7
	Juhha’s Wonders
	Narrative
	28
	12.00
	4.3
	92.7
	Very Easy

	8
	Goldilocks and The Three Bears
	Narrative
	21
	16.60
	4.5
	91.5
	Very Easy



F. Techniques for Analyzing the Data
Data obtained from the quasi-experimental study were submited using statistical analysis by using the  Statistical  Package  for the  Social  Science (SPSS) version 20  software. The researcher analyzed the data from the test (pre-test and post-test) between two groups (experimental and control groups). In analyzing the data, the researcher used and describe some techniques,   as follows:

1. Data Descriptions
          Before analyzing the data, distribution of the data will use to see distribution of  frequency data and descriptive statistics.
       a.	Distribution of  Frequency  Data
  In distributions of  frequency data, the students’ score frequency, percentage will be achieved. The distributions of frequency data are obtained from students’ pretest score in control group, students’ posttest score in control group, the students’ pretest score in experimental group, and students’ posttest score in experimental group.  
b. 	Descriptive  Statistics
            In descriptive statistics, number of sample, the score of  minimal, maximal, mean, standard deviation, and standard error of mean are obtained. Descriptive statistics are obtained from students’ pretest and posttest scores in control and experimental groups.
2.  Pre-requisite  Analysis
            Before analyzing the data, pre-requisite analysis is  done to see whether the data obtained is normal and homogen. The following is the procedures in pre-requisite analysis.
a. Normality  Test
Normality test is used to measure whether the obtained data normal or not. The data can be classified into normal when the p-output was higher than mean significant difference at 0.05 level. In measuring normality test, One sample Kolmogrov Smrinov is used through SPSS program. The normality test is used to measure the students’ pretest score in control and experimental group, and students’ posttest score in control and experimental group.
b. Homogeneity  Test
Homogeneity test is used to measure the scores obtained whether it is homogen or not. The score was categorized homogen when the p-output was higher than mean significant difference at 0.05 levels. In measuring homogeneity test, Levene Statistics in SPSS was used. The homogeneity test is used to measure students’ pretest and posttest scores in control and experimental groups.

3.    Hypotheses testing
In this study, to measure the significant improvement students’s pretest to posttest score the researcher was used paired sample t-test. In finding out the significant difference between student’s pretest and posttest scores in control and experimental groups, the researcher used  independent simple t-test through SPSS version 20. In this case, the significant value shows whenever the p-output is lower than (0.05) level.	 







 



























CHAPTER IV
FINDINGS AND INTERPRETATION

	This chapter presents: (a) findings and (b) interpretation 	 
        
A. Findings
	The findings of this study were to analyzed: (1) data descriptions; (2) prerequisite analysis; and (3) result of hypothesis testing.
1. Data Descriptions
In data descriptions, there were two analyses conducted. They were distributions of frequency data and descriptive statistics were analyzed. 
a. Distributions of Frequency Data										In the distribution of frequency data, score, frequency, and percentage were analyzed. The scores were acquired from: (a) pretest scores in control group, (b) posttest scores in control group, (c) pretest score in experimental group, and (d) posttest scores in experimental group (see appendix Q). 
			
1) Students’ Pretest Scores in Control Group
In distribution of data frequency, the researcher got the interval score, frequency and percentage. The result of the pretest scores in control group is described in Table 8.



Table 8
Distribution of Data Frequency on Students’ Pretest Scores 
in Control Group
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	47.50
	1
	3.3
	3.3
	3.3

	
	50.00
	2
	6.7
	6.7
	10.0

	
	52.50
	8
	26.7
	26.7
	36.7

	
	55.00
	3
	10.0
	10.0
	46.7

	
	57.50
	5
	16.7
	16.7
	63.3

	
	60.00
	5
	16.7
	16.7
	80.0

	
	62.50
	4
	13.3
	13.3
	93.3

	
	67.50
	1
	3.3
	3.3
	96.7

	
	72.50
	1
	3.3
	3.3
	100.0

	
	Total
	30
	100.0
	100.0
	



			Based on the result analysis of students’ pretest scores in control group, it showed that there were one student  got 47.50 (3.3%), two students got 50.00 (3.3%), eight students got 52.50 (26.7%), three students got 55.00 (10.0%), five students got 57.50 (16.7%), five students got 60.00 (16.7%), four students got 62.50 (13.3%), one  student  got 67.50 (3.3%), and one student got 72.50 (3.3%).

2) Students’ Posttest Scores in Control Group
In distribution of data frequency, the result of the posttest scores in control group is described in Table 9  










Table 9
Distribution of Data Frequency on Students’ Posttest Scores
in Control Group
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	50.00
	4
	13.3
	13.3
	13.3

	
	52.50
	4
	13.3
	13.3
	26.7

	
	55.00
	4
	13.3
	13.3
	40.0

	
	57.50
	2
	6.7
	6.7
	46.7

	
	60.00
	3
	10.0
	10.0
	56.7

	
	62.50
	4
	13.3
	13.3
	70.0

	
	65.00
	2
	6.7
	6.7
	76.7

	
	67.50
	1
	3.3
	3.3
	80.0

	
	70.00
	3
	10.0
	10.0
	90.0

	
	72.50
	3
	10.0
	10.0
	100.0

	
	Total
	30
	100.0
	100.0
	



			Based on the result analysis of students’ posttest scores in control group, it showed that there was four students got 50.00 (13.3%), four students got 52.50 (13.3%), four students got 55.00 (13.3%), two students got 57.50 (6.7%), three students got 60.00 (10.0%), four students got 62.50 (13.3%), two students got 65.00 (6.7%), one student got 67.50 (3.3%), three students got 70.00 (10.0%),  and one student got 72,50 (10.0%).

3) Students’ Pretest Scores in Experimental Group					In distribution of data frequency, the result of the pretest scores in experimental group is described in Table 10 




Table 10
Distribution of Data Frequency on Students’ Pretest Scores
in Experimental Group
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	30.00
	1
	3.3
	3.3
	3.3

	
	32.50
	1
	3.3
	3.3
	6.7

	
	35.00
	1
	3.3
	3.3
	10.0

	
	37.50
	1
	3.3
	3.3
	13.3

	
	42.50
	2
	6.7
	6.7
	20.0

	
	47.50
	4
	13.3
	13.3
	33.3

	
	50.00
	7
	23.3
	23.3
	56.7

	
	52.50
	4
	13.3
	13.3
	70.0

	
	55.00
	3
	10.0
	10.0
	80.0

	
	57.50
	6
	20.0
	20.0
	100.0

	
	Total
	30
	100.0
	100.0
	



			
			Based on the result analysis of students’ pretest scores in experimetal group, it showed that there were one student  got 30.00 (3.3%), one student got 32.50 (3.3%), one student  got 35.00 (3.3%), one student  got 37.50 (3,3%), two students got 42.50 (6.7%), four students got 47.50 (13.3%), seven students got 50.00 (23.3%), four students got 52.50 (13.3%), three students got 55.00 (10.00%), and six students got 57.50 (20.0%).  

4) Students’ Posttest Scores in Experimental Group				
In distribution of data frequency, the result of the posttest scores in experimental group is described in Table 11  




Table 11
Distribution of Data Frequency on Students’ Posttest Scores
in Experimental Group
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	50.00
	2
	6.7
	6.7
	6.7

	
	52.50
	2
	6.7
	6.7
	13.3

	
	60.00
	5
	16.7
	16.7
	30.0

	
	62.50
	1
	3.3
	3.3
	33.3

	
	65.00
	2
	6.7
	6.7
	40.0

	
	67.50
	2
	6.7
	6.7
	46.7

	
	70.00
	3
	10.0
	10.0
	56.7

	
	72.50
	2
	6.7
	6.7
	63.3

	
	75.00
	2
	6.7
	6.7
	70.0

	
	77.50
	6
	20.0
	20.0
	90.0

	
	80.00
	1
	3.3
	3.3
	93.3

	
	85.00
	2
	6.7
	6.7
	100.0

	
	Total
	30
	100.0
	100.0
	



			From the analysis above, it was found that there were two students got 50.00 (6.7%), two students got 52.50 (6.7 %), five students got 60.00 (16.7%), one student got 62.50 (3.3%), two students got 65.00 (6.7%), two students got 67.50 (6.7%), three students got 70.00 (10.0%), two students got 72,50 (6.7%), two students got 75.00 (6.7%), six students got 77.50 (20.0%), one student  got 80.00 (3.3%), and two students got 85.00 (6.7%).
b. Descriptive Statistics
			In the descriptive statistics, the total of sample (N), minimum and maximum scores, mean score, standard deviation were analyzed. The scores were acquired from; (a) pretest scores in control group, (b) posttest scores in control group, (c) pretest score in experimental group, and (d) posttest scores in experimental group (see appendix R). 
1) Students’ Pretest Scores in Control Group								The result analysis of descriptive statistics of students’ pretest in control group is described in Table 12 
Table 12
Descriptive Statistics of Students’ Pretest Scores 
in Control Group
	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	Pretest_Control
	30
	47.50
	72.50
	57.0000
	5.50861

	Valid N (listwise)
	30
	
	
	
	



	In descriptive statistics of students’ pretest scores in control group, it was found that the total number of sample was 30 students. The minimum score was 47.50, the maximum score was 72.50, the mean score was 57.0000, and the score of standard deviation was 5.50861.

2) Students’ Posttest Scores in Control Group					
The result analysis of descriptive statistics of students’ posttest in control group is described in Table 13 
Table 13
Descriptive Statistics of Students’ Posttest Scores
in Control Group
	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	Posttest_control
	30
	50.00
	72.50
	60.0000
	7.51435

	Valid N (listwise)
	30
	
	
	
	



In descriptive statistics above, it was found that the total number of sample was 30 students. The minimum score was 50.00, the maximum score was 72.50, mean score was 60.0000, and the score of standard deviation was 7.51435.          
3) Students’ Pretest Scores in Experimental Group					 The result analysis of descriptive statistics in experimental group is described in Table 14 
Table 14
Descriptive Statistics of Students’ Pretest Scores 
in Experimental Group
	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	Pretest_Experiment
	30
	30.00
	57.50
	49.3333
	7.54108

	Valid N (listwise)
	30
	
	
	
	



In descriptive statistics on students’ pretest scores in experimental group above, it was found that the total number of sample was 30 students. The minimum score was 30.00, the maximum score was 57.50, mean score was 49.3333, and the score of standard deviation was 7.54108. 	
	                     
4) Students’ Posttest Scores in Experimental Group				
The result analysis of descriptive statistics in experimental group is described in Table 15 
Table 15
Descriptive Statistics of Students’ Posttest Scores
 in Experimental Group
	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	Posttest_experiment
	30
	50.00
	85.00
	68.4167
	10.01041

	Valid N (listwise)
	30
	
	
	
	






In descriptive statistics on students’ posttest scores in experimental group above, it was found that the total number of sample was 30 students. The minimum score was 50.00, the maximum score was 85.00, mean score was 68.4167, and the score of standard deviation was 10.01041.

5) Students’ Improvement Score From Pretest to Posttest in Experimental Group and Control Group
			 The result of improvement score from pretest to posttest in experimental group and control group is described in Table 16.  

Table 16
Table of Improvement from Pretest to Posttest in Experimental group and Control group

1) Table of Improvement from Pretest to Posttest in Experimental Group

	NO
	NAME
	EXPERIMENT GROUP
	IMPROVEMENT (%)

	
	
	PRETEST
	POSTTEST
	

	1
	Abdul Rozak
	42.5
	75
	32.5%

	2
	Adelia Nabila Putri
	35
	65
	30%

	3
	Agung Novianto
	57.5
	77.5
	20%

	4
	Annisa Dwi Maharani
	57.5
	77.5
	20%

	5
	Annisa Meuthia Rachma
	50
	75
	25%

	6
	Arsita Zahara
	47.5
	85
	37.5%

	7
	Barkat
	57.5
	70
	12.5%

	8
	Cllara Shintya Lugita
	47.5
	62.5
	15%

	9
	Dea Shakila
	52.5
	67.5
	15%

	10
	Devi Sepna Sari
	50
	77.5
	27.5%

	11
	Esmeralda Putri Donila
	52.5
	85
	32.5%

	12
	Gaby Selviani
	50
	77.5
	27.5%

	13
	Jhordan Oka Debri
	50
	80
	30%

	14
	Linda Liscintasari
	50
	65
	15%

	15
	M. Athar Althariq
	50
	65
	15%

	16
	M. Edric Rasyid
	52.5
	52.5
	0%

	17
	M. Hesa Juliano Putra
	47.5
	77.5
	30%

	18
	M. Raffi Anugrah Alsha
	32.5
	72.5
	40%

	19
	M. Rafliansyah
	42.5
	70
	27.5%

	20
	M. Ridho Khaljannah
	55
	50
	- 5%

	21
	Mahib Arafi
	57.5
	50
	-7.5%

	22
	Maudiffa Izzahra
	55
	70
	15%

	23
	Meyfani Asri
	52.5
	52.5
	0%

	24
	Putri Aisyah Oktarina
	57.5
	72.5
	15%

	25
	Rattancha Djullendtra
	50
	77.5
	27.5%

	26
	Reinaldo Daltan
	47.5
	60
	12.5%

	27
	Rendi Akbar
	57.5
	60
	2.5%

	28
	Sonia Rizki Zalsabilla
	30
	60
	30%

	29
	Sukmawati
	37.5
	60
	22.5%

	30
	Wahyu Putra Pratama
	55
	67.5
	12.5%



			Based on the data, almost the students got an improvement in their posttest score, some students had no improvement and the other student were lack in improvement test. The students who got an improvement in their posttest consists of 26 students from the total number of students. While, the students who had no improvement in their posttest only consists of 2 students from the total number of the students. And there were only 2 students from the total number of students who was lack on their posttest.

2) Table of Improvement from Pretest to Posttest in Control Group

	NO
	NAME
	CONTROL GROUP
	IMPROVEMENT (%)

	
	
	PRETEST
	POSTTEST
	

	1
	Ahmad Hafizh Maulana
	52.5
	65
	 12.5%

	2
	Alda Putri Pratiwi
	47.5
	62.5
	 15%

	3
	Andi Siti Amirah
	60
	50
	 -10%

	4
	Angelita Okta Riska
	62.5
	62.5
	0% 

	5
	Annisa Nur Hasanah
	57.5
	55
	 -2.5%

	6
	Armando
	52.5
	65
	 12.5%

	7
	Asri Bina Shahifah
	67.5
	60
	-7.5% 

	8
	Azelya Az Zahran
	52.5
	67.5
	15% 

	9
	Chintia Haryati
	57.5
	70
	12.5% 

	10
	Fadlie Muhammad Fitri
	55
	52.5
	-2.5% 

	11
	Fia Utami
	65
	62.5
	 -2.5%

	12
	Geofany Andrian Pratama
	60
	72.5
	 12.5%

	13
	Ilham Maulana Icshan
	57.5
	60
	2.5% 

	14
	Ilham Yahya Pramudya
	52.5
	72.5
	20%  

	15
	Indrina Nur Najmi Haya
	60
	52.5
	 -7.5%

	16
	M. Andre Ramadhan
	67.5
	50
	-17.5% 

	17
	M. Aqsyal Fadhrul Rahmad
	52.5
	50
	-2.5% 

	18
	M. Arif Ramzi
	52.5
	50
	-2.5% 

	19
	M. Faris Oksinito
	55
	62.5
	7.5% 

	20
	M. Hapis
	57.5
	50
	 -7.5%

	21
	M. Jidan Hasbiallah
	60
	72.5
	12.5% 

	22
	M. Rizki Davin
	57.5
	70
	12.5% 

	23
	Maleaky Epafras Zidane
	57.5
	57.5
	0%

	24
	Nurjannah
	72.5
	62.5
	 -10%

	25
	Resti Khoirunnisa
	52.5
	60
	 7.5%

	26
	Riski Arwi Nanto
	62.5
	55
	 -7.5%

	27
	Ryan Aldosyah
	55
	67.5
	 12.5%

	28
	Sinta Aulia
	55
	50
	 -5%

	29
	Siti Nurhasanah
	52.5
	70
	 17.5%

	30
	Yesilia Wisinta
	62.5
	65
	2.5% 



			Based on the data above, there are few students got an improvement in their test score, some students had no improvements and the other were lack in improvement test. The students who got an improvement in their test score consists of 15 students from the total number of students. While, the students who had no improvement in their posstest were consist of 2 students from the total number of students. And there were only 13 students from the total number of students who was lack on their posttest.
			Finally, from the two tables above can be seen that the strategy which was implemented in teaching English is effective in improving  reading achievement to the eighth grade students of junior high school.

2.  Prerequisite Analysis
In prerequisite analysis, there were two analyses should be done. They were normality test and homogeneity test were analyzed. 
a. Normality Test
				In measuring normality test, Kolmogorov-Smirnov is used. The normality test is used to measure students’ pretest and posttest in control and experimental groups (see appendix S)  
1) Students’ Pretest Scores in Control and Experimental Groups 			The computations of normality used the computation in SPSS 20. The result of analysis is figured out in Table 17 
Table 17
Normality Test of Students’ Pretest and Scores
in Control and Experimental  groups

	No
	Students’ Pretest
	N
	Kolmogorov Smirnov
	Sig.
	Result

	1
	Control Group
	30
	0.875
	0.429
	Normal

	2
	Experimental Group
	30
	1.117
	0.165
	Normal



After the data obtained from the scores of the 30 students in control group and 30 in experimental group, it was found that the p-output was 0.875 and 0.429. From the result of the p-output, it can be stated that the students’ pretest control and experimental group were normal since they were higher than 0.05. 	
2) Students’ Posttest Scores in Control and Experimental Groups			The computations of normality used the computation in SPSS 20. The result of analysis is figured out in Table 18.  
Table 18
Normality Test on Students’ Posttest Scores
in Control and Experimental Groups

	No
	Students’ Posttest
	N
	Kolmogorov Smirnov
	Sig.
	Result

	1
	Control Group
	30
	0.806
	0.535
	Normal

	2
	Experimental Group
	30
	0.646
	0.799
	Normal



After the data obtained from the scores of the 30 students in control group and 30 in experimental group, it was found that the p-output was 0.806 and 0.535. From the result of the p-output, it can be stated that the students’ pretest control and experimental groups were normal since they were higher than 0.05. 
b. Homogeneity Test									In the homogeneity test, the students’ pretest and posttest scores in control and experimental groups were analyzed by using Levene Statistics analysis (see appendix T). 
1) Students’ Pretest Scores in Control and Experimental Groups	Homogeneity test used to find whether the group was homogenous or not. The computations of homogeneity used computation in SPSS 20. The result of homogeneity test of students’ pretest is figured out in Table 19.  
Table 19
Homogeneity Test on Students’ Pretest Scores
in Control and Experimental groups
	Levene Statistic
	df1
	df2
	Sig.

	1.192
	1
	58
	.279



				Based on measuring homogeneity test of students’ pretest scores, it was found that the significance level was 0.279. Since p (0.279) value it was higher that 0.05, it can be stated that the students’ pretest in control and experimental group was homogenous.
2) Students’ Posttest Scores in Control and Experimental Group
	Homogeneity test used to find whether the group was homogenous or not. The computations of homogeneity used computation in SPSS 20. The result of homogeneity test of students’ posttest is figured out in Table 20 
Table 20
Homogeneity Test on Students’ Posttest Scores
in Control and Experimental groups
	Levene Statistic
	df1
	df2
	Sig.

	2.856
	1
	58
	.096



Based on measuring homogeneity test, it was found that the significance level was 0.096. From the result of the output, it can be stated that the students’ pretest in experimental and control group was homogenous since it was higher than 0.05.

3.  Result of Hypothesis Testing
 In this result of hypothesis testing, measuring means significant improvement was presented (see appendix U).
a. Measuring a Significant Improvement on Students’ Reading Comprehension  
	Based on the table analysis, it was found that the p-output is 0.000 with df=29 (1.699), and t-value= 8.362. It can be stated that there is a significant improvement from students’ pretest to posttest scores in experimental group taught using Story Frame strategy since p-output is lower than 0.05. It can be stated that the null hypothesis (Ho) is rejected, and the alternative hypothesis (Ha) is accepted. The analysis result of paired sample t-test is figured out in Table 21 
Table 21
Result Analysis in Measuring Significant Improvement on
Students’ Reading Comprehension Achievement taught Using Story Frame Strategy
	Story Frame Strategy
	Paired Sample T-Test
	Ha

	
	T
	Df
	Sig. (2-tailed)
	

	
	 8.362
	29
	0.000
	Accepted



b. 	Measuring a Significant Difference on Students’ Reading Comprehension in Narrative Text
In this study, independent t-test was used to measure a significant difference on students’ reading comprehension score taught by using story frame  strategy and those who are not at SMP Muhammadiyah 4 Palembang. The analysis result of independent sample t-test is figured out in Table 22  
Table 22
The Result Analysis of Independent Sample T-Test  
	Using  Story Frame Strategy and Those who are not
	Independent Sample t-Test
	Ha

	
	T
	Df
	Sig. (2-tailed)
	

	
	3.734
	58
	0.000
	Accepted



From the table analysis, it was found that the p-output was 0.000 and the t-value was 3.734. Since the p-output was lower than 0.05 level and the t-value (3.734) was higher than critical value of t-table (1.672). It can be stated that there was a significant difference on students’ reading comprehension score taught by using Story Frame strategy and those who are not at SMP Muhammadiyah 4 Palembang.
B. Interpretations
	Based on the findings above, some interpretatios were made as follows: 
The researcher would like to interpret that Story Frame strategy was affective in teaching reading to the Eight Grade students of SMP Muhammdiyah 4 Palembang. It was believed that the students’ ability in learning reading  before being a treatment or taught through Story Frame strategy was not in fair level. This condition mean that teaching reading through Story Frame strategy could improve their knowledge about reading comprehension, This is related to Cudd and Roberts (1987, p. 74) who say that this strategy to develop reading comprehension will give children an independent guide to organizing and remembering information from narrative selections.
	This strategy can give easy way for students in understanding texts, especially identify the problem of the text, fact, plot, setting, character. The researcher found that the students were really interested. When the researcher taught reading comprehesion through story frame strategy to the experimental group, the researcher used some texts taken from the books. The students were motivated to learn by filling in the missing words of the Story Frame that has been given into the frame of Story Frame, the students could be active readers, students could use their power of thinking to express their feeling about the text in order they could combine between the opinion and their learning style to rise the big ideas from the text, it made students easier to understand and find the main idea or information in the text and they thought that reading is interested subject after they studied reading by using Story Frame strategy.
In line with that, the reseacher realised that Story Frame strategy could make students were more interested in following in teaching learning process. The researcher concluded that story frame strategy made student easier to comprehend the story given. It can make students to be more motivated and interested in reading text to improve their ability. In short, there were ten meetings that the researcher did during the treatment. On the  first meeting, the students were still confused about Story Frame  strategy, but on the second meeting, the students started to understand the concept of Story Frame strategy and finally, on the third meeting till the tenth, they could apply story frame strategy in answering the questions by filling out the blanks that the researcher had already prepared before.
Finally, the researcher would like to say that there was a significant difference on student’s narrative reading comprehension that either of groups was taught by using story frame strategy. It was because the students got the benefits from the implementation of story frame strategy. The benefits were: (1) They tend to ask each other more questions that related to the structure of the text; (2) they began to show a greater interest in asking probing and significant questions; (3) they feel more easy to organize and remember information about a text. These statements were supported by Fowler (1982, p. 177), by helping students organize information in order to identify important ideas, analyze characters, and summarize about a text.






CHAPTER V
CONCLUSION AND SUGGESTIONS

In this chapter, the researcher presents: (a) conclusion and (b) suggestions
A. Conclusion
	Based on the findings and interpretations presented in the previous chapter, the reseacher concluded that there was a significant different on students’ reading comprehension achievement taught by using story frame strategy. The result could be seen from the improvement of the eighth grade students, as follows:
1. The students become active readers in the class and feel comfortable to learn.
2. The students were motivated and interested to learn especially in reading skill.
3. The students tend to ask each other more questions that related to the structure of the text.
4. The students began to show a greater interest in asking probing and significant questions. 
5. The students were able to comprehend the narrative text easily.
6. The students enjoyed following the materials in the class.
Therefore, it could be assumed  that story frame strategy was effective to the eighth grade students of SMP Muhammadiyah 4 Palembang. The students could also increase their achievement in reading. It also could be seem from the result of the test, it implied that story frame strategy could be used as an alternative strategy in teaching reading.

B. Suggestions
Based on the conclusion above and based on the study that has been done, the researcher would like to offer some suggestions to the teachers of English and the students of SMP Muhammadiyah 4 Palembang:
The teachers of English of SMP Muhammdiyah 4 Palembang can use story frame strategy as an alternative strategy to improve students’ reading comprehension score. It can be useful to improve their English teaching and learning especially for teaching reading comprehension.
The researcher suggests and motivates the students to improve their vocabulary, grammar, other aspects of reading in order to comprehend reading text. Story frame strategy can increase their reading ability. Besides, the students  should also practice reading more and not to be lazy to read book especially English book because reading is window of the world. 
For other researchers who want to conduct the research in teaching reading can use the result of this research as a basic way for conducting the research and as an additional references for further relavant research certainly with different variables and conditions. The other researchers also can consider the weaknesses of the result from this research to conduct a better research.
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