PAGE  
52

CHAPTER 1

INTRODUCTION


       This chapter presents (1) background, (2) the problem of the study, (3) the objective of the study, (4) the significances of the study, (5) the research of hypotheses, and (6) the criteria of testing the hypotheses. 

A.  Background 


  Language is also a set of interlocking relationship in its own right, in the sense that meaning arises from the way in which particular language forms are combined and interact with one another (Thomson 2003: 27). Language is very important in our life and its function is for communication. It is used to express anger, annoyance as well as admiration and respect. But basically, the main function of language is sending message or meaning by one person to another. 


     As one existing language, English is applied as an international language. Because of that, it is very popular and has been learned and used by people from many countries in all over the world including Indonesia. Englis has many functions, one of them is English as a lingua franca. English as a lingua franca’ (ELF) has emerged as a way of referring to communication in English between speakers with different first languages (Seidhofer, 2005: 339). English language is also to facilitate people from different countries in getting and giving information. By mastering English, people can interact with the people arround the world. Because of the essential of English, people expected to master in English.


     According to Saleh (1997: 2), English has been taught in Indonesia for more than a century, after the establishment of formal education. English is the most common language at the elementary school to university. English also has been chosen as the first foreign language to be taught as a compulsory subject from the first year of the Junior High School up to the first year of the College. In Indonesia itself, English is foreign language that is learned from the early stage of formal education. It is taught as a compulsory subject in junior and senior high schools. The existences of English language are not odd anymore in the world. 


  Actually, there are four main skills that have to be mastered in learning English as a foreign language. There are listening, speaking, reading, and writing. In other achieve the objective; those four skills have to be acquired. On of the reading, through daily activities, teachers provide learners with opportunities to develop each skill: students listen (to the teacher use the target language, to a song, to one another in a pair activity), speak (pronunciation practice, greetings, dialogue creation or recitation, songs, substitution drills, oral speed reading, role play), read (instructions, written grammar drills, cards for playing games, flashcards) and write (fill-in-the-blank sheets, sentences that describe a feeling, sight or experience, a dialogue script, a journal entry). This approach, however, does not combine the four skills so that students can be used together to reach the same end (i.e. language development that is well-rounded).


 
  Reading is a set of skill that involves making sense and deriving meaning from the printed word (Linse 2006: 69). It helps people develop their knowledge. It is fruitful not only for careers, study, and pleasure but also for language acquisition. Reading provides good model for English writing, provides opportunities to study vocabulary, grammar, and punctuation, and demonstrate the way to construct sentences, paragraphs, and whole texts.


Teaching reading nowadays is directly faced to some problems. After doing the informal interview of the teachers of English and some students at the eleventh grade students of MAN Sakatiga indralaya, there were students who were not interested in reading. The writer found that the students faced difficulties in comprehending the text. Some  factors caused the failure of students in reading achievement. Firstly, it is about pronunciation. They do not exactly how to pronounce the word, it is hard for them to pronounce the word correctly. Secondly, the students lack of vocabulary, they do not know the meaning of words. It means that the students just read without knowing what the text about, and it can make them get bored in reading process.
It is very necessary for English teachers to find the ways that can encourage their students to read. One of the ways is using good strategy in teaching reading to student so that the reading goals can be achieved. High 5 strategies are simple and effective approach formulated to enhance the comprehensive abilities of students, students are able to understand the material and direct their attention to the details. High 5 strategies are the key five comprehension strategies that published studies support. The strategies are (1) activating background knowledge (2) questioning, (3) analyzing text structure, (4) creating mental images, and (5) summarizing (Dymock & Nicholson 2010: 166-172). It thus enhances students learning and helps them prepare for an essay or report submission or even for a test. This is very important for students because it can improve their interest in reading and guide them to achieve high level of literacy, especially in reading. The high 5 strategies can help students learn different of thinking that different types of questions require and That high 5 strategies can also helps them how to find the answer of the question that are asked.

  Based on the explanation above, the writer assumed that the students perception gave a general description of what they really need related to the use of High 5 strategies that is causing certain effect on the teaching reading. The writer is curious to find if the student’s perception can influence the result of reading comprehension achievement, so that’s the writers interested to conduct a research entitled “The Effects of High 5 strategies on student’s reading comprehension achievement of expository text at the eleventh grades students of MAN Sakatiga Indralaya.”
B.    Problem of study 

           The problem of this study is formulated in the following questions: 


  Is there any significant effects on students’ reading comprehension achievement of expository texts taught using High 5 strategies and teachers method that usually used by teachers at the eleventh grade students’ of MAN Sakatiga Indralaya?

C. Objective  of the study 

Based on the problem above, the objectives of this study are to find out whether or not is there any significant effects on students’ reading comprehension achievement of expository texts taught using High 5 strategies and teachers method that usually used by teachers at the eleventh grade students’ of MAN Sakatiga Indralaya.
D. Significances of the study 


It is expected that the result of this study are likely beneficial for the following parties:

1.   to the teachers of English at MAN Sakatiga Indralaya

This study is provides the teacher with a strategies that can improve comprehension instruction in order to guide all student to higher levels of literacy.

2.   to the students 


This study is significance as it gives a contribution to the students on how to improve their skill in reading comprehension achievement texts and it is also expected to give the actual information about the student’s perception toward High 5 strategies. 

3.   to the next researcher


This study can give a reference about strategies that can be used in the future by the writer in teaching reading and also to know whether or not High 5 strategies can be used on students reading comprehension achievement.
E. Research Hypotheses

The research hypothesis is formulated as follows:

Ho : There is no effects of High 5 strategies on students’ reading comprehension achievement of expository text taught using High 5 strategies and teachers method that usually used teachers at the eleventh grade students’ of MAN Sakatiga Indralaya.
Ha : There is an effects of High 5 strategies on students’ reading comprehension achievement of expository text taught using High 5 strategies and teachers method that usually used teachers at the eleventh grade students’ of MAN Sakatiga Indralaya.
F.  Criteria of testing the hypotheses 

The Criteria of testing the hypothesis is as follows:

1.  If the p-output (Sig.2-tailed) is lower than 0.05, the alternative hypothesis (Ha) is accepted, and the null hypothesis (Ho) is rejected. 

2. If the p-output (Sig.2-tailed) is higher than 0.05, the alternative hypothesis (Ha) is rejected, and the null hypothesis (Ho) is accepted.

CHAPTER II

LITERATURE REVIEW
This chapter presents (a) theoretical framework, (b) previous related study, and (c) research setting.
A. Theoretical Framework

In this part, the writer describes about (1) the concept of teaching, (2) the concept of reading, (3) the concept of reading comprehension, (4) the concept of  High 5 strategies, (5) the concept of expository text, (6) teaching procedure by using High 5 strategies, and (7) Teaching and learning process of reading at MAN Sakatiga Indralaya. 
1.  The Concept of Teaching 
[image: image1.png]


In Islam, teaching is very important to transfer some knowladge to the others. In holy Qur’an verse Al-Kahf no. 66, it says:

Meaning : “Mûsa (Moses) said to him (Khidr) "May I follow you so that you teach me something of that knowledge (guidance and true path) which you have been taught (by Allah)?"
Based on the verse above teaching is an interactive action between the giver (teachers) and the receiver (pupils). The receiver will get some experience and knowladge of the giver. The receiver could be apply the knowladge in daily life.
Teaching is guiding and facilitating learning, enabling the learner to learn, setting the conditions for learning (Brown, 2000: 7). When showing or helping someone to learn how to do something, giving instructions, guiding in the study of something, providing knowledge, causing to know or understand. Teaching students how to derive meaning as well as analyze what they have read is an essential part of reading process (Linse, 2006: 71). Teachers teach students how to make text to text, text to self, and text to word connection so that readers can more easily comprehend the text they read. 
Based on the definition, teaching is basically the art of educating. Teaching usually requires a passion for learning and a deeper passion for education itself. Teaching is a profession that only those that are meant for it will survive it. Teaching refers to the process of imparting knowledge and skills from a teacher to a learner. 
2.   The Concept of Reading

In Islam, reading is very important. In the holy Qur’an verse Al Alaq:
اقْرَأْ بِاسْمِ رَبِّكَ الَّذِي خَلَقَ( ۱) خَلَقَ الْإِنْسَانَ مِنْ عَلَقٍ (۲)اقْرَأْ وَرَبُّكَ الْأَكْرَمُ (۳) الَّذِي عَلَّمَ بِالْقَلَمِ (٤) عَلَّمَ الْإِنْسَان مَا لَمْ يَعْلَمْ (۵)
Meaning : “Read the name of your Lord who created. Created man from clots of congealed blood. Read! Your Lord is the most beautiful one, who taught by pen, taught man what he did not know”.
Based on the verse above that the first message from Allah SWT to messenger Muhammad SAW is an obligation to read. It means that reading is very important in education field. The people will give much information and knowladge by reading a lot.
Reading is a set of skill that involves making sense and deriving meaning from the printed word (Linse 2006: 69). Reading is an active process that depends on both an author’s ability to convey meaning using words and your ability to create meaning from them (Daiek and anter 2004: 5). To read successfully, the readers need to constantly connect what students already know about the information to the words the author’s has written. Furthermore, Reading is a process of extracting a message from a text which has been constructed by a writer using orthographic symbols (Murphy 1997: 2). 

Based on the definitions above, it can be concluded that reading an active process based on an author’s ability to convey meaning through the written word and readers ability to extract meaning from those words.

3. The Concept of Reading Comprehension

Reading comprehension is a process in which the reader constructs meaning using as the building materials the information on the printed page and the knowledge stored in the readers head (Duke and Pearson, 2001: 423). Reading comprehension as a process involving the integration of decoding ability, vocabulary knowledge, prior knowledge of the topic considered, and relevant strategies to make a sense of a text and understand.  (Brown, 2000: 306), states that reading comprehension is primarily a matter of developing appropriate, efficient comprehension strategies. Reading for comprehension is the primary purpose for reading (though this is sometimes overlooked when students are asked to read overly difficult texts); raising student awareness of main ideas in a text and exploring the organisation of a text are essential for good comprehension. Reading comprehension refers to reading for meaning, understanding, and entertainment. Reading comprehension is the process of making meaning from text (Woolley, 2011: 15). Therefore, is to gain an overall understanding of what is described in the text rather than to obtain meaning from isolated words or sentences.


 It can be stated that reading comprehension is based on the reader’s ability to interact with the text and assign a meaning to the topic presented in the material, as well as the text’s clarity in communicating ideas to the reader.

4. The Concept of High 5 Strategies

The High 5 reading strategy is a simple and effective approach formulated to enhance the comprehensive abilities of students. The strategies are (1) activating background knowledge (2) Questioning (3) analyzing text structure (4) creating mental images, and (5) summarizing (Dymock & Nicholson, 2010: 166-172).

a.   Activating Background Knowledge 

Background knowledge is an important factor for creating meaning, and teacher should help students activate prior knowledge before reading so that information connected with concept or topics in the text is more easily accessible during reading (Pardo 2004: 274). A good reader usually uses prior knowledge to make sense of new information: ask question about the text before, during, and after reading. Research shows that comprehension is boosted when readers stimulate or make connection to prior knowledge. Prior knowledge understands that stems from previous experience either through “hands on” involvement or earlier formal learning. 

According Dymock and Nicholson (2010:167), the reader is making connection between what students know and what students reading, help improve students overall understanding of the text. Draws inference from text; monitors comprehension, uses fix up strategies when meaning break down, determines what is important, and synthesizes information to create sensory image. In reading, the letter are identified by letter by letter decoding, which is generally supposed to be mechanical and autonomous, but the number of letter received, how long it is allowed to run.

b.  Questioning 

According to Dymock & Nicholson (2010:167), there are three types of the question the students can ask: right there, think and search, and beyond the text which help students clarify and deepen understanding of the text they are reading. Right there question about text is factual, such as what are the facts being explained in the text? Think and search question about analytical and inference question. such as, what does the writer want me figure out based on the facts?, and example beyond the text about assumptive and critical question such as what is not being said here that readers should check by doing some background research?. Prior to reading, good readers also ask themselves question that active background knowledge. 

Good readers continually ask and answer question as they read ( Dymock & Nicholson;2010:168). If the text has a sequential structure, readers should be encouraged as they read to ask they read to ask themselves what will happen next. If the text is exposition and focused on one topic, readers should ask them selves as they read what the subtopics are, in this study, the students continually should ask and answer question as they read.
c.   Analyzing Texts Structure


Text structures are the organizational structures uses within paragraphs or longer texts, appropriate to genre and purpose (Hess: 2006: 1). Text structure awareness of how writers organize information. It involves the reader looking mentally for the structure, looking keywords, subheadings, and other text features that can reveal the structure the writer is using. It means that analyzing structure also help to reader in comprehending the text. The reader share some common expository text structures with students, such as sequence, description, comparison, and cause and effect (Pardo 2004: 275). 

According Dymock & Nicholson (2010: 168), capturing the structures hugely in terms of comprehension. Capturing the design of the text in the mind as soon as possible is part of text structures awareness. A diagram will be used to help the students to analyze the structure easily. There are three generic structures into the diagram that can help them to analyze the structure. Since the text is about hortatory exposition text which consist of three generic structures, so diagram will also consist of thesis, argumentation and recommendation, as printed in diagram below:

Diagram 1


Source: Generic structures of hortatory exposition (Wahidi 2009: 9)

In addition as readers interact with the text to construct meaning, their comprehension is facilitated when they organize their thinking in a manner similar to that used by the author. Explicit teaching of text structure awareness has a positive effect on comprehension. It appear that the reader has an important role to play in assisting students to develop a good understanding of expository text structure (Dymock 2005: 180)

d.   Creating Mental Image

Dymock & Nicholson (2010: 171) stated that when learning about structure, it is helpful for students to image structure, that is, to visualize it while reading so that they can make the structure concrete. Good readers are like architects when read the text, “They can see the ribs and bones of the text: the structure is the key to comprehension to comprehend a passage is to create a mental structure”. Therefore, Readers, as they process the text, should be able to get a visual image or its ribs and bone, its structure. When learning about text structure, Strategies 3 and 4 reinforce each other, it is helpful for students to image the structure, that is, to visualize while reading so that they can later make a diagram of it. Diagram helps students make the structure concrete. Therefore, the students will make the structure of the text in diagram that can help them comprehend text. Creating mental image of the text being read (or being able to visualize how texts are structure) enhances comprehension. 

e.   Summarizing 

Summarizing is the process of retelling the important part of passage in a much shorter form. It is an important reading skill. When students are able to summarize a passage, student can be confident that students have understood it (Mikulecky & Jeffries 2004: 141). By summarizing such as information, students make their report richer and clear, a good summary; includes the main ideas and the major supporting points of what students have read, does not include minor details or repeated details, does not include students own ideas or opinions, is much shorter that the original. Summarizing is the last component of high 5 which is as the ability to delete irrelevant details, combine similar ideas, condense main ideas and connect major themes into concise statements that capture the purpose of reading for the reader.

According to Dymock & Nicholson (2010: 172), students can easily produce a summary if they use strategy 3. First, read the text. Second, identify the text structure the writer has used. Third, make a diagram of the structure. Fourth, discard redundant information so that only the key ideas remain. Fifth, circle only the critical idea that is needed for the summary. Therefore, in this study the writer will use diagram that can help students summarize of the text.

5.  The Concept of Expository Text
Expository texts have their own unique structures that are different from those of narrative text, and most students, regardless of their reading ability, struggle at times with expository text (Dymock & Nicholson 2010: 166).  Expository texts are written to convey, describe or explain non-fictional information. It is more difficult for students to understand these types of materials than narrative text because they have background knowledge. Cooper (2000: 14) stated that expository text provides information and facts and is the type usually found in textbooks, informational books, and directions or instructions for doing something (often referred to as procedural text).
According to Wahidi (2009: 9), hortatory exposition text is a text which represents the attempt of the writer to have the addressee do something or act certain way. There are three generic structure of hortatory exposition text. They are:

a. Thesis

b. Arguments;

c.  Recommendation.

Exposition can be written with many types of organization or structure (Dymock 2005: 177). Knowledge about how expository text is structured, however, will not guarantee comprehension, but having a clear understanding of how the text is structured will help the reader build a coherent model of the text.
6.  Teaching Procedures Using High 5 Strategies

According to Dymock and Nicholson (2010: 166-178), there are several practical guides to follow for the implementation of High 5 strategies, there are as follows:

a.  Activating Background Knowledge, making connection between what students know and what students are reading help improve students understanding of the text.

b. Questioning, students should generate and answer question before and during students reading..

c.   Analyzing Text Structure, it involves knowing how the students organize information and how the ideas in a text are interrelated to convey a message to a reader

d.  Creating Mental Images, good readers form s picture in their mind of what students are reading. Great readers move beyond just picture of content to structural images well.

e.   Summarizing, summary is the ability to delete irrelevant details, combine similar ideas, condense main ideas and connect major themes into concise statements that capture the purpose of reading for the reader.

7. Teaching and learning  process of reading  at MAN Sakatiga Indralaya.
From the informal interview on friday, april 26th 2014 at MAN Sakatiga Indralaya, it can be assumed there are some steps in reading process that usually using by teacher as follows :
a. The teacher gave the text to the students.

b. The teacher asked the students to read the text (Paragraph by Paragraph).

c. The teacher asked the students to translate the text while the students find the difficult word. 

d. The teacher asked the students to answer the question based on the text.
B.   Previous Related Studies 

There are two previous related studies that are related to the writer’s present study. The first thesis is entitled “Using High 5 strategies to improve reading comprehension achievement and reading interest of the eleventh grade students of SMA Negeri 10 Palembang” written by Surayatika (2013), this research intended to investigate reding comprehension and reading interest throught High 5 strategies. The research was conducted in SMA Negeri 10 Palembang. The research method was experimental. The sample of the studyt was taken by using randomly. The result showed that High 5 strategies is effective to improve reading comprehension and reading interest at the eleventh grade students of SMA Negeri 10 Palembang. 

There are similarities and differencess with the writers thesis. The similarity between previous study and this study are that both use pre experimental group and try to find the effective of high 5 strategies to facilitate reading comprehension. The differently, she used only one class which was as experimental and control group that consisted of 40 students and the study was taken students in Palembang as sample of research. The present study wanted to know whether or not High 5 strategies can be used to senior high school students.

The second study entitled “The effect of guided reading strategy on junior high school students’ reading comprehension of SMP Swasta Kristen Immanuel (medan)” written by Sitompul (2011). The purpose of this study is to prove that Guided Reading strategy could make the sample students have better achievement in reading comprehension and the method was used experimental method. The result showed that guided reading strategy is effective to teaching reading comprehension at the eight grade students of SMP Swasta Kristen Immanuel (medan).

  The similarity between previous study and this study is that both studies use pre experimental method. The different between previous study, the study was taken students in medan as sample of research. While this study will take from the eight grade students of SMP Swasta Kristen Immanuel (medan).
C. Research Setting

In this study, the writer chose MAN Sakatiga Indralaya as her research subjects. This School is located in Indralaya, Kabupaten: Ogan Iir, South Sumatera Province. The headmaster of MAN Sakatiga Indralaya is M. A. Fajar, S.pd, M.pd and teachers English of MAN Sakatiga are Renie Dasmi, S.pd and Ayu Pitarisni, S.pd. 

In this school there are many rooms which are divided into eleventh classes, one library, one laboratorium room, one computer room, one mosque, three toilets, one osis room, one office room, one headmaster room. There are 37 teachers in this school. There are 738 students that consist of 255 boys and 483 girls. The tenth grade students consist of 276 students and divided into 7 classes, in which every class has different number. Those are 40, 41, 39, and 38 students. Eleventh grade students consist of 209 of students and divided into 6 classes, in which every class has different number. Those are 30, 35, 37, 34, and 38 students. The twelfth grade students consist of 253 students and divided into 7 classes, in which every class has different number. Those are 37, 35, and 36 students. The learning process is divided into one sessions, those are morning class which started at 07.00 a.m  – 14.00 p.m. 
CHAPTER III

METHODS AND PROCEDURES
This chapter presents (a) method of the study, (b) variables of the study (c) operational definitions, (d) population and sample, (e) technique for collecting the data, (f) validity and reliability of the research, (g) research treatments, and (h) techniques for analysing data.
A.  Method of the study

In this study, experimental design is used. According Best and Khan (1993: 146), experimantal design is the blueprint of the procedures that enable the researcher to test hypotheses by reaching valid conclusions about relationships between independent and dependent variables.

In this research, the writer used one of the true experimental design, randomized the pretest-posttest control groups design. The of randomized the pretest-posttest control groups design is suggested by Fraenkle, et.al (2012:272), the basic scheme of this study is formulated below:

Where : 

R : Random sampling method
O : Measurement of dependent variable 

X : Treatment in experimental group using High 5 strategies

      C : Treatment in control group using strategy that usually used by teacher of MAN Sakatiga Indralaya.
B. Variables of the study
According to Best and Kahn (1993: 137), variables are the conditions or characteristic that the experimenter manipulates, controls and observes. There are two kinds of variables in this study: independent and dependent variables. The dipendent variable is an attribute or characteristic that is dependent on or influenced by in dependent variable (Creswell, 2012: 115). In this study, the dependent variable is reading comprehension to the eleventh grade students of MAN Sakatiga Indralaya. The independent variable is an attribute or characteristic that influences or affects an outcome of dependent variable (Creswell, 2012: 116).

C.   Operational Definitions

The title of this study is “ The Effects of High 5 strategies on students’ Reading Comprehension Achievement of expository text at the Eleventh Grade Students of MAN Sakatiga Indralaya.” To avoid and reduce misunderstanding, the writer considered that is was necessary to define the words or phrase in this study. They are Teaching, Reading and  High 5 strategies.

Teaching is a set of event which is done in the classroom to help students learn something by giving information about the lesson. Teaching reading is a teacher’s way to help the students in comprehending the text easily. 

The High 5 reading strategy is a simple and effective approach formulated to enhance the comprehensive abilities of students. High 5 strategies is an instructional strategy which can be adapted as pre and post reading activity which help students to understanding the text by recalling what they have read. 
D. Population and Sample

1.   Population

The population for this research was all the eleventh grade students of MAN Sakatiga Indralaya of the second semester in the academic year of 2013-2014. There were some reasons why researcher choose the eleventh grade students of MAN Sakatiga Indralaya; Firstly, High 5 startegies can be applied to the eleventh grade level. Second, the material that will be taught appropriate to the curriculum and syllabus of the eleventh grade level. and the third, the eleventh grade students had a problem in reading comprehension. There are three classes on the average, each classes have different number of students with the total population 107 male and female students. The population of the study is described in table 1:

Table 1

The population of the study
	No
	Class
	Students
	Total

	
	
	Male
	Female
	

	1
	IPS 1
	16
	19
	35

	2
	IPS 2
	12
	22
	34

	3
	IPS 3
	13
	25
	38

	
	Total  of students
	107


   (Source : MAN Sakatiga  Indralaya in  academic year 2013/2014)
2.    Sample

In this study, multistage random sampling technique were used. The writer choose multisatge random sampling in order to make the result of the reseach more accurate. According to Fraenkle, et. al (2012: 97),  multistage random sampling is often useful to combine cluster random sampling with individual random sampling. This is accomplished by two stage random sampling. The sample is the group of elements, or a single element, from which data are obtained (Mcmillan 1996: 86). It can be done when member of the population was considered homogeneous. The writer chose multistage random sampling because all of the eleventh grade students were taught by one teacher of english and the population were homogen because they have same capability and level comprehension.

 The writer took two clasess of eleventh grade students of MAN Sakatiga Indralaya that has been chosen by lottery. The two classes are IPS 1 and I IPS 2. the number students at IPS 1 is 35 students and IPS 2 is 34, so total number of sample 69 students. Then, the sample are divided into two groups IPS 1 as experimental group and IPS 2 as control group. The sample of the study can be seen in Table 2.
Table 2

The Sample of Study

	No
	Group
	Class
	Number of students

	1
	Experimental
	IPS 1
	35

	2
	Control
	IPS 2
	34

	
	
	Total
	69


E. Techniques for Collecting Data


In collecting the data, the writer used following steps:


1. Tests 



Brown (2000: 384) states that test is a way of measuring a person’s ability, knowledge, or performance in a given domain. They are (a) The effect, (b) High 5 strategies and (c) Reading comprehension achievement.

a) The Effect



The effect is a change that something causes in something else. In this study, effect means the effect of students score in applying High 5 strategies on students reading achievement after recieved the treatment. It can be seen by anayzing pottest both of control and experimental groups.
b) High 5 Strategies 

High 5 strategeis is a simple and effective approach formulated to enhance the comprehensive abilities of students. It make possible connection to that material, and helps improve their comprhension skill by compose the their written version of the text based on the cue words provided.

c) Reading Comprehension Achievement

Reading comprehension achievement means the result of students reading socre taught using High 5 strategies in control and experimental group after they received the treatments.

F. Validity and Reliability of The Research

a.   Validity Test

Validity refers to the appropriateness, meaningfulness, correctness, and usefulness of the inferences a researcher makes. The validity is the most important idea to consider when preparing or selecting an instrument for use (Fraenkel, et. al, 2012: 147).
1.   Construct Validity

   Fraenkel, et. al, (2012: 148) state that construct validity refers to the nature of the psychological construct or characteristic being measured. The writer asked her lecturer  as validators  to estimate her instruments. There were three validators to validate her research instrument. The three validator are Annisa Astrid, M.Pd as the first validator, Muhammad Holandyah, M.pd as the second validator and Manalulaili, M.Ed as the third validator. 

  The firs validator Annisa Astrid, M.Pd asked to question items and lesson plan can be used without being revised, the second validator M. Holandyah, M.Pd ask to revise add criteria score  and include the time limit to question items, and the last validator Manallulaili, M.Ed asked to question items and lesson plan can be used without being revised.


From the result of three validators analysis of intrumernt test, it can be stated that her test instrument and lesson plan were appropriate for her research study. It means that the intrument of reading test was appropriate to be tested to the students.
2.   Validity test of each questions item

     Vaidity test of each question item is used to indicate whether the test item of the intrument in each question is valid or not. To know whether it is valid or not, the writer did try out the test items to the XI IPAd grade students of MA AL-Ittifaqiah Indralaya that followed by 35 students on April 07th 2014. The question consisted of 60 questions. To assess the validity test, the writer using SPSS. Those question were considered invalid because the correctes item total corelation was less than r-table. The result analysis of validity of each question item in the table, it is found that there are 15 questions considered invalid. They are question item 1, item 13, item 14, item 21, item 23, item 25, item 28, item 29, item 35, item 39, item 42, item 47, item 52, item 59, and item 60 since the score of significant are lower than 0.334. then, 45 question item are considered valid. They are question item 2, item 3, item 4, item 5, item 6, item 7, item 8, item 9, item 10, item 11, item 12, item 15, item 16, item 17, item 18, item 19, item 20, item 22, item 24, item 26, item 27, item 30, item 31, item 32, item 33, item 34, item 36, item 37, item 38, item 40, item 41, item 43, item 44, itm 45, item 46, item 48, item 49, item 50, item 51, item 53, item 54, item 55, item 56, item 57, and item 58 since the score of significance are higher than 0.334. The result analysis of validity in each question items was displayed in Table 3.
Table 3

The result analysis of validity test of each item

	No
	Validity test
	Sig. (2-tailed) of

Pearson corelation 
(r-output)
	R-table score
	Result

	1
	Item_1
	0
	0.334
	Invalid

	2
	Item_2
	0.874
	0.334
	Valid

	3
	Item_3
	0.860
	0.334
	Valid

	4
	Item_4
	0.689
	0.334
	Valid

	5
	Item_5
	0.339
	0.334
	Valid

	6
	Item_6
	0.689
	0.334
	Valid

	7
	Item_7
	0.689
	0.334
	Valid

	8
	Item_8
	0.779
	0.334
	Valid

	9
	Item_9
	0.870
	0.334
	Valid

	10
	Item_10
	0.779
	0.334
	Valid

	11
	Item_11
	0.406
	0.334
	Valid

	12
	Item_12
	0.594
	0.334
	Valid

	13
	Item_13
	0.033
	0.334
	Invalid

	14
	Item_14
	0.061
	0.334
	Invalid

	15
	Item_15
	0.566
	0.334
	Valid

	16
	Item_16
	1.000
	0.334
	Valid

	17
	Item_17
	0.529
	0.334
	Valid

	18
	Item_18
	0.339
	0.334
	Valid

	19
	Item_19
	0.482
	0.334
	Valid

	20
	Item_20
	0.406
	0.334
	Valid

	21
	Item_21
	0.202
	0.334
	Invalid

	22
	Item_22
	1.000
	0.334
	Valid

	23
	Item_23
	0.202
	0.334
	Invalid

	24
	Item_24
	0.482
	0.334
	Valid

	25
	Item_25
	0.066
	0.334
	Invalid

	26
	Item_26
	0.339
	0.334
	Valid

	27
	Item_27
	0.401
	0.334
	Valid

	28
	Item_28
	0.202
	0.334
	Invalid

	29
	Item_29
	0.050
	0.334
	Invalid

	30
	Item_30
	0.555
	0.334
	Valid

	31
	Item_31
	0.779
	0.334
	Valid

	32
	Item_32
	0.406
	0.334
	Valid

	33
	Item_33
	0.445
	0.334
	Valid

	34
	Item_34
	0.555
	0.334
	Valid

	35
	Item_35
	0.202
	0.334
	Invalid

	36
	Item_36
	0.594
	0.334
	Valid

	37
	Item_37
	0.406
	0.334
	Valid

	38
	Item_38
	0.401
	0.334
	Valid

	39
	Item_39
	0.050
	0.334
	Invalid

	40
	Item_40
	0.555
	0.334
	Valid

	41
	Item_41
	0.874
	0.334
	Valid

	42
	Item_42
	0.012
	0.334
	Invalid

	43
	Item_43
	0.566
	0.334
	Valid

	44
	Item_44
	0.594
	0.334
	Valid

	45
	Item_45
	0.418
	0.334
	Valid

	46
	Item_46
	0.339
	0.334
	Valid

	47
	Item_47
	0.137
	0.334
	Invalid

	48
	Item_48
	0.482
	0.334
	Valid

	49
	Item_49
	0.874
	0.334
	Valid

	50
	Item_50
	0.667
	0.334
	Valid

	51
	Item_51
	0.339
	0.334
	Valid

	52
	Item_52
	0.240
	0.334
	Invalid

	53
	Item_53
	0.555
	0.334
	Valid

	54
	Item_54
	0.891
	0.334
	Valid

	55
	Item_55
	0.568
	0.334
	Valid

	56
	Item_56
	1.000
	0.334
	Valid

	57
	Item_57
	0.418
	0.334
	Valid

	58
	Item_58
	0.339
	0.334
	Valid

	59
	Item_59
	0.266
	0.334
	Invalid

	60
	Item_60
	0.033
	0.334
	Invalid


3.   Content Validity




According to Fraenkel, et. al, (2012: 148), The Content validity refers to the content and format of the instrument. A content validity is very important since it is an acurate measure of what it is supposed to measure. In order to  judge whether or not a test has content validity, a specification of the skills or structures should be made based on the curriculum and syillabus. 

 
The result analysis in contucting the content validity is presented in the test of specification table including; objectives of the test, materials, test indicators, total of test, type of test and answer key. The table of test specification was displayed in Table 4.
Table 4

Test of specification table 
	Objective
	Test materials
	Indicator
	Number of items
	Total
	Types of test
	Answer key

	The students are able to respond the written meaning of reading text
	Why are Diazinon and

Dursband should be Banned
	· To find a detail information

· To find Specific detail

· To find main idea

· To find reference
	 2, 3, 4,

5
	4
	Multiple Choice 
	d, b, c, a

	
	Home Schooling
	·  To find topic
·  To find a detail information

· To find specific detail
· To find main idea 
	6, 7, 8, 9, 10, 11, 12, 15,
	8
	
	d, b, b, e, c, b, a,  c

	
	Muslim’s Headscarf
	· To find topic 

· To find specific information

· To find reference 

· To find main idea
	16,17, 18, 19, 20,

	5
	
	d, b, c, 

e, d, 



	
	Gold and Silver
	To find reference

· To find main idea

· To find specific detail


	30, 31, 32, 33,34,
	5
	
	d, e, 

d, e, b,



	
	Mobile phone: good or bad
	· To find topic

· To find reference 

· To find a detail information
	35, 36, 37
	3

	
	a, c, c



	
	Pollution 
	·  To find topic

· To find reference 

· To find specific detail
	38, 40, 41
	3
	
	e, c, b



	
	old enough 
	·  To find information

· To find main idea

· To find Specific detail


	 43, 44, 45, 46, 
	4
	
	c, a, c, d

	
	dicipline 
	·  To find specific detail

· To find specific information

· To find reference


	48, 49, 50, 51
	4
	
	e, b, d, a

	
	Space Travel
	- To find reference 

- To find topic

- To find inference  
	53, 54, 55, 56
	4
	
	a, d, d, b

	Total Items
	40
	
	


b. Reliability Test
Reliability test measures whether reasearch instrument used for pretest and posttest activities is reliable or not. The scores of reliability are obtained from tryout analysis which is done twice using Test- Retest with the same sample and instrument. Fraenkle et. al, (2012:154) explain that reliablilty refers to the consistency of the scores obtained how consistent they are for each individual from one administration of an instrument to another and from one set of items to another. To measure the test retest method, pearson correlation coefficient found in SPSS.
The writter gave 40 multiple choice question for the eleventh grade students’ in MA Al-Ittifaqiah Indralaya.  The result of try out score was described in Table 5.
Table 5

The score of Try out Analysis at MA Al-Ittifaqiah Indralaya
	No
	Sample
	Test Score

	
	
	Test 1
	Test 2

	1
	Alvi mawaddah
	62.5
	77.5

	2
	Anisa 
	75.0
	65.0

	3
	Azima
	70.0
	77.5

	4
	Delisa eriyanti
	72.5
	77.5

	5
	Desi Ratna Sari
	70.0
	70.0

	6
	Dewi purbasari
	50.0
	60.0

	7
	fitri utami
	62.5
	70.0

	8
	Ica Mawarni
	57.5
	60.0

	9
	Ida ila safitri
	50.0
	55.0

	10
	Iga Mawarni
	52.5
	65.0

	11
	Indah permata sari
	47.5
	62.5

	12
	Indah rawaya
	70.0
	70.0

	13
	Isti khodijah
	50.0
	62.5

	14
	jannatun Na’im
	70.0
	65.0

	15
	Kurnia Dewi yani
	50.0
	45.0

	16
	Lailatul Azima
	62.5
	70.0

	17
	Langga Liana
	55.0
	47.5

	18
	Lika Julistri
	60.0
	60.0

	19
	Lilik Hidayati
	60.0
	52.5

	20
	Listi Qomariah
	57.5
	60.0

	21
	Mamlu’atul Hikmah
	62.5
	57.5

	22
	Mahdalena
	42.5
	50.0

	23
	Mardalena
	65.0
	50.0

	24
	Mardiana
	55.0
	40.0

	25
	Nahdatun Nasiha 
	65.0
	65.0

	26
	Nur Asiya
	70.0
	77.5

	27
	Nur falah
	65.0
	62.5

	28
	Ovi safitri
	50.0
	60.0

	29
	Ramadona Kartini
	70.0
	67.5

	30
	Resi Candra Sari
	67.5
	75.0

	31
	Riska dwi Jayanti
	57.5
	57.5

	32
	Riski Oktaviansi
	62.5
	72.5

	33
	Rista Febriana Indah
	42.5
	52.5

	34
	Salamiah
	70.0
	77.5

	35
	Vivien Nisabella
	67.5
	52.5


From the calculation, it was found that the coefficient reliability of the reading test items was 0.606 which higher than 0.70. Therefore, it could be stated that this instrument was considered reliable for this study. The result analysis of reliability test using Pearson Correlation is figured out in Table 6.

Table 6

Result of Reliability Analysis Using Pearson Correlation
	No
	Number of Test
	N
	Pearson Correlation
	Sig.
	Result

	1
	Test 1
	35
	0.606
	0.000
	Reliable

	2
	Test 2
	35
	
	
	


G.  Research Treatments 

    
Treatments are designed at least for ten meeting not including pretest and posttest activities. The treatments are given in both groups (control and experiment) with similar teaching materials but different strategies. In this part, the table is presented in terms of the number of materials, kinds of matrials, and the resource of the materials. For research treatments, they are presented in paragraph and illustrated trough a table of teaching materials.
a.   Readability Test

Readability test is done to know what level of reading texts for appropriate level of students’ class in comprehending the reading text. Readability test can be measured using online readability test which can be assessed in http//www.readabilityformulas.com

There are twelve texts that the writer used in this study. The twelve texts are taken by writer from three different books. They are “Developing Competencies in English for senior high school, Grade XI of natural and social science programmes” by Achmad Dody, et. al, (2007) Published by Pusat perbukuan Departemen pendidikan nasioanal, “Interlanguage: english for senior high school students XI” by Joko Priyana, et. al, (2008)  Published by Pusat Perbukuan Departemen Pendidikan Nasional, and “Detik-detik Ujian Nasioanal untuk SMA/MA” by Tim penyusun, (2008) published by PT Intan Pariwara.  The writer used texts for the eleventh grade students of senior high school based on syllabus in the second semester. The result of readability test for research instruments was figured in Table 7.
Table 7

Result of Readability Test for research Instruments
	No
	Text Title
	Text type
	Text Statistics
	Flesh Reading Ease Score
	Text Category

	
	
	
	Number of sentence
	Word per Sentence
	Character per  word
	
	

	1
	A pirate a bar 
	Hortatory Exposition
	15
	13
	3.5
	92.2
	Very easy

	2
	Vampire bat
	
	12
	13
	3.9
	89.4
	Easy

	3
	Private school
	
	13
	16
	5.1
	63.1
	easy

	4
	Car should be banned in the city
	
	11
	13
	4.4
	74
	Fairly easy

	5
	integreted pest management
	
	15
	10
	5.2
	51.3
	Fairly difficult

	6
	locker search, another school right
	
	7
	22
	5
	54.5
	Fairly Difficult

	7
	agriculture
	
	10
	20
	5.4
	31
	Difficult

	8
	parent need to analysed international school
	
	21
	23
	5
	45.8
	Difficult

	9
	school uniform, another good lesson
	
	15
	17
	5.2
	49
	Difficult

	10
	parent shoul be wari of expensive schooling
	
	23
	21
	5.2
	42.9
	Difficult



	11
	international school in jakarta an attractive option for locals
	
	19
	24
	5.2
	37
	Difficult

	12
	organic farming a solution for harmless food 
	
	12
	27
	5.6
	26.2
	Very Difficult


b. Research Teaching Schedule

  The writer did treatment to experimental group students suitable with English teacher schedule for eleventh grades students’ in academic 2013-2014. the treatment will be done in the morning and afternoon, every meeting is 90 minutes in twelve meeting. in this study, it presents the number of materials, kinds of materials, and time allocation are illustrated trough a table of teaching materials for research treatments. The table of teaching materials for research treatments is figured out in Table 8.
Table 8

Teaching Materials for Research Treatments
	No
	Control

Day/ Date


	Experiment

Day / Date


	Reading text title
	Text Category
	Research treatment meeting
	Time allocation

	1
	Mon, 28-04-14

(08.20-09.40)
	 Tues, 29-04-14

(12.10-13.20)
	A pirate a bar 
	Very easy
	1st
	2x45’

	2
	Tues, 29-04-14

(11.05 – 12.25)
	Wed, 30-4-14

(07.00 – 08.20)
	Vampire bat
	Easy
	2st
	2x45’

	3
	Mon, 5-5-14

(08.20 – 09.40)
	Tues, 6-5-14

(12.10 – 13.20)
	Private school
	easy
	3st
	2x45’

	4
	Tues, 6-5-14

(11.05 – 12.25)
	Wed, 7-5-14

(07.00 – 08.20)
	Car should be banned in the city
	Fairly easy
	4st
	2x45’

	5
	Mon, 12-5-14

(08.20 – 09.40)
	Tues, 13-5-14

(12.10 – 13.20)
	integreted pest management
	Fairly difficult
	5st
	2x45’

	6
	Tues, 13-05-14

(11.05 – 12.25)
	Wed, 14-5-14

(07.00 – 08.20)
	locker search, another school right


	Fairly Difficult
	6st
	2x45’

	7
	Mon, 19-05-14

(08.20 – 09.40)
	Tues, 20-5-14

(12.10 – 13.20)
	agriculture
	Difficult
	7st
	2x45’

	8
	Tues, 20-05-14

(11.05 – 12.25)
	Wed, 21-5-14

(07.00 – 08.20)
	parent need to analysed international school
	Difficult
	8st
	2x45’

	9
	Mon, 26-5-14

(08.20 – 09.40)
	Wed, 28-5-14

(07.00 – 08.20)
	school uniform, another good lesson
	Difficult
	9st
	2x45’

	10
	Mon, 2-6-14

(08.20 – 09.40)
	Tues, 3-6-14

(12.10 – 13.20)
	parent shoul be wari of expensive schooling
	Difficult
	10st
	2x45’

	11
	Tues, 3-6-14

(11.05 – 12.25)
	Wed, 4-6-14

(07.00 – 08.20)
	international school in jakarta an attractive option for locals
	Difficult
	11st 
	2x45’

	12
	Wed,4-6-14

(08.20-09.40)
	Thurs, 5-6-14

(12.10-13.20)
	organic farming a solution for harmless food 
	Very Difficult
	12st 
	2x45’


H. Techniques for Analyzing Data
      
In this study, The writer analyzed the data from the test (pre-test and post-test). First the data concerned with the post-test by using the Statistical Package for the Social Science (SPSS) version 16 software. In analyzing the data obtained from the text, the writer used some techniques, they are:
1.   Data Descriptions 

        
In the data description of frequency data and description statistics were analyzed. 
a. Distribution of Frequency Data  

In distributions of frequency data that would be applied in this study was distribution of frequency. The distribution of frequency was an arrangement of the values that one or more variables take in a sample. 

b. Descriptive Statistics



In descriptive statistics, number of sample, the score of minimal, maximal, mean, standard deviation, and standard error of mean are obtained. Descriptive statistics are got from students’ pretest score in control group, students’ posttest score in control group, students’ pretest score in experimental group, and students’ posttest score in control group. 
2.   Prerequisite Analyses 
       
 In prerequisite analysis, there were two analyses to be done. They were normality test and homogeneity test were analyzed. 
a. Normality Test

The function of   normality test is to know whether the sample is normal or not. In this study to know the normality of the sample was used one sample kolmogronovsmrinov in using SPSS 16.0. The data are obtained from students’ pre-test and post-test scores in control group, pre-test and post-test scores in experimental group. It is normal if the result at 0.05 levels.
b. Homogeneity Test

The function of homogeneity test is to determine the students’ scores are homogeneous or not. In this study to know the homogeneity of the sample was used levene statistics by using SPSS 16.0. The data are obtained from students’ pre-test and post-test scores in control group, pre-test and post-test scores in experimental group. It is homogeneous if the result of pre-test and post-test scores in experimental group are higher than pre-test and post-test scores in control group at 0.05 level.
3. 
Hypothesis Testing

         
To measure the effect of High 5 strategies and teacher method on students’     reading comprehension average scores from students’ posttest scores in control and experiment groups, a regression analysis was used. A significant effect was found when the p-ouput is lower than 0.05 level. 
CHAPTER IV

FINDINGS AND INTERPRETATIONS
In this chapter, the writer presents: (a) findings and (b) interpretations.

A. Findings


The findings of this study were to find out: (1) data descriptions, (2) prerequisite analysis, and (3) result of hypothesis testing.
1. Data Descriptions

In data descriptions, there were two analyses to be done. They were distributions of frequency data and descriptive statistics were analyzed. 

1.1.   Distributions of Data Frequency 




In the distribution of data frequency, score, frequency, and percentage were analyzed. The scores were got from: (a) pretest scores in control group, (b) posttest scores in control group, (c) pretest score in experimental group, and (d) posttest scores in experimental group.

a.  Students’ Pretest Scores in Control Group

  In distribution of data frequency, the writer got the interval score, frequency and percentage. The result of the pretest scores in control group is described in Table 9.

Table 9
Distribution of Data Frequency on Students’ pretest scores

In control group

	Score
	Frequency
	Percentage (%)

	50
	2
	5.9

	52.5
	4
	11.8

	55
	5
	14.7

	57
	2
	5.9

	57.5
	3
	8.8

	60
	2
	5.9

	62.5
	3
	8.8

	65
	3
	8.8

	67
	1
	2.9

	67.5
	1
	2.9

	70
	4
	11.8

	75
	2
	5.9

	77
	2
	5.9

	Total
	34
	100.0


  Based on the result analysis of students’ pretest scores in control group to 34 students, it showed that there were 4 students got 50 (5.9 %), 4 students got 52.5 (11.8%), 5 students got 55 (14.7 %), 3 students got 57.5 (8.8%), 2 students got 60 (5.9 %), 3 students got 62.5 (8.8 %),  3 students got 65 (8.8 %), 1 student got 67 (2.9 %), 1 student got 67.5 (2.9%), 4 student got 70 (11.8 %), 2 students got 75 (5.9%), and 2 students got 77 (5.9 %).
b.  Students’ Posttest Scores in Control Group

  In distribution of data frequency, the result of the posttest scores in control group is described in Table 10.

Table 10

Distribution of Data Frequency on Students’ posttest scores

In control group
	Score
	Frequency
	Percentage (%)

	65
	2
	5.9

	67.5
	6
	17.6

	70
	7
	20.6

	72.5
	5
	14.7

	75
	3
	8.8

	77
	1
	2.9

	77.5
	3
	8.8

	80
	1
	2.9

	82.5
	1
	2.9

	85
	2
	5.9

	87.5
	3
	8.8

	Total
	34
	100.0




    Based on the result analysis of students’ posttest scores in control group, it showed that  there were 2 students got 65 (5.9 %), 6 students got 67.5  (17.6 %), 7 students got 70 (20.6 %), 5 students got 72.5  (14.7 %), 3 students got 75 (8.8 %),  1student got 77 (2.9 %), 3 students got 77.5 (8.8 %), 1 student got 80 (2.9 %), 1 student got 82.5 (2.9 %), 2 students got 85 (5.9%), and 3 students got 87.5 (8.8 %).
c.   Students’ Pretest Scores in Experimental Group
  In distribution of data frequency, the result of the pretest scores in experimental group is described in Table 11.
Table 11

Distribution of Data Frequency on Students’ pretest scores

In experimental group

	Score
	Frequency
	Percentage (%)

	52.5
	4
	11.4

	55
	5
	14.3

	57.5
	3
	8.6

	60
	2
	5.7

	62.5
	2
	5.7

	65
	1
	2.9

	67.5
	7
	20.0

	70
	5
	14.3

	72.5
	3
	8.6

	75
	1
	2.9

	77.3
	1
	2.9

	77.5
	1
	2.9

	Total
	35
	100.0


  From the analyses above, it was found that there were 4 students got 52.5 (11.4 %), 5 students got 55 (14.3 %), 3 students got 57.5 (8.6 %), 2 students got 60 (5.7 %), 2 students got 62.5 (5.7 %), 1 student got 65 (2.9%), 7 students got 67.5 (20.0 %), 5 students got 70 (14.3 %), 3 students got 72.5 (8.6 %),1 student got 75 (2.9 %), 1 students got 77.3 (2.9 %), and 1 student got 77.5 (2.9 %). 
d.   Students’ Posttest Scores in Experimental Group
  In distribution of data frequency, the result of the posttest scores in experimental group is described in Table 12. 
Table 12

Distribution of Data Frequency on Students’ posttest scores

In experimental group

	Score
	Frequency
	Percentage (%)

	72.5
	5
	14.3

	75
	6
	17.1

	77
	1
	2.9

	77.5
	6
	17.1

	80
	6
	17.1

	82.5
	3
	8.6

	85
	2
	5.7

	87.5
	3
	8.6

	90
	3
	8.6

	Total
	35
	100.0


  From the analyses above, it was found that there were 5 students got 72.5 (14.3%), 6 students got 75 (17.1%), 1 student got 77 (2.9 %), 6 students got 77.5 (17.1 %), 6 students got 80 (17.1%), 3 students got 82.5 (8.6 %), 2 students got 85 (5.7 %),  3 students got 87.5 (8.6 %), and 3 students got 90 (8.6 %). 
1.2 .  Descriptive Statistics


In the descriptive statistics, the total of sample (N), minimum and maximum scores, mean score, standard deviation were analyzed. The scores were got from; (a) pretest scores in control group, (b) posttest scores in control group, (c) pretest score in experimental group, and (d) posttest scores in experimental group.

a. Students’ Pretest Scores in Control Group

    The result analysis of descriptive statistics of students’ pretest in control group is described in Table 13.
Table 13

Descriptive Statistics of Students’ Pretest Scores in Control Group

	pretest score
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	
	34
	50.00
	77.00
	61.5441
	8.03908


    In descriptive statistics of Students’ Pretest Scores in Control Group, it was found that the total number of sample was 34 students. The minimum score was 50.00, the maximum score was 77.00, the mean score was 61.5441, and the score of standard deviation was 8.03908. 
b.   Students’ Posttest Scores in Control Group
    The result analysis of descriptive statistics of students’ posttest in control group is described in Table 14.
Table 14

Descriptive Statistics of Students’ Posttest Scores

 In Control Group

	posttest score
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	
	34
	65
	87.50
	74.0294
	6.70701


  In descriptive statistics above, it was found that the total number of sample was 34 students. The minimum score was 65, the maximum score was 87.50, mean score was 74.0294, and the score of standard deviation was 6.70701. 
c.   Students’ Pretest Scores in Experimental Group
    The result analysis of descriptive statistics in experimental group is described in Table 15.

Table 15

Descriptive Statistics of Students’ Pretest Scores 

In Experimental Group

	pretest score
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	
	35
	52.50
	77.50
	63.9229
	7.78513


  In descriptive statistics on students’ pretest in experimental group above, it was found that the total number of sample was 43 students. The minimum score was 52.50, the maximum score was 77.50, mean score was 63.9229, and the score of standard deviation was 7.78513. 
d. Students’ Posttest Scores in Experimental Group

    The result analysis of descriptive statistics in experimental group is described in Table 16.

Table 16

Descriptive Statistics of Students’ Posttest Scores

 in Experimental Group

	posttest  score


	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	
	35
	72.50
	90.00
	79.5571
	5.44595


  In descriptive statistics on students’ posttest in experimental group above, it was found that the total number of sample was 34 students. The minimum score was 72.50, the maximum score was 90.00, mean score was 79.5571, and the score of standard deviation was 5.44595. 
2.  Prerequisite Analysis

  In prerequisite analysis, there were two analyses to be done. They were normality test and homogeneity test were analyzed. 
2.1  Normality Test


  In the normality test, the total of sample (N), Kolmogorov-Smirnov, significant and result were analyzed. The scores were got from: (a) students’ pretest scores in control and experimental group, and (b) students’ posttest scores in control and experimental group.
a.    Students’ Pretest Scores in Control and Experiment Group 

     The computations of normality used the computation in SPSS 16. The result of analysis is figured out in Table 17. 

Table 17

Normality Test of Students’ Pretest Scores

In Control and experimental group

	No
	Students’ Pretest
	N
	Kolmogorov Smirnov
	Sig.
	Result

	1
	Control group
	34
	0.951
	0.326
	Normal

	2
	Experiment group
	35
	1.132
	0.154
	Normal 


     From the table analysis, it was found the p-output from students’ pretest in control and experimental groups were 0.326 and 0.154. From the score, it could be stated that the students’ pretest score in control and experimental were considered normal since they were higher than 0.025.
b. Students’ Posttest Scores in Control and Experimental group

     The computations of normality used the computation in SPSS 16. The result of analysis is figured out in Table 18.  

Table 18

Normality Test of Students’ Posttest Scores

Control and experimental Group

	No
	Students’ Posttest
	N
	Kolmogorov Smirnov
	Sig.
	Result

	1
	Control group
	34
	1.040
	0.229
	Normal

	2.
	Experimental group
	35
	0.955
	0.321
	Normal 


  From the table analysis, it was found the p-output from students’ posttest in control and experimental groups were 0.229 and 0.321. From the score, it could be stated that the students’ posttest score in control and experimental were considered normal since they were higher than 0.025.
2.2   Homogeneity Test


In measuring homogeneity test, the students’ pretest and posttest scores in control and experimental group were analyzed by using Levene Statistics analysis.

a. Students’ Pretest Scores in Control and Experimental Groups

 Homogeneity test used to find whether the group was homogenous or not. The computations of homogeneity used computation in SPSS 19. 

Table 19

Homogeneity Test on Students’ Pretest Scores

In Control and Experimental groups

	No
	Students’ Pretest
	N
	Levene Statistics
	Sig.
	Result

	1
	Control group
	34
	2.685
	0.36
	Homogen

	2
	Experimental group
	35
	
	
	


  From the table measuring homogeneity test, it was found the p-output 0.36. From the score, it could be stated that the students’ pretest scores in control and experimental group were considered homogeny since it was higher than 0.05.
b. Students’ Posttest Scores in Control and Experimental Groups

  Homogeneity test used to find whether the group was homogenous or not. The computations of homogeneity used computation in SPSS 19. 

Table 20

Homogeneity Test on Students’ Posttest Scores

In Control and Experimental groups

	No
	Students’ Posttest
	N
	Levene Statistics
	Sig.
	Result

	1
	Control group
	34
	3.469
	0.010
	Homogen

	2
	Experimental group
	35
	
	
	


  From the table measuring homogeneity test, it was found the p-output 0.010. From the score, it could be stated that the students’ posttest scores in control and experimental group were considered homogeny since it was higher than 0.05.
3.  Results analysis in measuring the effects of high 5 strategies and teacher ‘s method on students’ reading comprehension achievement 

  A significant effect is found from testing students’ posttest to posttest scores in control and experimental group using regression linear. A Significant effect is found whenever the p-output was lower than significant t-table at 0.05 level. The result analysis in measuring the effects was figured out in Table 21.

Table 21

Result Analysis of Measuring a Significant effect on Students’ Reading Comprehension Achievement after being taught by High 5 Strategies and teachers method that Usually Used by Teacher of MAN Sakatiga Indralaya

	High 5 strategies and teachers method that usually used by teacher of MAN Sakatiga Indralaya
	Regression analysis
	Ho

	
	DF
	F
	Sig. (2-tailed)
	

	
	67
	18.579
	0.000
	Rejected


   
From the analysis, it was found the p-output 0.000. It can be stated that there was a significant effects on students’ reading comprehension average scores taught using high 5 strategies and teachers method that usually used by teacher of MAN Sakatiga Indralaya since the p-output was lower than 0.05. 
B.  Interpretations

  
 Based on the findings above, some interpretations were made as follows:

 
 First, the writer had already tried out her research instrument. The research instrument of the test were tested to 35 students of the eleventh grade. The writer did try out the validity of each question items. There were 60 questions that given to the students. The result analysis of validity of each question was found that there were 45 question item valid. Therefore, since there were 45 questions item valid, the writer took 40 valid questions item as her research instrument. In this study, pretest was given before giving the treatment. Pretest was tasted to XI IPS 1 and XI IPS 2 as sample in conducting this research, based on the information from their english teacher both of those classes had problem in learning reading. They had low motivation in reading process. In reading class, most of them looked bored. It seems that it was difficulties for them to give their full attention to the teacher they thought that reading was a boring activity. Moreover, in XI IPS 1 showed class situation problem, when the teacher was explaining, there were some students had conversation with other students, and there were some male students who frequently made noise during the class. So from the infromation of teacher and the result of pretest the writer decided to choose XI IPS 1 as an experimental group in this research, while XI IPS 2 as a control group.

              Second, in doing this research there were twelve reading texts with different titles and the treatments have been done in twelve meetings, during the treatment High 5 strategies has been applied by researcher, some problem that happened in the classroom, the first meeting the reseacrcher found that hard for students to identify main idea, to determine meaning of unfamiliar word and to find explicit information. Although the infromation was clearly stated in the text, most of students still had problem in allocating the answer of question. In addition when the learning process ran, there were some male students who made noise. Since they spoke in a loud voice, the other students tended to easily lose their focus, and the room become less conductive for teaching and learning process. In doing this research in experimental group showed that High 5 strategies is a new strategies for students, it can be seen when the researcher try to recall their prior knowledge and ask them to explain their information of text, no one was brave raise hands, consequently the researcher had to appoint four students to present. Regarding the previuos meetings, the fourth and the next meeting, the teaching and learning process ran better. After the researcher told the students that they would discuss a new story, the students looked accustomed to High 5 strategies and make them feel enthusiasm, the class was more active than previous meetings, and they can relate their prediction to the text, it can make them easier to comprehend detailed information from the text.

              Third, based on the result of posttest in control and experimental group it was showed that there was progression from the pretest in control and experimental to the posttest in control and experimental. The students posttest mean score in control and experimental group was higher than the students posttest mean score in control group (see appendix). The mean scores of pretest-posttest in control group was different 12.4 points. The mean scores of pretest-posttest in experimental group was different 15.6 points. So it can be concluded there was a significance effects from students pretest-poettest score in experimental group taught using High 5 strategies than student pretest-posttest score in control group.

              Finally, the null hyphothesis (Ho) was rejected and the alternative hypothesis (Ha) was accepted. It indicates that High 5 strategies has significant effects in teaching expository text to the eleventh grade students of MAN Sakatiga Indralaya. From the result analysis in measuring a significant effects from students posttest to posttest score in experimental and control group, it was found that the value of f-obtained was 18.579. It could be interpreted that there was a significant effects on students posttest score taught by using High 5 strategies. Based on the explanation above, High 5 strategies has been proven to increase the students in reading class. So, the teacher at school can use High 5 strategies in order to improve the students ability in reading process especially in expository text, it is relates to Dymock and Nicholson (2010: 166-172) High 5 strategies is a simple and effective approch formulated to enchance the comprehensive of students and gave the effect to teach expository text at the eleventh grade students of MAN Sakatiga.

CHAPTER V

CONCLUSION AND SUGGESTIONS
            In this last chapther, the writer presents (a) conclusion, and (b) suggestions based on the findings and interpretation in the previous chapther.

A.  Conclusion 

            Based on the finding and interpretation in the previous chapter, it can be concluded as follows:

1. There was significant effects from students posttest scores in experimental group taught using High 5 strategies and control group taught using teacher’s method.

2. The result of teaching expository text ability in experimental group was significantly higher than control group. It can seen from the result of experimental. So it can be concluded the null hypothesis (Ho) was rejected and the alternative hypothesis (Ha) was accepted.

3. High 5 strategies gives positive effect on students’ reading. The reseacher assumed that High 5 strategies has increased the score in students reading ability because it can stimulate, develop, and improve reading comprehension of the students at MAN Sakatiga Indralaya.
B. Suggestions
      
From the conclusions above, the writer would like to offer some suggestion to the following parties: 

   1.   Teachers of English

 The researcher want to suggest the english teacher should be more creative and can give motivation to the students to comprehend text. The used of High 5 strategies is a new solution for the teacher when they want to atract students’ attention. Moreover this strategy can be used in different kinds of the text.
    2.   Students


The writer suggested the students should practice their reading skill, not only in the school or classroom but also outside of the school so they could improve their knowledge in reading comprehension. The researcher also hopes this study can gives a contribution to the students on how to improve their skill in reading comprehension achievement texts and it is also expected to give the actual information about the student’s perception toward High 5 strategies.
    3.   Other Researcher

  This study can give a reference about strategies that can be used in the future by the writer in teaching reading and also to know whether or not High 5 strategies can be used on students reading comprehension achievement.
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