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profession in public secondary schools of Amhara Regional State, Ethiopia. A 

quantitative research approach with a descriptive research design was employed to 

achieve the purpose of the study. The data were collected through a close-ended 

questionnaire from 404 teachers who were selected using the proportional stratified 

random sampling technique and analyzed using descriptive and inferential statistics. The 

results indicate that teachers had a moderately positive attitude towards the teaching 

profession; the three response types of attitude (cognitive, affective, and behavioral) had 

a strong positive correlation among each other; and the demographic variables such of 

gender, age, qualification, and experience had no effect on the attitude of teachers 

towards the teaching profession. The study suggests reconsideration of government 

commitment to fully implement the planned policy initiatives and to prepare new ones in 

collaboration with stakeholders to increase and sustain a positive attitude towards the 

teaching profession among teachers. 

 

Reviewers are expected to return their report within 14 days of agreeing to review, 

however if you need more time please do let us know as we may be able to arrange an 

alternative deadline.  

To ensure we keep delays to a minimum please accept or decline this invitation within the 

next 7 days.  

If a potential conflict of interest exists between yourself and either the authors or the 

subject of the manuscript, please decline to handle the manuscript. If a conflict becomes 

apparent during the review process, please let me know at the earliest possible 

opportunity. For more information about our conflicts of interest policies, please see: 

https://new.hindawi.com/ethics/#conflicts-of-interest.  

  

Kind regards, 

Elina Kuusisto 

Education Research International 

This email was sent to Muhmawangir_uin@radenfatah.ac.id. You have received this email in regards to the account 

creation, submission, or peer review process of a submitted paper, published by Hindawi Limited.  

Hindawi Limited, 3rd Floor, Adam House, 1 Fitzroy Square, London, W1T 5HF, United Kingdom  

Hindawi respects your right to privacy. Please see our privacy policy for information on how we store, process, and 

https://new.hindawi.com/ethics/#conflicts-of-interest
mailto:Muhmawangir_uin@radenfatah.ac.id
https://www.hindawi.com/privacy/


5 

 

safeguard your data.  
   

Attitude of Ethiopian secondary school teachers towards the teaching profession  

 

Kindu Ayechew Ayenalem*
1
, Samuel Getnet Abate

2
, Tilahun Adamu Mengistie

2
, Kindie Abeje 

Lakew
3
, Ashenafi Mihiret Ayana

4
, and Menber Enyew Yohannes

5 

*1
Department of Educational Planning and Management, College of Education, University of 

Gondar, Ethiopia (Corresponding Author) 

Email: kayechew@yahoo.com 

 
2
Department of Adult Education and Community Development, College of Education, 

University of Gondar 

Email: smlgetnet@gmail.com  and tilahunadamu2009@gmail.com respectively 

3
PhD in Leadership, University of Gondar 

Email: kindieab@gmail.com 

 
4
Assistant Professor in Educational Planning and Management, University of Gondar 

Email: ashumih2009@gmail.com 

5
PhD in Educational Planning and Management, University of Gondar 

Email: menberenyew12@gmail.com 

Abstract 

The purpose of this study was to investigate the attitude of teachers towards the teaching 

profession in public secondary schools of Amhara Regional State, Ethiopia. Quantitative 

research approach with descriptive research design was employed to achieve the purpose of the 

study. The data were collected through close-ended questionnaire from 404 teachers who were 

selected using proportional stratified random sampling technique and analyzed using descriptive 

and inferential statistics. The results indicate that teachers had moderately positive attitude 

towards the teaching profession; the three response types of attitude (cognitive, affective, and 

behavioral) had strong positive correlation among each other; and the demographic variables 

such of gender, age, qualification, and experience had no effect on the attitude of teachers 
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towards the teaching profession. The study suggests reconsideration of government commitment 

to fully implement the planned policy initiatives and to prepare new ones in collaboration with 

stakeholders to increase and sustain positive attitude towards the teaching profession among 

teachers. 

Keywords: Attitude of teachers, teaching profession, Ethiopian secondary schools 

1. Introduction 

The attitudes of an individual towards their profession influence their success and satisfaction 

(Aktop & Beyazgül, 2014; Ozan, 2019) and this is true for teachers and the teaching profession. 

The attitude of teachers towards their profession is as important and sensitive issue as the 

knowledge and the skills they have (Demir, 2016; Purevjav, Molnar & Davaadorj, 2017). In this 

respect, researchers have argued that exclusive of knowledge and skills, teachers‟ attitudes to the 

teaching profession are fundamental in their effects on the practice of teachers and the 

performance of students (Cristina-Corina & Valerica, 2012). While talent and knowledge are 

essential, the key that unlocks them both is a positive attitude that teachers have for their 

profession (Roger, 2008). As studies indicate, being knowledgeable for a teacher is not enough, 

they should develop positive attitudes towards teaching profession (Khanduri & Yadav, 2017; 

Yasan-Ak & Yilmaz-Yendi, 2020).  

With increased globalization and modernization, shifts have been realized in attitudes as 

populations become more materialistic leading to loss of cultural values. The same shift is also 

occurring in the teaching community across the world and in Ethiopia (Sawhney, 2015). 

Teachers have reported a sense of loss of status, respect, and compensation (Aweke 2015; 

Egwu, 2015; Gun, 2012). As a result, they may lose a sense of respect and value for their 

profession (Helterbran, 2008). These concerns have motivated studies at global levels to 

examine the attitudes of both pre-service and in-service teachers towards the teaching 

profession. The studies done so far at different times and places have yielded different findings. 

For example, some studies confirm that both pre-service and in-service teachers have a 

favorable attitude towards the teaching profession (Akdemir, 2018; Aktop & Beyazgül, 2014; 

Elaldi & Yerliyurt, 2016; Fadlelmul, 2013; Hussain, Hashmi & Perveen, 2020;  Musa & Bichi, 

Comment [WU4]: It will be great if 
you arrange them alphabetically and 
please include a list of key words 
that capture the main points of your 
paper. The list should at least 
include a term that describes your 
research method. 

Comment [WU5]: Your intro 
needs to convince the readers that 
your local study (Ethiopia) is of 
global importance. You can 
develop this rationale by 
formulating answers to questions 
such as the following: Does your 
study address a gap in the body of 
knowledge on this topic? Is the 
informational need of local 
stakeholders similar to others on 
a more global level? Are you 
addressing a significant problem, 
dilemma, or larger question with 
your study? 
 
 



7 

 

2015; Sahin, 2010; Yildirim, 2012;  Üredi, 2017); while, other studies also indicate both pre-

service and in-service teachers have unfavorable attitudes towards the teaching profession 

(Alkhateeb, 2013; Chakraborty & Mondal, 2014; Egwu, 2015; Maliki, 2013; Peretomode, 

2007).  

In Ethiopia, the current government has greater aspiration to enable teachers to develop and 

maintain the necessary ability, diligence, professional interest, attitudes, and physical and mental 

fitness appropriate for the profession. The government has developed different policy initiatives 

to realize such aspirations in relation to teachers and the teaching profession (Federal 

Democratic Republic of Ethiopia [FDRE], 1994; Ministry of Education [MoE], 2003; 2010; 

2015). However, limited studies have investigated how teachers‟ (in-service teachers) perceive 

the teaching profession in Ethiopia. Some studies indicate that teachers‟ preferences and attitude 

towards the teaching profession in Ethiopia have declined because of different factors over the 

last four decades in the country (Aklilu, 1967; Menna & Tesfaye 1998; Tekelhaimanot, 2000). 

Negash (1990) also found that in Ethiopia, majority of secondary school teachers joined the 

profession unwillingly and without their interests. According to him, placement for university 

training is done by the government without regard for student‟s interest and preferences or 

because of lack of other opportunities. In addition, teacher trainees are also unhappy with the 

low social status and salaries provided for them. MoE (2014) reported that 70% of teachers 

would, if given an equivalent pay, leave the profession. Teachers are also less motivated in the 

teaching profession due to low salary, absence of incentives, lack of recognition, and poor 

school administration (Aweke, 2015). MoE (2008), stressed that the Ethiopian education system 

in general and the teaching profession in particular has not attracted high-caliber entrants who 

wish to remain in teaching profession. Where they have, for example, among teachers enrolled 

in Postgraduate Diploma in Teaching (PGDT), findings indicate that these teachers have 

negative attitude toward the teaching profession (Abie, 2019; Aweke, 2015; Habte, 2019; Kassa, 

2014; Tesfaye & Demewoz, 2004). However, other research by Merdassa (2012) revealed 

moderate positive attitudes among prospective teachers toward the teaching profession. MoE 

(2018) reports that first degree graduates who are unable to get jobs decide to become secondary 

school teachers. Consequently, a widespread lack of interest and motivation prevails among 

those in secondary education. In his study, Kassa (2014) confirms majority of the pre-service 
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teachers believe they joined the teaching profession for reasons other than wanting to be 

teachers.   

The discussions above explains conditions in and out-side of the teaching profession could 

impact the attitudes of in-service secondary school teachers. They include: (a) Ethiopian 

teachers‟ interest and preference in the teaching profession has declined over the last four 

decades (b) teachers perceive that they are bestowed low social status and salaries compared to 

other professionals; (c) pre-service teachers joined the teaching profession not by choice or 

interest but circumstances (government placement, limited opportunities in field of interest, no 

jobs); (d) the teaching profession in Ethiopia is not attractive enough to „attract and retain‟ high 

caliber teachers in the system; (e) majority of the Ethiopian teachers show a tendency of 

searching better job opportunities outside of the teaching profession. These scenarios therefore 

has created a need for research on the attitudes of in-service secondary school teachers towards 

the teaching profession in Ethiopia in general and in Amhara Regional State in particular.  This 

study assessed the attitudes of public secondary school teachers towards the teaching profession, 

to determine the relationships among the three components of teachers‟ attitude towards their 

profession and the effects of demographic variables such as gender, age, qualification and 

teaching experience on their attitude to the teaching profession.  

2. Review of related literature  

This review literature provides a summary of teachers and teaching profession in Ethiopia, 

attitude and teaching profession, attitude components and its formation.  

Education in Ethiopia: teachers and teaching profession   

Ethiopia is the oldest country in Africa with its own traditional education practice for more than 

a millennium and a half. Ethiopians have had practiced either Christian or Islamic education 

since the 4
th

 and 11
th

 centuries respectively (Pankhurst, 1972; Kassaye, 2005). With these 

educational practices, the country has preserved its history, tradition, culture, values, and 

religions for a long period of time. For instance, according to Teshome (1979), the traditional 

education, especially education in the Orthodox Church, enabled the country to develop its own 
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script that made it the only country in Sub-Saharan Africa with an alphabet. The traditional 

education in Ethiopia has also contributed much more for the country‟s distinctive character that 

made it the only African country to have both remained predominantly Christian for over a 

millennium and a half, and to have well-maintained its ancient independence throughout the 

European Scramble for Africa (Pankhurst, 1972).  

Early in the 20
th

 century, Minilik the II introduced modern education in Ethiopia. This form of 

education system is not however, aligned with the traditional education system of the county 

rather, unlike the free physical landscape, the modern education system is colonized and highly 

influenced by the educational system of other countries. To illustrate this, Negash (2006) states 

that the current education system in Ethiopia is very similar to those that prevailed in African 

states that were colonized for longer periods. At the time of its inception to a significant number 

of years, modern education in Ethiopia was taught by foreigners with foreign languages as 

medium of instruction.  Between 1908 and 1935, teachers were first hired from Egypt and 

Middle Eastern countries to teach in modern schools of the country and French served as a 

medium of instruction (Pankhurst, 1972; Teshome, 1979).  With the expansion of 

modern/western education, indigenous education was ignored in Ethiopia and other African 

countries in general. This led to the decimation of identity, indigenous culture, and cultural 

continuity as these were replaced by new Euro-centric identities and cultural practices (Elleni, 

1995 as cited in Wondemetegegn, 2016). According to Woldeyes (2017), since the 

establishment of modern education, a complete Eurocentric education system was implemented 

in the country. After the withdrawal of Italians in 1941 to the end of the Derge Regime (1991), 

the country‟s modern education system was profoundly influenced by Britain, American, 

Socialist Russian, and Eastern Germany. During these periods of time, the influence of France 

(1908-1935), Britain (1942-1954), America (1955-1974), and Eastern Germany and Socialist 

Russia (1975-1991) eroded Ethiopian indigenous systems of education and the cultural, social, 

and economic life style of Ethiopians replaced them with systems of those foreign countries 

(Bishaw & Lasser, 2012). To show the irrelevance of western education system and specifically 

the curriculum, Seyoum (1996:4) quoted a speech of an expatriate educator at that time, “there 

was nothing Ethiopian in the classroom except the children”.  According to him, modem 

education in Ethiopia was alien with little that was Ethiopian in the curriculum. Negash (2006) 
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argues that as 1958, the curriculum in place was incapable of producing Ethiopian citizens with 

the capability to interpret, enrich and adapt the heritage of the country to new needs and 

changing conditions. Wodajo‟s (1959) work shows that the curriculum in Ethiopia focuses on 

academics and is too far removed from the practical needs of the nation considering many of the 

teachers above fourth grade are foreigners and almost all textbooks are from abroad. As a result, 

school children are at times more familiar with the history of Rome and the life of Abraham 

Lincoln than with the Geography of their immediate community or the history of their own 

native country.    

 

In the history of modern education in Ethiopia, the first teachers were expatriates. During the 

Italian occupation (1935-1941), the few existing schools were closed down and the few 

educated Ethiopians were discharged (Seyoum, 1996). For about thirty six years (1908-1944), 

there was no institution in Ethiopia responsible for teacher training and preparation. 

Consequently, Western teachers and principals populated the Ethiopian schools (MoE, 1973 

cited in Panigrahi, 2013). A teacher training system that was initiated in the late 1940s was 

managed by foreigners and Ethiopia had not had adequate native teachers for more than half of a 

century of its modern education journey.  Up to 1970 (sixty two years after the start of modern 

education), more than half of the secondary school teachers were English–speaking foreigners 

whose commitment to long term national interests was indeed marginal (Negash, 1996). At the 

height of the US-Ethiopian cultural relations, there were over 400 Peace Corps teachers from the 

United States in Ethiopia. Even though, the imperial government had established teacher 

training institutions, to resolve the shortage of teachers nationally, the colleges were modelled 

and manned by foreign directors, advisors and teachers who had little information about the 

Ethiopian culture. The teaching staff were predominantly foreigners, the curriculum and text 

books were from other countries, and the medium of instruction was either English or French 

(Woldeyes, 2017).  

In spite of the establishment of teacher training colleges from the 1950s to produce local 

teachers, the country has not been able to reduce the shortage of teachers. For example, during 

the Derge regime (1974-1991), the teacher educators were increasingly Ethiopians rather than 

foreigners but too few to needs of the country. The acute shortage of teachers forced the Derge 
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regime to hire a huge number of (5500) untrained teachers (Seyoum, 1996; Panigrahi, 2013). 

The situation has been repeated by subsequent government in the last two decades. Regardless 

of the quality, there persists a glaring gap in quantity of teachers at all school levels (Olkaba, 

Hunde, Mamo, Duresa & Keno, 2019). Despite historical circumstances that gave power to 

foreign entities in education, successive governments have formulated policy frameworks and 

initiatives to prepare professional teachers with the necessary skills and dispositions including 

attitudes appropriate for Ethiopia. Currently, teacher training modalities including the 

curriculum contents are not different from those in countries like Malaysia, India, Canada, 

China, South Korea, Taiwan, Hong-Kong and Japan (UNESCO, 1990; Schwille, Tatto, Rowley, 

Peck & Senk, 2013). 

Based on literature, the following observations are made in relation to the Ethiopian‟s modern 

education in general and the teacher training institutions, teachers and teaching profession in 

particular: (1) With foreigners domination the teaching force at the inception of modern 

education in Ethiopian, traditional and cultural values have dissipated over the last 70 years; (2) 

The teaching profession has been marginalized with entrance of large population of untrained 

teachers into the system up to the late 20
th

 century. These developments are likely to impact 

teacher attitudes towards the profession.        

Investigating the Ethiopian teachers‟ attitude towards the teaching profession is contextualized 

in two broader issues that likely shape attitudes in the profession. In one way, teachers‟ attitude 

towards their profession are shaped and varied by the different learning environments, the 

curriculum, instructional materials and strategies adopted in initial teacher training programs 

(Bhargava & Pathy, 2014). On the other way, studies also reveal that teachers attitude are 

shaped by the values, culture, religious and educational backgrounds of their parents, the 

surrounding community and the society at large (Aweke, 2015; Merdassa. 2012).  

Attitude and teaching profession 

In most cases, attitude is defined as a psychological tendency expressed by evaluating a 

particular entity (commonly called attitude object) with some degree of favor or disfavor (Eagly 

& Chaiken 1993, P.1). It is a mindset that affects how a person thinks and acts and mostly it can 
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influence a person‟s performance, positively or negatively (Omolara & Adebukola, 2015). Many 

definitions of attitude agree that an attitude is a state of the mind, a set of views, or thoughts, 

regarding some topic (called the attitude object), which have an evaluative feature (positive, 

negative or neutral quality). A central point in the definition of attitude is that there is always a 

„tendency of evaluation‟ on a particular issue denoted as attitude object. The evaluation of an 

attitude object might result in either favorable or unfavorable response expressed in cognitive, 

affective and/or behavioral responses (Eagly & Chaiken, 1993; 2007).  

Teaching is a profession which lays the foundation for preparing individuals for all other 

professions (Khanduri &Yadav, 2017). Although it is one of the oldest professions, the 

requirement for entrance into the teaching profession have not always been as high as those for 

some other professions like law and medicine (Maliki, 2013). Against characteristics of other 

professions, scholars view teaching profession differently, some as a semi-profession while 

others consider it as full profession. For instance, according to Mehta and Steven (2014), 

professions have traditionally been defined as fields that possess the following traits:  (a) a well-

developed knowledge base that practitioners are required to possess; (b) control by the 

profession of licensing providers of training and certifying practitioners to ensure that entering 

members meet its standard of quality; (c) common norms and standards of practice which ensure 

that practitioners continue to meet the standards of the field; and (d) a moral code that expresses 

the field‟s commitment to the common good. According to the scholars, teaching, like other 

feminized fields, such as nursing and social work, is an aspiring or „semi‟ profession. Richard 

and David (2008) also critically examined the teaching profession with a series of indicators of 

the traditional characteristics of the professional model which includes: 1) credential and 

licensing requirements for entry; 2) induction and mentoring programs for entrants; 3) 

professional development support, opportunities and participation; 4) specialization; 5) authority 

over decision-making; 6) compensation levels; 7) prestige and occupational social standing; and 

finally they conclude that teaching continues to be treated as, at best, a „semi-profession‟ due to 

the fact that some of the indicators are not fulfilled as expected.  Mehta and Steven (2014) 

further maintain that although teaching has some of the accoutrements of professionalization, it 

cannot be considered as a fully professionalized field since the training is relatively short, and 

there are alternative certification programs, which put people into schools with almost no 
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training. There are also emergency credentials which allow teachers to teach before receiving 

full teaching license, teacher licensing exams are easier, unlike counterparts like law, medicine, 

and engineering.  

In Ethiopia, teaching is considered a profession by the government, the teachers themselves and 

scholars in education and supported by research (Mehta and Steven, 2014). Even though the 

government policy requires that teachers be certified before they are assigned to teach at any 

level of education (FDRE, 1994), the policy has not been realized for a variety of reasons. For 

instance, a study conducted to develop the new education roadmap confirm that: (a) there is no 

uniform admission standard for teacher candidates by teacher training institutions; (b) teacher 

selection and recruitment guidelines are violated partly due to lack of potential candidates in 

some subjects like information technology, business education, and economics; (c) the pool of 

teacher education candidates at primary level is majorly low achievers; (d) those first degree 

graduates (without taking teaching courses) who are unable to get jobs decide to become 

secondary school teachers as a temporary solution; (e) at the secondary level, graduates do not 

develop a sense of professionalism (MoE, 2018). In relation to teacher licensing and re-

licensing, of 333,341 teachers and school principals who have taken licensing exam since 2013 

to 2018, only 76,837 teachers and school directors have qualified to receive a certificate. 

However, prospective teachers are hired irrespective of their results in the exit exam (sometimes 

called 'licensing exam'). Thus, the teaching profession in Ethiopia falls in the category of semi-

profession, considering the characteristics of a profession in general (Mehta & Steven, 2014; 

Richard & David, 2008).   

Part of professionalism is a set of attitudes and behaviors appropriate for that particular 

profession, and therefor attitude is the manifestation of professionalism (Ahmad et al., 2013, p. 

26). Attitude towards teaching as a concept is concerned with teacher‟s way of thinking, acting 

and behaving towards the profession (Khanduri &Yadav, 2017; Shah, & Thoker, 2013). 

Attitudes of teachers towards the profession include likes or dislikes, feelings, emotions, 

commitments, or behaviors relative to the profession (Ahmad et al., 2013). These attitude 

manifest as beliefs in their profession, commitment to it, awareness of their professions‟ 
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necessity and important for the society and constantly developing themselves to abide by the 

codes of their profession (Akdemir, 2018). 

3. Conceptual framework  

A person may not express an attitude, until he or she responds evaluativelly to an entity 

(stimulus or attitude object). The evaluation of an attitude object might result in either favorable 

or unfavorable response expressed in cognitive, affective and/or behavioral manner (Eagly & 

Chaiken, 1993; 2007). Soibamcha and Pandey (2016) also argue that in most cases, the three 

components of attitude appear concomitantly to shape our reactions to situations, objects, things, 

ideas or persons.  Of course, there are different perspectives among scholars on the three 

components of attitude. Some look at them as part and parcel of attitude (Kreinter & Kinicki, 

2007; Zanna & Rempel, 1988) while others see them as ways in which attitude is expressed by 

(Eagly & Chaiken, 1993; 2007). The conceptual framework for this study (see figure 1 below) is 

thus prepared by considering the three „A-B-C‟ components/tripartite models (Affective-

Behavioral-Cognitive components) as responses.  These three classes of responses are central to 

the attitude concepts, since an attitude is based on responses.  

In the teaching profession, teachers‟ attitudes are likely shaped by factors such as prestige, 

working conditions, students, salaries and incentives, colleagues, other professions, the 

community, and the government. Based on those factors and taking teaching profession „as an 

attitude object‟, teachers might develop favorable or unfavorable attitudes expressed affectively, 

cognitively and/or behaviorally. The affective type of response by teachers consists of their 

emotions, feelings, or moods that they have towards the teaching profession depending on the 

experience they are confronted with it. On a measurement level, the responses of teachers to 

their profession can range from extremely positive (e.g. emotion of enthusiasm, hope, optimism, 

love, pride or joy) to extremely negative (e.g. anger, fear, pessimism, dislike or depression) 

(Eagly & Chaiken 1993). Cognitive responses on the other hand refers the thoughts, beliefs, 

perceptions or ideas that teachers have developed toward their teaching profession. Like, the 

affective responses, the cognitive responses might be located on an evaluative continuum from 

extremely positive to extremely negative (Eagly & Chaiken 1993). The behavioral type of 
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response may also reflect the teachers‟ intentions/tendencies and/or their actions in relation to 

their teaching profession (Eagly & Chaiken, 1993; 2007). Considering their concomitant 

appearance (Soibamcha & Pandey, 2016), one can also expect that there might be correlation/ 

mutual relationship among the three classes of attitude responses.  Besides, studies indicate that 

disparities are observed among teachers in their attitudes towards the teaching profession with 

respect to certain demographic characteristics such as gender, age, qualification and teaching 

experience. Therefore, the very interest of the researchers in this study, is to investigate the 

attitude of Ethiopian teachers based on the three components of attitude, to determine the 

correlation between each of the three dimensions and to observe the effect of 

demographic/independent variables / on the attitude of teachers towards the teaching profession.  

 

 

 

 

 

 

Fig. 1: Conceptual Framework (Researchers, 2021) 

 

4. Methods and materials 

4.1. Research design  

Quantitative research approach with descriptive research design was used because it allows for 

description of the existing facts, behaviors and situations of a given phenomenon and practice of 

events (Gray, 2004; Kothari, 2004). 
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Independent 
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Experience 
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4.2. Population, sample and sampling technique  

The target population of this study were public secondary school teachers found in four 

randomly selected zones Amhara Regional State of Ethiopia, namely: Central, North, West, and 

South Gondar zones. Among 127 secondary schools and 9005 teachers (Male =6085, Female 

=2920) in the selected zones, 22 secondary schools and 421 teachers were selected for the study 

using proportional random and stratified sampling techniques respectively. Teachers were 

selected using sample size determination formula (Yamane, 1967). 𝑛 = 𝑁/1+𝑁 (𝑒) 
2
 

=9005/1+9005(0.05)
2
 = 382.98   383; where n= sample size, N= Population, e = sample error 

by taking 95% confidence interval level. 10 % was added to accommodate non-response and 

non-sense filled data (if any). Thus, 421 (324 male and 97 female) teachers were participated in 

the study.  

4.3. Data collection tool 

A questionnaire was used to collect quantitative data from the sample (Moorman & Podsakoff, 

1992; Tharenou, Donohue& Coper, 2007). The questionnaire comprised 30 close-ended items 

used to measure teachers attitudes towards the teaching profession in the three classes of attitude 

responses (for cognitive =12 items, affective =10 items and behavioral =8 items). Majority of 

the items were adapted from the work of Alkhateeb (2013) with the internal consistency .94. 

However, for the purpose of clarity and to avoid communication barriers, the items were 

translated to the participants‟ into the native language, Amharic and reviewed by senior 

professionals for face and content validity check. They were also piloted on 40 teachers to check 

the internal consistency of items. Cronbach‟s Alpha (α) analysis was conducted and the 

reliability coefficient was found to be α = .89.  Even if, is a bit less than from Alkhateeb‟s 

(2013) test α = .94, it is still good as suggested by (Cohen, Manion, & Morrison, 2007). Thus, 

the questionnaires were distributed for 421 research participants and 404 (95.9%) them were 

completed and used for analysis.  

4.4. Data Analysis Techniques  
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The data were analyzed quantitatively using both descriptive and inferential statistics through 

IBM SPSS version 20. Mean and standard deviations were used to measure attitude of teachers 

towards the teaching profession while, independent sample t-test and one ANOVA were used to 

determine whether significance difference is observed among teachers towards the teaching 

profession based on their gender, age, qualification and teaching experience. Pearson correlation 

was also employed to examine the relationship among the three response types of attitude. 

The questionnaire items were formatted with a five point Likert scales: 1= Strongly Disagree, 2= 

Disagree 3= Undecided, 4= Agree, and 5= Strongly Agree). In this study, the expected average 

mean is 3.00 which denoted neutral attitude. Thus, the mean scores in the data analysis were 

interpreted comparing the actual/observed mean with the expected mean. That is, if the 

calculated/observed mean is below the expected mean (3.00), it was interpreted as 

„disagreement‟ (which represent unfavorable attitude) and if the observed mean is found above 

the expected mean (3.00) it was interpreted as „agreement‟ (understood as favorable attitude).  

4.5.Ethical Consideration  

The participants were informed about the purpose of the study and participated based on their 

agreement and free will during data collection. They were also informed that the information we 

get from them would be used only for the research purpose.  

5. Results  

Your results  

As the data in Table 1 indicates, the average mean scores for each of the three attitudinal 

responses (cognitive, affective and Behavioral) were above the expected mean score (M= 3.00).  

The overall mean score (M=3.55, SD= 1.30) indicate that teachers had moderately positive 

attitude towards the teaching profession.  

 Table 1: Attitude of Teachers towards Teaching Profession 

Category of attitude components  no. of 

items 

Response (N=404) 

Mean SD 
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The cognitive component of attitude  12 3.60 1.228 

The Affective component of attitude  10 3.49 1.372 

The behavior component of attitude  8 3.54 1.337 

Grand mean  and SD  30 3.55 1.30 

 

Table 2, indicates that the three components of attitude have correlations among each other. The 

correlation between affective and, cognitive and behavioral components were r= .666 and .668 

at α=0.01 significant level, respectively.  Similarly, the correlation between cognitive and 

behavioral components of attitude towards teaching profession was r= .801, at α=0.01 

significant level.     

Table 2: Correlations of the three components of attitude response 

components of attitude  Affective 

component 

Cognitive 

component 

Behavioral 

component 

Affective 

component 

Pearson Correlation 1 .666
**

 .668
**

 

Sig. (2-tailed)  .000 .000 

N 404 404 404 

Cognitive 

component 

Pearson Correlation .666
**

 1 .801
**

 

Sig. (2-tailed) .000  .000 

N 404 404 404 

Behavioral 

component 

Pearson Correlation .668
**

 .801
**

 1 

Sig. (2-tailed) .000 .000  

N 404 404 404 

**. Correlation is significant at the 0.01 level (2-tailed). 

As shown in Table 3, the independent samples t-test results indicates that there is no significant 

difference on the attitudes of teachers towards the teaching profession with respect to gender 

(p=.091, a =0.05) and educational level (p=.137, a = 0.05). 

 

Table 3: Attitude of teachers towards teaching profession with respect to sex and qualification 

Demographic variables Category N M SD t df p-value 

Sex of Respondents 
Male 314 3.5207 .70581 -1.692 402 .091 

Female 90 3.6619 .66901    

Educational level 
First Degree 315 3.5247 .69944 -1.488 402 .137 

Second Degree 89 3.6494 .69464    
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The one way ANOVA result as depicted in Table 4, also indicated that there is no significant 

difference on the attitudes of teachers with respect to age (p=.666, a=.05) and teaching 

experience (p=.632, a=.05). 

Table 4: Attitude of teachers towards teaching profession with respect to age and experiences 

Demographic variables  Category  N M SD F df p-value 

Age of participants  21-30 years old 143 3.5128 .71984 .406 2 .666 

 31-40 years old 209 3.5663 .68701  401  

 41 years old and above 52 3.6032 .70021  403  

Teaching Experience  1-5 years 47 3.5468 .84261 .644 4 .632 

 6-10 years 124 3.5449 .69937  399  

 11-15 years 147 3.5070 .67551  403  

 16-20 years 56 3.6030 .63419    

 21   years and above 30 3.7167 .70285    

6. Discussion  

The present study indicates that secondary school teachers had moderately positive attitude 

towards the teaching profession. Previous studies reflect similar findings. Daniel et al. (2014) 

reported that teachers‟ attitude towards the teaching profession was generally positive. However, 

across components, their study found a positive attitude only in cognitive and affective 

components where they indicate that teachers had negative attitude to teaching profession 

behaviorally. But, the current study reveals that teachers had positive attitude towards the 

teaching profession not only affectively and cognitively but also behaviorally. Although he did 

not treat these three components separately, Sivakumar (2018) also found that teachers had 

favorable attitude towards the teaching profession. Similarly, Ahmed et al. (2013) indicated that 

majority of the teachers had positive attitude to the teaching profession. Likewise, different 

studies revealed that both prospective and in-service teachers have positive attitude towards 

teaching profession (Bademcioglu, Karatas & Alci, 2014; Baglari, 2016; Charalambos, 2017; 

Elaldi & Yerliyurt, 2016; Mehmood et al., 2013; Muhammet & Sarigöz, 2018; Trivedi, 2012; 

Yildiz, Şahin & Çelik, 2020). Contrary to these previous studies and the current study, other 

studies indicate that teachers had negative attitude towards the teaching profession (Alkhateeb, 

2013;  Chakraborty & Mondal, 2014; Peretomode, 2007).   
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The present study also reveals that there is no significant difference in the attitudes of teachers 

with respect to gender, age, teaching experience and educational level (see Table 3 and Table 4). 

Previous studies had similar findings (Bhargava & Pathy, 2014; Farrukh & Shakoor, 2018; 

Kartal, Parvez & Shakir, 2013; Sharma & Srivastava, 2015; Tok, 2012). Some studies indicate 

that gender was significant factor in determining attitude of teachers for their profession. For 

example, studies found that female teachers had more favorable attitude towards the teaching 

profession than males (Erdamar, Aytaç, Türk & Arseven, 2016; Güneyli & Aslan, 2009; Kögce, 

Aydin & Yildiz, 2010; Sener, 2015; Yasan-Ak & Yilmaz-Yendi, 2020). Whereas, others for 

example, Shah and Thoker (2013) concluded that male teachers had better favorable attitude 

towards the teaching profession than females. With respect to the level of qualifications, 

inconsistencies with the present study are noted. Chakraborty and Mondal (2014) and Dhammi 

(2009) conclude that there was statistically significant difference in attitude towards the teaching 

profession based on academic qualifications by which post graduate teachers showing higher 

positive attitude than graduate teachers. With respect to age, consistent with the result of this 

study, previous researchers reported that the age of the teachers is not a significant factor to 

determine teachers‟ attitude towards the teaching profession (Charalambos, 2017; Soibamcha & 

Pandey, 2016). However, Divya (2014) found that the age of teachers influenced their attitudes 

towards the teaching profession with teachers whose age above 30 years showing higher levels 

of positive attitude towards teaching profession than those below 30 years. Regarding to 

teaching experience, the result of this study is consistent with other previous studies which 

reveal that teaching experience had no significant effect on attitude of teachers towards the 

teaching profession (Charalambos, 2017; Sarkar & Behera, 2016; Soibamcha & Pandey, 2016). 

On the contrary, some studies indicate that experienced teachers have more positive attitude 

towards the teaching profession than less experienced one (Dhammi, 2009; Al-Harthy, 

Jamaluddin & Abedalaziz, 2013). 

Globally, there might be a number of motivating factors for individuals to choose, love and stay 

in the teaching profession. Studies confirm that different driving factors influence teachers to 

join, continue and prefer teaching profession. For instance, Charalambos (2017) listed out them 

as: the lifetime dream, easy to get employment, joined teaching on a temporary basis, parental, 

and government policy influences individuals to prefer teaching profession than others. Keçici 
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(2019) on her part reveals that professional and financial security, reconciling family and career, 

especially among the females, the motive to work with children and young people, and the 

influence of role model teachers aspire people to join teaching profession. Individuals may also 

chose teaching profession as a response to a failure to follow a desired career choice; use it as a 

springboard to a career elsewhere; a means to upgrade qualification; and selecting teaching as a 

vocation (Mtika & Gates, 2011) and to have a personally satisfying job; to make contribution to 

society, and to work in notable, moral and ethical profession (Su, 1997). 

In Ethiopia, the moderate positive attitude of secondary school teachers might be associated 

with the government planned initiatives on teachers and the teaching profession in the past five 

to ten years and the issue of macro economy, particularly the case of employment. In the first 

place, the Ethiopian government has planned different initiatives to inspire teachers and to 

rebuild the status of the teaching profession as well as made some practical efforts that pave 

ways to ensure the aspiration of the policy initiatives (MoE, 2010; 2015). With regard to the 

policy initiatives, the government aspires to take various steps to incentivize and motivate 

teachers especially in adjusting the career structure to: (a) improve the living conditions of 

teachers through increasing the salary and other related incentives; (b) ensure that teachers are 

the most esteemed and an increasingly respected figures in the school as well as in the 

community; (c) attract able and strong students to the teaching profession; (d) differentiate the 

highly ethical, capable, and hard-working teachers from those who are unethical, incompetent, 

and bad role models for students in order to  encourage the deserving ones and weed out inept 

teachers; (e) enhance teachers‟ accountability and responsibility for quality oriented teaching 

and learning process; (f) „transform teaching into a profession of choice‟ with the ambition to re-

establish the prestige of the teaching profession that can attract the most able and ensure that all 

teachers are valued and value their profession (FDRE, 1994; MoE, 2002; 2010 & 2015). In 

terms of practical interventions, as an additional incentive, the salary scale of teachers has been 

made one scale higher than that of other civil servants; and hardship allowances are also paid.  

From the daily observations, the level of employability (except in teaching sector) has declined 

in the country in the past five to ten years for all graduates. The teaching profession both in the 

government and private sector is relatively taking individuals as teacher professionals and this 
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might be the other reason that Ethiopian secondary school teachers show moderately positive 

attitude for their profession.   

Overall, the present study gives important lessons and directions for the government policy 

initiatives and implementation. First, one can learn that if governments develop a policy aimed 

to address the basic needs and interests of teachers and the teaching profession, teachers will 

become more motivated and show positive attitude for their profession.  However, it has to be 

noted that promising policy initiatives by themselves could not be taken for granted as they 

could be rhetorical unless otherwise they are brought into practice (Morris & Scott, 2003). 

Second, one can also understand that practical interventions (even in piecemeal approach) can 

bring a positive changes on teachers and their views to the teaching profession. However, care 

has to be taken on that piecemeal intervention may not bring significant and sustainable positive 

outcomes. Third, teachers may look teaching profession positively due to lack of job 

opportunities in other sectors. But, if that is the case, the teachers‟ positive attitude for the 

teaching profession might be for the time being as things to be alright in other fields. Thus, in 

order to increase and sustain the positive attitude of teachers towards the teaching profession, 

the Ethiopian government has to do   more efforts targeting teachers and the teaching profession 

in a way that: (a) planned policy initiatives has to be implemented cooperatively and in 

coordination with stakeholders at all educational levels; (b)  additional policy initiatives 

focusing on improving the living and working conditions of teachers,  teacher recruitment, 

selection, training and placement should also be prepared explicitly both at national and regional 

levels; (c) different mechanisms (e.g. continuous awareness creation, media campaign) has to be 

designed and implemented to increase the social status and prestige of teachers and the teaching 

profession; (d) well thought incentive and compensation systems including but not limited to par 

time fee, house, transport and hardship allowances should be established and implemented 

uniformly for teachers in similar conditions; (e) system in which people has to select teaching 

profession like medicine, law, engineering should be created in the long run by improving the 

status of the teaching profession at most. For this to happen, strict teacher recruitment and 

selection procedures, strong and comprehensive teacher training systems, and contextualized 

licensing and relicensing exams should be also introduced. If all these things are in place and 

practiced accordingly, the system can not only maintain the positive attitude of teachers towards 
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their profession but also can ensure sustained student achievement, quality education and 

national progress. This is because research has proved that a positive attitude of teachers 

towards the teaching profession is helpful to teachers in not only maintaining cordial 

relationships characterized by mutual affection and sympathetic understanding but also in 

improving their day-to-day performance, professional advancement and thereby the 

achievements of students (Ahmed et al., 2014; Gun, 2012;  Khan et al., 2013; Kumar, 2016).  

6. Conclusion and Recommendations 

The results indicate that secondary school teachers had moderately a favorable attitude towards 

the teaching profession. This might be due to the aspiring government policy initiatives and 

some practical interventions made recently for the teachers and teaching profession along with 

the nature of teaching profession in paving ways for individual‟s employment opportunity.  The 

study also proves that demographic variables such as gender, age, qualification, and teaching 

experience had no effect on the attitude of teachers towards the teaching profession. Therefore, 

the study has an implication for the Ethiopian government to fully implement the pre-planned 

policy initiatives and to prepare the new ones that give guidance for the improvement of the 

living and working conditions of teachers, teacher recruitment, selection, training, and 

placement procedures, incentive and compensation mechanisms and contextualized licensing 

and relicensing systems. This calls a more coordinated and  continuous efforts targeting teachers 

and the teaching profession at all levels to increase and sustain the positive attitude teachers 

have towards the teaching profession as favorable attitude of teachers‟ to their profession has a 

positive impact on students‟ achievement, quality education attainment and  national progress.  

The results also draw attention to an important direction for future research, to examine whether 

the teachers have positive attitude towards teaching profession elsewhere.  However, the study 

has limitations in a sense that it is quantitative study which involves only teachers. Thus, the 

researchers believe that the attitude of teachers‟ towards the teaching profession should be 

further investigated qualitatively. In addition, we recommend that the attitude of teachers‟ 

towards the teaching profession should better  assessed as perceived by their students, 

principals, education experts and the wider community both qualitatively and quantitatively to 

have full picture about the attitude of teachers to their profession.  
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