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Introduction

COVID-19 has had a significant impact on education, including the education system
in Indonesia. As a result, traditional learning and routine pressure on teacher-student
interactions inside and outside the classroom are shifted to distance learning (Abidah et
al., 2020). At the same time, inequality of facilities, infrastructure, and the use of technology
occurs in most regions in Indonesia. Besides, the readiness of teachers and parents to
support the i.mpa'lentation of learning is still very poor (Batubara, 2021). One of the
problems faced by teachers during the COVID-19 pandemic was the problem of
assessment, especially in the psychomotor domain assessment process.

Under normal conditions (not during the COVID-19 pandemic), the psychomotor
domain assessment in Islamic Religious Education (commonly known as PAI) usually
consists of; (a) performance appraisal, (b) practice assessment, (c) project assessment, and
(d) portfolio assessment. The instruments used include; (a) checklist, (b) rating scale, and
(cm:ring rubric (Ulum & Syafi'i, 2022). One form of psychomotor aspect assessment that
is carried out directly, (face to face) in PAI lessons, is the practice of prayer, the practice of
ablution, reading the Quran etc. Direct assessment allows the teacher to know clearly and
in detail the abilities of each student. In addition, teachers can also provide suggestions for
improvement directly (Anam & Munawir, 2021).

During the COVID-19 pandemic, PAI learning and assessment underwent changes.
PAl learning that has been taking place offline has suddenly changed to online mode. This
condition changes the pattern of psychomotor assessment altogether. Previous research
related to psychomotor assessment in PAI learning was dominated by three main issues,
namely performance assignment delivery techniques such as the use of the YouTube
application (Rezeki, 2020) & WhatsApp (Lubis et al,, 2020); (Ulfah & Sa’divah, 2023); (Sejati
ct al., 2021), selection of types of assessment such as portfolios (Afif & Maemoenah, 2022)
and learning outcomes in psychomotor aspects (Sejati et al., 2021). These studies did not
explain in detail and comprehensively when the techniques and methods were chosen and
why the results were the way they were. Therefore, this research seeks to complement and
clarify the process and implementation of psychomotor assessment in PAI lessons in
Indonesia based on the timeline of the COVID-19 incident and government policies in
responding to it.

Literature Review

Studies on the impact of the COVID-19 pandemic on teaching and learning around the
world concluded that although various studies have been conducted, in the case of
developing countries, appropriate pedagogies and platforms for different levels of upper
secomay, secondary, and primary education need further study (Pokhrel & Chhetri,
2021). The COVID-19 pandemic impacted face-to-face education systems in developing
countries. Therefore, developing countries must improve their online teaching and
learning infrastructure (Tadesse & Muluye, 2020). This is an important period for
policymakers to see the world from a new perspective. Emphasis should be placed on
teaching methodology and technology, learning modes, and changing the structure of the
curriculum (Chandasiri, 2020).
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There are two main challenges in carrying out learning during a pandemic, namely
infrastructure and technical knowledge & skills of teachers. Both are two main inseparable
components of online learning, and without them, online learning is difficult to do (Khlaif
et al, 2021). These two factors must receive serious attention from education management
in every institution. Highly educated countries have used more advanced techniques
earlier. They may face less difficulty in delivering online learning during the COVID-19
pandemic compared to developing countries which have to face a lack of resources,
infrastructure, training, and acceptance (Khan & Jawaid, 2020).

Islamic religious learning (PAI) is one of the fields of study that has been greatly
affected by the COVID-19 pandemic. In addition to the content aspect, this field of study
emphasizes the achievement of students' skills in carrying out worship as well as instilling
values through habituation through practice (psychomotor aspects). Psychomotor is
assessed as a continuation of the learning process that acquires cognitive and affective by
producing expressions in the form of behavior or actions according to the meaning
contained in the cognitive domain and affective domain (Sudijono, 2016).

Psychomotor assessment is essential for educators to measure the achievement of
aspects of students' imitation, manipulation, precision, articulation, and naturalization
(Oktavia et al, 2019). The psychomotor domain is seen when children can show
behavior or actions according to students' cognitive and affective aspects (FHarahap,
2020; Mahvyar & Dani, 2021). There are four stages of achieving the psychomotor
domain, namely action (basic movements), coordination (movement synchronization),
formation (body movements), and production (verbal and non-verbal movements)
(Ramalingam, Kasilingam, & Chinnavan, 2014). In other sources, the psychomotor
domain is applied in improving skills in seven aspects, namely (1) perception; (2)
readiness; (3) guided movement; (4) accustomed movement; (5) complex movements;
(6) adjustments; and (7) aspects of student creativity (Bali & Musrifah, 2020). These
psychomotor domain indicators exist in PAI learning, whose achievement must be
measured by the teacher. Problems in the psychomotor domain were found during
practice. The practice requires student cooperation at the implementation level, while
the online mode does not allow student interaction. Ideally, the motor aspects that
must be achieved include imitation, manipulation, precision, articulation, and
naturalization. However, online learning only reaches the level of the imitation aspect
(Bali & Musrifah, 2020).

Many problems are related to implementing learning in the psychomotor aspect
during the co-19 pandemic. Previous research was divided into two opposing poles.
On one hand, the study states that the implementation of online training using online
training is proven to increase the knowledge and skills of participants (Almutairi,
2022). On the other hand, online learning carried out during the pandemic was quite
effective in improving students' cognitive learning outcomes but not practical enough
for affective and psychomotor aspects (Allawiyah, Karmawan, & Haromaini, 2021).
This research wants to reveal more broadly and ca'lplement findings related to
implementing PAI learning and its assessment model during the COVID-19 pandemic
in Indonesia.
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Methodology
s Research Design

This study used a qualitative research design. This study attempted to describe the problems
inthe field in depth by interpreting the phenomena that occur in research subjects using several
existing methods (Moleong, 2007). The method used was an exploratory case study which
aimed to uncover interesting phenomena for researchers (Yin, 2018; Zainal, 2007).

s Sampling

The research was conducted at SD Negeri 85 Palembang, MI Al-Mubhajirin Palembang,
SD IT Al-Furqon Palembang, and SMP IT Al-Furqon Palembang. Interview informants
totaled ten educators, including six teachers at the elementary school level and four at the
secondary level.

e [nstruments and Procedures

Data collection was done using document studies, interviews, and observation.
Document studies were used to analyze government policies in the form of learning
implementation circulars. Document studies were also used to analyze student
performance test results. Interviews were used to explore teacher response data regarding
learning policies during the COVID-19 pandemic and their implementation in PAI
learning. Observations were made to directly see the teaching and learning process in the
transition period (offline mode).

s Data Analysig

The collected data were analyzed using qualitative analysis. All data collected were
analyzed to provide clear, systematic, objective, and critical explanations related to the
descriptions of the evaluation processes and learning outcomes in the psychomotor
domain in learning Islamic Religious Education during the COVID-19 period in Indonesia.

Results
o PAI learning process in theasyfhomufor domain during the COVID-19 period

The implementation of PAl Iearning in the psychomotor domain during the COVID-19
Pandemic in this research was mapped into three phases. The first phase was marked by
the emergence of the COVID-19 virus in Indonesia. The second phase was marked by the
peak of COVID-19 cases in Indonesia while the third phase was marked by the beginning
of the CQIEJID-19 virus outbreak decline. The author described the Indonesian government
policies (the ministry of education) in responding to the COVID-19 case in the world of
education, the response of schools in implementing the policies, and the forms and patterns
of PAI learning in schools, especially in the psychomotor domain.

. The Initial Phase

The first two confirmed cases of COVID-19 in Indonesia were on March 2, 2020. These
initial findings were responded to in different ways. Some people thought it was normal,
but others were worried, including those in the world of education. The Ministry of
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gducaticn and Culture, through Circular No. 2 of 2020 and Circular Letter No. 3 of 2020
dated March 9, 2020, issued a policy regarding the prevention and handling of Corona
Virus Disease (@PVID-19) within the Ministry of Education and Cultufgfunits which
contained steps to prevent and handle the spread of COVID-19. After that, the Ministry of
Education and Culture again issued a policy through Circular Letter No. 4 of 2020
concerning the implementation of education policies during the emergency spread of
COVID-19. One of its policies was the implementation of remote learning conducted by
teachers and students from their homes.

Four provisions serve as a reference to conduct the teaching and learning fbcesses
from home. They are regulated in SE (Circulated Letters) No. 4 of 2020, namely (1) Learning
from home through online/distance learning is implemented to provide a meaningful
learning experience for students without burdening them with the demands of completing
all curriculum achievements for the sake of grade promotion and graduation; (2) Learning
from home can be focused on education of life skills, including learning materials
regarding the COVID-19 pandemic; (3) The learning activities and tasks during remote
learning can vary among students based on their respective interests and conditions,
including considering the gap in access or study facilities at home; (4) Teachers should give
useful feedback to students’ evidence or products during remote learning activities in the
form of qualitative instead of quantitative scores.

Responding to SE No. 4 2020, all educational units in South Sumatra (one of the
provinces in Indonesia) both at the elelﬂntary and secondary levels carried out the process
of remote learning. In this phase, the government issued a policy concerning the
implementation of an emergency curriculum. Learning activities should only be focused
on mastering essential concepts and increasing COVID-19 literacy. The implementation of
this curriculum was very helpful for schools, especially for teachers who wanted to carry
out assessments after the teaching and learning activities. This was confirmed by the results
of interviews with teacher representatives at the elementary and secondary levels
(informant 1 and informant 2).

“The implementation of this emergency curriculum helped the school, especially the teachers like
usin carrying out teaching and learing activities. Besides, it also helped us administer assessments
more easily as well." (Informant 1)

“The most important thing is that students can learn even if it cannot be as ideal as a usual
learning activity. As reconnmended, the lessons are currently focused on equipping children with
information about COVID-19 and tips for healthy living” (Informant 2)

The elimination of learning in the psychomotor domain in the early days of the
emergence of COVID-19 in South Sumatra can be understood well. At that time, most
people were anxious and worried. The increasing number of COVID-19 cases was one of
the reasons for the ineffectiveness of the teaching and learning process, including the
elimination of learning activities in the psychomotor domain. In this phase, educators’
creativity and innovation were needed to provide students with more meaningful learning
activities while reminding them to maintain their health. In addition, family support in
fostering enthusiasm for learning in the COVID-19 pandemic situation by accompanying
their children to study was very much needed.
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ii. The Second Phase

In the second phase, teachers started to teach the psychomotor domain in the
implementation of PAI learning even though it was done in an online mode. Teachers
started to adapt to several variations of teaching and learning methods. At the same time,
learning infrastructures began to be adequate, such as the availability of smartphones and
internet access. In this phase, schools in South Sumatra Province carried out psychomotor
learning online through assignments.

At the elementary school level, teachers began the learning activities by checking
student attendance. Then, the teachers delivered the learning materials via recorded
features (audio) and were sent via WhatsApp groups. Instructions for the activities were
given through voice recordings. Students complete the assignments independently and
submit the results in the form of sound recordings or video recordings. The materials used
for practice were generally memorized or written short verses. This result was confirmed
by the results of an interview with a teacher at the elementary school level.

"Currently, PAI learning activity is carried out online. Learning using zoom is rarely done
because most of the students' parents do not own it, so we mostly use WhatsApp groups. The
implementation of learning is the same as face-to-face, starting from checking student attendance,
explaining most of the materials, and giving complete assignments with instructions for carrying
out activities on how to submit the assignments. We usually also ask them to do that via the
WhatsApp groups." (informant 3)

At the intermediate level, the implementation of learning in the psychomotor domain
was not much different from the basic level. The difference is that the material explanations
are more dominant using zoom media. While some schools and madrasas used Google
Meet.

"During the current conditions (the COVID-19 pandemic), assignments via WhatsApp groups
dominated the student learning activities. Occasionally, we meet face-to-face via zoom or Google
Meet. It is ot that easy to do that because we face many obstacles.” (Informant 4)

After conducting interviews and searching several school documents, the researchers
concluded that there were two forms of psychomotor assessment in the second phase. They
were performance tests through video and audio recordings. The performance tests using
video recordings were a form of assessment that was mostly chosen by teachers in schools,
both primary and secondary levels. The examples of psychomotor material that were
assessed by using video recordings were the practice of movements of praying and the
practice of reading the Qur’an. In the test, students were asked to create a video recording
showing their movements in a praying practice. Then, the recordings were sent via the
WhatsApp group to be assessed by teachers. Some teachers assigned students to practice
reading the Qur'an and record the activity. After that, they were asked to send the video
recordings to the WhatsApp group as shown in Figure 1. Apart from using video
recordings, psychomotor learning outcomes assessment was also carried out through
sound recordings (audio). This test was given to assess students' skills in reading and
memorizing short verses of the Qur'an. After that, the results were sent in an audio form
via voice notes in the WhatsApp group.
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"For the assessment of psychomotor learning outcomes, I usually ask students to send video
recordings if their performance tests require movements such as prayer practice. Sometimes, an audio file
is enough if the task is in the form of memorizing short surahs (chapters)." (informant 5).

Figure 1: Video Recording of Memorizing Short Verses via WhatsApp Group
(Source: Documentation of an informant at the elementary school level, with the
permission of the person concerned)

i1i. The Third Phase

In the third stage, COVID-19 cases in Indonesia began to decline, including in South
Sumatra Province. In this phase, the implementation of learning refers to a Joint Decree
(SKB) issued by the Minffler of Education and Culture No. 04/KB/2020, Ministe:§lf
Religion No. 737 of 2020, Minister of Health No HK.01.08/Menkes/7093 /2020 and the
Minister of Home Affairs No. 420-3987 of 2020. The SKB contained guidelines for
organizing learning in the 2020/2021 and 2020/2021 academic years during the COVID-19
pandemic. According to the SKB, face-to-face learning in education units was implemented
through two phases, namely a transition period and a new normal period under the

permission granted by the Regional Government.

The transition period lasted for two months starting from the start of face-to-face learning
in the education unit. The learning schedule regarding the number of days in a week and the
number of study hours each day was carried out by dividing study groups or shifts. The shift
was determined by the education unit while taking into account the health and safety
conditions of the school community. The new normal period was implemented after the
transition period was over. If the regional head or regional office of the provincial Ministry of
Religion or district/city Ministry of Religion office did not revoke the granting of face-to-face
learning permits, then the education unit started a new normal period.
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In the context of South Sumatra Province, this SKB was followed by the South Sumatra
Governor's policy No. 420/12553/Disdik.DD/2020. This circular letter contained an
appeal to postpone face-to-face learning activities with the consideration that the number
of COVID-19 cases was still high even though previously the education office had asked
schools to prepare to reopen learning activities. In this condition, learning activities were
carried out online as in the second phase. The implementation of limited face-to-face
learning only took place on September 1, 2021, after the South Sumatra Governor's Circular
Letter (SE) No. 420/8748/Disdik.55/2021 dated August 27, 2021, was issued. The
implementation of the Circular Letter in the field varied greatly and depended on the
situation of the spread of COVID -19 and school readiness. The findings in several schools
are illustrated in the results of interviews with the following informants:

"The implementation of learning in our school is 50:50: 50% is face-to-face learning at school.
The other 50% is learning fron home." (Informant 5)
"Our school implements a 70% face-to-face and 30% online policy. This pelicy is implemented

in a planned manner by scheduling students alternately between online and offline so that they
experience the same learning. (Informant 6)

The results of observations in the field found that several schools held face-to-face
learning as shown in Figure 2a and 2b.

L
—
e - fia
Figure 2a. Praying Practice learning Activity in Figure 2b. Praying Movement Practice Video
an elementary school in Palembang Recording Performance Test

(Source: Figh Teacher Documentation, (Source: The Documentation of PAI Teacher at
with the permission of the person SD IT Al-Furqon Palembang, 2021/2022, with
concerned) the permission of the person concerned )
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The current form of assessment of the psychomotor domain is a combination of the
early assessment mode and the second stage (a mixed mode), namely the online and the
offline mode. Video call features via the WhatsApp application or media zoom dominated
the assessment model used in the online mode. The evaluation activities in the offline mode
were conducted by testing students' direct performance with a fairly strict health protocol
implementation.

"Students were obliged to comply with health protocols, keep their distance, and wear masks in
their practical activities. They practice the procedures for tayanunum andfor praying movements
according to instructions from the teacher while at school.” (Informant 1)

s Results of Psychomotor Learning in Islamic Religious Education during the COVID-
19 Period

Leaming outcomes on the psychomotor aspect in the first phase were eliminated.
Reassessment was carried out in the second phase in a fully online mode. The learning outcomes
obtained by students at the elementary level were not too bad as stated by our informants.

"During the middle of the COVID-19 pandemic, student learning ou tcomes were at an average
interval of 70-80. The average percentage of the class is 70, 75, and 73.” (Informant 1)

This can still be tolerated considering that students were in uncomfortable conditions
due to the pandemic. Students who had lost more than one semester of learning for the
psychomotor domain tend to decline in the middle period. The basic level of psychomotor
learning results began to improve in the third phase.

"Students’ current learning outcomes (third phase) have returned to normal, the class average
is 80, 83, 82." (Informant 1)

In line with the elementary level, psychomotor learning outcomes in the early days of
the COVID-19 pandemic were not carried out at the secondary education level. The new
assessment was carried out in the second and third phases.

"Children's learning outcomes are not a problem. While online, the average is 85. Psychomotor
learning outcomes increased during the third period of COVID-19 when students were allowed to learn
partly face-to-face with direct practice. The results obtained by students were 88." (Informant 2)

Discussion

The COVID-19 pandemic has severely impacted the process and evaluation of PAI
learning. Education activities that used to be norrffl and independent could not be
conducted due to the government policies regarding the COVID-19 pandemic, especially
the regulations of the Ministry of Health. The implementation of learning must follow the
rules issued by the central and regional governments. Government policies, both through
Joint Decrees (SKB) between ministries and circular letters issued by their respective
agencies, focus on and emphasize the prevention and handling of the COVID-19 outbreak
which has direct implications for teaching and learning activities in schools. The results of
interviews with several respondents revealed that the government's instructions and
directives had been well received by the schools, especially teachers in Islamic education,
both at the elementary and secondary school levels.
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In the aspect of the learning process, PAI learning activities during the COVID-19
pandemic were divided into three phases. The first phase was marked by the initial
emergence of the COVID-19 virus. In this phase, learning activities were carried outin a fully
online method, while activities in the psychomotor domain were not carried out at all. In the
second phase, PAl learning activities were still carried out online. The implementation of the
assessment in the psychomotor domain was done online as well. The assessment of the
psychomotor domain at the elementary school level during the COVID-19 pandemic was
generally carried out through the Whats App application, while at the secondary level, Zoom
meeting and Google Classroom applications were also used. The results of this study
strengthen the findings of research conducted by Ambarwati, Herwin, and Dahalan (2022).
From these applications, educators assessed students' skills through photos and videos. In
the third phase, when the spread of COVID-19 began to decrease, learning activities were
carried outina hybrid manner, namely a combination of offline and online modes. While the
assessment in the psychomotor domain used online methods in the form of audio and video
and offline methods such as direct performance appraisals.

In general, when learning and assessment are carried out online, teachers are forced to be
adaptive in changing learning methods and devices, from conventional mode to digital mode
including the use of socumcdia (Jogezai et al,, 2021). The adaptability and courage of students
and educators toward the use of digital media, the use of technology, and online learning
methods can optimize learning activities (Li & Begalieva, 2022; Manco-Chavez et al, 2020).
Readiness to switch forms of the face-to-face learning process to digital learning is urgently
needed. Therefore, it is important to have digital learning management for the effectiveness of
its activities, even after the C(JVID—-I‘}mdcmi(‘ ends (Alyahya & Bhatti, 2022; Korkmaz &
Toraman, 2020). This effort is to ensure the implementation of continuous learning,

In the aspect of psychomotor domain assessment, the evaluation forms of learning
outcomes in online mode are carried out via zoom, and WhatsApp groups in the form of
collecting photo assignments, and audio or video recordings. The findings of this study are
strengthened by previous research (Said & Muslimah, 2021). Meanwhile, in the offline
mode, reassessment is carried out through direct performance tests. The implementation
of learning outcome evaluation through technology in the form of videos provides very
clear convenience for educators in seeing a picture of students' psychomotor achievements
regarding the material. Through video, educators can also observe the activities and
behavior of students. However, previous research shows that 73% of individuals strongly
agree or agree that there are practices and feedback from teachers regarding performance
sent by their students (Plummer et al, 2021). Apart from feedback, communication
between teachers and parents is essential (Maulidina, Supriadi, & Fakhruddin, 2021).

The Implementation of learning evaluation in an online mode has weaknesses because
there is a potential for academic dishonesty, poor internet access, and expensive costs. Some
of the findings concerning the weaknesses of online learning are a challenge for the
advancement of human resources and education, especially in terms of infrastructure, the
scope of learning outcomes, student commitment, the physical distance between educators
and students, adaptation to technology, time management, workload, and content
development. Under these conditions, educators are expected to be able to think creatively
and innovatively and dare to answer challenges by using the right methods, models, and
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approaches. Besides, educators should be able to use videos and e-learning, implement
project-based learning, develop psychomotor instruments referring to 4D development,
implement general and specific strategies, determine assessment techniques, create superior
learning processes, and improve the ability to manage, and run online programs as well.

Regarding students' psychomotor learning outcomes, there was a decrease in students'
scores in the early phase, especially at the elementary level. This is also strengthened by
other research findings which show that online learning impacted negatively and caused
a decrease in student learning outcomes (Rahmawati & Pratikno, 2022). Overall, schools
with complete facilities and students with complete learning facilities at home, show
higher learning outcomes compared to others. In this study, the completeness of the
facilities refers to the availabi].itga audio-visual media such as computers and the internet.
Previous research showed that the use of audio-visual has proven effective in increasing
psychomotor learning outcomes during the COVID-19 pandemic (Indrawati et 4122).
While schools that have limited digital learning facilities are more advantageous to carry

ce-to-face learning directly.

The Assessment of psychomotor learning outcomes is closely related to students'
motoric skills. Evaluation of learning outcomes in the psychomotor domain consists of four
categories of performance assessment, namely the development of student responses,
product evaluation, performance assessment, and process assessment (Said, 2020).
Achieving these four categories is a challenge when implemented online.

Another issue that needs to be considered when evaluating psychomotor learning
outcomes is the use of appropriate measurement tools. Selection of appropriate learning
outcomes measurement tools can be done at the beginning of learning so that learning
activities can be directed at abilities that will be measured clearly. Consideration of the
assessment of learning outcomes at the beginning of learning has been proven to help
educators formulate explicit and useful assessment objectives in directing students to be
skilled in the learning activities followed to achieve psychomotor domain learning
outcomes as expected (Ahn & Kim, 2015). In the end, the accuracy of measuring
instruments suitable to the abilities being measured will determine the learning outcomes
obtained by students. The clarity of the abilities being measured makes it easier to
determine the measurability of the final abilities being measured.

Conclusion, Recommendations, and Implications

This research produced two findings related to the form of implementation of the
learning process and psychomotor learning outcomes of Islamic Religious Education
during the COVID-19 Pandemic in Palembang, South Sumatra, Indonesia. lle evaluation
form of PAI learning outcomes in the psychomotor domain at the start of the COVID-19
pandemic (the first phase) was not carried out at all. Reassessment was carried outin the
second phase of the pandemic in the form of audio and video recording assignments
through the WhatsApp group media audio and video recordings. The assessment in the
third phase combines both online and offline modes using the remote assignment and in-
person performance tests. In general, there is a decline in learning outconfg} in the early
and intermediate phases. However, it turned out to be normal when the COVID-19
pandemic began to decline.
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This research has limitations, especially in selecting respondents and the limited
number of schools. To get a broader picture, further research is needed with more
participants. It is hoped that the results of this study can serve as lessons for policymakers
in the future so that learning and assessment on the psychomotor aspects of PAI learning
can be carried out in every condition, including during the COVID pandemic and in other
situations.

References

Abidah, A, Hidaayatullaah, H. N., Simamora, R. M., Fehabutar, D., & Mutakinati, L. (2020).
The impact of covid-19 to indonesian education and its relation to the philosophy
of “merdeka belajar”. Studies in Philosophy of Science and Education, 1(1), 38-49.
https:/ /doi.org/10.46627/ sipose.v1il.9

Afif, M. N. H, & Maemoenah, M. (2022). Penilaian Kompetensi Keterampilan Berbasis
Portofolio Pada Pembelajaran PAI di Masa Pandemi COVID-19. Wahana Islamika:
Jurnal Studi Keislaman, 8(1), 36-50. https: / / doi.org /10.5281 /wahanaislamika.v8i1.187

Ahn, H.,, & Kim, H-Y. (2015). Implementation and outcome evaluation of high-fidelity simulation
scenarios to integrate cognitive and psychomotor skills for Korean nursing students.
Nurse education today, 35(5), 706-711. https:/ / doi.org/101016/].ned t.2015.01.021

Allawiyah, L. K., Karmawan, K., & Haromaini, A. (2021). Studi Komparasi Hasil Belajar
Peserta Didik Pada Mata Pelajaran Pendidikan Agama Islam Masa Pandemi
Covid-19 Di Sekolah SMK Al-Gina Kabupaten Tangerang dan SMK Binusta
Kota Tangerang. LITERASI (Jurnal Ilmu Pendidikan), 12(2), 100-106.
http:/ /dx. doi.org/10.21927 / literasi.2021.12(2).100-106

Almutairi, H. (2022). Online Training for Special Education Teachers on Supporting Behavior for
Students with Intellectual Disabilities in Saudi Arabia. Eumsian Journal of Educational Research,
101(100), 60-71. https:/ / ejer.cometr/ manuscript/ index php/journal / article/ view /987

Alyahya, M., & Bhatti, M. A. (2022). Role of teachers’ ability and students’ facilities in
educational sustainability during the COVID-19 pandemic: Empirical evidence
from Saudi Arabia. Eurasian Journal of Educational Research, 97(97), 132-153.
https:/ /ejer.com.tr/ manuscript/index.php /journal / article / view / 606

Ambarwati, D., Herwin, H.,, & Dahalan, S. C. (2022). How elementary school teachers
assess students’ psychomotor during distance learning. jurnal Prima Edukasia,
10(1), 58-65. https:/ /doi.org/10.21831 /jpe.v10il.45040

Anam, C., & Munawir, M. (2021). Upaya guru fikih dalam menerapkan model evaluasi
pembelajaran daring era pandemi COVID-19. Ta'dibuna: Jurnal Pendidikan Islam,
10(4), 512-522. http:/ / dx.doi.org/10.32832/ tadibuna.v10i4.5662

Bali, M. M. E. ., & Musrifah, M. (2020). The Problems of Application of Online Learning in
the Affective and Psychomotor Domains During the Covid-19 Pandemic. Jurnal
Pendidikan Agama Islam, 17(2), 137-154. https://doi.org/10.14421 /jpai.2020.172-03

Batubara, B. M. (2021). The Problems of the World of Education in the Middle of the Covid-19
Pandemic. Budapest International Research and Critics Institute (BIRCI-Journal):
Humanities and Social Sciences, 4(1), 450-457. hitps://doi.org/10.33258 / birci.v4il 1626

Chandasiri, O. (2020). The COVID-19: impact on education. Journal of Asian
and  African  Social  Science and  Humanities, 6(2), 37-42.
https:/ / www.aarcentre.com/ojs3/index. php/jaash /article/ view /207




Fajri Ismail - Mardiah Astuti - Dindin Nasrudin - Indah Wigati - Zuhdiyah / Eurasian Journal of 202
Educational Research 101 (2022) 190-203

Harahap, N. (2020). Penelitian kualitatif. Medan Sumatra Utara: Wal Ashri Publishing.
http:/ /repository.uinsu.ac.id/id /eprint/ 9105

Indrawati, C. D. 5., Ninghardjanti, P., Dirgatama, C. H. A., & Wirawan, A. W. (2022). The
Effect of Practicum Learning Based Audiovisual on Students' Learning Outcomes
in Indonesian Vocational Secondary School. International Journal of Evaluation and
Research in Education, 11(1), 403-408. https:/ /doi.org/10.11591/ijere.v11i1.21762

Jogezai, N. A., Baloch, F. A., Jaffar, M., Shah, T., Khilji, G. K., & Bashir, S. (2021). Teachers'
attitudes towards social media (SM) use in online learning amid the COVID-19
pandemic: the effects of SM use by teachers and religious scholars during physical
distancing. Heliyon, 7(4), e06781. https://doi.org/10.1016/jhelivon.2021.¢06781

Khan, R. A, & Jawaid, M. (2020). Technology enhanced assessment (TEA) in COVID
19 pandemic. Pakistan journal of medical sciences, 36(COVID19-S4), S108.
https:/ /doi.org/10.12669/ pjms.36.COVID19-54.2795

Khlaif, Z. N, Salha, S, Affouneh, S, Rashed, H., & ElKimishy, L. A. (2021). The Covid-19 epidemic:
teachers’ responses to school closure in developing countries. Technology, Pedagogy and
Education, 30(1), 95-109. https://doi.org/ 10.1080 /1475939X.2020.1851752

Korkmaz, G., & Toraman, C. (2020). Are we ready for the post-COVID-19 educational
practice? An investigation into what educators think as to online learning.
International  Journal of Technology in Education and Science, 4(4), 293-309.
https:/ /doi.org/10.46328/ jjtes.v4i4.110

Li, D., & Begalieva, S. (2022). Using Video Materials for Teaching Chinese Students the
Russian Language in Distance Learning During the Period of the COVID-
19Pandemic. Eurasian Jowrnal of Educational Research, (95), 302-317.
https:/ / www.ejer.info/index.php/journal / article/ view /745

Lubis, R. R, Enita, P., Marpaung, M. A, F., & Harahap, R. (2020). Model Evaluasi
Pembelajaran PAI Berbasis Daring Di MTs. Usman Syarif Medan Selama
Pandemi Covid-19. El-Buhuth: Borneo Journal of Islamic Studies, 3(1), 39-53.
https:/ /doi.org/10.21093/ el-buhuth.v3il.2633

Mahyar, N., & Dani, A. U. (2021). Efektivitas Strategi Pembelajaran Thinking Aloud Pair
Problem Solving (Tapps) Dan Strategi Pembelajaran Konvensional Terhadap Hasil
Belajar Peserta Didik Kelas X Man Pangkep. AL-KHAZINI: JURNAL PENDIDIKAN
FISIKA, 1(2), 129-135. https:// doi.org/10.24252 / al-khazini .v1i2.20638

Manco-Chavez, ]. A., Uribe-Hernandez, Y. C,, Buendia-Aparcana, R., Vertiz-Osores, . J.,
Isla Alcoser, S. D., & Rengifo-Lozano, R. A. (2020). Integration of ICTS and Digital
Skills in Times of the Pandemic COVID-19. International Journal of Higher
Education, 9(9), 11-20. https:/ /doi.org/10.5430/ijhe.v9n9pl1l

Maulidina, R. L, Supriadi, U., & Fakhruddin, A. (2021). Implementation of PAI Learning
Practices in School during the COVID-19 Pandemic. Ta dib Jurnal Pendidikan Islam,
10(2), 285-296. https:/ /dol.org /10.29313 / tjpi.v10i2.8580

Moleong, L. ]. (2007). Metodologi penelitian kualitatif edisi revisi. Bandung: Remaja
Rosdakarya.

Oktavia, D., Bali, M., Rahman, H., Umar, U, Syakroni, A., & Widat, F. (2019). Exploration
of Fine Motor Skills through the Application of Paint. In Proceedings of 1st
Workshop on Environmental Science, Society, and Technology, WESTECH 2018,
December 8th, 2018, Medan, Indonesia. EAL http://dx.doi.org/10.4108/ cai.8-12-
2018.2284038




Fajri Ismail - Mardiah Astuti - Dindin Nasrudin - Indah Wigati - Zuhdiyah / Eurasian Journal of 203
Educational Research 101 (2022) 190-203

Plummer, L., Smith, L., Cornforth, E., & Gore, S. (2021). Teaching psychomotor skills in a
virtual environment: An educational case study. Education Sciences, 11(9), 537.
https:/ /doi.org/10.3390 /educscil 1090537

Pokhrel, S., & Chhetri, R. (2021). A literature review on impact of COVID-19 pandemic
on teaching and learning. Higher education for the future, 8(1), 133-141.
https:/ /doi.org/10.1177 /2347631120983481

Rahmawati, F., & Pratikno, A. S. (2022). Efektivitas Pelaksanaan Pembelajaran Online Saat
Pandemi Covid-19 Pada Hasil Belajar Siswa SD: Analisis Review. Jurnal Review
Pendidikan Dasar: Jurnal Kajian Pendidikan dan Hasil Penelitian, 8(1), 54-67.
https:/ /doi.org/10.26740/jrpd. v8nl.p54-67

Ramalingam, M., Kasilingam, G., & Chinnavan, E. (2014). Assessment of learning domains
to improve student’s learning in higher education. Journal of Young Pharmacists,
6(1), 27-33. https: // doi.org/10.5530/jyp.2014.1.5

Rezeki, P. (2020). Teknik Pelaksanaan Evaluasi pembelajaran Pendidikan Agama Islam
Berbasis Online Masa Pandemi Covid-19. at-Tarbiyah al-Mustamirrah: Jurnal
Pendidikan Islam, 1, 61-70. http:/ / dx.doi.org/10.31958/ afjpi.v1i0.2533

Said, A., & Muslimah, M. (2021). Evaluation of Learning Outcomes of Moral Faith Subjects
during Covid-19 Pandemic at MIN East Kotawaringin. Bulletin of Science
Education, 1(1), 13-26. hitp:/ / dx.doi.org/10.51278/ bse.v1i1.99

Said, N. A. (2020). Alternative Assessments: Performance Assessment, Authenticity, Portfolios
and Methods of Implementing Performance Assessments/Pentaksiran Alternatif:
Pentaksiran Prestasi, Autentik, Portfolio dan Kaedah Pelaksanaan Pentaksiran
Prestasi. Sains Humanika, 12(2-2). https:/ /doi.org/1011113/sh.v12n2-2. 1785

Sejati, A. W., Rosyadi, A, Wulandari, D. T., & Hidayat, M. T. (2021). Implementasi Pembelajaran
Dalam Masa Pandemi Covid-19 Pada Guru Sekolah Dasar. Jurnal Pendidikan Dasar
Nusantara, 7(1), 146-159. https:// doi.org/10.29407 /jpdn.yv7il. 16082

Sudijono, A. (2016). Pengantar Evaluasi Pendidikan . Jakarta: Rajawali Pers.

Tadesse, S., & Muluye, W. (2020). The impact of COVID-19 pandemic on education system
in developing countries: a review. Open Journal of Social Sciences, 8(10), 159-170.
https:/ /doi.ore/10.4236 /js5.2020.810011

Ulfah, K., & Sa’diyah, M. (2023). Strategi Guru PAI Dalam Memberikan Penilaian Terhadap
Hasil Belajar Siswa Secara Daring. Reslaj: Religion Education Social Laa Roiba
Journal, 5(3), 996-1006. https:/ /doi.org/10.47467 / reslaj.v5i3.2044

Ulum, B., & Syafi'i, I. (2022). Implementing Contextual Teaching and Learning Models in
Islamic Religious Education Learning. Academicus: Journal of Teaching and Learning,
1(1), 45-53. http:/ facademicus.pdtii.org/index.php/acad/ article/ view /6

Yin, R. K. (2018). Case study research and applications: Design and methods. Sage Books.
https:/ /us.sagepub.com/ en-us/ nam/ case-study-research-and-applications / book250150

Zainal, Z. (2007). Case study as a research method. Jurnal kemanusiaan, 5(1-5), 75-80.
https:/ /jurnalkemanusiaan utm.my/ index.php /kemanusiaan, article / view /165




Fajri_lsmail.pdf

ORIGINALITY REPORT

/s

SIMILARI

O Ay 2%

TY INDEX INTERNET SOURCES PUBLICATIONS STUDENT PAPERS

PRIMARY S

OURCES

cadmus.eui.eu

Internet Source

T

Submitted to IAIN Purwokerto

Student Paper

(K

e

Fajri Ismail, Mardiah Astuti. "Analysis of
Student Learning Outcomes Assessment in
Elementary Schools during the Covid-19
Pandemic: A Survey", AL-ISHLAH: Jurnal
Pendidikan, 2022

Publication

T

-~

repositori.uin-alauddin.ac.id

Internet Source

T

o

Submitted to Middle East College of

Information Technology
Student Paper

T

repository.iainpekalongan.ac.id

Internet Source

(K

=

repository.radenfatah.ac.id

Internet Source

T




ejer.info 1 y
0

Internet Source

www.jurnal.albidayah.id

n Internet SJource y 1 %
Muhammad llyas, Herwin Herwin, Ma'rufi

10 %

Ma'rufi, Aprilia Tina Lidyasari, Augusto Da
Costa. "Technology integration in learning
management: A post-pandemic
phenomenological study in elementary
schools", World Journal on Educational
Technology: Current Issues, 2022

Publication

Exclude quotes Off Exclude matches <1%

Exclude bibliography On



