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ABSTRACT 

 

This research was aimed to describe the correlation between self regulation and 

listening achievement. The method used in this research was correlational 

research. The population of the research was the sixth semester students of 

English Education Study Program of UIN Raden Fatah Palembang. There were 

460 students from all English education study program  as the population in this 

research. Eighty students were choosen as the sample by using purposive 

sampling. The students self regulation score was taken from Motivated Strategies 

for Learning questionnaire (MSLQ) provided by Pintrich (1991). Meanwhile, the 

student’s listening achievement was taken from their final score. Based on the 

data analysis, it was found that the r-obtained (0.032) was lower than r-table 

(0.219). Then the level of probability (p) significance (sig.2-tailed) was 0.777. 

which means that p (0.777) was higher than 0.05. Therefore, null hyphotesis (H0) 

was accepted and the alternative hypothesis (ha) was rejected. From the research 

finding, it could be concluded that there was no significant correlation between 

self regulation and listening achievement. It means that students self regulation 

was not a dominant factor that affects listening achievement. 

Keywords: Self regulation, listening achievement 

 

 

 

 

 

 

 

 



CHAPTER I 

INTRODUCTION 

 

 This chapter presents (1) background, (2) research problems, (3) research 

objectives, and (4) the significance of the study. 

 

1.1 Background 

Language is one of the most important things in communication and it is 

used as a tool of communication among the people in all over the world. In line 

with that, Algeo (2010) state “a language is a system of conventional vocal signs 

by means of which human beings communicate” (p.2). According to Sanggam, 

“language is a set of rules used by human as a tool of their communication. People 

use language to express their feelings, to adapt in social environment, and to 

communicate to each other”. Thompson states that “the students’ success will 

depend on how much they contribute in their language learning. By using 

language, someone can communicate to each other, they can show their feeling, 

their mind, and share the formation through communication. One of the language 

that is used as tool of communication is English, which has a role as international 

language. 

According to Crystal, “English is as a global language, which is widely 

used in various countries and in various fields. It can be at least understood almost 

everywhere among scholars and educated people.  While, Harmer states that 

“International trade and diplomatic relationship also use English as 



communication tool. As one of developed countries, Indonesia needs to have 

competence in communicating in English as the aim to enrich the knowledge to 

get information which is mostly written in that language” (as cited in Astrid, 

2011, p. 176). Furthermore, Navracsics and Molnar state that“English as a lingua 

franca and globalization in terms of business, commerce and personal gain” (p. 

37). 

  As an international language, English is very important and has many 

inter-relationships with various aspects of life owned by human being. It is related 

to the Brown’s (1987) opinion, which is “English in important to be learned and 

taught almost in all countries in the world, it used for specific book”. 

 In Indonesia, English is taught as a foreign language. It is taught as a 

compulsory subject starting from junior high school until to university, because 

English in globalisation era has become a crucial and impactful thing to happen in 

our lifetime. It connects people from all sorts of ethnic background and culture. In 

other words, when you learn English, you can use the knowledge to connect with 

others all around the world. 

 In mastering English, there are four skills that students need to learn. Those 

are listening, reading, speaking, and writing. The students need those skills not 

only to communicate with foreigners but also to pursue higher education or to 

enter the workface, especially in sectors that require English skills.  

 However, among those four English skills, listening is considered the most 

important skills. Listening is the ability to identify and understand what others are 

saying. This involves understanding a speaker’s accent or pronunciation, his 



grammar and his vocabulary and grasping his meaning (Howatt and Dakin, 1974). 

In addition according to Bulletin (1952), listening is one of the fundamental 

language skills. It’s a medium through which children, young people and adults 

gain a large portion of their education-their information, their understanding of the 

world and of human affairs, their ideals sense of values and their appreciation. 

Moreover, Brock & Fawcett state that “listening is an active process by which the 

helper shows respect for the client and demonstrates interest in the problems 

presented”. 

 Listening skill is the first skill in English. It is such as baby’s steps to get 

speaking, listening is also the first process or steps to master English. Listening is 

important skill that all of people must have it because in communication we spend 

half of our time to listen. According to Sha (2002)  listening is a voluntary process 

that through training and experience produces culture Listening is directed 

attention to what is heard, gathering, meaning, interpreting, and deciding on 

action (p. 27). 

 Listening is not an easy activity to do. The students are difficult in making 

prediction what the speaker talk about, guessing unknown words or phrase. 

Teaching listening is one of the most difficult task for english teacher especially 

for ELF teachers.  By learning listening, the student do not just to  hear and relay 

some information, but it means to pay thoughtful attention to what a person is 

saying and understand the message to be received. The students are not able to 

make prediction what the speaker talk about, guess unknown words and recognize 



main point. It gets worse because students themselve who seldom practice their 

listening skill. 

 Mastering listening skill is very important for students, without mastering 

the listening skill, it is difficult to communicate effectively with other because 

people can speak, read and must listen first and also listening is very active 

because as people listen their process not only what they hear but also they must 

connect it to information what that they have known. 

 One of the factors that influence students listening is self-regulation. 

According to Zimmerman (2002), self-regulation is defined as ones’ ability to 

devise thoughts, feelings and actions which result in obtaining their goals. Highly 

regulate people can be compatible to various situation and come up with a 

solution while approaching a task in a confident tenacious purposeful mode 

(Zimmerman,2002). According to Bandura (1986) learners need to pass through 

three processes to be self regulated : Self observation, Self judgement, and Self 

reaction. Self regulation is a process of taking control of and evaluating one’s own 

learning and behaviour. Self regulation involves monitoring, management and 

control of cognition, motivation, behaviour and environment in order to achieve 

self-set goal (Wolters, 2003). Duckworth, Akerman, MacGregor, Salter & 

Vorhaus (2009) suggest that self regulation is not just resisting impulse or 

regulating the concentration, rather it involves “setting goals for learning, 

attending to and concentrating on intruction, using effective strategies to organize, 

code and rehearse information to be remebered, establishing a productive work 

environment, using resources effectively, seeking assistance when needed, 



holding positive beliefs about one’s capabilities, the value of learning and the 

outcomes of actions, as well as experience, pride and satisfaction with ones efforts 

(p. 631) 

 Based on the informal interview with the fifth semester students’ of UIN 

Raden Fatah Palembang who have taken all the listening courses,  some students 

felt hard in listening classes  because they had no idea about prounounciation to 

understand and comprehend the material. These problems made the students’ 

learning achievement low in listening skill.  

 Not only the student’s, the researcher also had an informal interviewed with 

Miss Winny, one of English lecturer at UIN Raden Fatah, she said that the 

difficulties in teaching listening are preparing the equipments, taking to much 

time to make student’s understand what speaker said and having worried about 

lack of student’s experienced in vocabulary. 

 Some studies have examined self ragulation in listening. Previously those 

studies have revealed and found that the self regulation has some relationships 

with the language proficiency and has some effects to the listening ability 

(Mohamad Ali Fatheni, 2014) found that there is no correlation between self 

regulation and listening comprehension of undergraduate Iranian EFL learners. 

 Another researcher, (Martha Garrido, 2012) found that there is significantly 

correlation between self regulation and academic among English language 

learners. 

 Taking into consideration on what has been documented above, the 

researcher is interested in conducting a study entitle The Correlation Between Self 



Regulation and Listening Achievement of Undergraduate EFL Students English 

Education Study Program of Uin Raden Fatah Palembang. 

 

1.2 Research Question 

This study is conducted on the basis of the following questions: 

1. Is there any significant correlation between self regulation and 

listening achievement of undergraduate EFL students of UIN Raden 

Fatah Palembang? 

2. Does self regulation significantly influence listening achievement of 

undergraduate EFL students of UIN Raden Fatah Palembang? 

 

1.3 Purpose of the Study 

As previously mentioned, this study is to obtain two following objectives. 

1. To find out if there is a significant correlation between self regulation 

and listening achievement of undergraduate EFL students of UIN 

Raden Fatah Palembang 

2. To find out if there is a significant influence between self regulation 

and listening listening of undergraduate EFL students of UIN Raden 

Fatah Palembang. 

 

 

 

 



1.4 Significance of the Study 

It is expected that this research will be useful for some parties, for the 

students, lecturers, future researchers and researher herself. First, for students, the 

researcher hopes this study will give them the reflection and information about 

self regulation and how it influences their learning. Second, for the lecturers, 

particularly the lecturer of EFL students at UIN Raden Fatah Palembang, it is 

expected that this research will become  the consideration and concern to design a 

course that can facilitate their students to explore more about self regulation 

through listening. Third, for the researcher it is expected this study will be useful 

for herself to add her knowledge about self regulation and listening 

comprehension and improve her knowledge in conducting educational research. 

And the last, this study also will be useful  for other researchers as a consideration 

to carry out any further studies in the same field. 

 

 

 

 

 

 

 

 

 

 



CHAPTER II 

LITERATURE REVIEW 

 

This chapter presents (1) Correlational study, (2) Concept of  self-

regulation, (3) the components of self-regulation, (4) listening achievement, (5) 

self regulation to listening achievement (6) previous related studies, (7) 

hyphotheses, and (8) criteria for testing hyphothesis.   

 

2.1 Correlational Research 

Correlation is a relationship between two variables or more. Fraenkel, 

Wallen and Hyun (2012) define correlational studies investigate the possibility of 

relationships between only two variables, although investigations of more than 

two variables are common (p. 331).  In contrast to experimental research, 

however, there is no manipulation of variables in correlational research. A 

correlational study describes the degree to which two or more quantitative 

variables are related, and it does so by using a correlation coefficient. Based on 

Fraenkel, et. al. (2012) when variables are correlated, a correlation coefficient is 

produced. This coefficient will be a decimal, somewhere between 0.00 and +1.00 

or -1.00. The closer the coefficient is to +1.00 or -1.00, the stronger the 

relationship (p. 340). If the sign is positive, the relationship is positive, indicating 

that high scores on one variable tend to go with high scores on the other variable. 

If the sign is negative, the relationship is negative, indicating that high scores on 



one variable tend to go with low scores on the other variable. Coefficients that are 

at or near .00 indicate that no relationship exists between the variables involved. 

There are two primary types of correlation research design; explanation 

and prediction (Creswell, 2012, p. 340). An explanatory research design is a 

correlational design in which the researcher is interested in the extent to which 

two variables (or more) co-vary, that is, where changes in one variable are 

reflected in changes in the other. Explanatory designs consist of a simple 

association between two variables or more than two. Creswell (2012) adds that the 

characteristics, which are common in this type of design; The researcher correlate 

two or more variables, collect data at one point in time, analyzes all participants as 

a single group, obtains at least two scores for each individual in the group one for 

each variable, reports the use of the correlation statistical test (or an extension of 

it) in the data analysis (p. 340). Finally, the researcher makes interpretations or 

draws conclusions from the statistical test results. 

Creswell (2012) says in a prediction design, researchers seek to anticipate 

outcomes by using certain variables as predictors (p. 341). For example, 

superintendents and principals need to identify teachers who will be successful in 

their schools. To select teachers who have a good chance of success, the 

administrators can identify predictors of success using correlational research. 

Prediction studies, therefore, are useful because they help anticipate. The purpose 

of a prediction research design is to identify variables that will predict an outcome 

or criterion. In this form of research, the investigator identifies as one or more 

predictor variable and a criterion or forecast future behavior. In this form of 



research, the investigator identifies variable is a variable used to make a forecast 

about an outcome in correlational research while being predicted in correlational 

research, however, is called the criterion variable. Creswell (2012) shows the 

characteristics of this design are that the researcher typically include the word 

prediction in the title, measure the predictor variable(s) at one point in time and 

the criterion variable at a later point in time, and forecast future performance (p. 

341-342).  

 

Lodico, Spaulding and Voegle (2010) provide correlation coefficient 

which can be seen in the following table: 

Table. 1 Correlation Coefficient 

Interval Coefficient    Level of Correlation 

0 - . 19      Nor or weak relationship 

0.20 – 0.34     Slight relationship 

0.35 – 0.64     Moderately strong relationship 

0.65 – 0.84     Strong 

0.85 – 1.00     Very strong 

 

There are two primary types of correlational research design; explanation 

and prediction (Creswell, 2005, p. 340). The explanatory research design is a 

correlational design in which the researcher is interested in the extent to which 

two variables (more) co-vary, that is, where changes in one variable are reflected 

in changes in the other. Explanatory design consists of a simple association 



between two variables or more than two. Creswell (2005) shows that the 

characteristics of this design are that the researchers correlate two or more 

variables, collect data at one point in time, analyze all participants as a single 

group, obtain at least two scores for each individual in the group one for each 

variable, report the use of the correlation statistical test (or an extension of it) in 

the data analysis, and make interpretations or draw conclusions from the statistical 

test results (p. 340). 

Johnson and Christensen (2012) add that in an explanatory study, all the 

data on both variables will usually be collected within a fairly short time (p.339). 

Often, the instruments used are administered in a single session or in two sessions 

one immediately after the other. 

In a prediction design, researcher seeks to anticipate outcomes by using 

certain variables as predictors.  This design is useful because it helps anticipate or 

forecast future behavior. The purpose of this design is to identify variables that 

will positively predict an outcome or criterion. In this form of research, the 

investigator identifies one or more predictor variables and a criterion (or outcome) 

variable. A predictor variable is the variable used to make a forecast about an 

outcome in correlational research while criterion variable is the outcome being 

predicted. Creswell (2005) shows that the characteristics of this design are that the 

researchers typically include the word “prediction” in the title or research 

questions, measure the predictor variable(s) at one point in time and the criterion 

variable at a later point in time, and forecast future performance (p. 341). 

  



 

 

2.2 The Concept of Self Regulation 

 Self regulation is one’s ability to control our self to obtain their goals. 

According to Pintrich’s (2000), there are four regularly cognitive recurring cycles 

of self regulation. The first cycle deals with planning, goal targeting and also 

assessing the presupposition related to approaching a task. The second cycle 

involves a different self monitoring process indicating cognitive self awareness 

and personal learning strategies. The third one is related to the different 

dimensions of self control/regulation and the task in situations. In cycle four, 

one’s reactions or reflections of the process are revealed. 

Self-regulation is not a mental ability or an academic performance skill; 

rather it is the self-directive process by which learners transform their mental 

abilities into academic skills (Zimmerman, B.J. 2002). Three research findings are 

highlighted. First, “self-regulation of learning involves more than detailed 

knowledge of a skill; it involves the self-awareness, self-motivation, and 

behavioral skill to implement that knowledge appropriately.” (p. 66) 

 

2.3 The Components Of Self Regulation 

 There are two components of self regulation : 1). Motivation and 2). 

Learning Strategies Components 

 

 



2.3.1 Motivation 

Motivation is a need or desire that energizes behavior and directs it 

towards a goal. The model proposes that there are three motivational components 

that may be linked to the three different components of self regulated learning, 

there are: a) Value component, b) Expectancy component, c) Affective 

components.  

According to Slavin, “motivation is the influence of needs and desires on 

the intensity and direction of behavior” (as cited in Ria, 2016, p. 76). Furthermore, 

Wlodkowski states that “being motivated meant being purposeful. The students 

use attention, concentration, imagination, passion, and other processes to pursue 

goals, such as learning a particular subject or completing a degree” (as cited in 

Arib, 2017, p. 6) 

 

2.3.1.1 Value Components : Intrinsic Goal Orientation 

 Goal orientation refers to the students perception of the reason why the 

students are engaged in a learning task. Goal orientation refers to students general 

goals or orientation to the course as a whole. Intrinsic goal orientation concerns 

the degree to which the student perceives herself to be participating in a task for 

reasons such as challenge, curiosity and mastery (Pintrich,2000). Having an 

intrinsic goal orientation towards on academic task indicates that the students 

participation in every task is an end all to itself, rather than participation being 

means to an end. 

 



2.3.1.2 Value Component : Extrinsic Goal Orientation 

 According to Pintrich (2000) Extrinsic goal orientation complements 

intrinsic goal orientation and concern the degree to which the student perceives 

herself to be participating in a task for reasons such as grades, rewards, 

performance, evaluation by others and competition. When one is high in extrinsic 

goal orientation. Engaging in a learning task is the means to an end. The main 

concern the students has is related to issues that are not directly related to 

participating in the task itself (such as grades, rewards, comparing one’s 

performance to that of others). Again, this refers to the general orientation to the 

course as a whole. 

 

2. 3.1.3 Value Components : Task Value 

 Task value differs from goal orientation in that task value refers to the 

student’s evaluation of the how interesting, how important and how useful the talk 

is (“what do I think of this task?). Goal orientation refers to the reasons why, the 

student is participating in the task (“why am I doing this?”). Zimmerman (2000) 

state that high task value should lead to more involment in one’s learning. Task 

value refers to student’s perceptions of the course material in terms of interest, 

importance and utility. 

 

2.3.1.4 Expectancy Components : Control of Learning Belief 

 Control of learning refers to students beliefs that their efforts to learn will 

result in positive outcomes (Zimmerman, 2002). It concerns the belief outcomes 



are contingent on one’s own effort, in contrast to external factors such as the 

teacher. If students belive that their efforts to study make a difference in their 

learning, students should be more likely to study more strategically and efectively. 

That is, if the student feels that she can control her academic performance, she is 

more likely to put forth what is needed strategically to effect the desired changes. 

 

2.3.1.5 Affective Components : Task Anxiety 

  Zimmerman (2002) state that test anxiety is thought to have two 

components: a worry, or cognitive component and an emotionality component. 

The worry component refers to students negative thoughts that disrupt 

performance, while the emotionally component refers to affective and 

physiologicalarousal aspects of anxiety. Cognitive concern and preocuppation 

with performance have been found to be the greatest sources of performance 

development. Training in the use of effective learning strategies and test taking 

skills should help reduce the degree of anxiety. 

 

2.3.2 Learning Strategies Components 

2.3.2.1 Cognitive and Metacognitive Strategies : Rehearsel 

 According to Pintrinch (2000) basic reserashal strategies involve reciting 

or naming items from a list to be learned. These strategies are best used for simple 

tasks and activation of information in working memory rather than acquisition of 

new information in long term memory. These strategies are assumed to influence 

the attention and encoding processes, but they do not appear to help students 



construct internal connections among the information or intergrate the 

informatuion with prior knowledge. 

 

2.3.2.2 Cognitive and Meta Cognitive Strategies : Elaboration 

 Elaboration strategies help students store information into long-term 

memory by building internal connections between items to be learned. 

Elaboration strategies include paraphrasing, summarizing, creating analogies and 

generative note-taking. These help the learner integrate and connect new 

information with prior knowledge. 

 

2.3.2.3 Cognitive and Meta cognitive strategies : Organazation 

 Organization strategies help the learner select appropriate information and 

also construct connections among the information to be laerned (Pintrinch, 2000). 

Examples of an organizing strategy are clustering, outlining and selecting the 

main idea in reading passage. Organizing is an active, full of effort endeavor and 

result in the learner being closely involved in the task. This sould result in better 

performance. 

 

2.3.2.4 Cognitive and Metacognitive : Critical Thinking 

 Critical thinking refers to the degree to which students report applying 

previous knowledge to new situation in order to solve problems, reach decisions, 

or make critical evaluations with respect to standard of excellent. 

 



2.3.2.5 Resource Management Strategies : Time and Study Environment 

 Beside self regulation of cognition, students must be able to manage and 

regulate their time and their study environment. Time management involves 

scheduling, planning, and managing one’s study time. This includes not only 

setting aside blocks of time to study, but the effective use of that study time and 

setting realistic goals. Zimmerman (2000) state that time management varies in 

level, from an evening of studying to weekly and monthly scheluding, study 

environment management refers to the setting where the student does her class 

work. Ideally, the learners study environment should be organized, quiet and 

relatively free of visual and auditory distaction. 

 

2.3.2.6  Resource Management Strategies : Effort Regulation 

 Self regulation also includes students ability to control their effort and 

attention in the face of distractions and uninteresting tasks. Effort management is 

self management and reflects a commitment to completing one’s study goals, even 

when there are difficulties or distractions. 

 Effort management is important to academic tasks because it is not only 

signifies goal commitment, but also regulates the continued use of learning 

strategies. 

2.3.2.7 Resource Management : Peer Learning 

Collaborating with one’s peers has been found to have positives effects on 

achievement. Dialogue with peers can help a learner clarify course material and 

reach insights one may not have attained on one’s own.  



2.3.2.8 Resource Management : Help Seeking 

 Another aspect of the environment that the students must learn to manage 

is the support of others. This includes both peers and intructors. Pintrich (2000) 

state good students know when they do not know something and are able to 

identify someone  to provide them with some assistance. There are a large body of 

research that indicates that peer help, peer tutoring and individual teacher 

assistance facilitate student achievement.  

 

2.4 Listening Achievement 

 According to Hornby (2010) states that “Achievement is a thing that 

somebody has done successfully using their own effort and skill” (p. 12). 

According to Sha (2002, p.27) listening is a voluntary process that through 

training and experience produces culture listening  is directed attention to what is 

heard, gathering, meaning, interpreting and deciding on action. Moreover, Patricia 

(2010, p.11) listening is an active process of hearing and comprehending what is 

said. In addition, O'Malley, Chamot, Kuper , and Vandergrift state that “Listening 

is widely viewed as the most difficult skill to approach in foreign language 

learning” (as cited in Suyono, 2015. p, 86). However, Brown states that “listening 

is not a one way street it is not merely the processes of a unidirectional receiving 

of audible symbols.  

 From the previous definitons, the researcher concludes that listening 

achievement is a thing that somebody has done successfully in identifying and 

understanding what other are saying that involves understanding a speaker accent 



or pronunciation, his grammar or his vocabulary and grasping his meaning using 

their own effort and skill.  

 

2.5 Self Regulation and Listening Achievement 

Among the very limited studies conducted relating the listeners use of 

different learning strategies, different motivational beliefs and listening 

performance. Vandergrift, Goh, Mareschal and Tafaghodtari (2006) conclude that 

listening tasks which help students deal with the process of listening, by involving 

them in the different stages of prediction, monitoring, evaluating and problem 

solving can assist listeners to develop the meta cognitive and strategic knowledge 

essential for developing a self regulated listener. Mareschal (2007) investigated 

the interrelationships between language learners metacognitive awareness, self-

regulatory abilities, listening comprehension strategy use and the overall success 

in listening comprehension. The results indicated strong interrelationship between 

these factors. That is to say when listeners have self regulatory abilities and 

metacognitive awareness about listening, they use listening comprehension 

strategies successfully and that result in their overall success in listening 

comprehension. 

Fatemi, Alishahi, Noori Khorasani and Seifi (2004) investigated the 

relationship between EFL learners listening comprehension hand their self 

regulation. The results of Pearson correlation coefficient indicated a stastifically 

significant relationship between the two variables. 



Except few studies mentioned above, studies on the relationship between 

self regulation and listening comprehension are few and far between hence  there 

is a need for more comprehensive pieces of research in different contexts. 

 

2.6 Previous Related Studies 

Many studies have been conducted to study about self regulation in ESL and 

EFL Learning area. Many of them investigated abour the correlation between self 

reulation and language proficiency as well as listening ability. This part will refer 

to some of them : 

The first research which entitled The Relationship between EFL Learners’ Self 

Regulation and Their listening Comprehension which was conducted by 

Mohammad Ali Fatheni in 2014. It was conducted in the English department at 

Islamic Azad University, Iran. Accordingly the following null-hypothesis was 

proposed by the researcher : H0: there is not any significant relationship between 

EFL learner’s self regulation  and their listening comprehension. Having analyzed 

the data collected from the instruments, it was found that there was a statistically 

significant relationship between the above mentioned variables (p=.000). it can be 

concluded that the participants with high level of self regulation have achieved 

high listening scores. Zimmerman (2002) states that people with a high level of 

regulation can be compatible to different situations being able to find an 

appropriate solution while approching a task in a purposeful manner. Accordingly, 

EFL teachers should implement self regulatory approaches to improve their 

students listening comprehension ability.   



Another research was conducted by Martha, Garrido, Vargas in 2012, entitle 

Relationship of Self Regulated learning and Academic Among English Language 

Learners. With regards to the major hypotheses, findings indicated that SRL 

(MSLQ) correlated significantly with the academic achievement of ELL students 

in all three areas (reading, writing, and mathematics) that were measured by 

AIMS with correlation coefficients ranging from a low of .37 for mathematics to a 

high of .49 for writing.  The 76 result that SRL has a positive significant 

relationship to academic achievement has been documented by many sources 

(e.g., Purdie and Hattie,1996; Swalander and Taube, 2007; Villavicencio and 

Bernardo, 2012; Zimmerman and Martinez-Pons, 1986, 1990).  

The third which entitle Self regulated learning strategies, Achievemnet goals 

and Listening achievement of Iranian ELF Laerners  was conduct by Alieh 

Nasrollahi-Mouziraji in 2016. It was conducted in the Department of 

English,Science, and Research Branch at Islamic Azad University. This study was 

an attempt to find the contribution of different self-regulatory strategies to 

listening achievement of EFL learners. The relationships between different goals 

and these strategies have also been detected. In essence, the findings of this study 

identified significant relatonships between differnet goal orientations, namely 

mastery goals, performance-avoidance goals, and different self-regulatory 

startegies and listening achievement of Iranian EFL learners and highlighted the 

importance of a consideration of motivational beliefs and a strategic approach 

towards learning in lesson planning and material development by EFL teachers, 

administrators and educators.  Consistent with past research, this study found that 



mastery goal orientation was significantly related to self-regulated learning and 

contributed to higher achievement in listening comprehension. The consistency of 

such results suggests that mastery goals are strong predictors of self-regulated 

learning and listening achievement. Students who believed in their capability in 

learning were more likely than others to self-regulate themselves and outperform 

others in listening comprehension. The same analyses revealed that the use of 

self-regulatory strategies was strongly related to listening performance of the 

learners. Students who reported greater use of self-regulatory strategies achieved 

better in their listening comprehension test. The findings are consistent with the 

model of self-regulated learning developed by Pintrich and his colleagues 

(Pintrich, 1989; Pintrich & De Groot, 1990; Pintrich & Schrauben, 1992). The 

significance of self-regulation in academic learning and in developing long-life 

learners depicts the necessity of enhancing such skills as a major function of 

education (Zimmermann, 2002). This implies that learners must be taught and 

provided with opportunities to practice selfregulation in educational settings. 

Practically, teachers can introduce these strategies through direct explanation of 

different strategies, followed by a modeling of the strategies by the teacher and 

final practice of the strategies by the students through a variety of learning tasks.  

Findings regarding achievement goals highlighted the significance of mastery 

goals. If education wishes to improve desired outcome, they should help them link 

their concerns and expectations with concrete strategies to take action. They 

should also provide future goals which increase their opportunities for self-

evaluation and self-decisions. If students are given the opportunity to set a goal or 



are given a goal by teachers, they are more likely to perceive an initial sense of 

self-efficacy for achieving it and feel more committed to attempt it and engage in 

activities which are believed to lead to goal attainment.    

In comparison with the previous related studies above, this study has some 

similarity since it has the same independent variable  (Self regulation). However, 

there are some differences among each other. This research focused on 

investigating the correlation between self regulation and listening skills in 

different context from the previous studies 

 

2.7 Research Hypotheses 

The hypotheses of this study are proposed in the forms of null and research 

hypotheses below: 

1. Ho : There is no significant correlation between self regulation and  

listening comprehension of undergraduate EFL students English   

Education Study Program of UIN Raden Fatah Palembang 

Ha : There is a significant correlation between self regulation and  

listening comprehension of undergraduate EFL students English     

Educational Study Program of UIN Raden Fatah Palembang 

 

2. Ho : Self regulation does not significantly influences listening  

comprehension of undergraduate EFL students English 

Educational Study Program of UIN Raden Fatah Palembang 

Ha : Self regulation significantly influences listening comprehension  



of undergraduate EFL students English Educational Study 

Program of UIN Raden Fatah Palembang   

 

2.8 Criteria of Hypotheses 

These hypotheses tested in order to know whether the correlation coefficient 

score is significant score is significant or not. In testing hyphoteses, there are 

some criteria from Cohen, Manion and Morrison (2007,p.188-1889) and Fraenkel, 

Wallen and Hyun (2011, p. 335-336). Those are in the following : 

 

1. Significance correlation : 

- If p-output higher than 0.20, Ha accepted and Ho is rejected 

- If p-output is lower than 0.20, Ha is rejected and Ho is accepted 

   

 

 

 

 

 

 

 

 

 

 



 CHAPTER III 

METHODS AND PROCEDURES 

 

This chapter presents (1) research design , (2) research variables, (3) 

operational definitions, (4) population and sample , (5) techniques for collecting 

data , (6) validity and reliability, and (7) data analysis. 

 

3.1 Research Design 

In this research, corretional research was used to find out the correlation 

between variables and interpret the results that may appear. Creswell states that 

“correlation design is procedures in quantitative research in which investigators 

measure the degree of association (relationship) between two or more variables 

using the statistical procedure of correlation analysis” (as in cited Lestari and 

Holandiyah , 2016, p, 49) 

According to Fraenkel, et al. (2012) correlation research is also sometimes 

referred to as a form of descriptive research because it describes an existing 

relationship between variables (p. 331). According to Siregar (2013) correlation 

research is a research that aims to know the relation of two or more variables (p. 

7). In this research correlational research will be used to find out the correlation 

between students self regulation and listening comprehension. 

The procedure is that, first: to identify the students self regulation by 

administering MSLQ questionnaire by pintrich. Second, by using listening score 

documentation . then the correlation and influence between variables will 



analyzed through statistical package for social and science (SPSS) based on the 

result of the questionnaire and listening documentation. Last, explanation and 

interpretation of the result will be discussed. Fraenkel, et al., (2012) proposed the 

research design as follow : 

 

CORRELATION RESEARCH DESIGN 

 

Where:  

  X: Students Self Regulation 

  Y:  Students Listening Achievement 

 

3.2 Research Variables 

According to Fraenkel, et al (2012) a common and useful way to think 

about variable is to classify them independent or dependent (p. 80). Variable is 

presumed to affect is called a dependent variable. In common sense term, the 

dependent variable depends on what the dependent variable does to it, how to 

affect it. It is possible to investigate more than one independent (and also more 

than one dependent) variable in a study. In this study, the independent variable is 

self regulation the fifth semseter students of English Education Study Program at 

UIN Raden Fatah Palembang, while the dependent variable is their listening 

achievement.  

 

 

X Y X 



 

3.3 Operational Definitions 

In this research, there are two variables that was  correlated which are 

undergraduate EFL students self regulation and listening achievement. 

Self regulation refers to one’s ability to control and manage them selves to 

obtain their goal. In this research, the 6th semester students self regulation will be 

measured by using Motivated Strategies for Learning Questionnaire (MSLQ) 

questionnaire by Pintrich 

Listening  achievement refers to students ability to understand the meaning of  

words that they hear to comprehend the materials. In this research, the listening 

achievement of undergraduate EFL students English Education Study Program 

will be correlate with their self regulation. 

 

3.4 Subject of the Study 

3.4.1 Population  

According to Sukardi (2010) population is all members of well-defined 

class of people, events, and objects (p. 53-54). Richards and Schmidt (2010) state 

that population in statistics is any set of items, individuals, which share some 

common and observable characteristics and from which a sample can be taken (p. 

443).  The population of this study is all the students of English Education Study 

Program of UIN Raden Fatah Palembang in the academic year 2016-2017. The 

distribution of population of the study can be seen below: 

 



 

 

Table. 4. Distribution of Population 

No   Semester   Number of Students 

1   I    140 

2   III    103 

3   V    120 

4   VII    97 

Total       468  

 

3.4.2 Sample  

The sample of this study was taken by using purposive sampling method. 

Singh states that the “purposive sampling is selected by some arbitrary method 

because it is known to be representative of the total population, or it is known that 

it will produce well matched groups” (as cited in Wahyudi, 2016, p. 98) 

Moreover, Johnson and Christensen (2012, p.231) add that in purposive 

sampling, the researcher specifies the characteristics of population of interest and 

then tries to locate individuals who have those characteristic.  

The students of the fifth semester will be the participants in this research 

because they have accompalished the listening subject (Listening I-III)  

 

 

 



 

Table.5 Distribution of Sample 

Semester   Class    Number of Students 

VI    PBI 1    28 

    PBI 2    30 

    PBI 3    29 

    PBI 4    27 

Total        114 

 

3.5 Data Collection 

In collecting data, students self regulation will be identified by using 

questionnaire and listening achievement will be collected by having 

documentation.  

 

3.5.1 Self Regulation Questionnaire  

To obtain the information of students self regulation, the MSLQ 

(Motivated Strategies for Learning  Questionnaire Manual) questionnaire 

developed by Pintrich, Smith, Garcia and McKeachie (1991) will be distributed to 

the students.  

 

 

 

 

 



 

Table 6. Self Regulation Questionnaire Spesification 

Self Regulation Components Items Total 

A. Motivational 

1. Intrinsic goal orientation 

2. Extrinsic goal orientation 

3. Task Value 

4. Control of learning belief 

5. Self-efficiacy for learning 

performance 

6. Task Anxiety 

 

1, 16, 22, 24, 7, 14, 13, 30 

4, 10, 17, 23, 26, 27 

2, 9, 18, 25 

5, 6, 12, 15, 20, 21, 29,32 

3, 8, 14, 19, 28 

 

8 

6 

4 

8 

5 

B. Learning Strategies Scale 

1. Rehearsal  

 

2. Elaboration 

3. Organization  

4. Critical Thinking 

 

5. Metacognitive self 

regulation 

6. Time and study environment 

 

7. Effort regulation  

8. Peer learning 

9. Help seeking 

total  

 

39, 46, 59, 72 

53, 62, 64, 67, 69, 81 

32, 42, 49, 63 

38, 47, 51, 66, 71 

33, 36, 41, 44, 54, 56, 57, 

61, 76, 78, 79 

35, 43, 52, 65, 70, 73, 77, 

80, 37, 48, 60, 74 

34, 5, 50 

40, 58, 68, 74  

 

 

4 

6 

4 

5 

7 

4 

7 

5 

3 

4 

 

 

 

81 

 

 

The MSLQ manual the motivation section consists of 31 items that assess 

students goal and value belief for a course, their beliefs about their skill to 

succeed in a course, and their anxiety about tests in a course. The learning strategy 

section includes 31 items regarding students use of different cognitive and 

metacognitive strategies. In addition, the learning strategies section includes 19 

items concerning student management of different resources (Pintrich et al., 1991, 

p.5) 



 

No  Self regulation components Items in the Questionnaire 

1 

2 

Motivational 

Learning strategy 

1-31 

32-81 

 

The students self regulation score will be determined by dividing total 

item scores with the total item. The table below is the self regulation score 

category (Pintrich, Smith, Garcia, & McKeachie, 1991) 

 

Table 7. Self Regulation Category 

Self-Regulation Score 

1 

2 

Regulated  

Unregulated  

≤ 4 

≥ 4 

 

 

3.5.2 Listening Documentation 

Documentation is defined as the data are obtained by collecting the listening 

achieves such as books, documents, journal and so on (Hartono, 2008, p.128). In 

this Research, the data of the students listening achievement will be collected  by 

having their listening score of the listening lecturer which conducted by 

University 

 

 



3.6 Research Instrument Analysis 

Before the questionnaire and real test are conduct, the researcher was 

check their validity and reliability. Johnson and Cristensen (2012, p. 137) explain 

that validity and reliability are the two most essential psychometric properties to 

consider in using a test or assessment procedure. Validity refers to the accuracy of 

the inferences or interpretations made from the test scores, while reliability  refers 

to the consistency or stability of the test scores` to know the validity and 

reliability of the instruments in this research, the validity and reliability tests will 

be done. 

 

3.6.1 Validity Test 

Fraenkel, et al. (2012, p.148) states that content validity refers to the 

content and format of the instrument. A content validity is very important since it 

is an accurate measurement of what it is supposed to measure. While, Creswell 

states that “validity is seen as a strong factor and it is used to determine whether 

the findings are accurate from the standpoint of the researcher, the participants, or 

the readers of an account” (as cited in Muspawi, Arifin , and Nadhila, 2017, p. 

62). 

Moreover, Fraenkel et al. (2012,p.147) state that validity has been defined 

as referring to appropriateness, correctness, meaningfulness and usefulness of the 

specific inferences researchers make based on the data they collect. In this 

research the questionnaire is ready made  by Pintrich (1991). 

 



3.6.2 Reliability Test 

Fraenkel et al. (2012, p.154) say that reliability refers to the consistency of 

the scores obtained how consistent they are for each individual from one 

administration of an instrument to another and form one set of items to another. 

The self regulation questionnaire from Pintrich (1991) is ready made and reliable, 

since the cronbach alpha score is 0,93.  

 

3.7 Data Analysis 

In analyzing the data in this research, there will be some analysis related to 

research problems in this research. The data analysis in this research are 

questionnaire analysis, listening test analysis, correlation analysis by using 

Pearson Product Moment will be apply to achieve the first research problem to 

find the correlation between variable and the last is regression analysis will be 

used to achieve the influence relate to the second research problem 

 

3.7.1 Questionnaire Analysis 

Fistly, the data from questionnaire will be analyze and calculate to decide 

the students self regulation by identifying their answer and count the score of  

students self regulation. The scoring system will be using 7 point Likert scale 

ranging from “Not at all true of myself” to “True of Myself”. The students self 

regulation score will be determine by dividing total item scores with the total 

item. 

 



Manual Formula for Self Regulation 

M = S 

       L 

M : Students Score 

S : Total Items Score 

L : Total Items 

 

3.7.2 Listening Achievement Analysis 

Secondly, the students listening achievement will be determine and will be 

categorized.  There are five cathegorized which is based on the range of the score 

or their GPA. 

  

3.8 Pre-requisite Analysis 

As the matter of fact, it will be essential to do prerequisite test since the 

study will be in the notion of parametric statistics, correlation and regression. 

Thus, before analyzing the data, the researcher will try to find out whether the 

data distribution from each variable was normal and linear  or not between two 

variables 

 

3.8.1 Normality test 

Normality test was used to know whether the collected data are normally 

distributed or not. When the data are normal, the result of the normality test can 

be generalize to the population. It is due to many parametric statistical methods, 

including pearson correlation test and linear regression test, require that the 



dependent variable is approximately normality distributed (Lofgren, 2013). In this 

study, computer program SPSS-Kolmogorov-Smirnov test (K-S test) will be apply 

to test the normality of data. If the significance of K-S test higher 0.05, the data 

are normally distributed. 

 

3.8.2 Linearity Test 

The linearity test was conducted in order to recognize whether the data 

between the variables are linear or not. Test for linearity by using SPSS will be 

conducted in order to recognize whether the data of the variables are linear or not. 

Therefor, if the p-value (linearity) is less than 0.05 (p-value < 0.05)  the data are 

linearly. Then, after the researcher conduct those test. If the data are normal and 

linear, the further analysis will be able to be administered.  

 

3.8.3 Correlation Analysis 

Correlation analysis was applied after analyzing the data from 

questionnaire  and students listening achievement. In order to find out the 

correlation between students self regulation and their listening achievement, 

Pearson-Product Moment Correlation will be used. The process will be apply by 

using SPSS. 

 

3.8.4 Regression Analysis 

Regression analysis was applied after analyzing the data from self 

regulation questionnaire, and students listening achievement of undergraduate 



EFL students of UIN Raden Fatah Palembang . If there is a correlation between 

self regulation  and listening achievement, it will be continued to find out the 

influence between two variables, regression analysis will be applied by using 

Statistical Package for Social and Science (SPSS) 24th version computer program 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



CHAPTER IV 

FINDINGS AND INTERPRETATIONS 

 

This chapter presents (1) researh findings, (2) statistical analyses, and (3) 

interpretations. 

 

4.1 Reseach findings 

There two four kinds of researh findings in this study: (1) the result of 

students’ self-regulation and (2) the result of students’ listening achievement 

 

4.1.1 Results of Self Regulation 

 The total population were 468 students. All the sixth semester students 

participated in this study. The total active students were 114 students, but 80 

students participated in this study and 34 students were absent when conducting 

this study. The 81 items of Motivated Strategy for Learning Questionnaire Manual 

(MSLQ) were administrated to investigate the participants self regulation. The 

MSLQ was rated by Likert scale. The desriptive statistical analysis of MSLQ for 

the participants is shown in Table 8. 

 



Table. 8. Descriptive Statistic of Students self regulation 

 

Descriptive Statistics 

 N Minimum Maximum Mean 

Std. 

Deviation 

Self_Regulation 80 3 7 5,07 ,913 

Valid N 

(listwise) 

80 

    

 

 

Based on the descriptive statistics of students’ self regulation , it was 

found that the total number of participants were 80 students. The minimum score 

was 3, and the maximum score was 7. Meanwhile, the standard deviation was 

0.913 and the mean of the students’ locus of control was 5.07.  

It was revealed that from the questionnaire, the two levels of self regulation all 

perceived by the students with different numbers. Unregulated as the least 

perceived level and Regulated as the most perceived one. The detail are as 

follows: 

 

 

 

 

 

 



Table. 9 Distribution of Students Self Regulation 

Category  Range  Frequency  Percentage  

Regulated  >4 74 92,5% 

Unregulated  <4 6 7,5% 

Total   80 100% 

 

After the data from the students was collected, then each students was 

categorized into regulated or unregulated based on their self regulation category. 

 

4.1.2 Result of Students Listening Achievement 

The result of students listening achievement showed that the maximum 

score is 90 and the lowest score is 30. The mean of the listening achievement for 

the participants is 62.45 and the standard deviation is 15.909. The descriptive 

statistic analysis of listening achievement for the participants is shown below. 

 

Table 10. Descriptive Statistic Students Listening Achievement 

 

 

 N Minim

um 

Maxim

um 

Mean Std. 

Deviation 

Listening_Achieve

ment 

80 30 90 62,45 15,909 

Valid N (listwise) 80     



 

 

The maximum score was 90, and the lowest score was 30. The mean 

listening achievement for the participants was 62.45, and the standard deviation 

was 15.909. 

It can be seen from the table 14 above that there was 2 students (2,5%) 

obtained in very good  category, while 19 students (23,75%) were in good 

category, 30 students (37,5 %) were in very average category, 25 students (31,25 

%) were in poor category, 4 students (5 %) were very poor category. The 

percentage is shown  the table 14 below. 

 

Table 11. Distribution of Listening Achievement 

Score Interval Category Frequency Percentage 

86-100 Very Good 2 2.5 % 

71-85 Good 19 23.75 % 

56-70 Averange 30 37.5 % 

41-55 Poor 25 31.25 % 

0-40 Very Poor 4 5 % 

Total 80 100 % 

 

 

 

 



4.2 Statistical Analysis  

There were three statistical analyses that the researcher applied in this 

study: 

1. The statistical analysis of normality and linearity 

2. The statistical analysis of correlation analysis between students self 

regulation and their listening achievement in all participants 

3. The statistical analysis regression analysis between students self 

regulation and listening achievement in all participants 

 

4.2.1 Normality test and Linearity test 

Normality test and linearity test were conducted prior to data analysis 

through SPSS 24
th 

version for windows. As parametric statistics, in term of 

correlation and regression and purposive sampling technique were used in this 

research, it was fundamental to see if the distribution of data were normal for each 

variable and linear between variables.  

 

4.2.1.1 The Result of Normality Test 

The data are interpreted normal if p> 0,05. If p< 0,05, it means the data are 

not normal. Kolmogorov-smirnov was used to see the normality. The results of 

normality test is shown in table 12 indicated that the data from each variable were 

all normal and appropriate for data analysis with coeficients 0.200 for self-

regulation and 0.168 for listening achievement  

 



Table. 12 One-Sample Kolmogorov-Smirnov Test 

 

 

 Self_Regulation 

Listening_Achiev

ement 

N 80                    80 

Normal Parameters
a,b

 Mean 5,07 62,45 

Std. Deviation ,913 15,909 

Most Extreme Differences Absolute ,077 ,090 

Positive ,077 ,074 

Negative -,067 -,090 

Test Statistic ,077 ,090 

Asymp. Sig. (2-tailed) ,200 ,168 

a. Test distribution is normal 

 

The normal Q-Q plot of each variable is illustrated in the following 

figures: 

 

 

 

 

 



Figure 1. Distribution of Self Regulation Data 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 Figure 2. Distribution of Listening Achievement Data  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



4.2.1.2. The Result of Linearity Test 

For linearity test, deviation of linearity was obtained. If probability is 

higher than 0.05, the two variables are linear. The result showed that, the 

deviation from linearity between self regulation and listening achievement was 

,647 or higher than 0.05 it means that the result was linear.  

 

 

 

 

ANOVA Table 

 

Sum of 

Squares df 

Mean 

Square F Sig. 

Listening_Achi

evement * 

Self_Regulation 

Between 

Groups 

(Combined) 8363,993 36 232,333 ,859 ,678 

Linearity 20,637 1 20,637 ,076 ,784 

Deviation 

from Linearity 

8343,356 35 238,382 ,881 ,647 

Within Groups 11629,80

7 

43 270,461 
  

Total 19993,80

0 

79 
   

 

 

 

 

 

 

 

 



 4.3 Correlation between Students Self Regulation and Listening achievement 

 This section answered the first research problem. By analyzing the result 

of descriptive statistic for the self regulation questionnaire (MSLQ) and listening 

achievement. 

 Based on Pearson Product Moment Correlation Coefficient, the result 

indicated that the pattern of self regulation and listening achievement was 

negative. The correlation coefficient or the r-obtained (0.032) was lower than r-

table (0.219). Then the level probability (p) significance (sig.2-tailed) was 0.777 it 

means that p (.777) was higher than 0.5. thus there was no significant correlation 

between the students self regulation and listening achievement. 

 

Table. 14 Correlations between Students Self Regulation and Listening 

Achievement 

 

 

Correlations 

 

Self_Regulatio

n 

Listening_Ach

ievement 

Self_Regulation Pearson Correlation 1 ,032 

Sig. (2-tailed)  ,777 

N 80 80 

Listening_Achievemen

t 

Pearson Correlation ,032 1 

Sig. (2-tailed) ,777  

N 80 80 



 

 

4.2.3 Influence of Students Self Regulation on Their Listening Achievement 

This section answered the second research problem. By analyzing the 

result of desriptive statistic for the self-regulation questionaire ( MSLQ) and 

listening achievement.  

 In addition, since there was no significant correlation between self 

regulation and listening achievement, so the influence of self regulation and 

listening achievement cannot be analyze further. 

 

4.3 Interpretations 

  

In order to strengthen the value of this study the interpretations are made 

based on the result of data analyses. According to the findings, there was no  a 

significant correlation between self-regulation and listening achievement. Also, 

there was  no significant influence of self-regulation on listening achievement. 

First, based on the result of pearson product moment correlations, it was found 

that there was no significant correlation between self regulation and listening 

achievement of the undergraduate EFL students of UIN Raden Fatah Palembang 

(r- 0.032). this means that self regulation had no correlation to their listening 

achievement. The explanation to support this finding is that from the beginning of 

the first semester the participants had been involved in English listening  practices 

and assignments or explores to English listening  materials and interactions from 

printed textbooks, online media, and social networks. Also, the students joined 



English course inside and outside school. In addition, they are concious with the 

importances and adventages by listening.  

 Based on the result of self regulation questionnaire, all of the students self 

regulation were in regulated category and the result of their listening achievement, 

most of the students listening achievement were in average category. However the 

correlation result showed that there was no significant correlation between 

students self regulation and their listening achievement. It was strengthen by 

informal interview from the students, most of the students sometimes found it 

difficult in the process of listening, in addition they did not know about self 

regulation so they are not aware of the benefits of self regulation to achieve their 

goals. Even the students are self regulated, they might just do the task without 

maximum attempts and effort. It can be seen from the students listening 

achievement, most of them in average category, only 2.5% in very good category. 

It can be concluded that the students self regulation did not mirror their listening 

achievement.  

 This result of this present study is in agreement with the study of Alief 

Nasrollahi-Mouziraji (2016) who investigated self regulated learning strategies, 

achievement goals and listening achievement of Iranian EFL Learners. It was 

found that there was a negative relationship between self regulation and listening 

achievement.  

  



In short, the total contribution of self regulation and listening achievement 

showed no correlation and influence. It was possible to happen because listening 

achievement influenced by many factors. Brown (2004) explained that every 

teacher of  language knows that one’s oral production ability is only as good as 

one’s listening comprehension ability. Effective listening is extremely important 

for students as they spend most their time listening to the speakers. 

 Finally, this study found there was no correlation and influence between 

self regulation and listening achievement of Undergraduate EFL students of UIN 

Raden Fatah Palembang. 

 

 

 

 

 

 

 

 

 

 



CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

 

This chapter presents (1) conclusions, and (2) suggestion based on the findings of 

the research. 

 

5.1 Conclusions 

 After conducting the research at Sixth semester students of UIN Raden 

Fatah Palembang and analyzing the data, the following conclusions are drawn : 

 

1. There was no significant correlation between self regulation and listening 

achievement of Undergraduate EFL Students of UIN Raden Fatah 

Palembang. The finding showed that the null hyphotesis (H0) was accepted 

and the alternative hyphotesis (Ha) was rejected. 

 

2. Based on the finding, in can be concluded that the self regulation does not 

give dominant effect through listening achievement. It also means that 

regulated students do not always get very good achievement in listening 

achievement 

 

 

 

 



5.2 Suggestions 

 Based on the conclusion above, there are some suggestions which can be 

delivered are addressed to the following parties: 

 

1. Students  

The students must actively in listening activities in order to 

increase their listening achievement. The students must improve their 

vocabulary to know what’s the speakers said. 

 

2. Lecturers 

Eventhough the result of this study showed no correlation between 

self regulation and listening achievement. The lecturer hopefully can 

encourage the students to reinforce themselves to have confidence in 

listening material. 

 

3. Other researcher  

It is advisable for other researchers who are interested in 

conducting the same research by using self regulation to read more book, 

articles and journal about self regulation. They should do the research 

which is the closest with this research. More importantly, realizing the 

adventages of self-regulation theory and approaches lecture should still 

consider their existence in improving students’ listening skill.   
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        APPENDIX A 

 

INFORMAL INTERVIEW 

 

1. Researcher : I wanna ask you about my informal interview, please 

answer honestly. What is the most difficult skill based on your opinion? 

Student 1 : I think speaking 

Student 2 : Listening, speaking, writing 

Student 3 : Listening 

Student 4 : Listening 

Student 5 : All of the difficult 

Student 6 : Listening, writing 

Student 7 : Reading, Listening, Writing 

 

2. Researcher : What is your problem in listening process? 

Student 1 : I’m afraid speak english  

Student 2 : I confuse about the pronounciation, lack of vocabulary 

Student 3 : I don’t know about the speaker’s said 

Student 4 : Confusing the pronunciation 

Student 5 : difficult to understand, lack of vocabulary 

Student 6 : I’m not confident about my listening & writing skill 

Student 7 : I’m affraid about my skill all  

 



3. I wanna ask you about my informal interview, and please answer honestly. 

Do you know self regulation? 

All of the students answered that they didn’t know about self regulation. 

 

4. Do you know what is the important of self regulation? 

All of the students answered that they didn’t know about the important of 

self regulation 

 

5. I wanna ask you, please answered honestly. Have you measure your self 

regulation? 

They didn’t know how to measure self regulation  

 

 

 

 

 

 

 

 

 

 

 

 



        APPENDIX B 

 

NAME  :      

NIM  :     

CLASS  : 

 

Motivated Strategies for Learning Questionnaire Manual 

 By Pintrich, Smith, Garcia and Mckeache (1991) 

Part A. Motivation 

 
The following question ask about your opinion for and attitudes about your classes. Remember 

there are not right or wrong answers, just answer as accurately as possible. Use the scale below to 

answer the questions. If you think that statement is very true of you, circle 7. If a statement not at 

all true of you, circle 1. If the statement is more or less true of you, find the number between 1 and 

7 that describes you. 

 

  1 2 3 4 5 6 7 

Not at all        Very true 

true of me        of me 

 

1 

In my classes, I prefer course material that really 

challenges me so I can learn new things 

(Ketika di kelas, saya lebih menyukai materi yang 

menantang, dengan begitu saya bisa belajar hal-hal 

baru 

1 2 3 4 5 6 7 

2 

If I study in appropriate ways, then I will be able 

to learn the material in my classes 

(Jika saya belajar dengan cara yang tepat, saya 

akan bisa mempelajari materi tersebut di kelas) 

1 2 3 4 5 6 7 

3 

When I take a test I think about how poorly I am 

doing compared with other students 

(Ketika saya mengikuti sebuah tes, saya berpikir 

tentang betapa kurangnya kemampuan saya 

dibandingkan siswa-siswa lain) 

1 2 3 4 5 6 7 

4 

I think I will be able to use what I learn in one 

course in other courses 

(Saya kira saya akan bisa menggunakan apa yang 

saya pelajari di sebuah pelajaran pada pelajaran 

lainnya) 

1 2 3 4 5 6 7 

5 

I believe I will receive excellent grades in my 

classes 

(Saya percaya saya akan meraih nilai yang sangat 

baik di kelas) 

1 2 3 4 5 6 7 

6 

I’m certain I can understand the most difficult 

material presented in the readings for my courses 

(saya yakin saya bisa memahami materi tersulit 

yang di sajikan di dalam bahan pelajaran saya) 

1 2 3 4 5 6 7 

7 

Getting a good grade in my classes is the most 

satisfying thing for me right now 

(Memperoleh hasil yang baik di kelas merupakan 

1 2 3 4 5 6 7 



hal paling memuaskan bagi saat ini) 

8 

When I take a test I think about items on other 

parts of the test I can’t answer 

(Ketika saya mengikuti sebuah tes, saya 

memikirkan tentang soal di bagian yang tidak bisa 

saya jawab) 

1 2 3 4 5 6 7 

9 

It is my own fault if I don’t learn the material in 

my courses 

(Merupakan kesalahan saya sendiri jika saya tidak 

mempelajari materi pelajaran di kelas) 

1 2 3 4 5 6 7 

10 

It is important for me to learn the course material 

in my classes 

(Sangat penting bagi saya untuk mempelajari 

materi pelajaran di kelas) 

1 2 3 4 5 6 7 

11 

The most important thing for me right now is 

improving my overall grade point average, so my 

main concern in my classes is about getting a good 

grade 

(Hal terpenting bagi saya saat ini adalah 

meningkatkan rata-rata IPK, jadi tujuan utama 

saya di kelas adalah memperoleh nilai yang bagus) 

1 2 3 4 5 6 7 

12 

I’m confident I can learn the basic concepts taught 

in my courses 

(Saya percaya saya bisa mempelajari konsep dasar 

yang diajarkan di kelas) 

1 2 3 4 5 6 7 

13 

If I can, I want to get better grades in my classes 

than most of the other students 

(Jika saya bisa, saya ingin mendapatkan nilai yang 

lebih baik dari kebanyakan siswa lain) 

1 2 3 4 5 6 7 

14 

When I take tests I think of the consequences of 

failing 

(Ketika saya mengikuti sebuah tes, saya 

memikirkan kemungkinan gagal dalam tes 

tersebut) 

1 2 3 4 5 6 7 

15 

I’m confident I can understand the most complex 

material presented 

(Saya percaya saya bisa memahami materi paling 

sulit yang di ajarkan guru di sebuah pelajaran) 

1 2 3 4 5 6 7 

16 

In my classes, I prefer course material that arouses 

my curiosity, even if it is difficult to learn 

(Di kelas, saya lebih suka materi pelajaran yang 

membangkitkan rasa keingintahuan saya, meski itu 

sulit di pahami) 

1 2 3 4 5 6 7 

17 

I am very interested in the content area of my 

courses 

(Saya sangat tertarik dengan isi dari pelajaran 

saya) 

1 2 3 4 5 6 7 

18 

If I try hard enough, then I will understand the 

course materials 

(Jika saya telah mencoba dengan cukup keras, 

maka saya akan memahami materi pelajaran) 

1 2 3 4 5 6 7 

19 

I have an uneasy, upset felling when i take my 

exams 

(Saya merasa gugup dan khawatir, ketika 

mengikuti ujian) 

1 2 3 4 5 6 7 



20 

I’m confident I can do an excellent job on the 

assignments and test in my course 

(Saya percaya saya bisa melakukan sebuah 

pekerjaan rumah dan tes dengan sangat baik di 

sebuah mata pelajaran) 

1 2 3 4 5 6 7 

21 

I expect to do well in my classes 

(Saya berharap dapat berusaha dengan baik 

dikelas) 

1 2 3 4 5 6 7 

22 

The most satisfying thing for me in my courses is 

trying to understand the content as throroughly as 

possible 

(Hal paling memuaskan buat saya adalah mencoba 

memahami isi materi dengan sebaik mungkin) 

1 2 3 4 5 6 7 

23 

I think the course material in my classes is useful 

for me to learn 

(Menurut saya, materi pelajaran di kelas sangat 

berguna untuk saya pelajari) 

1 2 3 4 5 6 7 

24 

When I have the opportunity in my classes, I 

choose course assignment that I can learn from 

even if then don’t guarantee a good grade 

(Ketika saya mempunyai kesempatan di kelas, 

saya memilih sebuah tugas yang bisa saya jadikan 

pelajaran meskipun itu tidak menjamin nilai yang 

baik) 

1 2 3 4 5 6 7 

25 

If I don’t understand the course materials, it is 

because I didn’t try hard enough 

(Jika saya tidak mengerti materi pelajaran itu 

karena saya tidak mencoba dengan cukup keras) 

1 2 3 4 5 6 7 

26 
I like the subject matter of my course 

(Saya menyukai material pelajaran saya) 
1 2 3 4 5 6 7 

27 

Understanding the subject matter of my courses is 

very important to me 

(Memahami masalah utama dari pelajaran adalah 

hal terpenting buat saya) 

1 2 3 4 5 6 7 

28 

I feel my heart beating fast when I take my exam 

(Jantung saya berdetak kencang ketika 

mengerjakan ujian) 

1 2 3 4 5 6 7 

29 

I’m certain I can master the skills being taught in 

my classes 

(Saya yakin saya bisa menguasai skil-skil yang 

diajarkan dikelas) 

1 2 3 4 5 6 7 

30 

I want to do well in my classes because it is 

important to show my ability to my family, 

friends, employer or others 

(Saya ingin melakukan yang lebih baik di kelas 

karena itu sangat penting untuk menunjukkan 

kemampuan ke keluarga, teman dan lainnya)  

1 2 3 4 5 6 7 

31 

Considering the difficulty of my courses, the 

teacher and my skills, I think I will do well in my 

classes 

(Mempertimbangkan kesulitan-kesulitan di 

pelajaran, guru dan kemampuan saya, saya kira 

saya bisa melakukan hal yang baik di kelas) 

1 2 3 4 5 6 7 

 



 
Motivated Strategies for Learning Questionnaire Manual 

Part B. Learning Strategies 

 
The following question ask about your learning strategies and study skills for your classes. 

Remember there are not right or wrong answers, just answer as accurately as possible. Use the 

scale below to answer the questions. If you think that statement is very true of you, circle 7. If a 

statement not at all true of you, circle 1. If the statement is more or less true of you , find the 

number between 1 and 7 that describes you. 

 

  1 2 3 4 5 6 7 

Not at all        Very true 

true of me        of me 

 

32 

When I study the readings for my courses, I outline 

the material to help me organize my thoughts 

(Ketika belajar reading, saya menggaris bawahi 

materi guna membantu saya mengorganisir pikiran 

saya) 

1 2 3 4 5 6 7 

33 

During class time I often miss important points 

because I’m thinking of other things 

(Ketika di kelas, saya sering kehilangan poin-poin 

penting karena saya memikirkan sesuatu yang lain) 

1 2 3 4 5 6 7 

34 

When studying for my courses, I often try to 

explain the material to a classmate or friend 

(Ketika belajar di kelas, saya sering mencoba 

menjelaskan materi kepada teman) 

1 2 3 4 5 6 7 

35 

I usually study in a place where I can concentrate 

on my course work 

(Saya biasanya belajar di tempat dimana saya bisa 

berkonsentrasi terhadap pekerjaan saya) 

1 2 3 4 5 6 7 

36 

When reading for my courses, I make up questions 

to help focus my readings 

(Ketika membaca pelajaran, saya membuat 

pertanyaan guna membantu konsentrasi dalam 

membaca) 

1 2 3 

 

4 

 

5 6 7 

37 

I often feel so lazy or bored when I study for my 

classes that I quit before I finish what I planned to 

do 

(Saya sering merasa malas atau bosan ketika belajar 

dikelas jadi saya tinggalkan sebelum saya 

menyelesaikan apa yang sudah saya rencanakan) 

1 2 3 4 5 6 7 

38 

I often find my self questionning things I hear or 

read in my courses to decide if I find them 

convincing 

(Saya sering menanyakan suatu hal yang saya 

dengar atau baca di pelajaran untuk memastikan 

kebenarannya) 

1 2 3 4 5 6 7 

39 

When I study for my classes, I practice saying the 

material to myself over and over  

(Ketika saya belajar dikelas, saya mempraktekkan 

mengucapkan materi kepada diri saya sendiri secara 

berulang) 

1 2 3 4 5 6 7 

40 Even I have trouble learning the material in my 1 2 3 4 5 6 7 



classes, I try to do the work on my own, without 

help from anyone 

(Bahkan jika saya mengalami masalah dalam 

pelajaran, saya mencoba melakukannya sendiri 

tanpa bantuan dari orang lain) 

41 

When I become confused about something I’m 

reading for my classes, I go back and try to figure it 

out 

(Ketika saya bingung tentang sesuatu yang saya 

baca untuk pelajaran di kelas, saya akan kembali 

dan mencari tahu) 

1 2 3 4 5 6 7 

42 

When I study for my courses, I go through the 

readings and my class notes and try to find the most 

important ideas 

(Ketika saya belajar, saya akan membaca dan 

melihat catatan serta mencoba mencari ide 

terpenting dari pelajaran tersebut) 

1 2 3 4 5 6 7 

43 

I make good use of my study time for my courses 

(Saya menggunakan waktu belajar saya dengan 

baik untuk pelajaran saya) 

1 2 3 4 5 6 7 

44 

If course readings are difficult to understand, I 

change the way I read the material 

(Jika bahan bacaan pelajaran terasa sulit untuk di 

mengerti, saya akan mengubah cara saya membaca 

materi tersebut) 

1 2 3 4 5 6 7 

45 

I try to work with other students from my classes to 

complete the course assignments 

(Saya mencoba bekerja bersama siswa lain untuk 

menyelesaikan tugas saya) 

1 2 3 4 5 6 7 

46 

When studying for my courses, I read my class 

notes and the course readings over and over again 

(Ketika belajar, saya membaca buku catatan dan 

buku pelajaran berulang kali) 

1 2 3 4 5 6 7 

47 

When a theory, interpretation or conclusion is 

presented in my classes or in the readings, I try to 

decide if there is good supporting evidence 

(Ketika teori, interpretasi atau kesimpulan disajikan 

dikelas atau di sebuah bacaan, saya mencoba 

memutuskan apakah ada fakta-fakta pendukung) 

1 2 3 4 5 6 7 

48 

I work hard to do well in my classes even if I don’t 

like what we are doing 

(Saya bekerja keras melakukan yang terbaik meski 

saya tidak menyukai apa yang kami lakukan) 

1 2 3 4 5 6 7 

49 

I make simple charts, diagrams or tables to help me 

organize course material 

(Saya membuat sebuah grafik, diagram atau tabel 

guna membantu mengorganisir material saya) 

1 2 3 4 5 6 7 

50 

When studying for my courses, I often  set aside 

time to discuss course materials with a group of 

students from my classes  

(Ketika belajar, saya sering mengatur waktu untuk 

berdiskusi dengan beberapa siswa lain dikelas) 

1 2 3 4 5 6 7 

51 

I treat the course materials as a starting point and 

try to develop my own ideas about it 

(Saya menganggap materi pelajaran saya sebagai 

1 2 3 4 5 6 7 



titik awal, kemudian saya mencoba 

mengembangkannya dengan ide saya sendiri) 

52 
I find it hard to stick  to a study schedule 

(Saya kesulitan mengatur waktu belajar) 
1 2 3 4 5 6 7 

53 

When I study for my classes, I pull together 

information from different sources, such as 

lectures, readings and discussions 

(Ketika saya belajar dikelas, saya mendapatkan 

informasi dari sumber berbeda, seperti dosen, 

bahan bacaan dan diskusi) 

1 2 3 4 5 6 7 

54 

Before I study new course materials thoroughly, I 

often skim them  to see how they are organized 

(Sebelum saya belajar sebuah materi baru secara 

keseluruhan, saya sering melihatnya sekilas 

memastikan bagaimana susunannya) 

1 2 3 4 5 6 7 

55 

I ask myself questions to make sure I understand 

the material I have been studying in my classes 

(Saya bertanya pada diri saya sendiri untuk 

memastikan apakah saya mengerti materi yang saya 

pelajari dikelas) 

1 2 3 4 5 6 7 

56 

I try to change the way I study in order to fit the 

course requirements and the instructor’s teaching 

style 

(Saya mencoba mengganti cara belajar saya demi 

menyesuaikan dengan pelajaran dan gaya mengajar 

instuktur) 

1 2 3 4 5 6 7 

57 

I often find that I have been reading for my classes 

but I don’t know  what it was all about  

(Saya membaca materi pelajaran tapi saya tidak 

paham sepenuhnya) 

1 2 3 4 5 6 7 

58 

I ask the instructors to clarify concepts I don’t 

understand well 

(Saya bertanya kepada instruktur tentang apa yang 

saya tidak mengerti) 

1 2 3 4 5 6 7 

59 

I memorize key words to remind me of important 

concepts in my classes 

(Saya menghafal kata kunci guna mengingatkan 

tentang konsep penting di kelas) 

1 2 3 4 5 6 7 

60 

When course work is difficult, I either give up or 

only study the easy parts 

(Ketika pelajaran terasa sulit, saya cenderung 

menyerah atau hanya belajar di bagian yang mudah 

saja) 

1 2 3 4 5 6 7 

61 

I try to think through a topic and decide what I am 

supposed to learn from it rather than just reading it 

over when studying for my courses 

(Saya mencoba memikirkan sebuah topik dan 

memutuskan apa yang akan di pelajari dari pada 

hanya membaca ketika belajar di kelas) 

1 2 3 4 5 6 7 

62 

I try to relate ideas in any of my courses with those 

of my other courses whenever possible 

(Saya mencoba mengaitkan ide dari materi dengan 

pelajaran lain kapanpun jika memungkinkan) 

1 2 3 4 5 6 7 

63 
When I study for this course, I go over my class 

notes and make an outline of important concepts 
1 2 3 4 5 6 7 



(Ketika saya belajar pelajaran ini saya 

membutuhkan catatan dan membuat konsep penting 

sebagai outline) 

64 

When reading for this class, I try to relate the 

material to what I already know 

(Ketika membaca di dalam kelas, saya mencoba 

menghubungkan materi yang sudah saya tahu) 

1 2 3 4 5 6 7 

65 
I have a regular place set aside for studying 

(Saya memiliki tempat tersendiri untuk belajar) 
1 2 3 4 5 6 7 

66 

I try to play around with ideas of my own related to 

what I am learning in this course  

(Saya mencoba untuk melibatkan ide saya terhadap 

apa yang sedang saya pelajari) 

1 2 3 4 5 6 7 

67 

When I study for this course, I write brief 

summarize of the main ideas from the readings and 

my class notes 

(Ketika saya belajar saya menulis rangkuman 

singkat dari pokok bacaan dan membuat catatan) 

1 2 3 4 5 6 7 

68 

When I can’t understand the material in this course, 

I ask another students in this class for help 

(Ketika saya tidak mengerti materi, saya bertanya 

pada siswa lain didalam kelas untuk membantu) 

1 2 3 4 5 6 7 

69 

I try to understand the material in this class by 

making connections between the readings and the 

concepts from the lecturer 

(Saya mencoba mengerti materi dengan 

menghubungkan bacaan dan konsep dari guru) 

1 2 3 4 5 6 7 

70 

I make sure that I keep up with the weekly readings 

and assignments for this course 

(Saya yakin saya bisa membaca dan menyelesaikan 

tugas dan materi ini) 

1 2 3 4 5 6 7 

71 

Whenever I read or hear an assertion or conclusion 

in this class, I think about possible alternatives 

(Kapanpun saya membaca atau mendengar sebuah 

penjelasan atau kesimpulan, saya berfikir alternatif 

lain) 

1 2 3 4 5 6 7 

72 

I make a list of important items of this course and 

memorize the list 

(Saya membuat daftar hal-hal  yang penting dan 

mengingatnya) 

1 2 3 4 5 6 7 

73 
I attend this class regularly 

(Saya hadir di kelas dengan tetap) 
1 2 3 4 5 6 7 

74 

Even when course materials are dull and 

uninteresting, I manage to keep working until I 

finish 

(Ketika materi itu tidak menarik, saya tetap 

mengerjakan sampai selesai) 

1 2 3 4 5 6 7 

75 

I try to identify students in this class whom I ask for 

help if necessary 

(Saya mencoba untuk mengidentifikasi siswa yang 

saya butuhkan bantuannya) 

1 2 3 4 5 6 7 

76 

When studying for this course I try to determine 

which concepts I don’t understand well 

(Ketika belajar saya mencoba untuk mencari tahu 

hal yang tidak saya mengerti) 

1 2 3 4 5 6 7 



77 

I often find that I don’t spend very much time on 

this course because of other activities 

(Saya sering menemukan bahwa saya tidak punya 

banyak waktu untuk belajar karena ada aktifitas 

lain) 

1 2 3 4 5 6 7 

78 

When I study for this class, I set goals for my self 

in order to direct my activities in each study period 

(Ketika saya belajar di kelas, saya mempunyai 

tujuan sendiri agar aktifitas saya bisa berlangsung) 

1 2 3 4 5 6 7 

79 

If I get confused taking notes in class, I make sure I 

sort it out afterwards 

(Ketika saya kebingungan membuat catatan, saya 

meyakini bahwa itu benar) 

1 2 3 4 5 6 7 

80 

I rarely find time to review my notes or reading 

before an exam 

(Saya terkadang menemukan waktu untuk 

mempelajari catatan saya atau membacanya 

sebelum ujian  

1 2 3 4 5 6 7 

81 

I try to apply ideas from course readings in other 

class activities such as lecturer and discussion 

(saya mencoba untuk mengaplikasikan ide saya dari 

apa yang saya baca dalam kelas seperti pengajaran 

dan diskusi) 

1 2 3 4 5 6 7 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

        APPENDIX C 

Descriptive Statistic of Self Regulation Questionnaire and Distribution of Self 

Regulation 

1. Descriptive statistic of self regulation 

 

 

Descriptive Statistics 

 
N Minimum Maximum Mean Std. Deviation 

Self_Regulation 80 3 7 5,07 ,913 

Valid N (listwise) 80     

 

 

 

 

 

 

 

 

 

 

 

 

 



2. Distribution of self regulation 

 

DISTRIBUTION OF SELF REGULATION 

No Name of Students Score  Category  

1 Student 1 3.32 Unregulated  

2 Student 2 6.03 Regulated  

3 Student 3 4.29 Regulated  

4 Student 4 5.96 Regulated  

5 Student 5 5.45 Regulated  

6 Student 6 4.91 Regulated  

7 Student 7 5.46 Regulated  

8 Student 8 5.8 Regulated  

9 Student 9 5.33 Regulated  

10 Student 10 5.96 Regulated  

11 Student 11 4.32 Regulated  

12 Student 12 4.98 Regulated  

13 Student 13 6.03 Regulated  

14 Student 14 5.33 Regulated  

15 Student 15 4.37 Regulated  

16 Student 16 5.12 Regulated  

17 Student 17 5.33 Regulated  

18 Student 18 4.45 Regulated  

19 Student 19 5.33 Regulated  

20 Student 20 5.91 Regulated  

21 Student 21 5.14 Regulated  

22 Student 22 5.12 Regulated  

23 Student 23 4.79 Regulated  

24 Student 24 4.29 Regulated  

25 Student 25 5.14 Regulated  

26 Student 26 4.17 Regulated  

27 Student 27 4.91 Regulated  

28 Student 28 4.32 Regulated  

29 Student 29 5.61 Regulated  

30 Student 30 4.38 Regulated  

31 Student 31 4.29 Regulated  

32 Student 32 5.17 Regulated  

33 Student 33 6.25 Regulated  

34 Student 34 5.33 Regulated  

35 Student 35 4.38 Regulated  

36 Student 36 4.17 Regulated  

37 Student 37 4.79 Regulated  

38 Student 38 4.91 Regulated  



39 Student 39 5.74 Regulated  

40 Student 40 5.91 Regulated  

41 Student 41 5.8 Regulated  

42 Student 42 4.32 Regulated  

43 Student 43 5.91 Regulated  

44 Student 44 5.46 Regulated  

45 Student 45 5.61 Regulated  

46 Student 46 4.03 Regulated  

47 Student 47 5.74 Regulated  

48 Student 48 5.91 Regulated  

49 Student 49 5.8 Regulated  

50 Student 50 4.32 Regulated  

51 Student 51 5.91 Regulated  

52 Student 52 5.46 Regulated  

53 Student 53 5.61 Regulated  

54 Student 54 4.03 Regulated  

55 Student 55 5.74 Regulated  

56 Student 56 4.91 Regulated  

57 Student 57 4.17 Regulated  

58 Student 58 5.91 Regulated  

59 Student 59 4.45 Regulated  

60 Student 60 6.46 Regulated  

61 Student 61 5.12 Regulated  

62 Student 62 5.91 Regulated  

63 Student 63 5.12 Regulated  

64 Student 64 4.45 Regulated  

65 Student 65 5.33 Regulated  

66 Student 66 4.03 Regulated  

67 Student 67 5.61 Regulated  

68 Student 68 5.61 Regulated  

69 Student 69 4.98 Regulated  

70 Student 70 4.33 Regulated  

71 Student 71 5.91 Regulated  

72 Student 72 4.29 Regulated  

73 Student 73 5.17 Regulated  

74 Student 74 3.96 Unregulated  

75 Student 75 4.91 Regulated  

76 Student 76 4.74 Regulated  

77 Student 77 4.32 Regulated  

78 Student 78 4.38 Regulated  

79 Student 79 5.14 Regulated  

80 Student 80 3.17 Unregulated 

 

 



        APPENDIX D 

 

The Correlation between Each Types of Self Regulation with Listening 

Achievement 

 

 

 

Correlations 

 

Self_Regulation 

Questionnaire 

Listening_Achie

vement 

Self_Regulation Pearson Correlation 1 ,032 

Sig. (2-tailed)  ,777 

N 80 80 

Listening_Achievement Pearson Correlation ,032 1 

Sig. (2-tailed) ,777  

N 80 80 

 

 

 

 

 

 

 

 

 

 

 

 



        APPENDIX E 

 

The Correlation between Each Types of Self Regulation with Listening 

Achievement 

 

 

 

Correlations 

 

Self_Regulation 

Questionnaire 

Listening_Achie

vement 

Self_Regulation Pearson Correlation 1 ,032 

Sig. (2-tailed)  ,777 

N 80 80 

Listening_Achievement Pearson Correlation ,032 1 

Sig. (2-tailed) ,777  

N 80 80 

 

 

 

 

 

 

 

 

 

 

 

 



        APPENDIX F 

 

LINEARITY TEST 

1. Linearity of Self Regulation and Listening Achivement 

 

 

ANOVA Table 

 

Sum of 

Squares df 

Mean 

Square F Sig. 

Listening_Achievem

ent * 

Self_Regulation 

Between 

Groups 

(Combined) 8363,993 36 232,333 ,859 ,678 

Linearity 20,637 1 20,637 ,076 ,784 

Deviation from 

Linearity 

8343,356 35 238,382 ,881 ,647 

Within Groups 11629,807 43 270,461   

Total 19993,800 79    
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