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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

This chapter presents: (1) conclusions and (2) suggestions. 

In this chapter, the result based on finding and interpretations were 

concluded. I also offered some suggestions which were hopefully useful and 

helpful for the lecturer and the students in teaching and learning English. 

 

5.1 Conclusions 

From this research, there was some important information that had been 

collected from the third semester student of English Education Study Program of 

State Islamic University of Raden Fatah Palembang in academic year of 

2018/2019 on lecturer’s corrective feedback in speaking class proposed by Lyster 

and Ranta (1997). There were three main research questions answered in this 

study. The first research question was about the types of corrective feedback 

employed by lecturer in speaking class. The second one, the error was produced 

by students which frequently corrected by lecturer in speaking class. The last 

problem was about the student teachers’ perception on lecturer’s corrective 

feedback in speaking class.  

Based on findings and discussion in the previous chapter, the following 

conclusions are drawn. 

1. The types of lecturer’s corrective feedback employed in speaking class were 

explicit correction, recast, elicitation, repetition, and metalinguistic feedback. 

The type which most frequently used by lecturer in speaking class was explicit 
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correction. The lecturer indicated the students’ error clearly and provided the 

correct form directly.  

2. The lecturer focused more on phonological errors in which all of them related 

to mispronunciation. Meanwhile grammatical error which was often corrected 

after phonological error. However, lexical errors were the least corrected. 

3. There were five aspects regarding student teachers’ perception on lecturer’s 

corrective feedback in speaking class.  

a. The efficacy of Corrective Feedback 

The entire respondents argued that through corrective feedback they could 

improve their speaking ability. They also said that corrective feedback 

motivated to make a progress to avoid of fossilization of error. 

b. Choice of Error to Correct 

Most of interviewees perceived that they wanted all error which they were 

made by them corrected. They thought that every error had to be corrected 

because they did not want the errors fossilized to them. So it was important 

for the lecturer correct all of their errors. 

c. Choice of Corrector 

Almost the respondents perceived that it was better if the lecturer indicated 

their error clearly and directly provided the correct form. Because when 

lecturer gave some clues, questions, or comments or hints, sometimes they 

would get confused if they did not have necessary linguistic knowledge 

about their errors.  
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d. Choice of Corrective Feedback 

Almost the students’ perceived that they chose the explicit correction. They 

claimed that it was the best method to correct their error to make clear 

between their error and the correct form. 

e. The Timing of Corrective Feedback  

    Almost of the respondents believed that delayed corrective feedback was the 

best timing of giving corrective feedback. They wanted their lecturer gave 

corrective feedback after their speaking done. If they got corrective 

feedback immediately when they made error, it would be broke their 

concentration and feeling. They would be blank. So, based on their 

perception, it was better if their lecturer gave them delayed feedback. 

 

5.2 Suggestions 

Based on the findings of this research, some recommendation suggestions are 

proposed to enable the lecturer in providing the corrective feedback in speaking 

class. From the observation conducted in six meetings of two formal speaking 

classes. It was found 48 occurrences of lecturer’s corrective feedback for two 

classes. This number is considered not sufficient to improve the students’ 

speaking accuracy in speaking. Ideally, corrective feedback can potentially 

remove the erroneous structures from the learner’s utterances and enable the 

learners’ to produce native like accurate language production. Lack of corrective 

feedback can lead to the fossilizations of the errors. Thus, it is recommended for 

lecturer to give more corrective feedback in order to improve students’ speaking 
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ability. Based on observation, the finding showed that the most frequent error made 

by the students was phonological error. Thus, it is suggested that the lecturer give 

more pronunciation drills.  

Suggestion also proposed for the student that they should actively participate in 

speaking activity. I saw that some of the students reluctant to speak. First step 

improving speaking skill is the students have to brave to speak and try to be active. 

The errors are important as learning process. The solution for students’ error is they 

should really employ the lecturer’s corrective feedback to improve their speaking 

skill.  

Other suggestion for further researcher that in this study that I observed lecturer’s 

corrective feedback only six meetings of limited time. Other researcher may follow 

up this research in longer time in order to find more data that the finding will be more 

satisfactory and representative. One of the findings of the study is students perceived 

that lecturer’s corrective feedback encourage and motivate the students to improve 

their speaking skill. Other researchers can also investigate the relationship between 

encouragement provided by lecturer’s corrective feedback and improvement of 

students’ speaking ability.  
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