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CHAPTER I 

INTRODUCTION 

 

This is the opening chapter of this study. This chapter presents: (1) 

background of the study; (2) problems of the study; (3) objectives of the study; (4) 

significance of the study. 

 

1.1 Background of the Study 

Language is used as a communication tool in people’s daily life. Finch 

(2003) states that language is a system of communication used by certain particular 

individuals or communities in conveying their thoughts and feelings in various 

activities in daily life. Furthermore, Marzulina (2018) adds that language means a 

communication tool that people use to make it easier for them to interact or connect 

each other. From the definition above, it can be concluded that people use language 

to deliver their ideas and feelings orally or written communication which enables 

them to interact each other. 

English is one of the languages that is used by people and it had been placed 

in globalization as the international language in the world. Mauranen and Ranta 

(2009) state that English has been known as a lingua franca (ELF) which refers to 

the use of the English language as an international language used by people around 

the world in various aspects of life such as economic, business, and cultural. Herlina 

& Holandyah (2016) also add that people from different countries use English as 

their international language to communicate and exchange knowledge with others. 
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In conclusion, it is widely known that English is an international language and it has 

many interrelations various aspects of people’s life. 

English is very popular and it takes special place in educational system in 

many countries, including Indonesia. Hamra and Syatriana (2010) claim that to 

make the students of Indonesia interact easily with other people from various 

countries, the schools are required them to learn English from elementary to high 

school. Abrar and Mukminin also add that English takes special place in educational 

system in Indonesia as one of compulsory subjects that must be taught by the 

teachers to the students from elementary to university level (as cited in Marzulina, 

2018, p. 64). Furthermore, the 1989 law on the Indonesian educational system gives 

English a place as the first foreign language among other foreign languages used in 

Indonesia such as German, Arabic, or Japanese. In short, English had become the 

obligatory subject that must be taught by the teachers in many countries.  

The role of the teacher is very important to make teaching and learning 

process run well so that the students can learn English well. Day and Sammons 

(2014) note that a person who holds the key to success of the students in learning 

something such as science, language, or others is a teacher. Marzano (2003) also 

states that the most important role of a teacher in teaching and learning process is 

classroom manager. Thus, it could be concluded that the most influential action of 

teacher in teaching and learning process is managing the classroom. 

Teacher should be able to have a good classroom management. Brown 

(2001) claims that classroom management refers to the techniques that teachers use 

to keep the students organized, orderly, focused and productive during a class, as a 

consequence teachers must have knowledge of classroom management. He also adds 
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that it also includes maintaining classroom discipline such as addressing 

misbehavior and giving rewards and punishment. Nunan (2000) adds that teachers 

have to know about classroom management properly, since it influences the teachers 

to build and maintain workable system in the classroom. Thus, effective teaching 

and learning process cannot take place in poorly managed classrooms.   

Classroom management mastery in teaching and learning process is 

influenced by the class size. Wilson (2002) defines that class size refers to the 

number of students in a given classroom whether it is small or large. Additionally, 

class size will influence the activities in teaching and learning process. Brown 

(2009) states that class size will affect teaching and learning activities, such as on 

classroom management and assessment. Wilson (2006) also adds that different type 

of class sizes will also have different impacts on teaching. He states that all students 

who are in a small class will understand the material easily because the teachers can 

transfer their knowledge to the students one by one. On the other hand, teachers will 

face many challenges in teaching large class such as classroom management, student 

control and marking, planning and assessment. In short, the number of students in 

small and large classes can challenge the teachers in their classroom management 

and assessment. Based on explanations above, it can be concluded that large class is 

considered as one of the biggest challenges faced by teacher in the classroom. 

Nowadays, large classes become a universal phenomenon. Brown (2001) 

affirms that the appropriate language classes should have twelve students. It means 

that a class which consists of more than twelve students is considered as a large 

class. Haddad (2015) adds that the number of more than 25 students taught by one 

teacher is considered large class. Based on definitions above, it can be concluded 
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that large class is the class situation where the number of students are more than 

twenty five students per one teacher. 

Many teachers assumed that large classes bring many difficulties in teaching 

and learning process. Hayes (1997) states that the challenges encountered by 

teachers in teaching large classes are divided into five parts: (1) discomfort, (2) 

control, (3) individual attention, (4) evaluation and (5) learning effectiveness. Brown 

(2001) also adds there are four challenges that commonly present in teaching large 

classes: (1) students’ proficiency and ability, (2) teachers’ and students’ attention, 

(3) students’ opportunities, and (4) teachers’ feedback. In short, large classes are the 

major problem in some schools faced by the teachers in teaching and learning 

process.  

In the preliminary study, I interviewed one teacher of English at MTs Patra 

Mandiri Plaju. Teacher of English (YS) said that, “Large classes give both positive 

and negative impact in teaching and learning. Large classes can encourage the 

students to create the new knowledge by sharing and exchanging their ideas. 

Furthermore, it is hard to control the students in teaching large classes because the 

students often make a noise in teaching and learning activity” (personal 

communication, July 9, 2018). In line with the interview result above, I also found 

similar result when I observed the class. The result of observation showed that some 

students tended to make loud noise especially if they were seated in back seat during 

teaching and learning process. In addition, they also often asked permission to leave 

the class. The results above showed that large classes tended to have negative 

impacts rather than positive impacts in teaching and learning process. Therefore, the 

negative impacts could challenge the teachers in teaching large classes. 
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Studies have been undertaken to investigate the impact of large classes in 

English teaching and learning process. It has been proven by previous study by Epri 

(2016), he conducted a study on the impact of large classes. The result of his study 

was that large classes bring many negative impacts to both of the teacher and 

student. In addition, the same field of study was conducted by Hadi and Arante 

(2015), they analyzed the English teachers’ perception through teaching large 

classes. Their study revealed seven challenges which the teachers encountered when 

they were teaching English in large classes. 

Based on the explanations above, I was interested in investigating about 

English teachers’ perceptions on the challenges in teaching large classes at MTs 

Patra Mandiri Plaju. 

 

1.2 Problems of the Study 

The problems of this study are formulated in the questions: 

1. What are the English teachers’ perceptions on the challenges in teaching 

large classes at MTs Patra Mandiri Plaju? 

2. How do the teachers of English at MTs Patra Mandiri Plaju cope with the 

challenges of large classes? 

 

1.3 Objectives of the Study 

From the problems above, the objectives of the study are: 

1. To know the English teachers’ perceptions on the challenges in teaching 

large classes at MTs Patra Mandiri Plaju. 
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2. To provide the strategies of coping with the challenges in teaching large 

classes at MTs Patra Mandiri Plaju. 

 

1.4 Significance of the Study 

The results of this study are expected to be useful for the school as a 

reference in analyzing which class size is more appropriate, so the teaching and 

learning process will be more effective. It is also hoped that the results of this study 

can be as a feedback for junior high school English teachers to improve quality of 

teaching and learning process by considering both appropriate strategies and 

classroom management. Further, the results of this study will add my knowledge 

about teaching large classes and challenges to be faced. Finally, this study is 

expected to provide useful information for the next researchers who want to have 

similar research. 



 
 

7 

 

REFERENCES 

 

Altman, S., Valenzi, E., & Hodgetts, R. M. (1985). Organizational behaviour: 

Theory and practice. Orlando: Academic Press, Inc.   

Ara, A., & Hossain, K. A. (2016). Meeting the challenges of teaching large classes 

in context of Bangladesh. Research Journal of English Language and 

Literature, 4(4), 294-301. Retrieved from 

http://www.rjelal.com/4.4b.2016/294301%20KAZI%20AMZAD%20HOSS

AIN.pdf. 

Baker, J., & Westrup, H. (2000). The English teacher’s handbook: How to teach 

large classes with few resources. London: Continuum. 

British Council. (2015). Maximizing learning in large classes. Ethiopia: Master 

Printing Press. 

Brown, H. D. (1987). Principles of language learning and teaching (2
nd

 ed.). 

Englewood Cliffs: Prentice Hall. 

Brown, H. D. (2001). Teaching by principles: An interactive approach to language 

pedagogy (2
nd

 ed.). New York: Longman. 

Brown, H. D. (2009). Principles of language learning and teaching (5
th

 ed.). New 

York: Longman. 

Cook, V. (2001). Second language learning and language teaching (3
rd

 ed.). 

London: Arnold. 

Creswell, J.W. (2009). Research design: Qualitative, quantitative, and mixed 

methods approaches (3
rd

 ed.). London: SAGE Publications. 



8 

 

Creswell, J. W. (2012). Educational research: Planning, conducting and evaluating 

quantitative and qualitative research (4
th

 ed.). University of Nebraska-

Lincoln: Pearson Publications, Inc. 

Day, C., & Sammons, P. (2014). Successful school leadership. United Kingdom: 

Education Development Trust. 

Earthman, G. I, (2002). School facility conditions and student academic 

achievement. Journal of UCLA’s Institute for Democracy, Education and 

Access. Retrieved from https://escholarship.org/uc/item/5sw56439. 

Epri, M. L. (2016). A case study on the impact of large classes on student learning. 

DWU Research Journal, 24(1), 95-109. Retrieved from 

http://www.dwu.ac.pg/en/images/Research_Journal/2016_vol_24/8_Epri_M.

pdf. 

Feldman, R. S. (2011). Understanding psychology (10
th

 ed.). New York: McGraw-

Hill Publishing Company. 

Finch, G. (2003). How to study linguistics: A guide to understanding language (2
nd

 

ed.). New York: Palgrave MacMillan. 

Forgus, R. H., & Melamed, L. E. (1976). Perception: A cognitive-stage approach. 

New York: McGraw-Hill Publishing Company. 

Fraenkel, J. R. et. al. (2012). How to design and evaluate research in education (8
th

 

ed.). New York: McGraw-Hill Publishing Company. 

Haddad, C. (2015). Practical tips for teaching large classes: A teacher’s guide. 

Paris: United Nations Educational, Scientific and Cultural Organization. 



9 

 

Hadi, M. J., & Arante, L. T. (2015). Barriers in teaching English in large classes: 

Voice of an Indonesian English language teacher. Journal of Education, 

1(1), 1-7. Retrieved from https://files.eric.ed.gov/fulltext/ED582906.pdf. 

Hamra, A., & Syatriana, E. (2010). Developing a model of teaching reading 

comprehension for EFL students. TEFLIN Journal, 21(1), 27-40. Retrieved 

from http://www.journal.teflin.org/index.php/journal/article/download/31/33.  

Harris, D., & Plank, D. (2000). Making policy choices: Is class size reduction the 

best alternative?. Michigan State University and Michigan Department of 

Education. 

Harmer, J. (2000). How to teach English. Foreign Language Teaching and Research 

Press. 

Harmer, J. (2001). The practice of English language teaching (3
rd

 ed.). New York: 

Longman. 

Harmer, J. (2007). The practice of English language teaching (4
th

 ed.). New York: 

Longman. 

Harmer, J. (2010). The practice of English language teaching (5th ed.). New York: 

Longman. 

Hayes, D. (1997). Helping teachers to cope with large classes. ELT Journal, 51(2), 

106-116. Retrieved from https://doi.org/10.1093/elt/51.2.106. 

Herawati, S. (2009). Etika & profesi keguruan. Batusangkar: STAIN Batusangkar 

Press. 

Herlina, H., & Holandiyah, M. (2016). Teaching speaking skill by using guided 

conversation technique through pair taping to the seventh grade students of 

http://www.journal.teflin.org/index.php/journal/article/download/31/33


10 

 

SMP PTI Palembang. Edukasi: Jurnal Pendidikan dan Pengajaran, 2(2), 

107-120. http://jurnal.radenfatah.ac.id/index.php/edukasi/article/view/602.  

Hess, N. (2001). Teaching large multilevel classes. Cambridge: Cambridge 

University Press. 

Ho, B. (2011). Solving the problems of designing and teaching a packed English for 

specific purposes course. New Horizon in Education, 59(1), 119-136. 

Retrieved from https://files.eric.ed.gov/fulltext/EJ955528.pdf. 

Khan, P. & Iqbal, M. (2012). Overcrowded classrooms: A serious problem for 

teachers. Peshawar: Sarhad University of Science and Information 

Technology. 

Lazear, E. P. (2003). Educational Production. The Quarterly Journal of Economics, 

116(3), 777-803. Retrieved from 

https://doi.org/10.1162/00335530152466232. 

Leavy, P. L., & Biber, S. N. H. (2011). The practice of qualitative research (2
nd

 ed.). 

London: SAGE Publications. 

Locastro, V. (2001). Teaching English to large classes. TESOL Quarterly, 35(3), 

493-506.  

Marzano, R. J. (2003). Classroom management that works: research based 

strategies for every teacher. United States of America: Association for 

Supervision and Curriculum Development (ASCD). 

Marzulina, L. (2018). Learning strategy towards students’ descriptive writing 

achievement taught by using pick – list – evaluate – active – supply – end 

strategy. Edukasi: Jurnal Pendidikan dan Pengajaran, 5(1), 63-75. Retrieved 

from http://jurnal.radenfatah.ac.id/index.php/edukasi/article/view/2050. 

http://jurnal.radenfatah.ac.id/index.php/edukasi/article/view/602
https://doi.org/10.1162/00335530152466232
http://jurnal.radenfatah.ac.id/index.php/edukasi/article/view/2050


11 

 

Mauranen, A., & Ranta, E. (2009). English as a lingua franca: studies and findings. 

Cambridge: Cambridge Scholars Publishing. 

Mcshane, S. L., & Glinow, M. A. (2005). Organizational behaviour emerging 

realities for the workplace revolution. New York: McGraw-Hill Publishing 

Company. 

Michener, H., Delamater., John, D. J., & Myers. (2004). Social psychology (5
th

 ed.). 

United States of America: Thomson Learning, Inc. 

Miller, P. G., Strang, J., & Miller, P. M. (2010). Addiction research methods. Ames, 

IA: Wiley-Blackwell/Addiction Press. 

Nelson, D. L., & Quick, J. C. (2006). Organizational behavior: Foundations, 

realities, and challenges. United States of America: Thomson/South-

Western. 

Nunan, D. (2000). Language teaching methodology. Oxford: Phoenix. 

Pickering, C. (2008). Challenges in the classroom and teacher stress. Journal of 

Provincial Health Services Authority of British Colombia, 22-27. Retrieved 

from http://www.nlta.nl.ca/html_files/html_pages/publications/ly_tchrstudy. 

Plank, S. B., & Candliffe, B. (2011). A descriptive look at classroom quality in 

second and third grade classrooms. Baltimore: Baltimore Education 

Research Institute.  

Rao, V. S., & Narayana, P. S. (1998). Organization theory and behavior. Delhi: 

Konark Publishing Company. 



12 

 

Rohin, R. (2013). Teaching English in large classes in Afghanistan. Journal of 

Education. 1(1), 1-8. Retrieved from https://www.diva-

portal.org/smash/get/diva2:722635/FULLTEXT01.pdf. 

Rozimela, Y. (2016). Untold story: Classroom management problems and their 

influence on student-teachers’ teaching. An ISELT Journal, 4(1), 489-496. 

Retrieved from http://ejournal.unp.ac.id/index.php/selt/article/view/7013.  

Sammons, P., Kington. A., Vijayendran. A. L., & Ortega, L. (2014). Inspiring 

teachers: perspectives and practices. United Kingdom: CfBT Education 

Trust. 

Savignon, S.J. (2001). Communicative competence: Theory and classroom practice. 

New York: McGraw-Hill Publishing Company. 

Sequeira, A. H. (2012). Introduction to concepts of teaching and learning. Journal of 

National Institute of Technology Karnataka. 1(1), 1-6. Retrieved from 

https://www.researchgate.net/publication/272620585_INTRODUCTION_T

O_CONCEPTS_OF_TEACHING_AND_LEARNING. 

Sulistyowati, T. (2012). Making large classes smaller: the challenge of teaching 

English to young learners in Indonesia. TEYLIN 2, 170-178. Retrieved from 

http://eprints.umk.ac.id/340/24/PROCEEDING_TEYLIN_2.176-184.pdf. 

Thaher, M. (2005). Communication apprehension among an-najah national 

university students. An-Najah Univ. J. Res. 19(2). 

Todd, R. W. (2012). The effects of class size on English learning at a Thai 

university. ELT Research Journal, 1(1), 80-88. Retrieved from http://www. 

ulead.org.tr/journal.  

http://ejournal.unp.ac.id/index.php/selt/article/view/7013
http://eprints.umk.ac.id/340/24/PROCEEDING_TEYLIN_2.176-184.pdf


13 

 

Trang, N. M. (2015). Large classes: Universal teaching and management strategies. 

Langlit An International Peer-Reviewed Open Access Journal. 

UNESCO. (2006). Practical tips for teaching large class.  France: United Nations 

Educational, Scientific and Cultural Organization. 

Ur, P. (1996). A course in language teaching: Practice and theory. Cambridge: 

Cambridge University Press. 

Walliman, N. (2011). Research methods: The basics. New York: Routledge. 

Wang, Q., & Zhang, N. (2011). Teaching large classes in China – English as a 

foreign language. China: Beijing Normal University. 

Wilson, V. (2002). Does small really make a difference? A review of the literature 

on the effects of class size on teaching practice and pupils’ behaviour and 

attainment. Scottish Council for Research in Education (SCRE) Centre: 

University of Glasgow. Retrieved from https://www.classsizematters.org/wp-

content/uploads/2012/11/107.pdf. 

Wilson, V. (2006). Does small really make a difference? An update. A review of the 

literature on the effects of class size on teaching practice and pupils’ 

behaviour and attainment. Scottish Council for Research in Education 

(SCRE) Centre: University of Glasgow, 198-210. Retrieved from 

http://eprints.gla.ac.uk/117736/1/117736.pdf. 

Xu, T. Z. (2001). Problems and strategies of teaching English in large classes in the 

People’s Republic of China. Retrieved from 

http://clt.curtin.edu.au/events/conferences/tlf/tlf2001/xu.html. 



14 

 

Younghusband, L. J. (2005). High school teachers’ perceptions of their working 

environment in Newfoundland. A Grounded Theory Study, 13-56. Retrieved 

from 

http://files.nlta.nl.ca/wpcontent/uploads/public/documents/tchrstudy_lyngbn

d/ly_thesis.pdf. 

Zhang, M. (2008) Challenges and solutions of teaching large classes. Education 

Science and Culture Magazine, 29, 68-69. 

 

http://files.nlta.nl.ca/wpcontent/uploads/public/documents/tchrstudy_lyngbnd/ly_thesis.pdf
http://files.nlta.nl.ca/wpcontent/uploads/public/documents/tchrstudy_lyngbnd/ly_thesis.pdf

