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ABSTRACT 

The objective of the study is to find out the correlation between students’ 
reading fluency and their reading comprehension achievement of the eighth grade 
of MTs Paradigma Palembang in the academic year of 2014/2015. The method 
used was descriptive quantitative method through correlational study. The data 
were collected by using oral reading fluency and reading comprehension test. 
Sixty eight students were involved in the study and the data were analyzed by test 
analysis. The result showed that 58.5 % students had poor reading fluency (at risk 
category), 38.5 % students had average reading fluency (some risk), and had 3 % 
good reading fluency (low risk category). Besides that, the result also showed 
76.4 % students had poor reading comprehension achievement, 20.6 % students 
had average reading comprehension achievement, and 3 % students had good 
reading comprehension achievement. There was a significant correlation between 
reading fluency and reading comprehension achievement R 8.36. Furthermore, 
students’ reading fluency contributed 70.0 % to their reading comprehension 
achievement. It can be said that the contribution of students’ reading fluency was 
very high. 

 

Keywords: reading fluency, reading comprehension achievement 
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CHAPTER I 

INTRODUCTION 

This chapter consists of (1) the background of the study, (2) the problem 

of the study, (3) the objective of the study, (4) the significance of the study, (5) 

hypothesis, and (6) criteria of testing hypothesis. 

 

1.1 Background 

In every human activity, language is an absolute necessity that is used to 

communicate with others in order it can proceed smoothly. By using language 

people can communicate each other. Amberg and Vause (2010, p.2) state that 

language is foremost a means of communication and communication almost 

always takes place within some sort of social context. As in everyday life, people 

always use the language in a variety of activities, therefore, language can be 

regarded as a communication tool. 

As an international language, English is very important and has 

interrelationship with various aspects of life owned by human being, especially in 

a globalized world. It is used by the entire nation to communicate with other 

nations, either for bussiness purpose or in economic. In fact, it is used to compete 

in this era globalization. 

 In Indonesia, English is considered as the first foreign language, and it has 

been taught formally from primary school until university level. It is used as a 

compulsory subject at the school. According to a decree of the Minister of 



12 

 

 

 

Education and Culture (now called the Ministry of National Education) number 

096 as cited in Septy (2000), English is stipulated as the first foreign language for 

all Indonesian students from lower secondary education to university levels. The 

main objective of the instruction is to provide students with good command of 

English so that they are able to participate in various academic activities, most of 

which are conveyed in English. In MTs Paradigma Palembang, English is also 

learnt by all of students because it is a compulsory subject here.  

Moreover, in learning English, students are required to be able to 

understand some of the language skills. The language skills are listening, 

speaking, reading and writing. Lotherington (2004, p. 65) argues that the four 

basic language abilities are commonly regarded as speaking, listening, reading 

and writing. By mastering these skills, students are expected to integrate them in 

communication acts.  

Among those language skills, reading is focused in this study. For 

students, reading is one of essential activities for completing their academic task. 

But, it was not easy for students to finish it because there are so many difficulties 

in reading the text. According to Lynne (2004, p. 11), reading disability may be 

characterized by difficulties in single word reading, difficulties decoding or 

sounding out words, difficulties reading sight words, insufficient phonological 

processing and difficulties with comprehension. It is added by Caldwell (2008, p. 

163) many students with reading problems lack fluency, they do not have 

adequate sight word vocabularies and are forced to analyze almost every words.    

Thus, the students are required to have a good skill in reading, and it can be done 
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by practicing every day. Johnson (2008, p. 4) states that reading is a constantly 

developing skill. This statement is not much different from other skills that a 

student would be better in reading by practicing every time. Even the ability to 

read would be worse if a student had never practiced at all.  

Comprehending the text is one of the main reading goals, and it must be 

obtained by reading text fluently. Pardo (2004, p. 272) describes that 

comprehension is the basis for reading, and in order for students to obtain and use 

effective comprehension skills and strategies they must possess a variety of skills, 

including decoding and fluency.  

In recent years fluency has become a topic of interest in education. It is 

often believed that fluency can be the link between decoding and comprehension. 

According to Pikulski and Chard’s (2005, p. 510), part of a developmental process 

of building decoding skills, fluency can form a bridge to reading comprehension. 

Thus, reading fluency is needed by the students, especially students of MTs 

Paradigma Palembang, in order to achieve the goal of reading (comprehension). 

Moreover, by having good reading fluency they can increase their reading 

achievement and understand how to be good reader. 

NAEP (National Assessment of Educational Progress) 2002: Special Study 

of Oral Reading (Daane, Campbell, Grigg, Goodman, & Oranje, 2005) found 

students who read with the fewest errors demonstrated greater comprehension. It 

is proved by Palmer (2010) in her study entitled “The Relationship between 

Reading Fluency, Writing Fluency, and Reading Comprehension in Suburban 

Third Grade Students”. As an elementary school teacher, she found that almost 
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every time her students read without fail. So, she assumed if her students read 

aloud a selected passage fluently without errors, the students would have a perfect 

score on the comprehension questions. Then, she is interested in analyzing the 

relationship between reading fluency, writing fluency and reading comprehension 

to 54 third grade students. The result, revealed that a significant positive 

relationship between reading fluency and reading comprehension. However, little 

is known about writing fluency and its connection with reading comprehension. 

It is quite similar when the researcher did an observation in MTs 

Paradigma Palembang, reading is hard activity for the students especially for the 

eighth grade students. It was based on the result of the researcher’s informal 

interview with the teacher of English of the eighth grade students in MTs 

Paradigma Palembang. She found that students felt difficult in reading the text. 

They were not fluent when asked to practice reading, and  most of the students 

seemed confused to comprehend what they read. The students were difficult in 

identifying information, and also difficult to find the main idea of the text. These 

statements were provide when the researcher gave the students a text practice 

reading, and also gave students reading comprehension test related to the text they 

read above, the questions about 10 questions. The result showed that their reading 

fluency were poor, beside that their score in reading comprehension were low. 

Thus, the researcher is interested in finding out the correlation between reading 

fluency and reading comprehension of the eighth grade students of MTs 

Paradigma Palembang.  
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1.2 Problems of the Study 

The problems of the study are formulated in the following questions: 

1. Is there any significant correlation between reading fluency and reading 

comprehension achievement of the eighth grade students of MTs 

Paradigma Palembang? 

2. How much reading fluency contributes to reading comprehension 

achievement of the eighth grade students of MTs Paradigm Palembang? 

 

1.3 Objectives of the Study 

Based on the problems mention above, the objectives of the study are: 

1. To find if there is any correlation between reading fluency and reading 

comprehension achievement of the eighth grade students of MTs 

Paradigma Palembang. 

2. To find if there is any contribution between reading fluency and reading 

comprehension achievement of the eighth grade students of MTs 

Paradigma Palembang. 

 

1.4 Significance of the Study 

This study focuses on the correlation between students’ reading fluency 

and reading comprehension performance. The result of the study is expected to 

have benefits for: 
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1. Teachers 

This study is expected to give teachers a contribution in enriching 

their teaching skills in English by considering the students’ reading 

fluency and reading comprehension particularly English teachers in MTs 

Paradigma Palembang. The teacher can read the result of this research and 

got the benefit for them especially in improving the students’ ability in 

reading skill by developing their reading fluency.  

2. Students  

By doing this research, students are expected to be aware in 

enriching the capacity of reading fluency that significantly developed their 

reading comprehension achievement, particularly, the eighth grade 

students of MTs Paradigma Palembang. Because the better their reading 

fluency, the better their reading comprehension achievement will be. 

3. Researcher  

This study is expected to give the researcher a very valuable 

experience because by identifying the correlation between reading fluency 

and reading comprehension, the researcher becomes more aware of 

correlational study. Besides, this can increase the researcher’s research 

skills. 

4. Next Researcher 

This study is expected to give other researchers or readers 

contributions for further study to do scientific research concerning with the 

students reading fluency and reading comprehension. It is also expected to 
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help them to take important measures to enhance reading fluency toward 

reading comprehension achievement. In addition, it can be one of the 

references to gain some information related to reading fluency and reading 

comprehension. 

 

1.5 Hypotheses  

The hypotheses of this research are in the form of the alternative 

hypothesis (Ha) and null hypothesis (Ho) as follows: 

1. (Ho) : There is no correlation between students’ reading fluency and  

 reading comprehension achievement of the eighth grade students of 

MTs Paradigma Palembang. 

 (Ha) : There is a correlation between students’ reading  fluency and     

 reading comprehension achievement of the eighth grade students of 

MTs Paradigma Palembang.  

2. (Ho) : There is no contribution of students’ reading fluency to reading  

 comprehension achievement of the eighth grade students of MTs 

Paradigma Palembang. 

 (Ha) : There is a contribution of students’ reading fluency to reading  

 comprehension achievement of the eighth grade students of MTs 

Paradigma Palembang. 
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1.6 Criteria of Testing the Hypotheses 

Sugiyono (2013, p. 257) mentions that the criteria of testing the 

hypotheses in measuring correlation are as follows: 

1. If the p-output is higher than 0,05, Ho is accepted, and Ha is rejected. So,  

there is no a correlation between students’ reading fluency and their 

reading comprehension. 

2. If p-output is lower than 0,05, Ho is rejected, and Ha is accepted. So, there 

is correlation between students’ reading fluency and their reading 

comprehension. 
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CHAPTER II 

LITERATURE REVIEW 

This chapter presents (1) the concept of reading, (2) the concept of reading 

fluency,  (3) purpose of fluency assessment, (4) concept of reading 

comprehension, (5) strategies for reading comprehension, (6) previous related 

studies, and (7) research setting. 

 

2.1 Concept of Reading 

To define what reading is, some statements are presented in the following. 

Pang, et.al (2003, p.6) say that reading is  about understanding written  texts. It is 

a complex activity that involves both perception and thought. 

 Grabbe and Stoller (2011, p.3) state that reading is the ability to draw 

meaning from the printed page and interprate this information appropriately. It 

means that students must be able to interact with the reading materials and take on 

the meaning of each word in order to get the information from what they have 

read. Getting the information is one of the reasons why people read. Linse (2005, 

p. 71) explains that there are two main reasons why people read. The first is for 

pleasure and the second is for information. Thus, reading for pleasure can be 

interpreted to reading without a burden or liability as reading assignments in 

school. It is only for enjoyment of each individual or hobby. While reading for 

information refers to the people’s need.  
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 The concept of reading is also described in the verses as transmitted by 

Tirmidhi: 

 
�َ��َ�ٌ َواْ�َ�َ��َ�ُ �َِ�ْ�ِ� أَْ��َ��َِ� َ� أَ�ُ�ُل ا��َ �ِِ� ُ�َ�َ� ِ �ْ�ٌف  َ�ْ% �ََ�أَ َ�ْ��ً� ِ�ْ% ِ$#َ�ِب هللاََّ

 َو�َِ+ْ% أَ�ٌِ* َ�ْ�ٌف َوَ�ٌم َ�ْ�ٌف َوِ�)ٌ� َ�ْ�فٌ 
 

Meanings: “Whoever reads a letter from the Book of Allah then for him a 
kindness. And a goodness multiplied ten times . I'm not saying aliflammim as a 
letter but Alif is a letter , lam mim one letter and one letter . " [ H.R. Tirmidhi ] 

 

 From the verses above, it can be concluded that the reading has 

enormous benefits for people because it contains a lot of good reading for them. 

Even reading a single word can give kindness. A lot of words are better, such as a 

paragraph. It makes readers become good readers and gives a lot of information 

for them. 

Meanwhile, according to Weaver (2009, p. 15),  reading is a process very 

much determined by what the reader’s brain and emotions and beliefs bring to the 

reading: the knowledge/information (or misinformation, absence of information), 

strategies for processing text, moods, fears and joys all of it. Hence, reading is one 

of the human activities whether it is a pleasure or not, but it has the purpose to get 

some information that is considered important 

 

2.2 Concept of Reading Fluency 

There are a lot of definitions about reading fluency from the experts. 

Hudson, Lane and Pullen (2005, p. 705) define that reading fluency is gaining 

new recognition as an essential element of every reading program, especially for 
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students who struggle in reading. It means that reading fluency is necessity for 

students, especially for struggling readers. It can affect their understanding. When 

they can not read the text fluently, it means that they are poor readers, and poor 

readers are not going to achieve a good understanding of the text. 

According to Ashley (2008, p. 41) in Department of Curriculum and 

Instruction,  College of Students;  reading fluency demonstrates a reader’s ability 

to create meaning from text, integrating everything previously learned about 

printed and spoken language. Moreover, Shanahan (2006, p. 18) states that 

reading fluency is the ability to read text aloud with accuracy, speed and proper 

expression. It is important for students to read quickly and still keep attention to 

their accuracy and expression when reading the text. 

Based on Rasinski (2011) and Hudson (2005), there are three major 

components of reading fluency,  

a. Accuracy, or accurate decoding of words in text (refers to the person’s 

ability to read words correctly) 

b. Automaticity (rate), or decoding words with minimal use of attentional 

resources (the speed a person reads); and 

c. Prosody, or the appropriate use of phrasing and expression to convey 

meaning (refers to as reading with feeling and involves the stress, intonation 

and pauses when reading). 

From the components above, they should be interconnected to each other 

because they can allow readers to maintain a high comprehension. Rasinski (2006, 

p. 704-706) argues that readers must be able to decode words correctly and 
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effortlessly and then put them together into meaningful phrases with appropriate 

expression to make sense of they read. It is also supported by Samuels (2002, p. 

39), reading fluency is defined as the ability to decode and comprehend at the 

same time. 

 

2.3 Assessing of Reading Fluency 

Various means in assessing reading fluency, it can be assessed by all of the 

components of fluency. According to Denton, et al. (2010, p. 24), reading fluency 

is usually measured as a combination of the rate and level of accuracy at which a 

student reads. Reading rate indicates reading speed. In this case the teacher can 

assess a student's general level of reading fluency simply by listening to the 

student read orally.  

Caldwell (2007, p. 166) states that reading speed is one of factor in fluency, 

but it is not the whole picture, and reading rate suggests automaticity of word 

recognition. It means that automaticity is one of the components in fluency 

process, and reading fluency can influence comprehension. Samuels (2006) in 

Kuhn, et al (2010, p. 231) describe that automatic word recognition is central to 

the construct of fluency and fluency’s role in the comprehension of text. It is 

added by Wright (2013, p. 7), a student accuracy and speed (automaticity) in 

reading aloud is an obvious observable indicator of that students’ reading ability. 

Thus, students automatically read text faster and accurate, they must comprehend 

the text than the students slow in reading text. 
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In this study, the researcher also assessed the students’ reading rate 

(automaticity) as the previous study related to her study. Reading rate means that 

the total number of words read correctly in a text in one minute. Similar to many 

other studies (Rasinski, 2004; Rasinski & Padak, 2005; Hasbrouck & Tindal, 

2006), this study also measured the students’ reading fluency as the number of 

words read correctly in the text in one minute (word correct per minute, 

[WCPM]).  

 

2.4 Purposes of Fluency Assessment 

Assessing fluency is important for teachers. The purpose of fluency 

assessment described by Caldwell (2008, p.165) is that a teacher needs to know at 

what level a student demonstrates fluency and in what kind of text. Beside that, 

the informal reading inventory (IRI) process uses accuracy in word identification 

as one measure of determining reading level.  

 

2.5 Concept of Reading Comprehension 

In process reading, comprehension is one of the reasons why readers read 

text. Nation and Angel (2006, p. 77) argue that the ultimate goal of reading is to 

understand what has been read. Meanwhile, according to Pardo (2004, p. 272), 

comprehension is a process in which readers construct meaning by interacting 

with text through the combination of prior knowledge and previous experience, 

information in the text, and the stance the reader takes in relationship to the text.  



24 

 

 

 

Based on Woolley (2011, p. 15), reading comprehension is the process of 

making meaning from text. The goal, therefore, is to gain an overall 

understanding of what is described in the text ratherthan to obtain meaning from 

isolated words or sentences. Somit can be conclude that comprehension is  a goal 

of reading activity which involves the process of making sense of words, 

sentences, and connected text. Morover, to be a good reader is not only 

identifying the words, but also comprehending the text. 

 

2.7 Previous Related Studies 

In doing the research, there are previous studies related to the writer’s 

present study. The first study was conducted by Palmer (2010), entitled “The 

Relationship between Reading Fluency, Writing Fluency, and Reading 

Comprehension in Suburban Third Grade Students”. She tried to investigate the 

relationship among three variables. The sample for this study consisted of all three 

classes, a total of 54 students, attending the upper middle class suburban 

elementary school in California where she taught. 

In this study, she conducted two parts of quantitative study. First, she 

investigated a correlation between reading, writing fluency and comprehension. 

Second, she included a quasi-experimental scientific study with third grade 

students. The control group (n=36) were taught the board adopted language art 

curriculum, while experimental group (n=18) had systematic direct instruction in 

reading and writing fluency in addition to regular language arts curriculum. 

Pearson’s correlation statistic was used to analyze the data. The results showed 
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there was a statistically significant strongly positive correlation between reading 

comprehension and reading fluency. The study also showed a strong positive 

correlation between reading fluency and writing fluency in the posttest 

measurement. In the quasi-experimental study, the experimental group did not 

outperform the experimental group: both groups made significant progress. 

The second is Jessica (2007) who conducted a research entitled “The 

Relationship between Oral Reading Fluency and Comprehension”. This study was 

tested for a second and third grade population at a private, Catholic elementary 

school in Elmira, New York.  

This research used a quantitative study to determine the correlational 

strength between two variables. The variables being analyzed were the students 

reading fluency and reading comprehension abilities. Fluency scores were 

generated for each student using the Oral Reading Fluency testing component of 

Dynamic Indicators of Basic Early Literacy Skills (DIBELS). While, the students’ 

comprehension abilities were assessed using by the TerraNova assessment 

generated by McGraw-Hill Publishing Company. The researcher found that there 

was a statistically positive relationship between oral reading fluency scores and 

reading comprehension scores of the students in the second grade. The reported 

Pearson Correlation Coefficient is .410 (p=0.011), indicating a strong positive 

correlation. Then, relationship between oral reading fluency scores and reading 

comprehension scores for students in the third grade is deemed statistically 

positive. The reported Pearson Correlation Coefficient is .770 (p=0.000), 

indicating a very strong positive correlation 
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The last, Carla (2008) conducted her research entitled, “The Relationship 

between Reading Fluency and Reading Comprehension of Third-Grade Students”. 

This study was conducted in an attempt to enhance our understanding about 

reading fluency and comprehension of elementary public school in Anne Arundel 

Country on Fort George G. Meade, United States. The participants used for this 

research were 50 third-grade students. The sample consisted of 31 females and 19 

males. They were primarily Caucasian (60%) and African-American (30%). Other 

ethnic groups represented include Latin Americans (4%), Asians (2%), and 

Pacific Islanders (2%). The random sampling was used in this study. 

The study used a correlational design in order to gain insight into the 

relationship between two variables: reading fluency and reading comprehension. 

Based on the analysis of the data using the Pearson correlation, the relationship 

between the scores on fluency assessment, and comprehension section was 

statistically significant (r = .783, p < 0.001). This indicated that the strength of 

association between the variables (fluency and comprehension) was very high and 

the correlation coefficient was significantly different from zero (p < 0.001). 

“p<0.001” means that the probability was less than 0.1 percent.  

All in all, the researchs above are considered different from the writer’s 

study especially in the first previous research, that the researcher did not only 

examine students’ reading fluency, but also students’ writing fluency and 

students’ reading comprehension. Moreover, the researcher used two parts of 

quantitative study, they were correlational study and quasi experimental scientific 

study. Meanwhile, the writer only applies correlational method to correlate 
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reading fluency and reading comprehension. Then, the second and the last 

previous study were quite similar to the writer’s study. The difference is only in 

the subject of the study. 

 

2.8 Research Setting 

This study was conducted to the eighth grade students of MTs Paradigma 

Palembang. The location of the school is at JL. Mayor Zurbi Bustan, Lrng. 

Mufakat V, RT. 26. Lebong Siarang KM. 5 Palembang.  

When the researcher did observation, the head master of MTs Paradigma 

Palembang was interviewed. He is Anton Bagio, S.Pd.I, M.M. He mentioned that 

the school had some infrastructures in supporting the teaching and learning 

process. The classroom consists of 8 classes, 1 library, 1 office room that consists 

of principle’s room, administrator’s room, teachers’ room, school health room or 

UKS (Unit Kesehatan Sekolah), and bath room. 

There are 21 teachers who have good educational qualifications. From the 

19 teachers who teach there, there are 2 teachers whose educational background is 

from S2 and 17 others are S1. Besides there are three teachers who teach English 

subject from the first to the third grades. One of them who teaches the first grade 

is a freshgraduate from S1 English education of UIN Raden Fatah Palembang. 

Another who teaches the second grade was graduated from English education of 

Muhammadiyah University Palembang. The last who teaches the third grade was 

graduated from English education of Sriwijaya University. 
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Table. 1 

The Data of Teachers at MTs Paradigma Palembang 

NO NAME 
EDUCATION 

BACKGROUND 
POSITION 

1 Anton Bagio, S. Pd. I., M.M 
S2 Manajemen 

SDM, UTP 
Head Master 

2 
Sri Endang Muji Rahayu, 

S.Pd 

S1 FKIP 

Matematika, UMP 

WAKA 

KURIKULUM 

3 Heri Hartono, M.Pd.I 
S2 Pasca Sarjana, 

IAIN RF 

WAKA 

KESISWAAN 

4 Marwadi, S.Sos.I 
S1 Dakwah/Akta IV 

IAIN RF 
Teacher 

5 Raslaini Asmiyati, S.Ag 
S1 Tarbiyah PAI, 

IAIN RF 
Teacher 

6 Intan Nurcahya, S.Pd 
S1 FKIP B.Inggris, 

UNSRI 
Teacher (English) 

7 Nasriyatillah, S.Ag 
S1 Tarbiayah PAI, 

IAIN RF 
Teacher 

8 
Dra. Susi Pelita S1 Tarbiyah IPS, 

IAIN RF 
Teacher 

NIP.19690219970320002 

9 Pusri, S.Pd.I S1 Tarbiyah, UMP Teacher 

10 Lista Diana, S.Pd S1 FKIP Teacher 
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B.Indonesia, UMP 

11 
Okta Mutiawati, S.Pd S1 FKIP 

B.Indonesia, UMP 
Teacher 

NIP. 197910012005012006 

12 Ratna Kumala, S. Pd 
S1 FKIP MIPA, 

Univ PGRI 
Teacher 

13 Amirul Mukminin, S.Pd 
S1 Tarbiyah PBI, 

UIN RF 
Teacher (English) 

14 Tria Nazala Zakayah, S. Pd 
S1 FKIP Bahasa 

Inggris, UMP 
Teacher (English) 

15 Sodikin, S. Pd 
S1 Tarbiyah MTK, 

IAIN RF 
Teacher 

16 Dismiana, S. Ag 
S1 Tarbiyah PAI, 

IAIN RF 
Teacher 

17 Ica Pardadi, S. Pd 
S1 FKIP Olahraga, 

Univ PGRI 
Teacher 

18 Yuni Nopitasari, S. Pd. I 
S1 Tarbiyah PAI, 

UIN RF 
Teacher 

19 
Fauziah, S. AN S1 Administrasi, 

STIA Satya Negara 
Administrator 

NIP. 197310202005012003 
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CHAPTER III 

METHOD AND PROCEDURES 

In this chapter, the researcher presents (1) method of research, (2) 

variables of the study, (3) operational definitions, (4) population and sample, (5) 

data collection, (6) validity and reliability, and (7) data analysis. 

 

3.1 Method of Research 

Walliman (2010, p. 15) states that research is about acquiring knowledge 

and developing understanding, collecting facts and interpreting them to build up a 

picture of the world around us, and even within us. Meanwhile, Creswell (2012, 

p.3) continues that research is a process of steps used to collect and analyze 

information to increase our understanding of a topic or issue.  

In this research, correlational design was used in order to gain insight into 

the relationship between two variables: reading fluency and reading 

comprehension. Creswell (2012, p.338) states that in correlational research 

designs, researchers use the correlation statistical test to describe and measure the 

degree of association (or relationship) between two or more variables or sets of 

scores. In this study, the researcher firstly measured the students’ reading fluency 

by using oral reading fluency tests. Second, reading comprehension test was used 

to find out the students’ reading comprehension achievement. After that, the 

researcher correlates the result of both assessment to determine the relationship 

between the variables.  
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3.2 Variables of the Study 

In this research, there are two kinds of variable. They are independent 

(predictor) variable and dependent variable. Frankel and Wallen (2009, p.42) 

describe independent variable that variable is presumed to affect (at least partly 

cause) or somehow influence at least one other variable. Meanwhile, the variable 

that the independent variable is presumed to affect is called a dependent variable. 

In this study, the independent (predictor) variable refers to the students’ reading 

fluency, and dependent variable refers to their reading comprehension 

achievement. 

 

 

 

Source: Frankel, et.al (2009, p. 42) 

3.3 Operational Definitions 

The title of this research is “The Correlation between Reading Fluency and 

Reading Comprehension Achievement of the Eight Grade Students of MTs 

Paradigma Palembang”. From the title, there are some terms that need to be 

explained more to avoid misunderstanding and interpretation. The following 

operational definitions are given.  

Independent Variable 
(presumed or possible 

cause) 
Affect 

Dependent 
Variable 

(presume result ) 
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a. The term of correlation is a connection between two variables, they are 

reading fluency and reading comprehension. To see the correlation, 

linearity, and regression analyses were applied. 

b. Reading fluency is defined as students’ reading rate as the number of 

correct words read perminutes. Fluency rates are divided intp three 

categories; at risk, some risk, low risk. This process achieves students’ 

reading fluency. 

c. Reading comprehension achievement is defined in this study as the 

students’ overall score on the reading comprehension. The students’ 

reading comprehension achievement measured by using reading 

comprehension test. 

 

3.4 Population and Sample 

3.4.1 Population  

 Frankel, at.al (2009, p. 90) state that population is the larger group to 

which one hopes to apply the result. The population of this research is the eight 

grade students of MTs Paradigma Palembang. There are 68 students from three 

classes. The data can be seen in the table bellow.  
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Table 2 
Population of the Study 

Class Number of students 

VIII 1 22 

VIII 2 23 

VIII 3 23 

Total 68 

 Source: MTs Paradigma Palembang Academic Year 2014/2015 

3.4.1 Sample  

The sample consists of the students from the population who are chosen to 

participate in the study. Creswell (2012, p.142) states that it is the subgroup of the 

target population that the researcher plans to study for generalizing about the 

target population. Arikunto (2010,  p. 174) says that sample is a part of  

populations or  a representative of population  which is observed or analyzed. 

In this research, the sample of this study was taken by using purposive 

sampling method. According Leedy (2001, p. 219), in purposive sampling, people 

or other units are choosen, as the name implies, for a particular purpose. It is 

added by to Fraenkel, Wallen, and Hyun (2012, p. 100), purposive sampling is 

different from convenience sampling in that researchers do not simply study 

whoever is available but rather use their judgment to select a sample that they 

believe, based on prior information, will provide the data they need 

In this study, the researcher purposively classified the subjects based on 

the students’ score average and interview to head master and English teacher as 

the judgement, they assumed that the students have the different knowledge 
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background and difficulties of reading ability. There were three classes chosen. 

They were class VIII 1, VIII 2 and VIII 3. The sample is showed in the following 

table. 

Table 3 

Sample of the Study 

Class Number of students 

VIII 1 22 

VIII 2 23 

VIII 3 23 

Total 68 

 

3.5 Data Collection 

3.5.1  Test  

  In collecting the data, the researcher used test. According to Brown 

(2000, p. 384), a test, in plain words, is a method of measuring a person’s ability 

or knowledge in a given domain. In this case, there are two kinds of tests used. 

The first is reading fluency test, and the second is reading comprehension test. 

3.5.1.1  Oral Reading Fluency Test 

 In this research,  the researcher distributed oral reading fluency test in 

order to get data from the students. The students were expected to read the text 

independently. They read story text, and there were approximately 250 words, and 

timed for one minute on the story. By distributing this oral reading fluency, the 
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researcher wanted to know the students’ reading fluency. The texts were taken 

from students guide book of the eight grade students. 

 In this study, researcher assessed students’ reading rate or automaticity. 

Rasinski (2004) stated that fluency was defined as students’ reading rate. 

Although reading rate does not capture the full meaning of fluency, it is 

considered a useful and valid measure of fluency. It is supported by Hasbrouck 

and Tindal (2006, p. 511) automaticity of decoding a critical component of 

fluency is essential for high levels of reading achievement. At this point, 

researcher assessed the number of words read correctly in one minute. Students 

are asked to read a passage in one minute. Accurate time is maintained by the 

assessor or rater through the use of a stop watch. A student’s score is generated by 

counting the number of words that the student reads accurately. Words omitted or 

substituted are not recorded in the overall score. Additionally, words for which the 

reader hesitates for more than three seconds are also coded as errors and do not 

contribute to their overall score. Students may, however, self-correct mistakes 

and, therefore, improve their overall score. At the conclusion of the minute, the 

assessor or rater records the students score for oral reading fluency test. 

  The rate is divided into three categories: at risk, some risk, and low risk. 

Students are considered “at risk” for difficulty achieving early literacy benchmark 

goals if they perform in the lowest 20% (114 or less words correct) of students in 

their district. That is, below the 20th percentile using local district norms. 

Students are considered at “some risk” if they perform between the 20th (115 

words correct) and 40th (146 words correct) percentile using local norms. 
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Students are considered at “low risk” if they perform above the 40th (147 words 

correct) percentile using local norms, based on the grade level. The norm table 

can be seen in appendix 2.  

 
3.5.1.2 Reading Comprehension Test 

 The second is comprehension test. It is used to see the students’ reading 

comprehension achievement. The researcher gave similar instruments with similar 

numbers of item to each  student of sample. The test is multiple choice type. It 

consisted of 40 items with four alternatives (a,b,c, and d). It is allocated 60 

minutes of answering the test. There were three texts in the test, and the materials 

were similar to the reading fluency text. It was taken from LKS (Lembar Kerja 

Siswa). From each text, the researcher made questions which included question of 

main idea, inferences, synonyms, antonyms, etc.  

  Then, the result of students’ reading comprehension achievement is 

classified based on the range of students’ reading comprehension achievement 

which is applied by Rizki (2007) in her research as the following table 4 

Table 4 

Range of Students’ Reading Comprehension Achievement 

No Range Qualification 

1. 86 – 100 Excellent 

2. 76 – 85 Good 

3. 56 – 75 Average 

4. < 56 Poor 
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3.6 Validity and Reliability  

 Before the real test was administered validity, the researcher tried out the 

instruments (test) to analyze validity and reliability. In this part, the researcher 

tried out the instruments to the other students of a school in Palembang it was 

MTs Aisyiah Palembang who have the same level as the sample to know whether 

the instruments were valid and reliable or not. The items were tried out to the 

students as below: 

Table 5 

The Distribution of Sample (Try Out) 

Class Number of Students 

VIII. 3 30 

Total 30 

  

3.6.1  Validity  

Kothari (2004, p. 73) states that validity is the most critical criterion and 

indicates the degree to which an instrument measures what it is supposed to measure. 

Moreover, Cohen, Manion, and Morrison (2007, p. 133) clearly argue that validity 

is an important key to effective research. In this research, there were three kinds 

of validity that researcher used, they were: 

3.6.1.1 Construct Validity   

According to Fraenkel, et. al. (2012, p. 148), construct validity refers to 

the nature of the psychological construct or characteristic being measured by the 

instrument. Furthermore, Sugiyono (2010, p. 177) states that expert judgments is 
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required to estimate the construct validity. After constructing the instruments 

related to some aspects measured, then it is consulted to achieve some experts 

judgement from at least three validators to evaluate whether the components of 

the instrument are valid or not to be applied in research activities. In this part, the 

construct validity of the research instruments involved two types. They are 

questions for reading comprehension test and reading fluency text. In processing 

students’ oral reading fluency test, the researcher had two examiners rating on 

how many correct words the students’ read per minute. The rater was Eka Sartika, 

M.Pd, as the first rater, the second rater was Masagus Sulaiman, M.Pd. In reading 

comprehension test the validators were Amalia Hasanah, M.Pd, as the first 

validator, the second validator was Winny Agustia R, M.Pd, M.Pd, and the third 

validator was Eka sartika, M.Pd. 

 

3.6.1.2 Validity of Each Question Items 

  In this research, validity of each question item is used to indicate whether 

the test item of each instrument is valid or not. To know whether it is valid or not, 

the score of significance (r-output) should be compared with the score of “r-table” 

product moment. A question item is considered valid if “r-output” is higher than 

“r-table” (Basrowi, 2007, p. 24). Then, to analyze of each question item SPSS 

Statistics Program was used. In this case, the researcher tried out her research 

instrument to 30 students of MTs Aisyiah Palembang. There were 60 questions. 

The correct answers were labeled 1,6 point, the incorrect answers were labeled 0. 
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Then, the analysis of validity test was done by using Pearson Correlation 

Coefficient in SPSS program. 

 The result of significant score of Pearson Correlation was compared with r 

table (0.361), it means that the item is valid. From Pearson Correlation formula, 

there were 44 questions consider valid. They were 2, 3, 4, 6, 7, 8, 9, 10, 12, 13, 

17, 19, 21, 22, 23, 24, 26, 28, 29, 30, 31, 32, 33, 34, 35, 37, 38, 39, 40, 41, 42, 43, 

44, 45, 47, 48, 49, 50, 51, 54, 55, 56, 58, 59, the researcher only took 40 valid 

question items. The result analysis of validity test in each questions item was 

described in table 6.  

Table 6 
Result of Test Validity 
 

No Question 
Items 

Sig. (1-tailed) 
of Pearson 
Correlation 

 r-table Result 

1 item1 0.159 0.361 Invalid  

2 item2 0.566 0.361 Valid 

3 item3 0.495 0.361 Valid 

4 item4 0.473 0.361 Valid 

5 item5 0.195 0.361 Invalid  

6 item6 0.498 0.361 Valid 

7 item7 0.443 0.361 Valid 

8 item8 0.487 0.361 Valid 

9 item9 0.453 0.361 Valid 

10 item10 0.379 0.361 Valid 

11 item11 0.131 0.361 Invalid  

12 item12 0.529 0.361 Valid 

13 item13 0.591 0.361 Valid 

14 item14 0.314 0.361 Invalid  
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15 item15 0.339 0.361 Invalid  

16 item16 0.349 0.361 Invalid  

17 item17 0.373 0.361 Invalid  

18 item18 0.358 0.361 Invalid  

19 item19 0.400 0.361 Valid 

20 item20 0.322 0.361 Invalid  

21 item21 0.730 0.361 Valid 

22 item22 0.398 0.361 Valid 

23 item23 0.429 0.361 Valid 

24 item24 0.540 0.361 Valid 

25 item25 0.176 0.361 Invalid  

26 item26 0.589 0.361 Valid 

27 item27 0.310 0.361 Invalid  

28 item28 0.383 0.361 Valid 

29 item29 0.474 0.361 Valid 

30 item30 0.478 0.361 Valid 

31 item31 0.410 0.361 Valid 

32 item32 0.649 0.361 Valid 

33 item33 0.754 0.361 Valid 

34 item34 0.620 0.361 Valid 

35 item35 0.422 0.361 Valid 

36 item36 0.253 0.361 Invalid  

37 item37 0.547 0.361 Valid 

38 item38 0.433 0.361 Valid 

39 Item39 0.653 0.361 Valid 

40 item40 0.368 0.361 Valid 

41 item41 0.438 0.361 Valid 

42 item42 0.694 0.361 Valid 

43 item43 0.375 0.361 Valid 

44 item44 0.410 0.361 Valid 
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45 item45 0.579 0.361 Valid 

46 item46 0.216 0.361 Invalid  

47 item47 0.496 0.361 Valid 

48 item48 0.523 0.361 Valid 

49 Item49 0.405 0.361 Valid 

50 item50 0.409 0.361 Valid 

51 item51 0.448 0.361 Valid 

52 item52 0.195 0.361 Invalid  

53 item53 0.257 0.361 Invalid  

54 item54 0.572 0.361 Valid 

55 item55 0.534 0.361 Valid 

56 item56 0.681 0.361 Valid 

57 item57 0.299 0.361 Invalid  

58 item58 0.488 0.361 Valid 

59 Item59 0.398 0.361 Valid  

60 Item60 0.183 0.361 Invalid  

 

3.6.1.3 Content Validity  

To find out the validity of test, content validity is used. Frankel, et. al 

(2012, p. 148) describe that it refers to the content and format of the instrument. A 

content validity is important since it is an accurate measure of what it is supposed 

to measure. In order to judge whether or not a test has content validity, a 

specification of the skills or structures was made based on the curriculum and 

syllabus. Then, the researcher tried to create the test to know the students’ reading 

comprehension with the table of the test specifications. Table 7 shows the 

specification of the test item. 
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Table 7 

The Specification of The Test Items 

Objective Test 

Material 

Indicator Item 

Number 

Time  Type of 

Test 

Answer 

Keys 

The students are 

able to understand  

the words and text, 

to describe a thing 

in detail, to identify 

the characters of 

person, to identify 

information in text, 

to read and 

comprehend the 

written meaning of 

reading text in short 

functional texts and 

eassays in the 

context of past 

event. 

Narrative  

Text 

And  

Recount 

Text 

The Students 

are able to: 

• To identify the 

main idea of 

the text 

• To identify the 

meaning of the 

words 

(reference) 

 

• To identify the 

factual 

information 

 

 

 

 

 

 

 

 

• To describe a 

thing in detail.  

• To identify 

the purpose of 

text 

 

 

13, 

 

 

5, 7, 12, 

17, 24, 

27, 33,  

 

 

1, 6, 8, 

10, 11, 

14, 16, 

19, 20, 

21, 23, 

25, 26, 

28, 29, 

30, 31, 

32, 34, 

35, 36, 

38, 39 

 

2, 3, 9,  

 

37 

60 

minutes  

Multiple 

Choice 

 

 

a,  

 

 

d, c, b, 

a, d,  

a, a,  

 

 

b, b, b, 

c, c, a, a, 

d, a, a, 

d, b, c, 

c, d, c, 

b, c, a, a, 

a, b, d, 

 

 

 

 

 

b, d, c, 

 

c,  
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• To identify 

the character 

of persons 

• To identify 

the generic 

structure 

 

 

15,18, 

22,  

 

4, 40 

 

b, d, a, 

 

 

a, c, 

 

3.6.2 Reliability  

 In reliability test, Fraenkel, et. al (2012, p. 154) state that reliability refers 

to the consistency of the scores obtained how consistent they are for each 

individual from one administration of an instrument to another and from one set 

of items to another.  

To know the reliability of the test used in this study, the researcher 

calculated the students’ score by using Spearman-Brown Prophecy Formula found 

in SPSS 16 (Statistical Package for the Social Science) program. The scores of 

reliability are obtained from tryout analysis which is done once using the 

instruments test. The school where the tryout conducted is different from the 

school where the research study were conducted, it was MTs Aisyiah Palembang 

on Monday, 8th of June 2015 at 3.30 – 5.00 p.m.  Therefore, split-half test method 

is used to obtain the scores of tryout analysis. The test indicated reliable whenever 

the p-output was higher than 0.70. The result of tryout of students’ score was 

described in appendix.  

To measure the reliability test using split half method, it was found that 

the p-output of Guttman Split-half Coefficient is 0.932 from the score it can be 

stated that the reliability of reading test items is reliable since the p-output is 
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higher than r-table (0.70) with sample (N) is 30 students. Fraenkel and Wallen 

(2012: 163) state that the score is considered reliable if the score of significance is 

at least or preferably higher than 0.70. Since the score was higher than 0.70. So, it 

can be assumed that this reading test was considered reliable for this study. The 

result analysis of reliability test was described in table 8. 

 
Table 8 

The Result of Reliability Analysis  
Using Spearman-Brown Prophecy Formula 

Case Processing Summary 
  N % 

Cases Valid 30 100.0 

Excludeda 0 .0 

Total 30 100.0 

a. Listwise deletion based on all variables in the procedure. 

 

Reliability Statistics 
Cronbach's Alpha Part 1 Value .857 

N of Items 30a 

Part 2 Value .897 

N of Items 30b 

Total N of Items 60 

Correlation Between Forms .872 

Spearman-Brown Coefficient Equal Length .932 

Unequal Length .932 

Guttman Split-Half Coefficient .932 

a. The items are: item_1, item_2, item_3, item_4, item_5, item_6, item_7, 

item_8, item_9, item_10, item_11, item_12, item_13, item_14, item_15, 

item_16, item_17, item_18, item_19, item_20, item_21, item_22, item_23, 

item_24, item_25, item_26, item_27, item_28, item_29, item_30. 
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37. Data Analysis 

The writer applied two techniques to analyze the data. Pearson Product 

Moment and Regression by using Statistical Package for Social Science software 

(SPSS) to compute the descriptive data were used. 

37.1 Analysing of Reading Fluency 

In this part, the researcher analyzed the data of oral reading fluency test to 

determine the students’ reading fluency. The examiner recorded the correct words 

in one minute. Students are considered “at risk” for difficulty achieving early 

literacy benchmark goals if they perform in the lowest 20% (114 or less words 

correct) of students in their district. That is, below the 20th percentile using local 

district norms. Students are considered at “some risk” if they perform between the 

20th (115 words correct) and 40th (146 words correct) percentile using local 

norms. Students are considered at “low risk” if they perform above the 40th (147 

words correct) percentile using local norms, based on the grade level (see in 

appendix). And the percentage was analyzed to find out the category of students’ 

reading fluency whether the students had poor or good reading fluency.  

 

 

b. The items are: item_31, item_32, item_33, item_34, item_35, item_36, 

item_37, item_38, item_39, item_40, item_41, item_42, item_43, item_44, 

item_45, item_46, item_47, item_48, item_49, item_50, item_51, item_52, 

item_53, item_54, item_55, item_56, item_57, item_58, item_59, item_60. 
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37.2 Analysing of Reading Comprehension 

Meanwhile, the comprehension test was analyzed to determine the reading 

comprehension achievement by accounting the total number of correct answer, 

then, determine the ranking of scores. In this study, the total numbers of the 

questions were 40 items. Each correct answer item was assigned 2.5, and 0 point 

for the incorrect one. To analyze the data obatained from the test, SPSS was used 

for computing the descriptive data. 

37.3 Analysis of the Correlation between Reading Fluency and Reading  

Comprehension Achievement 

After getting the result of the reading fluency test and comprehension test 

of students. Then, the researcher used Pearson – Product Moment Correlation 

Coefficient to find out whether there was a significant correlation or not between 

the variables. If the significance  value (Sig. 2-tailed) was less than alpha=0.05, it 

means that there was a significant correlation between independent and dependent 

variable.  

Regression analysis was also used to find out whether or not the students’ 

reading fluency influenced their reading comprehension achievement. In addition, 

the researcher used the interval coefficient for interpreting the correlation 

coefficient as in the following table. 
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Table 9 

Interval Coefficient for Interpreting the Correlati on Coefficient 

Strength of Correlation 

Interval Coefficient Correlation Level 

0.00 – 0.199 Very Low correlation  

0.20 – 0.399 Low correlation 

0.40 – 0.599 Middle correlation 

0.60 – 0.799 High correlation 

0.80 – 1.000 Very High correlation 

  Sugiyono (2012, p. 242)   

3.7.4 Data Descriptions 

3.7.4.1 Distributions of Data Frequency 

  In distributions of data frequency, the researcher described the students’ 

scores by presenting a number of students who got a certain score. To get the 

result of analysis data frequency, SPSS Statistics Program was  used.  

 

3.7.4.2 Descriptive Statistics 

  In descriptive statistics (1) the minimum score, (2) the maximum score, (3) 

standard deviation, and (4) standard error of mean were obtained. Then, to get the 

result analysis of descriptive statistics, SPSS Statistics Program was used. 

37.5 Prerequisite Analysis 

37.5.1 Normality Test 

  Normality test is used to see if the distribution of all data are normal; the 

data from questionnaire and test. The data can be classfied into normal when the 
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p-output is higher than 0.05 level (Pallant, 2005, p. 57). In analyzing the normality 

test, 1-Sample Kolmogorov-Smirnov Test is used. 

37.5.2 Linearity Test 

Linearity test is used to see if the data from tests are linear. The data can 

be classfied into linear when the p-output is higher than 0.05 level (Basrowi, et.al 

2005, p. 106). To find out the linearity from both questionnaire and test,  Test for 

Linearity in Statistical Package for Social and Science (SPSS) is used. 
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CHAPTER IV 

FINDINGS AND INTERPRETATION 

In this chapter, the researcher presents (1) finding and (2) interpretations 

of the research study. 

4.1 Findings 

This study deals with the title “The Correlation between Reading Fluency 

and Reading Comprehension Achievement of the Eighth Grade Students of MTs 

Paradigma Palembang”. The findings of this study were to analyzed: (1) data 

descriptions, (2) prerequisite analysis, and (3) result of hypothesis testing. 

4.1.1 Data Descriptions 

In data descriptions, there were two analyses conducted, they were 

distribution of frequency data, and descriptive statistics. The score were obtained 

from students’ reading fluency and reading comprehension achievement. 

4.1.2 Distribution of Data Frequency  

In distribution of data frequency, the researcher got the interval score, 

frequency and percentage from (a) reading fluency scores, and (b) reading 

comprehension scores. 

4.1.2.1 Students’ Reading Fluency Score 

The distribution of reading fluency scores of the students were classified 

into the categories as in table. 
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Table 10 

The Distribution and Category of Students’ Reading Fluency Scores 

Range (WCPM) Categories Frequency Percentage 

≥ 147 
Low Risk  

(Independent) 
2 3 % 

115 – 146 
Some Risk  

(Instructional) 
26 38,5 % 

≤ 114 
At Risk 

(Frustration) 
40 58,5 % 

Total 68 100 % 

 

Based on the result analysis of students’ reading fluency scores, it showed 

that there were two students got ≥ 147 (3 %) low risk category, and twenty six 

student got 115 – 146 (38,5 %) some risk category, forty students got the score ≤ 

114 (58,5 %) in category at risk.  

4.1.2.2 Students’ Reading Comprehension Score 

The distribution of students’ reading comprehension scores were classified 

into the categories in table. 

Table 11 

The Distribution and Category of Reading Comprehension Achievement 

Range Categories Frequency Percentage 

86 – 100  Excellent  - 0 % 

76 – 85  Good  2 3 % 

56 – 75  Average  14 20,6 % 

< 56 Poor  52 76,4 % 

Total 68 100 % 
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Based on the result analysis of students’ reading comprehension scores, it 

showed that there were fifty two students (76.5 %) got scores between 56 or 

below  in poor category, fourteen students got the scores between 56 - 75 (20.6 %) 

in average category, two students got the scores between 76 - 85 (3 %) in good 

category. 

4.1.3 Descriptive Statistics 

In the descriptive statistics, the total of sample (N), minimum and 

maximum scores, mean score, standard deviation were analyzed. The scores were 

got from; (a) students’ reading fluency score, (b) students’ reading comprehension 

scores The complete statistical can be seen in Appendix. 

4.1.3.1 Students’ Reading Fluency Score 

In descriptive statistics, it showed that the total number of sample (N) is 68 

students. The minimum 70.00, the maximum scores was 180.00, the mean scores 

was 1.106471, and the standard deviation was 19.98340. The result analysis of 

descriptive statistics of students’ reading fluency is described in table. 

Table 12 
Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

Reading_Fluency 68 70.00 180.00 110.6471 19.98340 

Valid N (listwise) 68     
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4.1.3.2 Students’ Reading Comprehension 

In descriptive statistics, it showed that the total number of sample (N) is 68 

students. The minimum 15.00, the maximum scores was 80.00, the mean score 

was 44.8300, and the standard deviation was 14.48200. The result analysis of 

descriptive statistics of students’ reading comprehension is described in table 

Table 13 
Descriptive Statistics 

 

N Minimum Maximum Mean 
Std. 

Deviation 

Reading_Comprehension 68 15.00 80.00 44.8300 14.48200 

Valid N (listwise) 68     

 
4.1.4 Prerequisite Analysis  

In prerequisite analysis, there were two analyses should be done. They 

were normality test and linearity test were analyzed.  

4.1.4.1  Normality Test 

In measuring normality test, Kolmogorov-Smirnov is used. The normality 

test is used to measure students’ reading fluency and reading comprehension 

scores. The complete statistical can be seen in Appendix.  

The computations of normality used the computation in SPSS 16. It was 

found the p-output from students’ reading fluency scores was 0.611, and reading 

comprehension scores was 0.748. From the result of the p-output, it can be stated 

that the students’ reading fluency and reading comprehension were normal. Since, 

it was higher than 0.05. The result of analysis is figured out in Table. 
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Table 14 

Normality Test of Students’ Reading Fluency and Reading Comprehension 
 

No Variable  N Mean  Kolmogorov 
Smirnov 

Sig. Result 

1 Reading Fluency 68 110.3824 760 6.11 Normal 

2 Reading 
Comprehension 

68 44.8309 677 7.48 Normal 

 

4.1.4.2 The Linearity Analysis 

In this study, measuring linearity, Test for Linearity is used. It is used to 

measure between students’ reading fluency and reading comprehension was linear 

or not. The statistics was found that the F value (F) 1.473 was lower than F-table 

(F=1.85), and the significant value was (Sig.) 0.150. The distribution showed that 

the significant value was higher than 0.05, it meant that the variables were linear. 

The linearity is found whenever the p-output was higher than 0.05, and F-value 

was lower than F-table. From the result of the significant value, it can be summed 

up that the students’ reading fluency and reading comprehension achievement 

were linear. 
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Table 15 
Result Analysis of Measuring Linearity from Students’ Reading Fluency  

and Reading Comprehension Achievement 
ANOVA  

   Sum of 
Squares df 

Mean 
Square F Sig. 

Reading_Compreh
ension * 
Reading_Fluency 

Between 
Groups 

(Combined) 12759.084 41 311.197 6.259 .000 

Linearity 9829.306 1 9829.306 197.693 .000 

Deviation 
from 
Linearity 

2929.779 40 73.244 1.473 .150 

Within Groups 1292.721 26 49.720   

Total 14051.805 67    

 

4.1.4.3 The Correlation Analysis  

    The Correlation Students’ Reading Fluency and Their Reading 

Comprehension Achievement  

In this study, to find out the correlation of students’ reading fluency and 

their reading comprehension achievement, Pearson Product Moment Coefficient 

was applied. The correlation coefficient is found whenever the p-output was lower 

than 0.05 as suggested by Pallant (2005, p. 127). The analysis result is figured out 

in Table. The complete statistical can be seen in Appendix. 
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Table 16 

Result Analysis of Measuring Correlation from Students’ Reading 

Fluency and Reading Comprehension 

Correlations 

  Reading_Fluency Reading_Comprehen
sion 

Reading_Fluency Pearson 
Correlation 

1 .836**  

Sig. (2-tailed)  .000 

N 68 68 

Reading_Comprehensi
on 

Pearson 
Correlation 

.836**  1 

Sig. (2-tailed) .000  

N 68 68 

**. Correlation is significant at the 0.01 level (2-tailed).  

Based on the statistical analysis it was found that correlation coefficient of 

reading fluency and comprehension achievement was (r) 0.836. This indicates that 

there was high correlation between those variables, since the correlation 

coefficient (0.836) is between 0.80 – 1.000 (Sugiyono, 2012, p. 242). 

In addition, it was also found that there was significant correlation 

between students’ reading fluency and reading comprehension achievement at 

Sig. 0.000. Since the p-output was lower than 0.05. This indicates that the first 

hypothesis which says that” there was a significant correlation between reading 

fluency and reading comprehension achievement of the eighth grade students of 

MTs Paradigma Palembang” was accepted. 

 

 



56 

 

 

 

4.1.4.4 Regression Analysis  

The Contribution of Students’ Fluency and Reading Comprehension 

Achievement  

 The regression in this study was intended to support the correlation 

between two variables and to see if the independent variable determined the 

dependent variable. In this study, the researcher used Stepwise method.  

 

Table 17 
Model Summary Contribution of Students’ Reading Fluency and Reading 

Comprehension Achievement 
Model Summary 

Model R R Square Adjusted R Square 
Std. Error of the 

Estimate 

1 .836a .700 .695 7.99858 

a. Predictors: (Constant), Reading_Fluency 

Based on the table above, the R-Square value was 0.700, this meant that 

students’ reading fluency contributed 70.0% to students’ reading comprehension 

achievement. In other words, P-value = 0.000 was lower than 0.05, it means that 

the reading fluency partially gave significant contribution the students’ reading 

comprehension achievement. From the result analysis indicates that the second 

hypothesis which says “there was contribution of students’ reading fluency to 

reading comprehension achievement” was accepted. 
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4.2 Interpretation  

The data showed that most of the students of the eighth grade of MTs 

Paradigma Palembang were in low reading fluency, there were two students (3%) 

got low risk category, it indicated that they can achieved the standard reading 

fluency rate score. In addition, there were forty students (58.5 %) read below ≤ 

114 words correctly per minute (score ≤ 20%) range (at risk category), it indicated 

that the students were not fluent in reading, they made many errors when they 

read text, and were slow in reading the text. For this kind of reading fluency level, 

the students read text when their teacher asked to read, they were lazy, and they 

never repeated their reading. Therrien and Kubina (2006, p. 156) state that 

repeated reading has gained popularity as a technique for helping students achieve 

reading fluency. It is also strengthened by Saskatchewan Learning (2004, p. 43)  

that fluency can be targeted through repeated readings, shared readings, echo 

readings, guided readings, self-identifying reading errors, and visualization. The 

students were often repeated their readings would be developed their reading 

fluency.  

Then, in reading comprehension, most of respondents got the reading 

comprehension scores lower than standard scores (Good Categories, > 76). There 

were two students (3 %) got scores in the range 76 – 85, it means that they can 

achieved the standard score. In addition, more than half of the students got score 

in the range of < 76 the lower standard score, which mean that they did not pass 

the standardized categories of reading comprehension score. From students’ 
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reading comprehension results, it was the same as the students’ reading fluency, 

they got the same scores, it was the lower score.  

Based on analysis of the correlation between students’ reading fluency and 

reading comprehension above, it was found that r-obtained 0.836 and p-output 

(Sig.2-tailed) 0.000. This meant that there was a significant correlation between 

the students’ reading fluency and reading comprehension achievement. This 

finding was in accordance with what Jessica (2007) found that the students were 

proficient in oral reading fluency exhibited a very strong positive correlation 

when their oral reading fluency rate and comprehension scores were compared. 

Correspondingly, students that were not proficient in oral reading fluency 

exhibited a very strong positive correlation when their oral reading fluency and 

comprehension scores were compared.  

Another finding the students’ reading fluency influenced reading 

comprehension achievement. According to Palmer (2010) found that the students 

in high reading fluency correlates to high comprehension scores.  It is supported 

by Fuchs, et al (2001, p. 243) that oral reading fluency may serve as an indicator 

of overall reading comprehension. It means that, between reading fluency and 

reading comprehension achievement had significant correlation. If the students 

had good level of reading fluency automatically they also had higher reading 

comprehension achievement. In this study, students’ reading fluency partially 

gave significant contribution to their reading comprehension achievement as 

much as 70.0 %. It could be stated that reading fluency was very important to be 

consider and expose to the students, because the result showed that reading 
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fluency made more contribution to the students’ reading comprehension. Eighty 

five point seven percent contributed by students’ reading fluency, it means that 

there were other 30.0 % were contributed by other factors. As Shanahan (2006, p. 

28) presents that reading comprehension can be categorized as reader and text 

factors. Reader factors include the background knowledge, vocabulary, 

comprehension strategies, comprehension skills, motivation, and fluency. 

Meanwhile, text factors include genres, text structures, and text features. 

Therefore, other 30.0 % might be contributed by their background knowledge, 

comprehension strategies, skills, and motivation. 

In conclusion, the students’ reading fluency and reading comprehension 

had significant correlation and contribution. The better students’ reading fluency, 

the better their reading comprehension achievement, and vice versa.  
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

In this chapter, the writer presents: (a) conclusion and (b) suggestions 

5.1 Conclusions  

Based on the findings in the previous chapter, the researcher concluded 

that there were significance correlation and contribution between students’ 

reading fluency and reading comprehension achievement. The result can be seen 

as follow: 

First, there were significant correlation between the students’ reading 

fluency and reading comprehension achievement of the eighth grade of MTs 

Paradigma Palembang. Second, the students’ reading fluency gave some 

contribution to the reading comprehension achievement as much as 70.0 %. In 

other words, the better students’ reading fluency, the greater their reading 

comprehension achievement will be, and the lower students’ reading fluency, the 

worst their reading comprehension achievement. 
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5.2 Suggestions 

Considering the results of the study show that there is a significant 

correlation between students’ reading fluency and reading comprehension 

achievement, the teacher should consider the level of students’ reading fluency 

when teaching because having known them will then determine the approaches 

teachers used, what strategies that will teacher used to enhance students' reading 

fluency, because reading fluency can improve their reading comprehension 

achievement. Next, the teacher should be aware in what level their students’ 

reading fluency, by knowing this, the teachers can encourage students' curiosity 

about something, and then the students start to read to make their fluency be 

better, and to get information needed themselves. Hopefully, the present study 

also will make contribution to be conducted new research to raise awareness of 

reading fluency for students reading success and extend knowledge relative to 

reading fluency and its relation with reading comprehension achievement, and other 

reading skills. 
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