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ABSTRACT

Social networking services (SNSs) have been popular and essential media to increase lecturer-
student interaction, collaboration, and communication as well as lecturers’ supervision in Indonesian
universities including in teaching English as a foreign language (EFL). This mixed method study
utilized a survey and interview as the techniques of data collection which specifically explored the
lecturers’ perspectives on the use SNSs for personal and educational purposes as well as demographic
information related to the experience and frequency using SNSs, ownership (possession) of SNSs, and
SNSs popularity. The findings revealed that the participants had much knowledge and experiences
with SNSs. Even though most participants found some benefits of SNSs in EFL classes including
easing communication, supervision and evaluation, time flexibility, and creativity. There were two
barriers that have emerged, including lack of skill and cost to use. Implications and future research
are offered to improve technology integration in higher education.
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INTRODUCTION

Technology has provided eases, applications, approaches, and strategies in education with its features.
The success of technology integration in any educational programs is dependent on users’ attitudes
and perceptions. The establishment of new technology integrations for the improvement of education
has been a significant issue to have influences on how education is perceived, implemented, and
evaluated. This integration has been an interesting object of research in higher education (e.g.,
Hamshire & Cullen, 2014; Georgina & Olson, 2008; Mncube, Dube, & Ngulube, 2017; Beldarrain,
2006). One of many technologies which are integrated in higher education is Social networking
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services (SNSs). Robbin and Singger (2014) informed the utilities of the examples of SNSs such as
massaging (WhatsApp, BBM, Telegram), images sharing (Instagram, Snapchat, Pinterest), videos
sharing (Vine, YouTube), audios sharing (iTunes, Sticher), micro blogging, (Facebook, Twitter,
Google Plus, Path), blogging (Tumblr, Blogger, WordPress), professional sharing (LinkedIn), and
academic sharing (Google Scholar, Academia, ResearchGate).

Although, SNSs establishment was firstly proposed to establish a social interaction, the purpose
has currently become popular in higher education (Greifeneder, Pontis, Blandford, Attalla, Neal, &
Schlebbe, 2018) which has values on supporting relationships between lecturers and their students for
learning, educators’ professional development, and content and knowledge sharing (Manca & Ranieri,
2013, 2016). Despite many educational values of SNSs in higher education, barriers in using SNSs
for university lecturers have also emerged (Habibi, Mukminin, Riyanto, Prasojo, Sulistiyo, Saudagar,
& Sofwan, 2018; Manca & Ranieri, 2013; Prasojo, Habibi, Mukminin, Muhaimin, Ikhsan, Taridi &
Saudagar, 2017; (Hadiyanto, Mukminin, Arif, Fajaryani, Failasofah, & Habibi, 2017).

In addition to the SN'Ss establishment in higher education, they also become a thought-provoking
topic for a foreign language pedagogy including teaching English as a foreign language (EFL) where
many EFL researchers conducted research in this area (Fewell, 2014; Kaplan & Haenlein, 2010;
Prasojo, Habibi, Mukminin, Muhaimin, Ikhsan, Taridi & Saudagar, 2017). Mondahl and Razmita
(2014) informed that foreign language learning is a collaborative and individual learning process that
can be mediated through the use of SNSs. SNSs have been widely integrated in supporting language
teaching and learning since they have decreased other responses of physical activities offering limitless
opportunities for communication (Fewell, 2014).

For the Indonesian context, the studies on SNSs in educational settings of higher education
informed various benefits and barriers viewed from students’ perspectives (Habibi et al., 2018; Prasojo
etal.,2017). However, research on the SNSs integration from the perspectives of universities lecturers
is limited and to fill the gap, this study was done to answer the following questions:

1. How popular are SNSs among Indonesian EFL university lecturers?
2. How do the lecturers perceive the benefits of SNSs use in higher education?
3. What barriers do they face in line with the integration of SNSs?

LITERATURE REVIEW

Social Networking Services

Social networking services (SNSs) used by people around the world are available in various forms
(Hamid, Waycott, Kurnia, & Chang, 2014). Experts in literatures have proposed various definitions
of SNSs. For example, Bartlett-Bragg (2006) defines SNSs as a range of internet-based applications
augmenting group or peer interactions and as spaces for social connections, collaboration,
communication, and information exchanges. The SNSs concept is a way on how to conceptualize
social groupings, which emphasize interactions emerging through SNSs. Comparably, Park et al.
(2015) define SNSs as web-based services provided to facilitate online-based interactions in the
form of social interaction and communication. In conclusion, these definitions highlight that SNSs
function as social relation and interaction tools.

However, one definition that has been mostly quoted by the majority of researchers is the one that
is offered by Boyd and Ellison (2008). They defined SNSs as web-based services allowing individuals
to establish public and semi-public profiles with a bounded system, to enunciate a list of other SNSs
users whom they have connection and interaction with, to browse and navigate the connection lists
created by other users within the system. This definition is different from other definitions, which
mostly define SNSs from the perspectives of their functionality.
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SNSs in Education: Benefits and Barriers

Facebook according to some researchers on the SNSs integration in education (Ak¢ayir & Akcayir,
2016; Junco et al., 2011; Lim & Richardson, 2016; Khan et al., 2014) is the most SNS used with
more than 1.65 billion users across the world. Twitter, a type of micro blogging that facilitates a
combination between messaging and blogging (Pervaiz, 2016) is also popular among students and
educators who use it in teaching and learning process. YouTube as a video sharing media provides
users with vast videos containing information, sharing facility, and entertainment. Apart from those
types of SNSs, other various SNSs applications have been used in education such as WhatsApp
(Habibi et al., 2018), Instagram (Akhiaar, 2017), and BBM (Rooyen, 2015).

In addition, in higher education, there have been plenty of research conducted on SNSs
integration with various methodologies; quantitative, qualitative, and mixed methods (Brady,
Holcomb, & Smith, 2010; Habibi et al., 2018; Jones, et al., 2010; Tess, 2013). Habibi et al. (2018)
revealed the benefits of the use of SNSs in an Indonesian university from students’ perspectives.
There were positive attitudes and perception of the students on the capacity of Ning, an SNS
that allows users to make their own communities and social links within specific interests with
their own design of visual, features choice, and member data to build communication (Brady,
Holcomb, & Smith, 2010). Tess (2013) published a literature review article on SNSs studies and
informed that most research explored learning outcomes and student achievements improvement
in relation to SNSs use at a university level. Beside the positive outcomes revealed by those
studies, there were also negative results or findings related to the SNSs use such as a study
done by Jones et al. (2010) which indicated that students did not always utilize SNSs in their
educational activities. In addition, Tess (2013) confirmed that there was no enough evidence to
show whether or not SNSs are efficient in education.

The positive and negative attitudes and perceptions on the use of SNSs in education both from
students and educators or lecturers as presented in the literature indicate that not all students and
lecturers are in favor of using or integrating SNSs in their teaching and learning processes. For those
who have negative attitudes and perception on the use of SNSs in education, it might result from
difficulties or barriers that they might face to use SNSs in teaching and learning processes. Lack of
skills and knowledge to integrate SNSs in teaching and learning might be one of the reasons why
some students and educators or lecturers are reluctant to use SNSs in education. Another reason
might be due to the lack of facilities such as electricity for those who live in remote areas that prevent
them from using SNSs in in teaching and learning processes. Additionally, ages might be one of the
reasons for some lecturers who do not like using SNSs in their classrooms. Older lecturers might
not be interested in integrating SNSs in their teaching processes because of their lack of knowledge
with new technologies.

SNSs in English Language Teaching

In English language teaching, TESOL/TEFL, researchers have informed that the SNSs use (micro
blogging, blogging, massaging, images sharing, and video sharing) has a significant contribution in
English language teaching and learning (Kabilan, Ahmad, & Abidin, 2010; Mondahl & Razmerita,
2014; Prasojo et al., 2017; Suthiwartnarueput & Wasanasomsithi, 2012). Facebook, as the most
popular SNS has been used as a tool to improve reading and writing skills, promotes interactions
among students, and develops a sense of socializing through internet-based applications (Prasojo et
al., 2017; Kabilan, Ahmad, & Abidin, 2010).

In addition, Twitter has contributed beneficial effects to community of learning to help maintain
motivation and learning activities and to promote a social cohesion (Fewell, 2014). Other SNS, Wikis,
online publishing tools used to share knowledge allowing users to edit pages, have been integrated
into English language teaching (Zorko, 2009; Kessler, 2010; Chik & Breidbach, 2011). They have a
significant influence on the process of teaching and learning. The combination of Wikis, Facebook,
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and Skype can also be a good platform to establish multimodal texts in language teaching (Chik &
Breidbach, 2011).

SNSs Among University Lecturers

Comprehending and exploring educators’ perceptions on SNSs as types of technology are critical in
improving their rationale and knowledge in order to use technology meaningfully in their teaching
activities (Bozalek et al., 2013; Gorder, 2008; Murire & Chilliers, 2017; Kirkwood & Price, 2013).
Such comprehension and exploration can also help to broaden opportunities for students’ authentic
learning. Additionally, the comprehension and exploration of educators’ perceptions on SNSs can
help them deal with challenges in professional practices into learning process (Bozalek et al., 2013).
An examination on the beliefs of educators underpinning the appraisal of effective academic uses of
new technologies is also critical to overcoming unreliable findings of the effectiveness of technology
(Kirkwood & Price, 2013). It serves academic institutions to design effective trainings in order to
accomplish educators’ teaching objectives (Gay, 1997). It is critical to challenge the perspectives on
the technology integration by seeking explanations about the effectiveness of SNSs in education.

Educators’ perceptions on the SNSs integration are shaped by their teaching context, benefits,
and barriers that SNSs present as well as the educators’ general experiences with these technologies
(McCarthy, 2012; Scott, 2013; Veletsianos, 2013). The educators’ view on social media ranges from
positive ones to negative ones. From a positive point of view, literature informs that SNSs integration
in education contributes to change educators’ perceptions on their teaching activities from a provision
of learning resources to students’ collaboration, interaction, and communication (Scott, 2013), from
teaching content to international collaborations (McCarthy, 2012), and from personal work to groups
of online scholars to enact pedagogy and visible practices (Veletsianos, 2013). However, Educators’
negative perceptions and attitudes of the emerging of SNSs integration have also been reported.
The reports have emphasized barriers on the fast pace of emerging SNSs developments. SNSs are
considered to bringing feelings of inadequacy and triggering defensive behaviors about the need of
SNSs integration in education in general and in their teaching activities (Herrington & Parker, 2013),
concerning of privacy violations (Dahlstrom, 2012), and perceiving lack of control of educators on
SNSs platform (Ng’ambi, 2013) and allegations of plagiarism by students. Educators also face other
barriers such as lack of the best type of SNSs use and institutional guidelines for effective integrations
(Ng’ambi, 2013).

METHODOLOGY

This study was a mixed-method study which was aimed at examining phenomenon within the research
context using various data sources (Creswell & Clark, 2007) and developing both reliability and
validity of the research findings (Borrego, Douglas, & Amelink, 2009; Mukminin et al., 2017a, 2017b;
Azkiyah & Mukminin, 2017). Through this method, we investigated the use of SNSs, popularity,
benefits, and barriers in education among EFL lecturers in Jambi and Palembang, two cities located
in Southern Sumatra Island, Indonesia.

The study was conducted from August to December 2017 as part of a larger study examining
Indonesian higher education technology integration. Multiple data collection methods, such as
observation, interviews, document analysis, and questionnaires are significant in a mixed-method
study (Patton & Appelbaum, 2003). With the significance of multiple data sources according to Stake
(1995), we applied two primary sources of data collection, a survey and semi-structured interview.
Saunders et al. (2007) claimed that the method for the collection of data relates to research approaches.
The two data collection methods are important to provide full and detail information in this study.
Convenience sampling was used due to its appropriateness in a mixed method study (Fraenkel &
Wallen, 2009).
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Quantitative Data

We collaborated with six Indonesian universities in two cities; Jambi and Palembang where participants
were 239 EFL lecturers (55 males and 184 females) aged between 25 and 55 years old. Their teaching
experience varied from one year to more than thirty years (see Table 1).

This study used the instruments developed by Lim and Richardson (2016) adapted to fit the
context in line with the university lecturers’ perspectives on SNSs integration in education in EFL.
Validity of this study was facilitated through the content analysis where an expert panel consisted of
five faculty members specializing on ICT and pedagogy were asked to review the items or statements
of the proposed questionnaire. The final decision of the survey included four sub-categories (see
Table 7 in the Appendix). The questions were established to be more specific to achieve the aims of
the study. For instance, ‘Using SNSs for educational purposes would be convenient’, was changed to
‘Using SNSs for teaching in higher university was convenient.” The final survey was composed of 24
questions. The reliability of the survey was .89 (good). To collect the data through the questionnaire,
we utilized a Google form (an online form that Google programs provide for users to collect any kinds
of data) and hardcopies in the distribution of the questionnaire. We applied descriptive statistics by
using SPSS 22 software for the data analysis and measured the frequency, percentage, mean, and
standard deviation of the data to either counter or support the qualitative data. Descriptive statistics
is summary statistics which describes features of a group of information (Ross, 2010).

Qualitative Data

To seek university lecturers’ opinions regarding SNSs, benefits and barriers in EFL, we held interview
sessions. For this aim, we set a semi-structure interview, which the questions were adapted from the
survey items. Semi-structured interviews were used to understand how interventions work and how
they are improved allowing interviewers to discuss issues that may not be included in the other study
data collection method (Creswell, 2009; Mukminin & McMahon, 2013; Mukminin, 2012a, 2012b;
Patton, 2002). In the survey, we provided participants with a statement if every participant was willing
to participate in the interview sessions. Fifteen lecturers agreed to be interviewed. However, only six
lecturers were finally willing to be interviewed due to several reasons such as some of them had no
free time or some were busy with their activities. All of interviewees’ names were masked through the
use of pseudonyms (Andy, Kylie, Susan, Goerge, Dina, and Dorothy). Among the interviewees were
two male and four female lecturers. Their ages were between 25 and 55 years old and their teaching
experiences were between 2 and 35 years. We emailed, called, and texted all chosen participants
willing to give their opinions in the interviews. These interviews were held in order to obtain in-depth
information related to the purposes of the research. Each interview lasted from 35 to 40 minutes in

Table 1. Participants’ information

The Respondents (n. 239)
Variables Sub-Variable
F (%)
Male 55 (23.01%)
Gender
Female 184 (76.99%)
25-35 99 (48.23%)
Age (years) 36-45 87 (43.41%)
46-55 53 (7.72%)
1-10 95 (39.75)
. . ) 11-20 84 (35.15)
Teaching experience (years) 21-30 64 (26.78)
+30 4(1.67)
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participants’ mother tongue, Indonesian language, to get more in-depth information aiming to answer
the research problems.

In the very beginning step of the qualitative data, we applied what Miles and Huberman (1994)
called “within case analysis.” We conducted interviews with participants by audio-taping them with
smartphones, we then transcribed the data. We analyzed and categorized “open coding” the transcripts
of the interviews into the categories (benefits and barriers) and this process was repeated until the
last participant, the sixth participant. We translated the analyzed data into English before presenting
the data. We all read each English translation of each participant line-by-line independently, and once
again marked relevant chunks of statements, put relevant chunks of statements into fixed categories.
Data collection and data analysis happen in a random way since they mutually influence each other
(Creswell, 2009; Mukminin Ali, & Ashari, 2015; Patton, 2002).

For the consideration of ethics and protection of the rights of human participants, we hid the
participants’ name through the application of pseudonyms (Mukminin et al., 2017a, 2017b). Their
decision to get involved in the interview sessions in this study was voluntary as we facilitated them
with informed-consent forms. In order to ensure the trustworthiness, validity and reliability, of the
data (Lincoln & Guba, 1985) of the study, we delivered verbatim examples from the transcribed
interviews and conducted a member checking (Johnson & Christensen, 2008; Creswell, 2009; Habibi
etal., 2017). We checked and rechecked not only with all participants of the interviews but also with
co-researchers that served as member checking processes. In this type of steps, we returned back all
the interview data and our findings to participants in order to obtain their feedback and agreement.
This step was done to convince readers that our data were not bias. We were keen to ensure that the
participants agreed with the finding presented in this study (Johnson & Christensen, 2008). In brief,
the participants informed that they agreed we use the data for our research purpose.

FINDINGS

In this part, popularity and daily uses of SNSs among lecturers (ownership (possession) of SNSs
accounts, types of SNSs use, and time in using SNSs/day) and the use of SNSs in EFL are presented.
First we present the popularity and daily uses of SNSs among Lecturers. We think that it is also
important to give our readers a picture on the backgrounds of our participants in using SNSs not only
for teaching and learning English but also for the use of SNSs for general purposes. In the second
part, we present the use of SNSs in EFL. In this part, we provide readers with the lecturers’ opinions
on the SNSs use in EFL classes.

Popularity and Daily Use of SNS Among Lecturers

The data for the use of SNSs among EFL lecturers which include the ownership (possession) of
SNS, years of SNSs use, types of SNSs use, and frequency using SNSs a day are shown in Table
2. All lecturers (100%) reported that they owned SNSs accounts. Most lecturers (68.20%) had used
SNSs from six to ten years. Only 15 lecturers (6.28%) had less than a three-year experience using
SNSs. Facebook was the most popular SNSs owned by 231 lecturers (96.65%). This was followed
by WhatsApp (98.7%), and Youtube (94.85%). We also explored time the lecturers spent on SNSs/
day. Most lecturers (41.00%) spent their time using SNSs from two hours to three hours. Meanwhile,
15 lecturers (6.28%) spent less than 30 minutes a day using SNSs.

Data from the survey for the use of SNSs in daily life revealed that majority of the university
lecturers (82.43) frequently used SNSs to keep in touch with their friends and families. The next
frequent uses of SNSs were to obtain new information (64.85%), to share some information (46.86%),
and to connect with people I have lost touch with (51.46%). While the least frequent use of SNSs was
to let others know what is happening in their life (20.08%) (see Table 3).

The findings from qualitative data (interview with the six lecturers) indicated similar results of
SNSs purposes among university lecturers revealed in the survey part. In the interview, the participants
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Table 2. University lecturer’s use of SNS (n. 239)

N %
Ownership (possession) of SNSs accounts
Yes 239 100
No 0 0
Years of SNSs use
0-2 0 0
3-5 61 25.52
6-8 84 35.15
8-10 79 33.05
More 10 years 15 6.28
Types of SNSs use
Instagram 158 66.11
Facebook 231 96.65
WhatsApp 229 95.82
Line 57 23.85
YouTube 219 91.63
Facebook messenger 201 84.10
BBM 45 18.83
Others 89 37.24
Time spent using SNSs/day
0-30 minutes 15 6.28
31 minutes -1+ hours 95 39.75
2 hour- 3+ hours 98 41.00
4 hour or more than 4 hours 31 12.97
Table 3. Lecturers’ general purpose of SNSs
Purposes n %
To keep in touch with friends and families 197 82.43
To obtain some new information 155 64.85
To share some information 112 46.86
To do career networking 75 31.38
To connect with people I have lost touch with 123 51.46
To let others know what is happening in my life 48 20.08

reported that they used SNSs in order to keep in touch with friends and families, to obtain some new
information, to share some information, to do career networking, to connect with people I have lost
touch with, and let others know what is happening in my life (see Table 4). From the interview, there
were two emerging purposes were not informed from the survey as the evidence that the use of SNSs
develops and expands. The two purposes were to buy online, and join group pages of personal hobby.
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Table 4. Purposes and sample statements on the use of SNSs for general purposes

Using SNSs to... Statements
keep in touch with Kylie; “T use SNSs to get connected with my family and friends where we could
friends and families communicate limitlessly using our smartphones”.

Goerge; “I read and watch current news using social media...the social media always provide

obtain new information . . . .
users with latest information and headlines.”

Dina; “It is an effective platform to share information. I use social media to share
share information information to my family and friends such as job vacancy, wedding invitation, and other
information”.

Dorothy; “Facebook and WhatsApp are two media that I often use to establish my

do career networkin : .. . .
e professional activity and build networking”

connect with people Susan; I use Facebook to look for my childhood friends. It is nice when you get connected
whom I lost contact with | to them and share experience and memories”.

let others know what is Andy; “I am happy when my facebook friends or instagram followers give likes and
happening in my life comments on pictures or status I share. It shows their attention to what I do”.
buy and sell online Dina; “I love buying things online from fashion products to)

have entertainment

. Dina: “Youtube is the best application when you get bored with your daily routines.
(games, music, and PP you g Y y

Watching vlogs and cooking show are two of my favorite programs

videos)
join group pages of Andy; “T join groups of WhatsApp where we have time to discuss about cars and bikes. It is
personal hobby very useful to know more about what I like”.

The Use of SNSs in EFL

In order to explore lecturers’ opinions on the SNSs use in EFL classes, we presented the survey data
through descriptive statistics which involved frequency, percent, mean, and standard deviation. In
the survey, we had 10 positive perspective statements and two negative perspective statements. We
informed the data through complete information, frequency, percentage, mean, and standard deviation
for each item (see Table 5).

From the mean scores, it indicated that lecturers’ agreement on questionnaire’s positive statements
was in “agree category”, for example, using SNSs for EFL teaching was convenient (3.35), SNSs
supported EFL face-to-face teaching (3.35), and using SNSs for EFL teaching increased motivation
to learn English (3.28). However, one positive statement that is not in the category “agree” was
statement “I felt more comfortable using SNSs as a discussion medium with students than using
traditional method” with a mean of 2.92 which indicates that most lecturers still preferred traditional
teaching method when holding a discussion. The negative items of the survey resulted in lower mean
scores. They disagreed that SNSs would invade their privacy if their course and SNSs overlapped
(2.32) and with the statement, “they don’t care one way or the other about SNSs being used for their
EFL course” (2.25).

We categorized the data from the interviews through the data analysis processes into two salient
themes; benefits and barriers. The participants, university lecturers teaching English for specific
purposes reported four benefits of SNSs in EFL courses in positive statements while they talked about
two barriers in the SN'Ss. Our data analysis of the interviews reported four sub-themes emerged which
we classified as benefits of SNSs in EFL classes; communication, supervision and evaluation, time
flexibility, creativity. SN'Ss use eased not only communication between lecturers and their students
in EFL classes but also supervision on the tasks or assignment given by the lecturers. The use of
SNSs such Facebook and WhatsApp messenger as a means of communication has provided a virtual
conversation giving easiness in terms of time and space for lecturers to communicate with their
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Table 5. The use of SNSs in EFL (n: 239)

Strongl: NI Strongl:
. . fez Disagree Agree/ Agree A regey Std.
Question 8 Disagree & b Dev.
n (%) n (%) n (%) n (%) n (%)

Using SNSs for EFL

teaching was convenient 12 (5.02) 59 (24.69) | 37 (15.48) 96 (40.17) | 35 (14.64) 3.35 1.147

SNSs supported EFL face- 101

to-face teaching 13 (5.44) 57 (23.85) | 38 (15.90) (42.26) 30 (12.55) 3.35 1.009
Using SNSs for EFL

teaching increased 15 (6.28) 55(23.01) | 41(17.15) 103(43.10) | 25 (10.46) 3.28 1.12
motivation

Using SNSs for class made 110

me feel more connected to | 12 (5.02) 60 (25.10) | 39(16.32) (46.03) 18 (7.53) 3.26 1.07

my EFL students

I felt more comfortable
using SNSs as a discussion
mode with students than
using traditional method

14 (5.86) 95(39.75) | 38(15.48) 78(32.64) | 14 (5.86) 2.92 1.09

SNSs were effective media
to share EFL materials to 14(5.86) 56(23.43) | 40 (16.74) 95(39.75) | 34 (14.23) 3.30 1.16
the students

SNSs were educational
platforms in EFL
facilitated better rapport of
students

16(6.69) 54(22.59) | 36(15.06) 102(41.84) | 31(12.97) 3.33 1.15

SNSs were effective tool to
collaborate with colleagues | 16(6.69) 55(23.01) | 38(15.90) 97(40.59) | 33 (13.81) 3.32 1.16
in EFL course

SNSs were an effective to

communicate with students 19 (7.95) 52(21.76) | 34(14.23) 104(43.51) | 30(12.55) 3.31 1.16

I felt that my privacy
was invaded when SNSs
integrated in my EFL
classes

37 (15.48) 96(40.17) | 35(14.64) 62(25.94) | 9(3.77) 2.62 1.13

I don’t care one way or the
other about SNSs being 39(16.32) 93(38.91) | 34(14.23) 65(27.20) | 8(3.34) 2.62 1.14
used for my EFL course

students. The result also pointed that SNSs ease the supervision such as efficient sharing medium of
workload discussion where both lecturer and students had freedom to discuss the tasks. SNSs gave
lecturers flexible time during the courses. Applications such as a WhatsApp group gave lecturers
and students freedom of time to discuss course materials in their EFL teaching. Students also had
improved their creativity using SNSs in the teaching and learning processes when one lecturer applied
YouTube for teaching a speaking course in English, the students had some ways recording, editing,
and presenting their activity in YouTube (see Table 6).

Regardless all of the benefits, the interview data also revealed some barriers emerged on the
SNSs integration in EFL classes. There were two interesting sub-themes coded from the interview
data; lack of skill and costly to use. Some senior university lecturers had difficulties in using SNSs
since they were not accustomed to using them. Therefore, it is considered as a main barrier in the
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Table 6. Themes, subthemes, and sample statements of the interview

Themes Sub-Themes Statements

Dorothy; “As a means of communication, Messengers such as
Facebook and WhatsApp certainly ease our communication
because there was no limitation of time and places. I also used
Facebook group as an upload media and it was so functional
to actively engage students to discuss and argue where I could
easily supervise.”

Communication

Dina; “I love Facebook group in teaching writing because
I could check their writing easily. It really helps me do
supervision and evaluation.”

Supervision and
Benefits evaluation

Kylie; “You can share materials, deliver tasks, observe and
Time flexibility evaluate the students with flexible time. It helps a lot to plan
our activity in classrooms or outside classrooms.”

Goerge; “I once used Youtube teaching speaking for juniors
and gave an assignment “self-introduction It was nice to
see the students had improved their creativity posting their
speaking tasks through Youtube.”

Creativity

Susan; “T am too old to use some technological devices. They
are not for me. I am not using it in my classroom since I have
lack of skill. I just know some of them such Facebook and
Barriers WhatsApp messenger.”

Lack of skill

Dina; “Using SNSs is certainly costly since you have to buy
Costly to use internet data all the time. It is a problem not only for students
but also for new lecturers since we earn little.”

SNSs integration in EFL classes. They also thought that SNSs was costly to use either for students
or for new lecturers. Due to limitation of the wireless access of the Internet, either the students or the
lecturers need to buy Internet data from Indonesian providers that cost them extra money.

DISCUSSION

The article explored EFL university lecturers’ use of SNSs and adoption of social media into their
teaching practices in six Indonesian universities. The results of the study informed that EFL university
lecturers in Indonesian higher education institutions used SNSs on a daily basis where more than 66%
of the lecturers had owned SNSs accounts from six to ten years. The most popular SNS among the
lecturers in the study was Facebook which was owned by almost all of the lecturers (96.65%). Most
of the lecturers (41.00%) spent their time using SNSs between two and more than three hours a day.
These findings are consistent with the findings reported by Akgayir and Akgayir, (2016); Kabilan,
Ahmad, and Abidin, (2010); Lim & Richardson, (2016); Murire and Chilliers (2017); Prasojo et al.,
(2017) who investigated SNSs use in education informed that Facebook was the most popular SNS
and all participants on their study were conversant with the use of SNSs. Data from the survey showed
that most lecturers frequently used SNSs to keep in touch with their friends and families (82.43%). It
was followed by “to obtain new information” (64.85%) and “to share some information” (46.86%).
While the least frequent use of SNSs among the lecturers was to let others know what is happening
in their life (20.08%). These results agree with other previous findings (Akgay1r, 2017; Kirkwood &
Price, 2013; Lim & Richardson, 2016) informing that the main users who were related to education
SNSs were to communicate and obtain information. However, there were emerging goals of SNSs use
in the lecturers’ daily life from the interview; to buy online and to join group pages of personal hobby.
These two findings of this research revealed that majority of the lecturers and students used SNSs
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especially Facebook owned by all lecturers providing an opportunity to integrate the technology into
instructions. Therefore, Indonesian lecturers and students in various environments can improve their
SNSs use in educational setting without being required to adapt with the SNSs’ basic functionalities.

In addition to the popularity and daily use of SNSs among lecturers, we also investigated the
SNSs use in education carried out by the lecturers. From the mean scores, it is informed that lecturers’
agreement on questionnaire’s positive statements were in agree category such as using SNSs for EFL
teaching was convenient (3.35) and SNSs supported EFL face-to-face teaching (3.35). On the other
hand, one positive statement had low mean is “I felt more comfortable using SNSs as a discussion
with students than using traditional method” indicating that most lecturers prefer traditional teaching
than using SNSs in class discussion. The negative items resulted in lower mean scores; “SNSs would
invade their privacy if their course and SNSs overlapped” (2.32) and “they don’t care one way or the
other about SNSs being used for their EFL course” (2.25). The findings are similar to the study by
Akcayir (2017) and Lim and Richardson (2016). Besides the survey results, we presented benefits
of SNSs in EFL classes qualitatively from the perspectives of the lecturers which include eases on
communication, supervision and evaluation, time flexibility, creativity (Murire & Chilliers, 2017;
Kirkwood & Price, 2013).

Regardless all of the benefits informed both by the survey and by the interview, some barriers
emerged on the SNSs integration in EFL classes. There are two barriers emerged from the interview
with the university lecturers, lack of skill and costly to use. One senior lecturer stated that she was
too old to use some technological devices and the devices were not for her. So that, she was not using
it in her classroom. Another lecturer who was a new-recruited educator informed that using SNSs
was certainly costly for her since she had to buy internet data all the time. The problem was not only
for students but also for new lecturers since they earn little. These two emerging findings agree with
some parts of the study results stating cost and skill were problems in SNSs integration in education
(Hamid et al., 2011; Murire & Chilliers, 2017; Prasojo et al., 2017).

In brief, the results of this study informed that most lecturers were familiar with kinds of SNSs
and always used them for in their daily life. This study also revealed lecturers’ agreement on most
positive statements regarding the use of SNSs in education. More benefits than barriers were discussed
in the interview with the lecturers that reflect that social networking services have latent qualities or
abilities to improve higher education teaching and learning process especially in teaching English as
foreign language classes. Along with previous studies (Akc¢ayir & Akgayir, 2016; Kabilan, Ahmad, &
Abidin, 2010; Lim & Richardson, 2016; Murire & Chilliers, 2017; Prasojo et al., 2017) and our own
findings, it is safe to inform that integrating SNSs for educational environment purposes is an actual
possibility as media to tackle some educational issues for instance as isolation or lack of community
of face-to-face learning, given continued cutting edge in SNSs functionality. However, the question
emerges whether these study findings also play significant roles for online learning environments
situated in Indonesia as a developing country where the Internet is still limited in big city as we
originally aimed to discover. The participants were from universities EFL lecturers. However, further
research is needed to determine EFL learners perceived of SNSs in Indonesian higher education
context to promote a quality education (Luschei, 2018; Yusuf, Yusuf, Yusuf, & Nadya, 2017; Abrar,
Mukminin, Habibi, Asyrafi, Makmur, & Marzulina, 2018).

IMPLICATIONS

Implications for practice, policy, and future research are offered in this part. Firstly, because the
lecturers’ perceptions and opinions of the SNSs use for educational purposes were mostly positive
despite some barriers emerged, Indonesian students, instructors, teachers or lecturers are recommended
to integrate SNSs in their education, curriculum, and instructional designs in order to improve learning
and teaching experiences (Lim & Richardson, 2016), to establish collaboration and discussion (Prasojo
et al., 2017), and to foster engagement in education (Habibi et al., 2018).
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Policy makers in higher education institutions should carefully evaluate lecturers’ barriers in
SNSs integration in education that include cost and skills. To provide supporting infrastructures of
connection of the internet for all stakeholders in higher education institutions especially for developing
countries would lower the cost of SNSs integration in those countries (Habibi et al., 2018; Prasojo et
al.,2017). Internet providers are also suggested to offer lower prices of internet packages for students
and lecturers to support the integration of technology especially social networking services as well
as broaden the internet broadband access across the countries. Sustainable trainings for some lack-
skilled lecturers are also suggested to conduct since many lecturers still have difficulties to integrate
technology in education. Future research is recommended to conduct to investigate Indonesian senior
lecturers in integrating technology in Indonesia where there are lack of studies discussing this issue.
there are limited sources of infrastructures and human resource. In addition, studies on policy makers’
opinions, expectations, and concerns are needed regarding educational uses of SNSs (Akgayir, 2017).

57



International Journal of Virtual and Personal Learning Environments
Volume 8 * Issue 2 « July-December 2018

REFERENCES

Abrar, M., Mukminin, A., Habibi, A., & Asyrafi, F, Makmur, M. & Marzulina, L. (2018). “If our English isn’t
a language, what is it?” Indonesian EFL student teachers’ challenges speaking English. Qualitative Report,
23(1), 129-145.

Akgayir, G., & Akcayir, M. (2016). Research trends in social network sites’ educational use: A review of
publications in all SSCI journals to 2015. Review of Education, 4(3), 293-319. doi:10.1002/rev3.3075

Akhiar, A., Mydin, A., & Kasuma, S.A.A (2017). Students’ perceptions and attitudes towards the use of Instagram
in English language writing. Malaysian Journal of Learning and Instruction (MJLI), 47-72.

Azkiyah, S. N., & Mukminin, A. (2017). In search of teaching quality of student teachers: The case of one teacher
education program in Indonesia. Center for Educational Policy Studies Journal, 7(4), 105-124.

Bates, A. W., & Poole, G. (2003). Effective teaching with technology in higher education: Foundations for
success. Jossey-Bass.

Beldarrain, Y. (2006). Distance education trends: Integrating new technologies to foster student interaction and
collaboration. Distance Education, 27(2), 139-153.

Borrego, M., Douglas, E. P., & Amelink, C. T. (2009). Quantitative, qualitative, and mixed research methods in
engineering education. Journal of Engineering Education, 98(1), 53-66. doi:10.1002/j.2168-9830.2009.tb01005.x

Boyd, D. M., & Ellison, N. B. (2008). Social network sites: Definition, history, and scholarship. Journal of
Computer-Mediated Communication, 13(1), 210-230. doi:10.1111/1.1083-6101.2007.00393.x

Bozalek, V., Gachago, D., Alexander, L., Watters, K., Wood, D., Ivala, E., & Herrington, J. (2013). The use of
emerging technologies for authentic learning: A South African study in higher education. British Journal of
Educational Technology, 44(4), 629-638. doi:10.1111/bjet.12046

Brady, K., Holcomb, L., & Smith, B. (2010). The use of alternative social networking sites in higher education
settings: A case study of the e-learning benefits of Ning in education. Journal of Interactive Online Learning,
9(2), 151-170.

Chik, A., & Breidbach, S. (2011). Online language learning histories exchange: Hong Kong and German
perspectives. TESOL Quarterly, 45(3), 553-564. doi:10.5054/tq.2011.256795

Creswell, J. W. (2009). Research design: Qualitative, quantitative, and mixed methods approaches. Thousand
Oaks, CA: Sage.

Creswell, J. W., & Clark, V. L. P. (2007). Designing and conducting mixed methods research. Thousand Oaks,
CA: Sage.

Dahlstrom, E. (2012). ECAR study of undergraduate students and information technology. (Research report).
Louisville, CO: EDUCAUSE Center for Applied Research.

Davis, F. D., Bagozzi, R. P., & Warshaw, P. R. (1992). Extrinsic and intrinsic motivation to use computers in the
workplace. Journal of Applied Social Psychology,22(14),1111-1132. doi:10.1111/j.1559-1816.1992.tb00945.x

Fewell, N. (2014). Social networking and language learning with Twitter. Research Papers in Language Teaching
and Learning, 5(1), 223-234.

Fraenkel, J., & Wallen, N. (2009). How to design and evaluate research in education. New York, NY: McGraw-
Hill.

Gay, S. (1997). Teaching with technology: a case study of teachers’ perceptions of implementing computers into
the classroom. [Doctoral thesis]. University of Nebraska, Lincoln, NB.

Georgina, D. A., & Olson, M. R. (2008). Integration of technology in higher education: A review of faculty
self-perceptions. The Internet and Higher Education, 11(1), 1-8. doi:10.1016/j.iheduc.2007.11.002

Gorder, L. (2008). A study of teacher perceptions of instructional technology integration in the classroom. Delta
Pi Epsilon Journal, 50(2), 63-76.

58


http://dx.doi.org/10.1002/rev3.3075
http://dx.doi.org/10.1002/j.2168-9830.2009.tb01005.x
http://dx.doi.org/10.1111/j.1083-6101.2007.00393.x
http://dx.doi.org/10.1111/bjet.12046
http://dx.doi.org/10.5054/tq.2011.256795
http://dx.doi.org/10.1111/j.1559-1816.1992.tb00945.x
http://dx.doi.org/10.1016/j.iheduc.2007.11.002

International Journal of Virtual and Personal Learning Environments
Volume 8  Issue 2 « July-December 2018

Greifeneder, E., Pontis, S., Blandford, A., Attalla, H., Neal, D., & Schlebbe, K. (2018). Researchers’ attitudes
towards the use of social networking sites. The Journal of Documentation, 74(1), 119-136. doi:10.1108/JD-
04-2017-0051

Habibi, A., Mukminin, A., Riyanto, Y., Prasojo, L. D., Sulistiyo, U., Saudagar, F., & Sofwan, M. (2018). Building
an online community: Student teachers’ perceptions on the advantages of using social networking services
in a teacher education program. Turkish Online Journal of Distance Education, 19(1), 46-61. doi:10.17718/
tojde.382663

Hadiyanto, M. A., Arif, N., Fajaryani, N., Failasofah, & Habibi, A. (2017). In Search of quality student teachers
in a digital era: Reframing the practices of soft skills in teacher education. The Turkish Online Journal of
Educational Technology, 16(3), 71-78.

Hamid, S., Kurnia, S., Waycott, J., & Chang, S. (2011). Exploring Malaysian students’ perspectives of Online
Social Networking (OSN) use for higher education. Paper presented at the 22nd Annual Conference ISANA
International Education Association (ISANA) 2011, Hobart, Tasmania.

Hamshire, C., & Cullen, W. R. (2014). Providing students with an easystart to higher education: The emerging
role of digital technologies to facilitate students’ transitions. International Journal of Virtual and Personal
Learning Environments, 5(1), 15. doi:10.4018/ijvple.2014010105

Herrington, J., & Parker, J. (2013). Emerging technologies as cognitive tools for authentic learning. British
Journal of Educational Technology, 44(4), 607-615. doi:10.1111/bjet.12048

Johnson, R. B., & Christensen, L. B. (2008). Educational research: Quantitative, qualitative, and mixed
approaches (3rd ed.). Thousand Oaks, CA: Sage.

Jones, C., Ramanau, R., Cross, S., & Healing, G. (2010). Net Generation or Digital Natives: Is There a Distinct
New Generation Entering University? Computers & Education, 54(3), 722-732. Retrieved from https:/www.
learntechlib.org/p/67144/ doi:10.1016/j.compedu.2009.09.022

Junco, R., Heiberger, G., & Loken, E. (2011). The effect of Twitter on college student engagement and grades.
Journal of Computer Assisted Learning, 27(2), 119-132. doi:10.1111/j.1365-2729.2010.00387.x

Kabilan, M. K., Ahmad, N., & Abidin, M. J. Z. (2010). Facebook: An online environment for learning of
English in institutions of higher education. Internet and Higher Education, 13(4), 179-187. doi:10.1016/].
iheduc.2010.07.003

Kaplan, A. M., & Haenlein, M. (2010). Users of the world, unite! The challenges and opportunities of Social
Media. Business Horizons, 53(1), 59-68. doi:10.1016/j.bushor.2009.09.003

Kessler, S. (2010). The case for social media in the schools. Retrieved from http://mashable.com/2010/09/29/
social-media-in-school

Khan, M. L., Wohn, D. Y., & Ellison, N. B. (2014). Actual friends matter: An internet skills perspective on
teens’ informal academic collaboration on Facebook. Computers & Education, 79, 138-147. doi:10.1016/].
compedu.2014.08.001

Kirkwood, A., & Price, L. (2013). Examining some assumptions and limitations of research on the effects of
emerging technologies for teaching and learning in higher education. British Journal of Educational Technology,
44(4), 536-543. doi:10.1111/bjet. 12049

Lim, J., & Richardson, J. C. (2016). Exploring the effects of students’ social networking experience on social
presence and perceptions of using SNSs for educational purposes. The Internet and Higher Education, 29,
31-39. doi:10.1016/j.iheduc.2015.12.001

Lincoln, S. Y., & Guba, G. E. (1985). Naturalistic inquiry. New York, NY: SAGE Publications.

Luschei, T. (2017). 20 years of TIMSS: Lessons for Indonesia. Indonesian Research Journal in Education,
1(1), 6-17.

Manca, S., & Ranieri, M. (2013). Is it a tool suitable for learning? A critical review of the literature on Facebook
as a technology-enhanced learning environment. Journal of Computer Assisted Learning, 29(6), 487-504.
doi:10.1111/jcal. 12007

59


http://dx.doi.org/10.1108/JD-04-2017-0051
http://dx.doi.org/10.1108/JD-04-2017-0051
http://dx.doi.org/10.17718/tojde.382663
http://dx.doi.org/10.17718/tojde.382663
http://dx.doi.org/10.4018/ijvple.2014010105
http://dx.doi.org/10.1111/bjet.12048
https://www.learntechlib.org/p/67144/
https://www.learntechlib.org/p/67144/
http://dx.doi.org/10.1016/j.compedu.2009.09.022
http://dx.doi.org/10.1111/j.1365-2729.2010.00387.x
http://dx.doi.org/10.1016/j.iheduc.2010.07.003
http://dx.doi.org/10.1016/j.iheduc.2010.07.003
http://dx.doi.org/10.1016/j.bushor.2009.09.003
http://mashable.com/2010/09/29/social-media-in-school
http://mashable.com/2010/09/29/social-media-in-school
http://dx.doi.org/10.1016/j.compedu.2014.08.001
http://dx.doi.org/10.1016/j.compedu.2014.08.001
http://dx.doi.org/10.1111/bjet.12049
http://dx.doi.org/10.1016/j.iheduc.2015.12.001
http://dx.doi.org/10.1111/jcal.12007

International Journal of Virtual and Personal Learning Environments
Volume 8 * Issue 2 « July-December 2018

Manca, S., & Ranieri, M. (2016). “Yes for sharing, no for teaching!”: Social media in academic practices. The
Internet and Higher Education, 29, 63—74. doi:10.1016/j.iheduc.2015.12.004

McCarthy, J. (2012). International design collaboration and mentoring for tertiary students through facebook.
Australasian Journal of Educational Technology, 28(5), 755-775. doi:10.14742/ajet. 1383

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded sourcebook. San Francisco,
CA: Sage.

Mncube, L. S., Dube, L., & Ngulube, P. (2017). The role of lecturers and university administrators in promoting
new e-learning initiatives. International Journal of Virtual and Personal Learning Environments, 7(1), 11.
doi:10.4018/IJVPLE.2017010101

Mondahl, M., & Razmerita, L. (2014). Social media, collaboration and social learning—a case-study of foreign
language learning. Electronic Journal of E-Learning, 12(4), 339-352.

Mukminin, A. (2012a). From east to west: A phenomenological study of Indonesian graduate students’ experiences
on the acculturation process at an American public research university. Unpublished Doctoral Dissertation,
Florida State University, Tallahassee, FL.

Mukminin, A. (2012b). Acculturative experiences among Indonesian graduate students in US higher education:
Academic shock, adjustment, crisis, and resolution. Excellence in Higher Education Journal, 3(1), 14-36.
doi:10.5195/EHE.2012.64

Mukminin, A., & Ali, Rd. M., & Fadloan, M.J. (2015). Voices from within: Student teachers’ experiences in
english academic writing socialization at one Indonesian teacher training program. Qualitative Report, 20(9),
1394-1407.

Mukminin, A., Kamil, D., Muazza, M., & Haryanto, E. (2017b). Why teacher education? Documenting
undocumented female student teachers’ motives in Indonesia: A case study. The Qualitative Report (USA),
22(1), 309-326.

Mukminin, A., & McMahon, B. J. (2013). International graduate students’ cross-cultural academic engagement:
Stories of Indonesian doctoral students on American campus. Qualitative Report, 18(69), 1-19.

Mukminin, A., Rohayati, T., Putra, H. A., Habibi, A., & Aina, M. (2017a). The long walk to quality teacher
education in Indonesia: Student teachers’ motives to become a teacher and policy implications. Elementary
Education Online, 16(1), 35-59.

Murire, O. T., & Cilliers, L. (2017). Social media adoption among lecturers at a traditional university in Eastern
Cape Province of South Africa. South African Journal of Information Management, 19(1), a834. doi:10.4102/
sajim.v19i1.834

Ng’ambi, D. (2013). Effective and ineffective uses of emerging technologies: Towards a transformative
pedagogical model. British Journal of Educational Technology, 44(4), 652—-661. doi:10.1111/bjet.12053

Patton, E., & Appelbaum, S. H. (2003). The case for case studies in management research. Management Research
News, 26(5), 60-71. doi:10.1108/01409170310783484

Patton, M. Q. (2002). Qualitative research & evaluation methods. London: Sage.

Pervaiz, S. (2016). The advantages and risks of using social networking in higher education in Pakistan. In T.
Issa, P. Isaias, & P. Kommers (Eds.), Social networking and education: Global perspectives (pp. 83-97). Cham:
Springer. doi:10.1007/978-3-319-17716-8_6

Prasojo, L. D., Habibi, A., & Mukminin, A. (2017). Managing Digital Learning Environments: Student Teachers’
Perception on the Social Networking Services Use in Writing Courses in Teacher Education. The Turkish Online
Journal of Educational Technology, 16(4), 42-55.

Robbins, S. P., & Singer, J. B. (2014). From the editor — The medium is the message: Integrating social media and
social work education. Journal of Social Work Education, 50(3), 387-390. doi:10.1080/10437797.2014.916957

Rogers, D. L. (2000). A paradigm shift: Technology integration for higher education in the new millennium.
AACE Journal, 1(13), 19-33.

60


http://dx.doi.org/10.1016/j.iheduc.2015.12.004
http://dx.doi.org/10.14742/ajet.1383
http://dx.doi.org/10.4018/IJVPLE.2017010101
http://dx.doi.org/10.5195/EHE.2012.64
http://dx.doi.org/10.4102/sajim.v19i1.834
http://dx.doi.org/10.4102/sajim.v19i1.834
http://dx.doi.org/10.1111/bjet.12053
http://dx.doi.org/10.1108/01409170310783484
http://dx.doi.org/10.1007/978-3-319-17716-8_6
http://dx.doi.org/10.1080/10437797.2014.916957

International Journal of Virtual and Personal Learning Environments
Volume 8  Issue 2 « July-December 2018

Rooyen, A. V. (2015). Distance education accounting students’ perceptions of social media integration. Procedia:
Social and Behavioral Sciences, 176, 444—445. doi:10.1016/j.sbspro.2015.01.495

Ross, S. M. (2017). Introductory statistics. Academic Press. doi:10.1016/B978-0-12-804317-2.00031-X

Saunders, M., Lewis, P., & Thornhill, A. (2007). Research Methods for Business Students (6th ed.). London:
Pearson.

Scott, K. (2013). Does a university teacher need to change e-learning beliefs and practices when using a
social networking site? A longitudinal case study. British Journal of Educational Technology, 44(4), 571-580.
doi:10.1111/bjet. 12072

Stake, R. E. (1995). The Art of case study research. Thousand Oaks: Sage.

Tess, P. A. (2013). The Role of Social Media in Higher Education Classes (Real and Virtual)—A Literature
Review. Computers in Human Behavior, 29(5), A60-A68. doi:10.1016/j.chb.2012.12.032

Veletsianos, G. (2013). Open practices and identity: Evidence from researchers and educators’ social media
participation. British Journal of Educational Technology, 44(4), 639-651. doi:10.1111/bjet.12052

Yusuf, Q., Yusuf, Y., Yusuf, B., & Nadya, A. (2017). Skimming and scanning techniques to assist EFL students
in understanding English reading texts. Indonesian Research Journal in Education, 1(1), 43-57.

Zorko, V. (2009). Factors affecting the way students collaborate in a wiki for English language learning.
Australasian Journal of Educational Technology, 25(5), 645—666. doi:10.14742/ajet. 1113

61


http://dx.doi.org/10.1016/j.sbspro.2015.01.495
http://dx.doi.org/10.1016/B978-0-12-804317-2.00031-X
http://dx.doi.org/10.1111/bjet.12072
http://dx.doi.org/10.1016/j.chb.2012.12.032
http://dx.doi.org/10.1111/bjet.12052
http://dx.doi.org/10.14742/ajet.1113

International Journal of Virtual and Personal Learning Environments
Volume 8 * Issue 2 « July-December 2018

APPENDIX

Table 7. Survey questions

Sub-Categories Descriptions
Q1-Q3 (Demographic information) Demographic information (gender, age, and teaching experience)
Q4-Q7 (general information about SNSs Ownership (possession) of SNSs, years of using SNSs, types of SNSs
ownership (possession) and popularity) being used time spending on SNSs a day

Q8-Q13 (Questions for general information on
the use of SNSs)

Q14-Q24 (5-point Likert-scale, 1 strongly
disagree- 5 strongly agree)

General purposes of SNSs

University lecturers’ perceptions using SNSs in EFL.
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