
CHAPTERII

LITERATUREREVIEW

This chapter discusses the followings:(1) eflteacher;(2) teachers’

professional;(3)professionaldevelopment;(4)teachers’professionaldevelopment;

(5)theimportanceofteachers’professionaldevelopment;(6)teachers’professional

developmentobstacles;(7)previousrelatedstudies.

2.1EFLTeacher

Theroleoftheteacherisveryimportanttomaketeachingandlearning

processrunwellsothatthestudentscanlearnEnglishwell.DubinandOlsbtain

(1987)notethatinanaturalsetting,teachers usuallyarenativespeakersornear-

nativespeakersofthelanguageandcancopewithvariousdecision-makingsteps

thatdealwithlanguageuse.Futhermore,DayandSammons(2014)notethata

personwhoholdsthekeytosuccessofthestudentsinlearningsomethingsuchas

science,language,orothers is a teacher.Mann (2005)adds thatthe English

languageteacherneedsto beawareoftheteaching methodsand techniques

neededforsuccessfulteachingandagoodteacherisalsosupposedtobevery

competentinEnglish.Thus,itcouldbeconcludedthattheteacherisveryinfluential

intheteachingandlearningprocess.

2.2Teachers’Professional

TobeagoodEnglishteacher,itisneededtobeprofessional.Inaccordance

withWhitty(2000),teachingprofessionshouldhaveaprofessionalmandatetoact

onbehalfofthestateinthebestinterestofitsstudents.Additionally,teacherused

to struggle with the distinction between professionalism and professionality.



Professionalism referstostrategiesandrhetoricsemployedbymembersofan

occupationinseekingtoimprovestatus,salary,andconditions.Professionalism

also related to the improvementin the quality of service ratherthan the

enhancementofstatus (Hoyle,2001). Additionally,Phelps (2006)states that

professionalism ismeasuredbythebestandthehigheststandards.Whenteachers

useexcellenceasacriticalcriterionforjudgingtheiractionsandattitudes,their

professionalism isenhanced.Threeprimaryindicatorsconstitutethemeaningof

professionalism:responsibility,respect,and risk taking.When teachers are

committedtothesethreevalues,theirbehaviorswillrevealgreaterprofessionalism.

Next,anotherimportantdiscussion related to teacherprofessionalism is

professionality.Professionalityisaterm introducedbyHoyle(1975),whoidentifies

two distinct aspects of teachers’ professional lives: professionalism and

professionality.Hoyle(1975)explainedthedistinctionasbeingbetweenstatus-

relatedelementsofteachers’work,whichhecategorisedasprofessionalism,and

thoseelementsofthejobthatconstitutetheknowledge,skillsandproceduresthat

teachersuseintheirwork,andwhichhecategorisedasprofessionality.Inaddition

Evans (2002) states that professionality as:an ideologically-,attitudinally-,

intellectually-,andepistemologically-basedstanceonthepartofanindividual,in

relation to the practice ofthe profession to which s/he belongs,and which

influencesher/hisprofessionalpractice.Tosum up,Englishteachersneedtohave

professionalism andprofessionalityinteaching.

2.3ProfessionalDevelopment

Professionaldevelopmentisthewaytoelevatesomeone’sabilityinhiswork.



AccordingtoGabrielandMaggioli(2004),professionaldevelopmentiscollaborative

andaimedatensuringtheteachersadequatelyaddresstheneedsofstudents.

MeanwhileMcleod(2014)assumesthatprofessionaldevelopmentisdefinedas

‘learningactivitiesthatareprimarilyaimedatpromotingspecificjob-relevantskills

andknowledge’.RhotonandBowers(2001)claim thatprofessionaldevelopmentisa

concerted effortto help teacherunderstand and changeteacherpracticesand

beliefsastheyimprovethelearningexperiencestheyprovideforstudentswithin

theirschooland district.Furthermore Rhoten and bowers (2001)add ifthe

professionaldevelopmentcan also serve a broaderpurpose:to help teachers

developleadershipandchangeagentskills.Itpreparesteacherstotakeamore

informed and focused leadership role in fostering the implementation or

improvementofthe instructionalprogram.In brief,the nature ofprofessional

developmentprogramsinwhichteachersparticipatewill,toalargeextent,determine

thechangesinstudents’learningexperiences.

Furthermore,professionaldevelopmentistheonlystrategyschoolsystems

havetostrengtheneducators’performancelevels.Professionaldevelopmentisalso

theonlywayeducatorscanlearnsothattheyareabletobettertheirperformance

andraisestudentachievement(Mizell2010,p.5).Professionaldevelopmentalso

providesoccasionsforteacherstogenuinelyaddresschangeandrenewalandreach

beyondthe“makeandtake”and“ideaswap”sessionstomoreglobal,theoretical

conversationsthatfocusonteachers’understandingofcontent,pedagogy,and

learner(RhotonandBowers,2001).Tosum up,teachersneedtobeprofessional.

2.4Teachers’ProfessionalDevelopment

Teachersprofessionaldevelopmenthasarolenotonlytoimprovestudents



achievementbutalso forotherefforts.According to Rosemary,Roskos,and

Landreth(2007)teachers’professionaldevelopmentisnotonlyaboutobservingthe

outcomesofeffectiveteaching,butalsoaboutthemanyefforts,andthecumulative

effectofthem,inachievinglargerschoolanddistrictgoals.Futhermore,Avalos

(2010)statesthatprofessionaldevelopmentisaboutteacherslearning,learninghow

tolearn,andtransformingtheirknowledgeintopracticeforthebenefitoftheir

students’growth.Teacherprofessionallearning is a complex process,which

requires cognitive and emotional involvement of teachers individually and

collectively,thecapacityandwillingnesstoexaminewhereeachonestandsinterms

ofconvictionsandbeliefsandtheperusalandenactmentofappropriatealternatives

forimprovementorchange.Inconclusion,teachersprofessionaldevelopmentgive

positiveeffectinteachingandlearningprocess.

Teachers professionaldevelomentis the mosteffective ways to fulfill

studentsneeds.DepartmentofEducation(USDOEin2002)indicatesthateffective

teacherprofessionaldevelopmentismorethanjustcourseworkdesignedtofulfilla

stateordistrictrequirement.Itisasetofactivitiesgroundedinscientificallybased

researchandproducingameasurableeffectonstudentacademicachievement.

Professionaldevelopmentismosteffectivewhenitispartofasystem-wideplanto

improveandintegrateteacherqualityatallstages:preparation,induction,support,

andongoingdevelopment(ascitedinOlla,2012).Professionaldevelopmentrefers

tothoseintentional,systematic,andongoingprocessesandactivitiesdesignedto

enhancetheprofessionalknowledge,skills,andattitudesofeducatorssothatthey

mightimprove the learning ofstudents(Guskey,2000). In brief,professional

developmentmightgiveimprovementforthequalityofteachingoftheteacher.

2.5TheImportanceofTeachers’ProfessionalDevelopment



Teachers'professionaldevelopmentprograms have positive effects on

learningoutcomes.AccordingtoJiang(2017)professionaldevelopmentforEnglish

teacheristheeffortsmadebyteacherinthepersuitofbetterteachingeffectsand

beingbetterteacher.Mizell(2010)addsthateffectiveprofessionaldevelopment

enables educators to develop the knowledge and skills theyneed to address

students’learningchallenges.Tobeeffective,professionaldevelopmentrequires

thoughtfulplanningfollowedbycarefulimplementationwithfeedbacktoensureit

respondstoeducators’learningneeds.Educatorswhoparticipateinprofessional

developmentthenmustputtheirnew knowledgeandskillstowork.Richardand

Farrelstatethatprofessionaldevelopmentisadynamiclearningprocess.English

teachersreflectivelyanalyzetheirclassroom teaching,andsharetheirreflectionon

teaching belief,teaching value and teaching principles,then make themselves

participateinprofessionaldevelopmenteventually(ascitedinJiang,2017,p.18).It

canconcludethatprofessionaldevelopmentforEnglishteachersistheeffortsmade

byteachersinthepursuitofbetterteachingeffectsandbeingbetterteachers.

Professionaldevelopmentwouldimpactforthedevelopmentoftheteacher.

GabrielandMaggioli(2004)claim thatprofessionaldevelopmentiscollaborativeand

aimedatensuringtheteachersadequatelyaddresstheneedsofstudents.Gabriel

andMaggiolialsoaddeffectiveprofessionaldevelopmentshouldbeunderstoodas

ajob-embeddedcommitmentthatteachersmakeinordertofurtherthepurposesof

theprofessionwhileaddressingtheirownparticularneeds.Itshouldfollow the

principles thatguide the learning practices ofexperienced adults,in teaching

communitiesthatfostercooperationandsharedexpertise.

Professionaldevelopmentprovidesopportunitiesforteachertoimprovetheir

skillandknowledge.RhotonandBowers(2001)assumethatplanningforeffective



professionaldevelopmentmeansplanning fortheextension,institutionalization,

evaluation,reflection,and continuing improvement of teaching and of the

professionaldevelopmentitself.Onegoalofanyprofessionaldevelopmentmustbe

thatparticipantslearnhowtosustainandcontinuetheirownlearning.Mizell(2010)

addsthatprofessionaldevelopmentprovidesongoingopportunitiesforeducatorsto

continue to improve theirknowledge and skills so they can help students

achievement.Wheneducatorslearn,studentslearnmore.Anyoneconcernedabout

theirstudents’futureswillwanttosupportacycleofcontinuousprofessionalgrowth

foreducators.In conclusion,professionaldevelopmentis also the only way

educatorscanlearnsotheycanimprovetheirperformanceandimprovestudent

achievement.

2.6Teachers’ProfesionalDevelopmentObstacles

EFL teachers have a wide varietyofprofessionaldevelopmentchoices,

however each choice has its obstacles that prevent effective professional

development.RichardsandFarrell(2005)statethatteachershavedifferentneedsat

differenttimesduringtheircareers,andtheneedsoftheschoolsandinstitutionsin

whichtheyworkalsochangeovertime.Thepressureforteacherstoupdatetheir

knowledgeinareassuchascurriculum trends,secondlanguageacquisitionresearch,

compositiontheoryandpractice,technology,orassessmentisintense,anditisthe

schoolandtheclassroom thatprovideamajorsourceforfurtherprofessional

development.

RichardandFarrel(2005)alsoaddsthattherearesomeobstaclesaffecting

teachersprofessionaldevelopment:Thestructureofprofessionaldevelopmentand



teachers’time:Teachersmayhesitatetocommittimetoprofessionaldevelopment

thatextendsbeyondtheregularschooldayandyear.Thecontentofprofessional

development:Professionaldevelopmentthatfocusesonsubjectmattercontentand

classroom practicescanmeetwithresistance.Eveninsupportiveenvironments,

someindividualsmaybeuncomfortablesharingtheirunderstandingsandbeliefs

with colleagues and supervisors.Schoolfactors:Itis challenging and time-

consumingtodesignandimplementprofessionaldevelopmentthatincorporates

multiplecharacteristicsofhighquality.DistrictFactors:“Teachersoftenperceive

thatdistrictreformsarefragmentedanduncoordinated,andthislikely…impedes

voluntaryparticipationinprofessionaldevelopment...”.andthelastisCosts:High

qualityprofessionaldevelopmentisexpensive,perhapsmorethantwicetheamount

thatdistrictstypicallyspendperteacher.

Besides, Ahmed (2003) states that English teachers professional

developmentfacesseveralobstaclessuchasthenumberandthequalityofin-

servicetrainingcourses,lackofspecializedperiodicalsandbooks,heavyteaching

load,lackofconfidence,workinginisolation,anduncooperativecolleagues.

2.7PreviousRelatedStudies

In this study there are three previous related study about teachers

professionaldevelopment.

ThefirststudywaswrittenbyAhmed(2003)whichinvestigateprofessional

developmentobstaclesfacingprimaryEnglishlanguageteachersinNorthernGaza.

Thepurposeofthisstudywastodiscussedtheprofessionaldifficultiesfacing

teachersofenglishwithsurfacereferencetoprofessionaldevelopment.Thedesign

ofthisresearchwasusedmixmethodtechnique.Theresultofthisstudywasmost

participantagreedthatthesuddenandrarevisitsofsupervisionarethegreatest



institutionalprofessionaldevelopmentobstacles,participantagreedthatmoneyand

financialissuesarethemainself-directedprofessionaldevelopmentobstacles,and

majoritybelievedtheunbearableheavyteachingload,lackoftime,overcrowded

classes,and absence of promotion are the most important professional

developmentobstaclesfrom thenatureofthework.Thedifferencesthestudywith

thisresearchisqualitativeandinhisresearchismixmethod.Andthesimilarityof

thisstudyistofindtheobstacles.

Secondstudywasfrom Hişmanoğlu(2010).HeinvestigatedEnglishlanguage

teachersperceptionsofeducationalsupervisionasaprofessionaldevelopmenttool.

ThestudywasasmallcasestudycarriedoutintheTurkishRepublicofNorthern

Cyprus.FortytwononnativespeakersofEnglishandeightnativespeakersofEnglish

weretheparticipants.Thedatacollectiontoolswereapre-questionnaire,apost-

questionnaire,andinterviews.ThestudyconcludedthatEnglishlanguageteachers

seem toshow averypositiveattitutetowardsprofessionaldevelopmentwhereby

theyareabletobuildonpreviousactivitiesbylearningnew trendsinthefield,

discussclassroom experienceswithotherteachers,reflectupontheirownteaching,

andbecomeawareofotheropportunitiesencouragingtheirongoingprofessional

development,which istheactualcasein therecenteducationalliteraturethat

acceptsthesignificanceofeffectiveandcontinuousprofessionaldevelopment.The

similaritywiththisstudyistoexamineaboutteacherprofessionaldevelopment.The

differenceswiththisresearchisthelevelofthesample.Inhisstudythesamplewas

nonnativespeakersofEnglishandnativespeakersofEnglishinTurkish,theninthis

researchthesampleistheprimaryteacherswhoarenonnativespeaker.

Last,AbdelHalim (2008)conductedaresearchtodeterminetheeffectof

usingatrainingprogram basedonthreeprofessionaldevelopmentstrategies:action



learning,peercoachingandstudygroups,onimprovingteachingperformanceofEFL

studentteachers as pre-service training atthe Faculty ofEducation,Helwan

University.Theresearcherusedanobservationchecklisttodeterminetheweak

teachingperformancesthatneedtobeimproved.Inaddition,fourothertoolswere

used:scoringrubric,achievementtest,aportfolioassessmentchecklistforcontinual

evaluationandprogram satisfactionquestionnaire.Thesampleconsistedoftwenty

fourEFLstudentteachersasonegroup.Theresultsshowedthereweredifferences

betweenthemeanscoresoftheEFLstudentteachersinfavoroftheposttestmean

scores.Theprogram provedeffectivenessonimprovingofteachingperformance.

Thisstudyalsoprovedthattheteacherneedsthetrainingtobeprofessionalteacher.

Thesimilaritywiththisstudytoexamineaboutteachersprofessionaldevelopment.

The differences with this research is the instrument.In his study,he used

observationchecklistandtest,theninmyresearchtheinstrumentwillbethrough

interviewandobservation.


