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ABSTRACT 

 

 The objectives of this study were to find out whether or not there was a significant 

improvement before and after the treatment on the eleventh grade students‟ reading 

comprehension scores at MA Patra Mandiri Palembang by using Subtext strategy and to 

find out whether or not there was a significant difference on the eleventh grade students‟ 

reading comprehension scores at MA Patra Mandiri Palembang between the students who 

were taught by using Subtext strategy and those who are not. In this study, the researcher 

used Quasi Experimental Design using pretest-posttest nonequivalent groups design. There 

were 60 students taken as sample. Each class consisted of 30 students from class XI IPS 2 

as control group and class XI IPS 3 as experimental group. In collecting the data, test 

reading comprehension was used. The test was given twice to experimental and control 

groups, as a pretest and posttest. To verify the hypotheses, the data of pretest and posttest 

were analyzed by using independent sample t-test and paired sample t-test in SPSS 

program. The findings showed that the p-output from paired sample t-test (sig2-tailed) was 

0.000 which was lower than 0.05 and t-value 11.399 was higher than t-table with df=29 

(2.0452).  The result of p-output from independent sample t-test was 0.001 which was lower 

that 0.05 and the t-value 3.465 was higher than t-table with df=58 (2.0017). It means that 

teaching reading narrative text by using Subtext strategy had significant effect on the 

students‟ reading comprehension scores. 

 

 

Keywords: Subtext Strategy, reading, narrative text 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 
 
 
 
 
 

CHAPTER 1 

INTRODUCTION 

 

 This chapter discusses: (1) background; (2) problems of the study; (3) objectives of 

the study; (4) significance of the study. 

 

1.1 Background 

English is a global language that cannot be separated from our daily life. It becomes 

an important language since most of the people use English as their  daily communication 

tool. According to Crystal (2003, p. 8), English is a global language, which is widely used 

in various countries and in various fields. In addition, Mappiasse and Johari (2014, p. 113) 

state that English language is one of the most spoken languages in the world of today. 

Similarly, Wierzbicka (2006, p. 3) also states that English is the most widely used language 

in the world. It suggests at least 150 million people use English fluently as a foreign 

language. Besides used in science, knowledge, technology and art, English can be a tool to 

get the aim at economic trade, international relation, social culture purpose and education 

with developing career. According to Sharifian (2009, p. 2), English as an international 

language refers to a paradigm for thinking, research and practice. This reality encourages 

many countries to put English into formal school curriculum that will be taught from 

elementary schools until universities, and one of those countries is Indonesia.   

In Indonesia, English is very important to be mastered. Matarrima and Hamdan 

(2011, p. 101) state that English languge teaching become increasingly important as the first 

foreign language in Indonesia. Therefore, the government requires that all schools in 

Indonesia especially at the high school level to make English as one of subjects tested in the 



 

 

 

 
 
 
 
 
 

national examination. According to Lauder (2008, p. 10), it is widely recognized that 

English is important for Indonesia and the reason most frequently put forward to this is that 

English is a global international language. English has been described as the first foreign 

language in Indonesia and it is officially taught to students in the secondary schools. 

Students learn English as a mean to broaden their knowledge about science, technology, 

culture and arts. 

Based on the School-Based Curriculum (KTSP 2006), there are four main skills of 

English that should be learnt by the students in order to communicate in English well, they 

are speaking, listening, reading, and writing. Patten (2001, p. 3) states that there are 

receptive and productive skills in English. Reading and listening are receptive, while 

speaking and writing are productive. To develop English skills, students are required to 

improve the receptive one especially in reading skill, so the other skills (productive) can be 

achieved. 

In studying the four English language skills, reading is important skill to be learnt 

since it enables learners to comprehend all new information in English printed and written 

text.  According to Hibbard and Wagner (2013, p. 1), reading is a complex behavior 

including decoding words, developing fluency, and improving comprehension. In addition, 

Khand (2004, p. 43) state that reading is a receptive language process. It is the process of 

recognition, interpretation, and perception of written or printed materials. According to 

Pang, Muaka, Bernhardt, and Kamil (2003, p. 6), reading is about understanding written 

text. In other words, reading activity is an activity to read a text, where there is an 

interaction between the reader and the text when people read that text.  

Reading has an important role in English. According to Anderson (2003, p. 2), 

reading is an essential skill for learners of English. For most of learners,  it is the most 



 

 

 

 
 
 
 
 
 

important skill to master in order to ensure success in learning. With strengthened reading 

skills, learners of English tend to make greater progress in other areas of language learning. 

In addition, Abdullah, Sabapathy, Theethappan, and Hassan (2012, p. 233) state that reading 

is the most integral part in language learning. It enables students of a higher learning to 

open the window to the outside world as readers with strengthened reading skills will be 

able to progress and attain greater development in all academic areas. Furthermore, 

according to Mikulecky and Jeffries (1998, p. 1), reading English is important for some 

reasons, such as: (1) reading in English helps students learn to think in English; (2) reading 

in English helps students build their English vocabulary; and (3) reading in English makes 

students more comfortable with writing in English. That is why, by reading students can 

increase their knowledge and ability in English and also develop their cultural awareness of 

English. 

In relation to this, however, comprehending a reading text is not an easy activity. 

Patel and Jain argue that (2008, p. 114) reading is perhaps the most difficult language skill 

to teach, for each involves so many different elements such as mechanical eye movement, 

grammar, vocabulary, and intellectual comprehension. Similarly, Cornoldi and Oakhill 

(1996, p. xi) also state that a typical characteristic of children is often difficulty in 

understanding a written text. They do not seem to grasp the most important elements, the 

connection between the different parts, or to be able to search out the pieces of information 

they are looking for. In reading activities, students not only “read” but also do other 

activities unconsciously, such as thinking, interacting, speaking, listening, and writing. 

Difficulties and obstacles faced in the process of teaching and learning reading cannot be 

considered as the only reason to let the mastery of reading skill cannot be mastered by most 

of the students.  



 

 

 

 
 
 
 
 
 

In Indonesia, reading still becomes a problem for the students. World Bank and IEA 

(2008) cited in Furqon (2014, p. 3) describes that in East of Asian, Indonesian people had 

the lowest level in reading English text.  Indonesian student of reading skills is lower than 

other countries. The mean score of Indonesian students‟ was 397 while the OECD average 

score was 493 (OECD, 2016). The position rank of Indonesia in PISA reading is 62
th

 out of 

70 countries participating reported from Program for International student Assessment 

(PISA) 2015 (OECD, 2016). The data show that Indonesian‟s reading skill is still poor. It 

means that Indonesian students need strategy to improve their reading skill. 

In terms of reading, based on the School-Based Curriculum (KTSP 2006)  used at 

MA Patra Mandiri Palembang especially for the eleventh grade students, there are several 

types of reading text that must be introduced to eleventh grade students of senior high 

school. They are report, narrative, and analytical exposition texts. Narrative itself always 

appears in national examination. Oakhil, Cain, and Elbro (2015, p. 92) say that narrative 

text is usually fiction, i.e. made up. They concern their characters, their actions, their mental 

states and emotions, their interactions with others in the text and also with the physical 

world of the narrative. Dole and Donaldson (2014, p. 23) describe that narrative has been 

proven to be essential to comprehension because the distinctive and identifying 

characterictic of a narrative is that it has a “chain of events”things that happen in a certain 

predictable chronological order.  

However, there were many problems that students encountered in comprehending 

the narrative text. Leinhardt, Beck, and Stainton (2009, p. 70) state that students appear to 

have difficulty identifying the main story of the text and are limited in their ability to 

connect events into causal chains. It means that most of the students got difficulty to predict 

and identify the content of narrative text. Furthermore, the students rather watch the visual 



 

 

 

 
 
 
 
 
 

story than the full text. Guzzetti (2002, p. 385) describe that some have speculated that the 

root of the problem lies in students‟ lack of exposure to text, given that they encounter 

primarily narrative forms in television shows and picture books.  

Problems in narrative reading comprehension also happened to the eleventh grade 

students‟ of MA Patra Mandiri Palembang. Based on the informal interview with the 

teacher of English and eleventh grade students of MA Patra Mandiri Palembang on July 

21
th

, 2016, there were many problems that students faced in learning reading. The problems 

were: (1) the students‟ lacked of motivation in reading English text; (2) the students had 

poor vocabulary, so they were not able to guess the meaning easily; (3) the students could 

not predict the content of the narrative text; (4) the students got difficulty to identify the 

character of the narrative text; and (5) some of the students took too much time in 

comprehending the text. It happened because there is not interesting way to attract their 

interests in narative reading text. Therefore, the students of MA Patra Mandiri Palembang 

felt bored in reading narrative text and lazy in comprehending narrative text. Besides, the 

average score of students comprehension in narrative reading text was lower than report and 

analytical exposition texts (see Appendix A, B, and C). 

To solve the problems, the teacher should be creative in choosing the best strategy 

or technique in order to improve student‟s reading ability in reading the text especially in 

narrative text. There is an appropriate and new strategy in teaching reading, and the strategy 

is Subtext strategy. Clyde (2003, p. 157) explains that, subtext strategy is to help students 

make an inference about a text or author in order to better understand the messages in a text 

that may not be explicitly stated. It shows that this strategy  can connect the students ideas 

to what happen in the text and order they make an inference by understanding the text. 

According to Whitten (2009, P. 188), this strategy is appropriate for grade level in K-12. It 



 

 

 

 
 
 
 
 
 

means that in indonesia it is equal to senior high school. In addition, Whitten argues that 

this strategy can be applied in fiction texts and some nonfiction readings, such as history or 

social studies text. Therefore, this strategy can support the students‟ learning especially in 

narrative reading comprehension in senior high school. The Subtext strategy are simple and 

effective approach formulated to enhance the comprehensive abilities of students. By using 

this strategy, students are able to understand the material and direct their attention to the 

details. This strategy can help the students easily to comprehend the text and increase their 

reading comprehension achievement especially in narrative text. 

Based on previous related study, A study by Sasra (2013) showed that the use of 

Subtext strategy successfully improved the students‟ reading comprehension skills. The 

second study written by Adela (2014). Also reported that there was a significant effect of 

using Subtext strategy on reading comprehension of the students‟ senior high school. 

From this explanation, therefore, researcher was interested in conducting a research 

with the title “Teaching Narrative Reading by Using Subtext Strategy to the Eleventh 

Grade Students of MA Patra Mandiri Palembang”. 

 

1.2 Problems of the Study 

Based on the background above, the problems of this study are formulated in the 

question: 

1. Is there any significant improvement on the eleventh grade students‟ narrative reading 

comprehension who are taught by using Subtext strategy at MA Patra Mandiri 

Palembang before and after treatment? 



 

 

 

 
 
 
 
 
 

2. Is there any significant difference on the eleventh grade students‟ narrative reading 

comprehension who are taught by using Subtext strategy and those who are not at MA 

Patra Mandiri Palembang? 

 

1.3 Objectives of the Study 

The objectives of the study are: 

1. To find out whether or not there is any significant improvement on the eleventh grade 

students‟ narrative reading comprehension who are taught by using Subtext strategy at 

MA Patra Mandiri Palembang before and after treatment. 

2. To find out whether or not there is any significant difference on the eleventh grade 

students‟ narrative reading comprehension who are taught by using Subtext strategy and 

those who are not at MA Patra Mandiri Palembang. 

 

1.4 Significance of the Study 

 By conducting a research on teaching English reading comprehension by using 

Subtext Strategy, this study would gave meaningful information to the following: 

1. Teachers of English 

The result of this study can be used as a consideration to increase the teachers‟ 

awareness in developing and applying Subtext strategy in teaching English and it can be 

useful for teaching narrative reading for teacher. 

2. To the students 

This strategy can make students build up their reading habit and also solve their 

difficulties in reading especially in reading comprehension of narrative text. They can 



 

 

 

 
 
 
 
 
 

pay more attention in learning reading and undestand the text intrinsically and 

extrinsically. 

3. To other researchers 

The result of this study can be a source of material in conducting similar studies and can 

be reference for other researchers for the future studies. 

4. To the writer himself 

This research will be useful for the writer in the future as the prospective teacher in 

preparing teaching process. Moreover, the results from this project will allow a 

reappraisal of the good strategy of how to teach English reading in the classrooms. This 

result for the writer will be one of the most important solutions in teaching reading, 

especially for the eleventh grade students. The result will create awareness for the writer 

in understanding of a good teaching atmosphere in the classroom. Therefore it will be 

anticipated that this research will generate a great deal for the writer of how a good 

strategy effect student‟s achievement in reading English. 

 

 

 

 

 

 

 

 

 

 



 

 

 

 
 
 
 
 
 

CHAPTER II 

LITERATURE REVIEW 

 

 In this chapter, the researcher presents: (1) theoritical descriptions; (2) previous 

related studies; (3) research setting; (4)  the hypotheses of the study;  and (5) criteria of 

hypotheses testing. 

 

2.1 Theoritical Descriptions 

2.1.1 The Concept of Teaching 

Teaching is the process in transferring knowledge and giving good model from the 

teacher to the students. Harmer (2007, p. 107) defines teaching as “transmissions” of 

knowledge from teacher to students. According to Brown (2000, p. 7), teaching is showing 

or helping someone to learn how to do something, giving instructions, guiding in the study 

of something, providing with knowledge, causing to know or understand. 

In addition, Wilson and Peterson (2006, p. 1) state that teaching is intellectual work 

that teacher have a range of roles, including information deliverer and team coach. 

According to Stringer, Christensen, and Baldwin (2010, p. 3), common views of teaching 

see it as a relatively straightforward process, selected content being organized into a lesson 

plan that sets out the sequence of activities required to accomplish student learning 

objectives and outcomes. It can be stated that teaching is the process of the students learning 

knowledge and information of a subject matter. 

According to Coe, Aloisi, Higgins, & Major (2014, p. 2), great teaching is defined as 

that which leads to improve student progress. It means a great teaching as that which leads 



 

 

 

 
 
 
 
 
 

to improve student achievement using outcomes that matter to their future success. A 

teaching is great based on a teacher.  

A good teacher must be patient in teaching, guiding and providing the knowledge to 

the students. A good teacher must also know the level of students‟ ability so that the teacher 

is not being arrogant or overbearing to the students and the teacher can give the material by 

using good methods in teaching and learning process. Because of that, Allah gives some 

degree to people that share the knowledge with others. It is states in Al- Qur‟an Surah Al-

Mujaadilah:11 :    

   

           
 

Means:  

...And when you are told, "Arise," then arise; Allah will raise those who have 

believed among you and those who were given knowledge, by degrees. And Allah is 

acquainted with what you do. (Source: Syekh Saad Al Ghomidi) 

The verse describes that people who have a knowledge will raised their degrees by 

Allah SWT. They will respected and benefited by other people because of their skills to do 

or manage something that happened in the life. It means that the level of people who have 

knowledge are higher than people have not knowledge. Relate to the verse above, as a 

teacher, we have to show the best attitude in transferring our knowledge. The researcher 

assumes that teaching is how the teacher gives someone knowledge or to train someone to 

instruct, teaching also gives some information of a subject matter to the students in the 

classroom. 

 



 

 

 

 
 
 
 
 
 

2.1.2 The Concept of Reading 

Reading is really important to be learned because by reading, people gain so many 

advantages like knowledges, informations, ideas, friends, etc. It is supported by Sethi and 

Adhikari (2010, p. 72) who state that reading serves the objective of discovering 

information, of expanding ones knowledge, and understanding of a subject. According to 

Macceca (2007, p. 4), reading is a dialogue between the reader and the author and during 

this dialogue, the reader should generate the questions to help anticipate meaning, search for 

information, respond intellectually and emotionally, and infer ideas from and explain 

further the content of the text. It is clear information that the reader have to construct the 

meaning of what they are reading in effort to get ideas, perception in written text. The 

readers can enlarge their knowledge by reading. 

Reading is certainly an important activity for expanding knowledge of a language. 

Patel and Jain (2008, p. 114) say that reading is not only a source of information and a 

pleasurable activity but also as a means of consolidating and extending one‟s knowledge of 

the language. Based on explanation above, it can be assume that reading is one of the most 

complex skills in English and reading plays an important role in many aspects of life. It 

means that reading can give us some information for anything.  

2.1.3 The Concept of Reading Comprehension 

Reading comprehension is the main purpose of reading activity. All readers intend 

to have connection to the material that they read. Of course, the process of reading 

comprehension is also complex and it takes time for a reader to acquire the meaning of a 

reading material. According to Dorn and Soffos (2005, p. 14), comprehending involves 

interpreting and syntetizing ideas in ways that influence the reader‟s mind. The readers need 

to be able to figure out the author‟s purpose presenting the material, comprehending some 



 

 

 

 
 
 
 
 
 

valuable information stated in the passage in relation to comprehending the overall content 

of reading materials.  

Furthermore, Westwood (2008,  p. 31) states that reading comprehension can be 

defined as an active thinking process through which a reader intentionally constructs 

meaning to form a deeper understanding of concepts and information presented in a text. 

Reading comprehension is reading the text to get the meaning and understanding of the text. 

Wolley (2011, p. 15) explains that reading comprehension is the process of making meaning 

from the text. Reading comprehension is reading the text to get the meaning and 

understanding of the text.  From the definition above, it can be assumed that reading 

comprehension is an interactive process between reader and text to comprehend the writer‟s 

message. 

2.1.4 The Principle of Reading Comprehension 

Brown (2000, pp. 306-308) points out some principle strategies for reading 

comprehension. The principle strategies are as follow: 

1. Identify your purpose in reading text. 

2. Apply spelling rules and conventions for bottom-up decoding. 

3. Use lexical analysis (prefixes, roots, suffixes, etc) to determine meaning.  

4. Guess at meaning (of words, idioms, etc) when you are not certain. 

5. Skim the text for the gist and main ideas.  

6. Scan the text for specific information (names,dates,keywords).  

7. Use silent reading techniques for rapid processing. 

2.1.5 The Stages of Reading Comprehension 

According to Gear (2006, p.15) there are three stages of teaching reading 

comprehension. 



 

 

 

 
 
 
 
 
 

a. Pre-reading stages 

In this stage to help students focus on the text prior to reading. It is considered 

important in doing this activity based on students‟ background knowledge. This activity is 

done before the students read the text. The aim of this activity is to lead students to predict 

the content of the reading text. 

b. During Reading stages 

To teach students how to think while they are reading. This is the main activity, 

because this stages help the students to understand the researchers‟ purpose in the text, help 

the students to understand the text structure, and help the students to clarify the content of 

the text. Moreover, the teacher should help the students in such a way so that they learn to 

read efficiently and to develop their reading comprehension. It is necessary for lower level 

students to listen to their teachers‟ reading or a tape in order to understand the reading text 

better. 

c. Post reading stages 

To enchange students‟ reading and help them respond to the text in a meaningful 

way. This stages generally used to train the students to do a new ability related to ability in 

comprehending the texts. 

2.1.6 Concept of Teaching Reading Comprehension 

According to Brown (2000, p.8), teaching is showing or helping someone to learn 

how to do something, giving interaction, guiding in the study of something, providing with 

the knowledge. Thus, the researcher assumes that teaching is impart knowledge or to 

instruct someone to do something. Teaching is not an easy job, because what the teachers 

tell must be transfered well to the students, make the student understand about knowledge 

or how to do something. 



 

 

 

 
 
 
 
 
 

In teaching reading comprehension, it is not only the students who must have ability 

in comprehending the text but also the teachers must have an appropriate strategy to assist 

their students in learning process. Most of students really enjoy being entertained and 

amused. There is also a Hadist which mention that: 

عَنْ أنَسَِ بْنِ            

رُواوَلاتَنُفَِّ  رُواووَبسَِّ رُوا وَبسَِّ رُوا وَلاَ تعَُسِّ ٍ  عَنِ النَّبيِِّ صَلَّى اللهُ عَليَْهِ وَسَلَّمَ قاَلَ يسَِّ رُوا ااررهه البااي  يي تاا  مَالكِِ

 العلم(.َ

 

Meaning : “Make it easy and do not you make a difficult. Annouce and do not you make a 

run” (HR. Abu Abdillah Muhammad bin Ismail al-Bukhori al-Ju’fi) 

 

The hadits above explains that teaching and learning process must be applied in an 

easy and enjoyable situation in the classroom. Those situations will make the students not 

feel bored and depressed in the classroom. The students will be interested and enthusiastic 

in learning process. A good teacher can create a good classroom atmosphere and interesting 

teaching process. Therefore, a good teacher must have a suitable strategy in teaching 

reading comprehension. 

2.1.7 The Concept of Narrative Text 

Narrative is text type that tells about story whether true story (problematic personal 

experience) or fictional. However, the general purpose of narrative text is to entertain and 

engage the reader in an imaginative experience but actually there are many other purposes 

of narrative text. It is supported by Knapp and Watkins (2005, p.220) who adds that 

narrative has a powerful social role beyond that of being a medium for entertainment, and it 

is also a powerful medium for changing social opinions and attitudes. Langan (2005, p.191) 

explains that narrative is storytelling, whether relating a single story or several related ones. 

Through narration, a statement can be clear by relating in detail with something happened. 

Eventhough there are many kinds of narrative texts (fairy tales, mystery story, novel, etc.), 



 

 

 

 
 
 
 
 
 

most of narrative texts include common structure and text feature.  Dole, Donaldson, and 

Donaldson (2014,p.23) state that narrative has been proven to be essential to comprehension 

because the distinctive and identifying characterictic of a narrative is that it has a “chain of 

events” things that happen in a certain predictable chronological order. Chains of event are 

familiar to everyone within the culture because they are part of  life experience. 

2.1.8 The Language Features of Narrative Text 

According to Zaida (2009, p.82), a narrative mainly used past tense. However, present 

tense can also be used within dialogues. Zaida states that there are seven laguage features of 

narrative text. 

1. The use of nouns, for example; stepsisters, housework, etc. 

2. The use of adjectives to form noun phrases, for example; long black hair, two red 

apples, etc. 

3. The use of time connectives to order the events, for example; then, before, that, 

soon, etc. 

4. The use of adverbs and adverbial phrases, for example; here, in the mountain, 

happily ever after, etc. 

5. The use of action verbs in past tense, for example; stayed, climbed, etc. 

6. The se of saying verbs in past tense, for example; said, told, promised, etc. 

7. The use of thinking verbs in past tense, for example; thought, understood, felt, etc. 

2.1.9 The Generic Structures of Narrative Text 

 According to Kistono (2007, p.33), the generic structures of narrative text are: 

1. Orientation: sets the scene, introduces the participants (characters) of the story. 

2.  Complication: tells the beginning of the problem which leads to the crisis (climax) 

of the main participants. 



 

 

 

 
 
 
 
 
 

3. Resolution: the problem (the crisis) is resolved, either in a happy ending or in a sad 

(tragic) ending. 

 In summary, a narrative text is a story that is created in a constructive format that 

describes a sequence of fictional or non-fictional events. It is a text which contains about 

story and its plot consists of climax of the story (complication) then followed by the 

resolution.  

The explanations above, generic structure and language feature in learning narrative 

text should be understood by students in learning reading skill. To make it clear about 

narrative text, the example of narrative text can be seen as follows. 

Ivan the archer and the Princess 

 

            Orientation 
Ivan was the tsar's valiant and courageous archer. He was 

always entrusted with the most difficult tasks.  

             Complication 

One day, when Ivan was old, the tsar asked him to journey 

to the furthest limits of the world. “I commanded you to 

bring back the beautiful princess Vassilla to be the royal bride” 

said the tsar. Ivan had to face a thousand perils in this quest, but 

eventually he succeeded in stealing Vassilla away. But the 

princess wanted vengeance for her kidnapping and told the 

tsar “I would never marry you, unless your kidnapper was first 

put to death on a pot of boiling oil”. The ungrateful tsar ordered 

that Ivan be executed. Even then the brave archer showed no 

fear, and stepped without hesitation into the steaming pot. But 

Ivan's extraordinary courage brought about a supernatural 

reaction. “I proved that I am innocent and invulnerable to 

the boiling oil”, said Ivan. When he was brought out of the pot, 

not only was he completely unharmed, but he had become 

young once more and astonishingly handsome. On seeing this 

miracle, the populace denounced the tyrant and threw him into 

the pot of oil instead of Ivan, who was acclaimed as tsar in his 

place. 

             Resolution 
The Princess Vassilla of course, could not refuse her hand 

in marriage to the new and handsome tsar. 

 



 

 

 

 
 
 
 
 
 

2.1.10 The Concept of Subtext Strategy 

Teaching and learning process require the active role of students so that students are 

engaged intellectually, emotionally, in a process of learning. For one of the tasks that 

teacher in the learning process and selecting appropriate learning model for students to learn 

effectively, efficiently and can achieve the learning objectives. One of the ways to engaged 

students intellectually and emotionally in a process of learning is by using Subtext strategy. 

Several theories about Subtext strategy have been stated by a number of experts. 

Leland, Lewison, and Harste (2014, p. 214) define that Subtext strategy helps students to 

identify meanings that are not explicitly stated in text. It asks students to think about the 

various charcters in a story and write down what they say, as well as what they are thinking. 

In addition, Clyde (2003, p. 150), states that subtext strategy engages in making personal 

connection, developing increasingly strategic inferencing skills, emphazing with characters, 

and understanding perpectives different from their own. Subtext strategy enables students to 

reflect critically on texts and writing by delving deeply into their own thoughts and feelings 

as they consider the situations of characters. 

According to Whitten (2009, P. 188), this strategy is appropriate for grade level in 

K-12, it is means that in indonesia its equal with senior high school, this strategy can be 

applied in fiction texts, it could be also be aplied to some nonfiction readings, such as 

history or social studies text. Because of that this strategy can be aplied in fiction and 

nonfiction text. 

One strategy above can be said as a strategy which allows the students to contribute 

to other students about some information from what they are reading. The information can 

be gotten from what they understand and their background of knowledge. Then the students 



 

 

 

 
 
 
 
 
 

can get additional information about the reading topic in order to attach the new information 

of the similar topic being read. 

 

2.1.11 The Advantages of Subtext Strategy 

Clyde (2003, p. 158) states that interpretation is the most difficult aspect of reading 

comprehension, occurs almost naturally and is enchanged by students‟ thoughful reading of 

the illustrations and insights into the characters‟ perspectives. Because of that Clyde states 

that the benefits of the subtext strategy are; 

1. Making connections. Generating subtext for characters help readers step outside of 

their own live into the story, where they seem able to make connections to 

characters and their world 

2. Developing skills at inferring. The subtext stratgey offers readers a tangible, full 

engagement strategy for making infferences about characters and story and for 

helping readers draw conclusions. 

3. Deep understanding or empathy for character. The readers can develop insights into 

characters‟ personalities, intentions, and motives, helping them construct a deep 

understanding of the text and of its characters‟ varied perpective. 

2.1.12 The Application of Subtext Strategy 

Leland, Lewison, and Harste (2014, p. 198) proposed that the steps of Subtext 

strategy are: 

1. Students read the story and identify the various characters.  

2. Teacher gives a note of each color for each main characters. Designate one color for 

„saying‟ notes and the other color for „thinking‟ notes. 



 

 

 

 
 
 
 
 
 

 

For example : 

Characters Saying Thinking 

Mrs. Dove   

Mr. Ant   

 

3. Students create two notes for each main character. On one note they write what the 

character „saying‟ and the other what the characters „thinking‟. 

For example : 

Characters Saying Thinking 

Mrs. Dove “Get on the leaf, Mr. 

Ant, and I’ll carry you 

to safety.” 

Mrs. Dove was a kind 

person, humble, care, 

responsible and want to 

help person. 

Mr. Ant “Thanks for your help” Mr. Ant was a nice 

person. 

 

4. Students use these „saying‟ and „thinking‟ notes to identify larger issues. 

For example : 

From the story, we can conclude that as a human we must help each other. Because 

Allah swt liked a good people and want to help a person who had a difficulty. 

In this study, the researcher adopted some steps in doing the treatments because the 

researcher regards some conditions that might happened in the classroom. There are three 



 

 

 

 
 
 
 
 
 

activities in teaching reading narrative text by using Subtext Strategy, they are pre activities, 

whilst activities, and post activities 

Pre- Teaching Activities (10 minutes) 

1. The teacher greets the students and checks the students‟s attendance list 

2. The teacher gives some questions that will relate to the narrative texts and lets the 

students guess what will be going to learn 

Whilst-Activities (75 Minutes) 

Exploration: 

1. The teacher tells the students the title of the topic that will be going to learn 

2. The teacher explains the definition of narrative text  

Elaboration: 

3. Students read the story and identify the various characters. 

4. Students get a note of each color for each main character. Which is Designated by 

teacher with one color for „saying‟ notes and the other color for „thinking‟ notes. 

5. Students create two notes for each main character. On one note they write what the 

character „saying‟ and the other what the characters‟ „thinking‟ 

6. Students use these „saying‟ and „thinking‟ notes to identify larger issues. Discuss 

how these larger forces impact the story. 

7. The teacher gives the assignments to the students to evaluate their comprehension 

about the text 

 

 

 



 

 

 

 
 
 
 
 
 

Confirmation: 

8. The teacher and the students discuss the correct answer 

9. The teacher gives the positive feedback to the students who have the  correct 

answers and gives more motivation to the students who have the wrong answer. 

Post-Activities (5 minutes) 

1. The teacher lets the students to conclude the material 

2. The teacher closes the class 

Based on the steps of Subtext Strategy above, it was expected that the students got a 

good achievement in learning reading narrative text. A good achievement in comprehending 

the passage have been shown by getting high scores or good results. It means that the 

students can use Subtext Strategy to improve their reading narrative text. 

 

2.2 Previous Related Studies 

In doing the research, there are three previous studies. The first thesis entitled 

“Teaching Narrative Reading by Using Character Quotes Strategy to the Eleventh Grade 

Students of MAN 1 Palembang.”. It was written by Bersa in 2016 . The aim of this research 

is to know whether there is a significant difference on the eleventh grade students‟ reading 

comprehension scores of MAN 1 Palembang between the students who are taught by using 

Character Quotes Strategy and those who are not. Based on the Bersa‟s research, there is a 

significant differences by using Character Qoutes strategy on reading comprehension of 

narrative text of the eleventh grade students at MAN 1 Palembang. There are similarities 

and differences between this investigation and the researcher. The similarities of the 

previous study and the written present study are that both focused on reading 



 

 

 

 
 
 
 
 
 

comprehension and narrative. Then, the differences of both are on the strategy and 

sampling. The previous study used Character Quotes strategy and purposive sampling. The 

researcher used Subtext strategy and convenience sampling. 

The second previous related study was written by Adela 2014 entitled “teaching 

reading by combining subtext and visual imagery strategies toward students' 

comprehension at senior high school”. The purpose of this study is to find out whether or 

not combining subtext and visual imagery strategies effective in reading comprehension. 

The result of the study is this strategy has positive effect to the students‟ in learning reading. 

The similarities between this study and previous study are strategy are, 1) Adela used the 

same strategy, Subtext Strategy, 2) Adela also used the same skill to be improved, reading 

skill, 3) the same level of school, senior high school. Then the differences between the 

present study and previous study is the previous study used Subtext Strategy combining 

Visual Imagery strategies, while this study only used Subtext Strategy. 

Third, the research written by Sasra in 2012 entitled “teaching reading narrative text 

by applying subtext strategy at senior high school.”. This study revealed that there was 

significant effect of the students‟ reading comprehension that was not taught and that was 

taught by using Subtext strategy in narrative text. The result of data analysis showed that 

Subtext strategy have a positive effect to the students‟ reading comprehension in narrative 

text. There are similarities and differences this study and previous study, the similarities are, 

1) Sasra use the same strategy, Subtext Strategy, 2) Sasra also used the same skill to be 

improved, reading skill 3) the same level of school, senior high school. The differences are: 

1) the place of research conducted, 2) the population and the sample of research conducted. 

 



 

 

 

 
 
 
 
 
 

2.3 Research Setting 

In this study, the data were collected at MA Patra Mandiri Plaju Palembang. MA 

Patra Mandiri Plaju Palembang is located on D.I Panjaitan street, Plaju. This school is the 

one of Islamic school in Plaju. The headmaster of this school is Mr. Abdul Kadir. MA Patra 

Mandiri Plaju Palembang has thirty four teachers and eight administration staff. MA Patra 

Mandiri Plaju Palembang educates 516 students that devided into their class and grades. 

five classes for tenth grade that consist of 62 male students and 117 female students, five 

classes for eleventh grade that consist of 70 male students and 110 female students, and five 

classes for twelfth grade that consist of 67 male students and 90 students. 

MA Patra Mandiri Palembang has many facilities. They are used to support 

teaching, learning and other school activities such as meetings room for teachers and others 

are sufficient. Furthermore, other facilities in the classroom as blackboards, desks, chairs, 

and others are good. MA Patra Mandiri Palembang also has sports facilities, laboratories, 

and etc. 

 

2.4 Hypotheses of the Study  

The hypotheses of this study are proposed in the forms of the Null hypothesis (Ho) 

and Alternative hypothesis (Ha). The hypotheses are as follows: 

1. (Ho)1 : There is no significant improvement before and after the treatments on 

students‟ narrative reading comprehension achievement taught by using Subtext 

strategy at the eleventh grade of MA Patra Mandiri Palembang. 

(Ha)1 : There is a significant improvement before and after the treatments on 

students‟ narrative reading comprehension achievement taught by using Subtext 

strategy at the eleventh grade of MA Patra Mandiri Palembang. 



 

 

 

 
 
 
 
 
 

2. (Ho)2 : There is no significant difference between students‟ narrative reading 

comprehension achievement taught by using Subtext strategy and those who are not  at 

the eleventh grade of MA Patra Mandiri Palembang.    

(Ha)2 : There is a significant difference between students‟ narrative reading 

comprehension achievement taught by using Subtext strategy and those who are not at 

the eleventh grade of MA Patra Mandiri Palembang. 

 

2.5 Criteria of Testing the Hypotheses 

To prove the research problems, testing research hypotheses is formulated as 

follows: 

1. - If the p-output (Sig.2-tailed) is lower than 0.05 level and t-obtained is higher 

than t-table 2,0452 (with df = 29), the alternative hypothesis (Ha) is accepted, 

and the null hypothesis (Ho) is rejected. 

- If the p-output (Sig.2-tailed) is higher than 0.05 and t-obtained is lower than t-

table 2,0452 (with df = 29), the alternative hypothesis (Ha) is rejected, and the 

null hypothesis (Ho) is accepted. 

2. - If the p-output (Sig.2-tailed) is lower than 0.05 level and t-obtained is higher 

than t-table 2, 0017 (with df = 58), the alternative hypothesis (Ha) is accepted, 

and the null hypothesis (Ho) is rejected. 

- If the p-output (Sig.2-tailed) is higher than 0.05 level and t-obtained is lower 

than t-table 2, 0017 (with df = 58), the alternative hypothesis (Ha) is rejected, 

and the null hypothesis (Ho) is accepted. 

 

 



 

 

 

 
 
 
 
 
 

CHAPTER III 

METHODS AND PROCEDURES 

 

  This chapter discusses: (1) method of research; (2) variable of the study; (3) 

operational definitions; (4) population and sample; (5) technique for collecting data; (6) 

research instrument analysis; (7) research teaching schedule; and (8) analyzing data. 

 

3.1 Research Design 

According to Gay and Diehl (1996, p. 6), research is the formal, systematic 

application of the scientific method to the study of problems. The method of this research is 

a quasi experimental design with the non-equivalent group design. It involved two classes 

an experimental class and a control class. In experimental class, the class will teach by 

using Subtext Strategy. The non equivalent control group design is suggested by Cohen, 

Manion, and Morrison (2007, p. 283) shows below: 

 

 

O1 : Pretest of experimental group 

O3 : Pretest of control group 

X  : Treatments ( Subtext Strategy) 

O2 : Posttest of experimental group 

O4 : Posttest of control group 

----   : Dashed line (Non random) 

 

 

 

 

 O1  X O2    Eksperimental Group 

---------------------- 

 O3  O4   Control Group 



 

 

 

 
 
 
 
 
 

3.2  Research Variables 

According to Creswell (2012, p. 112), a variable is a characteristic or attribute of an 

individual or an organization that (a) researcher can measure or observe and (b) varies 

among individuals or organization studied. Based on the explanation,  the independent 

variable is variable that affects or is the cause of the change or the onset of the dependent 

variable. While dependent variable is the variable that is affected or which become due 

because of the independent variable. There are two variables in this study; those are 

independent variable and dependent variable. In this research, the dependent variable is 

students‟ narrative reading comprehension. The independent variable of this study is 

Subtext strategy. 

 

3.3 Operational Definitions 

The title of this research is „Teaching narrative reading by using Subtext Strategy to 

the eleventh grade students of MA Patra Mandiri Palembang”. To avoid misunderstanding 

of the terms between the researcher and the readers of this study. The following terms are 

defined as follows: 

1. Teaching is a process helping someone to know something or to do something. 

2.  Narrative Reading is a reading activity of narrative text that tells and describes the 

story. The students read and comprehend the text related to narrative text and the 

students knew about all of parts the text like orientation, complication, and 

resolution. In this study, student narrative reading was measured by reading 

comprehension test. 



 

 

 

 
 
 
 
 
 

3. Subtext Strategy is a strategy that can be used by the students in order to ease them 

to comprehend the reading material. It makes the students become critical readers 

and deepen their understanding. 

 

3.4 Population and Sample 

3.4.1 Population 

Gay and Diehl (1996, p. 127) state that the term population is the group which a 

researcher would like the result of the study to be generalizable. The population of this 

study was all students in the eleventh grade of MA Patra Mandiri Plaju Palembang. There 

were 180 students divided into five classes. The total of population in this study is shown in 

the table below. 

Table 1. The  population of  the  study 

 

Class 
Number of students 

Total 
Male Female 

XI IPA 1 7 35 41 

XI IPA 2 16 26 42 

XI IPS 1 14 23 37 

XI IPS 2 17 13 30 

XI IPS 3 16 14 30 

Total 180 

(Source: Administration of MA Patra Mandiri Plaju Palembang in Academic Year 

2016/2017) 

 

3.4.2 Sample 

Fraenkel, Wallen, and Hyun (2012, p.122) state that sample is one of the most 

important steps in the study process is the selection of the sample of individuals who will 

participate (be observed or questioned) which refers to the process of selecting these 

individuals. In an ideal situation, the researcher can select a sample of individuals who are 

representative of the entire population. Then, Creswell (2012, p. 146) states that sample is a 



 

 

 

 
 
 
 
 
 

subgroup of the target population that the researcher plans to study for generalizing about 

the target population. In this study, the writer will use convenience sampling. Fraenkel, et. 

al. (2012, p.99) state that a convenience sample is a group of individual who (conveniently) 

are available for study. The samples are XI IPS 2 and XI IPS 3. The writer selected class XI 

IPS 2 and XI IPS 3 as sample, because when the writer was conducting an observation 

there, the teacher of  English said those classes are averagely the same level and they are 

available to be studied. The total number of  samples were sixty students, thirty students 

from each class. The distribution of the sample is shown in following table : 

Table 2 

The Sample of The Study 

 

No Group class 
Number of students 

Total 

Male Female 

1 
XI IPS 2 

(Control Class) 
17 13 30 

2 
XI IPS 3 

((Experiment Class) 
16 14 30 

Total 60 

 (Source: Administration of MA Patra Mandiri Plaju Palembang in Academic Year 

2016/2017) 

 

 

3.5 Data Collection 

To collect the data, researcher used test (Pre-test and Post-Test) in  a form multiple 

choice test as an instrument. According to Arikunto (2010, p. 223), test is a series of 

questions or exercises used to find out the students skill, knowledge, intelligence, and 

attitude of an individual or group. Test had been given in first meeting and the last meeting 

as pre-test and post-test. The total of the questions was 60 questions and each of questions 

has five options. All of questions were about reading narrative text. 



 

 

 

 
 
 
 
 
 

Before the test was given to the sample, the test had been tried out to the one class of 

eleventh grade students of MA Al-Fatah Palembang. The class was XI IPS because it had 

similar characteristics to the sample, such as; 1) the acreditation was A; 2) the class was 

from social class; 3) the class was recommended by the teacher of English. After doing the 

try out test, the validity and realibility of test items were analyazed before being given to the 

sample. After the test was valid and also consistent as realible test, the final test will be 

produced. The final test was used for pretest and posttest. The test is explained as follows: 

1. Pretest  

Pretest was be given before the treatment. The purpose of giving pretest to the students 

was to know the students English reading comprehension scores before implementing 

Subtext Strategy. After the researcher got the students‟ score in pretest, the researcher could 

know who would be the control and experimental group. 

2. Posttest 

 Posttest was given after the treatment. The purpose of giving posttest to the students 

was to know the students English reading comprehension scores after implementing Subtext 

Strategy. 

3. Scoring  

Scoring is a result, usually expressed numerically, of a test or examination. 

According to Thissen & Wainer (2001, p. 1) a test score is  a summary of evidence 

contained in an examinee‟s responses to the items of a test that are related to the construct 

or constructs being measured.  

 



 

 

 

 
 
 
 
 
 

  The highest score followed the total test items obtained after testing validity and 

realibility. The total score that the students got if they answer all questions correctly is 100 

points. Then, the score categorized as presented in  Table 3. 

Table 3 

Categories of Range Score  

 

 

 
                                                                                                                                                                                                                                  
 

 

(Source: Based on Curriculum Score Range of MA Patra Mandiri Palembang) 

 

3.6. Research Instrument Analysis 

3.6.1 Validity Test 

 According to Gay and Diehl (1996, p. 156), validity is the degree to which a test 

measures what it is supposed to measure. In order to ensure each items of reading test is 

valid, the writer will use three kinds of validity, they are: 

3.6.1.1 Construct Validity 

 Fraenkel, Wallen, and Hyun (2012, p. 148) state that the construct validity refers to 

the nature of psychological construct or characteristic being measured. The validators 

checked all instruments of this research whether they were all valid. In this part, the 

construct validity of the research instruments involved two types. They were question items 

for pretest and posttest activities, and lesson plans for  experimental group. 

The researcher asked the lecturers of UIN Raden Fatah Palembang as validators. 

There are some charateristics for expert judgements or validators, such as: (1) English 

educational background, (2) English lecturer, and (3) minimum score TOEFL 500. There 

   The Range of Score Qualitative Score 

 

86-100 Excellent 

76-85 Very Good 

56-75 Fair 

<55                        Poor 



 

 

 

 
 
 
 
 
 

were three validators to validate the research instruments and lesson plan. They measured 

including such things as the clarity of printing, size of type, adequacy of work space (if 

needed), appropriateness of language, clarity of directions, and so on regardless of the 

adequacy of the question in an instrument that must be measured by giving test or tryout to 

students later on. From the three validators, the results of instrument test and lesson plan 

form were B. It means that the instrument test and lesson plan can be used with slight 

revision. Based on the result, the resercher could conclude that the test instrument and 

lesson plan were appropriate to be used for research treatments (see Appendix I). 

3.6.1.2 Validity of Each Question Item 

  Validity of Each Question Item test used to indicate whether the test items of each 

questions are valid or not. To find out the validity of the test question items, the researcher 

analyzed the items of the tests by doing try - out. The try - out  of the test was carried out on 

Tuesday, 17
th

 of January 2017 at 10.15-11.30 a.m.  The instruments of the test was tested to 

34 students (XI IPS) of eleventh grade students at MA Al-Fatah Palembang. The result of 

the test was analyzed by using SPSS Statistics Program Version 22 with the correct answer 

was labeled 1 and the wrong answer was labeled 0. According to Basrowi and Soenyono 

(2007, p.24), if the result of the test shows that routput is higher than rtabel (0,339), it means 

that the item is valid. 

  In this case, there were 60 multiple choice items which was given to the students. 

The result analysis of validity in each question items by using SPSS 16. It was found that 

there were only 42 question items from 60 test items provided by the researcher which 

could be used as the instrument since the scores of significance were higher than 0,339. 

There were 18 question items were invalid since the scores of significance were lower than 

0,339. The result analysis of validity in each question items can be seen in Appendix L. 



 

 

 

 
 
 
 
 
 

3.6.1.3 Content validity 

A content validity was very important, since it is an accurate measure of what it is supposed 

to measure. According to Sugiyono (2012, p. 353), to test the validity of the content can be 

done by comparing the contents of the instrument with the subject matter that has been 

taught. In addition Hughes (1989, p. 22) says that a test is said to have content validity if its 

content constitutes a representative sample of the language skills, structures, etc. which it is 

meant to be concerned. The researcher analyzed content validity to know if the contents of 

the test items given were appropriate, the researcher checked the test materials to the 

curriculum. In order to judge the test has or has not the content validity, a specification of 

the skills or structures should be made based on the curriculum and syllabus. The 

instrument of the test was taken from Senior High School books and Internet. There were 40 

questions with narrative texts used in this study. The test specification was described in 

Table 4 (see Appendix N). 

Table 4 

Test Specification of the Test Item 

Basic 

Competencies 

Test 

Material 

Indicators Number of 

Items 

Total Type of 

Test 

Answer 

Key 

11.2 Respond 

the meaning 

and the 

rhetorical 

steps in essays 

accurately, 

fluently and 

accept in the 

context of 

daily life and 

to access 

knowledge in 

the form of 

narrative, 

spoof, and 

hortatory 

Narrative 

Text 

The students 

are able; 

 

-  To find 

reference 

word 

 

 

 

-  To identify 

the 

character 

 

-  To identify 

a conflict 

 

 

 

 

4, 5, 6, 7, 

11, 12, 14, 

15, 19, 22, 

23, 29, 30, 

34 

 

2, 3, 10, 

18, 32, 37, 

39 

 

28 

 

 

40 Multiple 

Choice 

 

 

 

b, d, e, 

a, c, e, 

a, c, d, 

b, a, a, 

d, d 

 

d, a, b, 

b, d, e, 

c 

 

e 

 

 



 

 

 

 
 
 
 
 
 

 

3.6.2 Reliability 

Realibility is another measurement to measure whether the test is good enough or 

not to be tested to the students. A test were perfectly realible, the coefficient would be 0.70. 

To know the test used is realible or not, 40 questions of valid questions was calculated by 

SPSS 16 programme (Statistical Package for The Social Sciences) using split-half method 

with spearman-brown formula in internal consistency realibility, because this method is 

suitable for multiple choice items. Split-half procedures involves scoring two halves 

(usually odd items versus even item) of a test separately for each person and then 

calculating a correlation coefficient for the two sets of scores by using spearman-brown 

formula. Spearman-brown formula was used to obtain a correlation coefficient by 

comparing one half of the test items to the other half.  Therefore, it could be stated that this 

instrument was considered reliable for this study, because the p-output of Guttman Split-

half Coefficient is 0.775, it can be seen in the Appendix O. 

 

 

exposition. 

 

-  To identify 

an event 

 

 

-  To identify 

the topic 

 

- To identify 

the 

rhetorical 

step 

 

- To find a 

communicat

ive purpose 

26, 27, 33, 

38 

 

 

9, 13, 16, 

20, 24, 36 

 

8, 25, 35, 

40 

 

 

 

1, 17, 21, 

31 

 

 

a, b, b, 

a 

 

 

b, a, b, 

c, e, b 

 

b, e, a, 

d 

 

 

 

a, d, b, 

a 

 



 

 

 

 
 
 
 
 
 

3.6.3 Readability Test 

According to Duffy & Lightner (2014, p. 561) readability formula is a simple 

method to predict the reading grade level required to comprehend the written materials and 

documents. Readability test was done to know the level of reading texts are appropriate for 

students‟ class level in comprehending the reading texts. The Flesch Kincaid Reading Ease 

and the Flesch Kincaid Grade Level were used to check the readability and the level of the 

texts taken for pre-test and post-test. The Flesch Kincaid Grade Level is based on USA 

education system which applied English language as the first language. Readability test 

was done to put the reading texts in an appropriate class meeting based on the difficulty 

level for each reading text during research treatment, and it also done to manage for each 

reading text in research instrument. It starts from very easy one text to the harder one in 

order the students do not feel shocked with the text. Readability test is measured by using 

online readability test that can be accesed from  http://www.readabilityformulas.com 

According to Fielding (2006,p.205), there are some categories of flesch reading 

ease score and flesch reading grade level. For more detail the category can be seen on the 

following table 5. 

Table 5 

Reading Ease Score and Flesch Reading Grade Level 

Reading ease score Interpretation Grade 

90-100 Very easy 5
th

 grade students of 

elementary school 

80-90 Easy 6
th

 grade of elementary 

school 

70-80 Fairly easy 7
th 

grade of junior high 

school 

60-70 Standard 8
th

-9
th

 grade of junior 

high school 

50-60 Fairly difficult 10
th

-11
th 

grade of
 
senior 

high school
 

http://www.readabilityformulas.com/


 

 

 

 
 
 
 
 
 

30-50 Difficult Post school / college 

0-30 Very difficult University graduate 

 

There were two readability tests in this study, they were readability test for research 

instrument and readability for research treatment text.explanation as follows:  

3.6.3.1 Readability Test for Research Instrument 

There are some result got after checking readability test for research instrument texts 

in flesh kincaid reading ease score, the word statistics of the texts can be seen on the 

following table 6. 

Table 6 

 Result for Readability Test for Research Instruments  

No

. 

Text Title Text  Statistics Flesh 

Reading 

Ease 

Text Category 

Charac

ter Per 

Word 

Syllable 

Per 

Word 

Words 

Per 

Sentence 

1. The White 

Butterfly 

4.3 1.4 18.4 70.0 Standard 

2. Blind 

Listening 

4.4 1.6 19 70.0 Standard 

3. The Legend of 

Pambranan 

Temple 

4.7 1.5 11.3 66.5 Standard 

4. The legend of 

Karimun Java 

Island 

4.3 1.5 10.9 66.1 Standard 

5. Cinderella 4.4 1.0 26.0 62.7 Standard 

6. Gatot Kaca 4.5 2.0 13.0 60.6 Standard 

7 Aladdin 4.5 1.0 32.0 60.3 Standard 

 

3.6.3.2 Readability Test for Research Treatment 

There are some result got after checking readability test for research treatment texts 

in flesh kincaid reading score, the word statistics of the text can be seen on the following 

table 7. 



 

 

 

 
 
 
 
 
 

Table 7 

 Result for Readability test for Reseacher Treatment Texts 

 

No. Text Title 

Text Statistics 

Ease 

Score 

Text 

Category Charact

er Per 

Word 

Syllable 

Per 

Word 

Words 

Per 

Sentence 

1. Two Brothers 4.5 1.5 14.1 69.5 Standard 

2. Banyuwangi 4.1 1.0 27.0 67 Standard 

3. A Miraculous 

Tree 

4.6 1.0 14.0 66.5 Standard 

4. Golden Eggs 4.0 1.0 32.0 64.2 Standard 

5. The tale of the 

stone flower 

4.3 1.5 13.5 63.9 Standard 

6. The Old Woman 

and the Physician 

4.7 2.0 8.0 63.5 Standard 

7. Sacrifice of 

Raden Kusuma 

Story 

4.4 1.4 21.2 63.2 Standard 

8. The Legend of 

Lake Batur 

4.5 1.0 19.0 62.9 Standard 

9. The Legend of 

Calonarang 

4.6 1.0 19.0 61.6 Standard 

10. Teberu Lombok 4.6 1.5 15.5 60.3 Standard 

11. Nyi Roro Kidul 4.5 1.0 21.0 60.3 Standard 

12. Ivan the Acher 

and the Princess 

4.5 1.6 13.4 60 Standard 

 

3.7 Research Treatments 

 Treatments are designed at least for twelve meetings excluding pretest and posttest 

activities. This study will be conducted to the eleventh grade students of MA Patra Mandiri 

Palembang and the treatments are only given to the experimental group. The reading 

materials are taught based on teaching learning objectives that refer to the English syllabus 

of Senior High school. The learning materials are taken from English Book for SMA/MA 

Class XI and Internet script. Before  the treatments were given to the experimental group, 

the researcher tested the readability of the texts firstly. 

 



 

 

 

 
 
 
 
 
 

3.7.1 Research Teaching Schedule 

The researcher does the treatments to the experimental group students suitable with 

the teacher of English schedule for the eleventh grade students in academic year 2016-2017. 

The study will be conducted in 12 meetings. There are two meetings for a pretest and 

posttest. So the total meetings is 14 meetings. Each meetings takes 90 minutes (2 x 45). 

Table 8 

Research Teaching Schedule 

No 
Teaching 

Schedule 
Teaching Material 

Research 

Meeting 

Time 

Allocation 

1. 
Friday, 27

th
 of 

January 2017 
Pretest 1st 

07.45 - 09.15 

(2x45‟) 

2. 
Monday, 30

th
 of 

January 2017 
Two Brothers 2nd 

10.15 - 11.45 

(2x45‟) 

3. 
Friday, 3

th
 of 

February 2017 
Banyuwangi 3rd 

07.45 - 09.15 

(2x45‟) 

4. 
Saturday, 4

th
 of 

February 2017 
A Miraculous Tree 4th 

10.15 - 11.45 

(2x45‟) 

5. 
Monday, 6

th
 of  

February 2017 
Golden Eggs 5th 

10.15 - 11.45 

(2x45‟) 

6. 
Friday, 10

th 
of  

February 2017 

The tale of the stone 

flower 
6th 

07.45 - 09.15 

(2x45‟) 

7. 
Saturday, 11

th
 of 

February 2017 

The Old Woman and the 

Physician 
7th 

10.15 - 11.45 

(2x45‟) 

8. 
Monday, 13

th
 of 

February 2017 

Sacrifice of Raden 

Kusuma Story 
8th 

10.15 - 11.45 

(2x45‟) 

9. 
Friday, 17

th
 of 

February 2017 

The Legend of Lake 

Batur 
9th 

07.45 - 09.15 

(2x45‟) 

10. 
Saturday, 18

th
 of 

February 2017 

The Legend of 

Calonarang 
10th 

10.15 - 11.45 

(2x45‟) 

11. 
Monday, 20

th 
of 

February 2017 
Teberu Lombok 11th 

10.15 - 11.45 

(2x45‟) 

12. 
Friday, 24

th
 of 

Februari  2017 

Ivan the Acher and the 

Princess 
12th 

07.45 - 09.15 

(2x45‟) 

13 
Saturday, 25

th 
of 

Februari 2017 
Nyi Roro Kidul 13th 

10.15 - 11.45 

(2x45‟) 

14 
Monday, 27

st
 of 

February 2017 
Posttest 14th 

10.15 - 11.45 

(2x45‟) 

 

 



 

 

 

 
 
 
 
 
 

3.8 Data Analyses 

In analyzing the data, data obtained from quasi experimental design were calculated 

by means of SPSS 16 software (Statistical Package for the Social Sciences). Moreover, the 

researcher used and describe some techniques, as follows : 

3.8.1 Data Descriptions 

    Before analyzing the data, distribution of the data was used to see distribution of 

frequency data and descriptive statistic. 

 

3.8.1.1 Distribution of Frequency Data 

In this part, the score of the students were described by presenting a number of the 

students who got a certain score and it‟s percentage. The distributions of frequency data 

were obtained from students‟ pretest score in control group, students‟ posttest score in 

control group, the students‟ pretest score in experimental group, and students‟ posttest score 

in experimental group. Then, the distribution of frequency data was displayed in a table 

analysis. 

 

3.8.1.2 Descriptive Statistics 

In descriptive statistics, number of sample, the lowest score, the highest score, mean, 

standard deviation, and standard error of mean were obtained. Descriptive statistics were 

obtained from students‟ pretest and posttest scores in control and experimental group. 

 

3.8.2 Prerequisite Analysis 

A prerequisite analysis was done before testing hypothesis. It estimates whether or 

not the obtained data from students‟ pretest and posttest score in experimental and control 

group were distributed normal and homogen. Flynn (2003, p. 15) explains that the use of 

parametric statistics requires that the sample data, be normally distributed, have 



 

 

 

 
 
 
 
 
 

homogeneity of variants and be continuous. The first choice for a researcher is used 

parametric statistics. Therefore, it means that if the researcher wants to know the statistics 

that used in analyzing the data, the researcher firstly has to test the normality and 

homogeneity. The following is the procedures in prerequisite analysis. 

 

3.8.2.1 Normality Test  

Normality test is used to determine whether the sample data has been drawn from 

normally distributed population or not. The data was obtained from students‟ pretest and 

posttest in experimental and control group. Moreover, Flynn (2003, p. 17) also states that 

the data that have normal distribution if the score of significancy is higher than 0.05. 

However, the data can be categorized normal if the data is higher than 0.05. 

In measuring normality test, the researcher used One Sample Kolmogorov-Smirnov 

test in SPSS 16 (Statistical Package for the Social and Science) software application. 

3.8.2.2 Homogeneity Test 

Homogeneity test is used to measure the scores obtained whether it is homogen or 

not. According to Flynn, (2003, p.17), the data can be categorized homogen whenever it is 

higher than 0.05. In measuring homogeneity test, the researcher used Levene Statistics in 

SPSS 16 software application. 

 

3.8.3 Hypothesis testing 

In measuring significant improvement and significant difference on students‟ 

narrative reading comprehension by using Subtext Strategy, as follows: 

a. In measuring significant improvement, paired sample t-test is used for testing the 

students‟ pre-test to post-test scores in narrative reading comprehension by using Subtext 



 

 

 

 
 
 
 
 
 

Strategy in experimental groups. Significant improvement is found whenever the p-

output is lower than 0,05 and t-obtained is higher than t-table 2,0452 (with df = 29). 

b. In measuring significant difference, independent sample t-test is used for testing the 

students‟ post-test scores in narrative reading in control and experimental groups. 

Significant difference is found whenever the p-output is lower than 0,05 and t-obtained is 

higher than t-table 2.0017 (with df = 58) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 
 
 
 
 
 

CHAPTER IV 

FINDINGS AND INTERPRETATIONS 

This chapter  presents and explains: (1) findings and (2) interpretations of the research 

study. 

4.1 Findings 

  The findings of the research were to show about: (1.1) data descriptions; (1.2) 

prerequisite analysis; and (1.3) result of hypothesis testing.  

4.1.1 Data Descriptions 

  In the data descriptions, distribution of frequency data and descriptive statistics were 

analyzed.  

4.1.1.1 Distribution of Frequency Data 

  In distribution of frequency data, score, frequency, and percentage were analyzed. 

The scores were obtained from; (1) pretest scores in control group; (2) posttest scores in 

control group; (3) pretest scores in experimental group; and (4) posttest scores in 

experimental group (see Appendix R). 

1. Students’ Pretest Scores in Control Group 

In distribution of data frequency, it was found the interval score, frequency and 

percentage. The result of the pretest scores in control group is described in table 9 below 

Table 9 

Distribution of Data Frequency on Students’ Pretest Scores 

 in Control Group 

Scores  Frequency  Percentage (%) 

32.50 2 6.7 

40.00 3 10 

42.50 2 6.7 

45.00 2 6.7 

47.50 4 13.3 



 

 

 

 
 
 
 
 
 

50.00 3 10 

52.50 1 3.3 

55.00 3 10 

57.50 3 10 

60.00 4 13.3 

62.50 1 3.3 

65.00 1 3.3 

70.00 1 3.3 

Total 30 100 

 

 Based on the result analysis of students‟ pretest scores in control group, it shows that 

two students got 32.5 (6.7%), three students got 40 (10%), two students got 42.5 (6.7%), 

two students got 45 (6.7%), four students got 47.5 (13.3%), three students got 50 (10%), 

one student got 52.5 (3.3%), three students got 55 (10%), three students got 57.5 (10%), 

four student got 60 (13.3%), one student got 62.5 (3.3%), one student got 65 (3.3%), and 

one student got 70 (3.3%). 

  Furthermore, there were 4 categories of students‟ reading comprehension score. It 

can be seen in table 10. 

Table 10 

The Classification of Reading Comprehension Categories from 

Students’ Pretest Score in Control Group  

 

The Range of 

Score 

Number of 

Students 

Percentage Reading Comprehension  

Categories 

86-100 - - Excellent 

76-85 - - Good 

56-75 10 33.3% Fair 

<55 20 66,7% Poor 

Total 30 100%  

 

Based on the table above, it shows that the total number of sample was 30 students. 

There were ten students (33.3%) in fair category, and twenty students (66.7%) in poor 

category, it can be concluded that the students dominant in poor category. 

 

 



 

 

 

 
 
 
 
 
 

2. Students’ Posttest Scores in Control Group 

In distribution of data frequency, the result of the posttest scores in control group is 

described in Table 11. 

Table 11 

Distribution of Data Frequency on Students’ Posttest Scores 

in Control Group 

Scores  Frequency  Percentage 

(%) 

40.00 1 3.3 

47.50 1 3.3 

50.00 1 3.3 

52.50 1 3.3 

55.00 5 16.7 

57.50 1 3.3 

60.00 5 16.7 

62.50 2 6.7 

65.00 6 20 

67.50 2 6.7 

70.00 3 10 

72.50 1 3.3 

75.00 1 3.3 

Total 30 100 

 Based on the result analysis of students‟ pretest scores in control group, it shows that 

one student got 40 (3.3%), one student got 47.5 (3.3%), one student got 50 (3.3%), one 

student got 52.5 (3.3%), five students got 55 (16.7%), one student got 57.5 (3.3%), five 

students got 60 (16.7%), two students got 62.5 (6.7%), six students got 6.5 (20%), two 

students got 67.5 (6.7%), three students got 70 (10%), one student got 72.5 (3.3%), and one 

student got 75 (3.3%). 

 Furthermore, there were 4 categories of students‟ reading comprehension score. It 

can be seen in table 12. 

 

 

 

 

 



 

 

 

 
 
 
 
 
 

Table 12 

The Classification of Reading Comprehension Categories from 

Students’ Posttest Score in Control Group  

 

The Range of 

Score 

Number of 

Students 

Percentage Reading Comprehension  

Categories 

86-100 - - Excellent 

76-85 - - Good 

56-75 21 70% Fair 

<55 9 30% Poor 

Total 30 100%  

 

Based on the table above, it shows that the total number of sample was 30 students. 

There were nine students (30%) in fair category, and twenty one students (70%) in poor 

category, it can be concluded that the students dominant in fair category. 

3. Students’ Pretest Scores in Experimental Group 

 In distribution of data frequency, the result of the pretest scores in experimental 

group is described in Table 13 

Table 13 

Distribution of Data Frequency on Students’ Pretest Scores 

in Experimental Group 

Scores  Frequency  Percentage (%) 

32.50 1 3.3 

35.00 5 16.7 

37.50 3 10.0 

42.50 1 3.3 

45.00 2 6.7 

47.50 2 6.7 

50.00 5 16.7 

52.50 1 3.3 

55.00 4 13.3 

57.50 1 3.3 

60.00 2 6.7 

62.50 1 3.3 

65.00 1 3.3 

67.50 1 3.3 

Total 30 100 

 



 

 

 

 
 
 
 
 
 

Based on the result analysis of students‟ pretest scores in control group, it shows that 

one student got 32.5 (3.3%), five students got 35 (16.7%), three students got 37.5 (10%), 

one student got 42.5 (3.3%), two students got 45 (6.7%), two students got 47.5 (6.7%), five 

students got 50 (16.7%), one student got 52.5 (3.3%), four students got 55 (13.3%), one 

student got 57.5 (3.3%), two students got 60 (6.7%), one student got 62.5 (3.3%), one 

student got 65 (3.3%), and one student got 67.5 (3.3%).  

Furthermore, there were 4 categories of students‟ reading comprehension score. It can 

be seen in table 14. 

Table 14 

The Classification of Reading Comprehension Categories from 

Students’ Pretest Score in Experimental Group  

 

The Range of 

Score 

Number of 

Students 

Percentage Reading Comprehension  

Categories 

86-100 - - Excellent 

76-85 - - Good 

56-75 6 20% Fair 

<55 24 80% Poor 

Total 30 100%  

 

Based on the table above, it shows that the total number of sample was 30 students. 

There were six students (20%) in fair category, and twenty four students (80%) in poor 

category, it can be concluded that the students dominant in poor category. 

4. Students’ Posttest Scores in Experimental Group 

   In distribution of data frequency, the result of the posttest scores in Experimental 

group is described in Table 15. 

 

 

 

 



 

 

 

 
 
 
 
 
 

Table 15 

Distribution of Data Frequency on Students’ Posttest Scores 

in Experimental Group 

Scores  Frequency  Percentage (%) 

50.00 1 3.3 

52.50 1 3.3 

60.00 4 13.3 

62.50 3 10 

65.00 5 16.7 

67.50 1 3.3 

70.00 4 13.3 

72.50 2 6.7 

75.00 5 16.7 

77.50 1 3.3 

80.00 3 10 

Total 30 100 

  From the analyses above, it was found that there were one student got 50 (3.3%), 

one student got 52.5 (3.3%), four students got 60 (13.3%), three students got 62.5 (10%), 

five students got 65 (16.7%), one student got 67.5 (3.3%), four students got 70 (13.3%), two 

students got 72.5 (6.7%), five students got 75 (16.7%), one student got 77.5 (3.3%), and 

three students got 80 (10%). 

Furthermore, there were 4 categories of students‟ reading comprehension score. It can 

be seen in table 16. 

Table 16 

The Classification of Reading Comprehension Categories from 

Students’ Posttest Score in Experimental Group  

 

The Range of 

Score 

Number of 

Students 

Percentage Reading Comprehension  

Categories 

86-100 - - Excellent 

76-85 4 13,3% Good 

56-75 24 80% Fair 

<55 2 6,7% Poor 

Total 30 100%  

 

Based on the table above, it shows that the total number of sample was 30 students. 

There were four students (13,3%) in good category, twenty four students (80%) in fair 



 

 

 

 
 
 
 
 
 

category, and two students (6,7%) in poor category, , it can be concluded that the students 

dominant in fair category. 

4.1.1.2 Descriptive Statistics 

  In the descriptive statistics, the total of sample (N), minimum and maximum scores, 

mean score, standard deviation were analyzed. The scores were obtained from; (1) pretest 

scores in control group; (2) posttest scores in control group; (3) pretest scores in 

experimental group; and (4) posttest scores in experimental group (see Appendix S). 

1. Students’ Pretest Scores in Control Group 

    The result analysis of descriptive statistics of students‟ pretest in control group was 

described in Table 17. 

Table 17 

Descriptive Statistics of Students’ Pretest Scores  

in Control Group 

Pretest 

Scores 

N Min Max Mean 
Std. 

Deviation 

30 32.50 70.00 50.9167 9.29598 

 

  In descriptive statistics of students‟ pretest scores in control group, it showed that 

the total number of sample was 30 students.  The minimum score was 32.50, the maximum 

score was 70.00, the mean score was 50.9167, and the score of standard deviation was 

9.29598.  

2. Students’ Posttest Scores in Control Group 

The result analysis of descriptive statistics of students‟ posttest in control group was 

described in Table 18. 

 

 



 

 

 

 
 
 
 
 
 

Table 18 

Descriptive Statistics of Students’ Posttest Scores 

 in control Group 

Posttest 

Scores 

N Min Max Mean 
Std. 

Deviation 

30 40.00 75.00 61.0000 7.81246 

  

  In descriptive statistics of students‟ posttest scores in control group, it showed that 

the total number of sample was 30 students. The minimum score was 40.00, the maximum 

score was 75.00, the mean score was 61.0000, and the score of standard deviation was 

7.81246.  

3. Students’ Pretest Scores in Experimental Group 

The result analysis of descriptive statistics in experimental group was described in 

Table 19. 

Table 19 

Descriptive Statistics of Students’ Pretest Scores  

in Experimental Group 

Pretest 

Scores 

N Min Max Mean 
Std. 

Deviation 

30 32.50 67.50 48.0833 10.10043 

 

  In descriptive statistics of students‟ pretest scores in Experimental group, it showed 

that the total number of sample was 30 students. The minimum score was 32.50, the 

maximum score was 67.50, the mean score was 48.0833, and the score of standard deviation 

was 10.10043.  

4. Students’ Posttest Scores in Experimental Group 

The result analysis of descriptive statistics in experimental group was described in 

Table 20. 

 

 

 



 

 

 

 
 
 
 
 
 

Table 20 

Descriptive Statistics of Students’ Posttest Scores 

 in Experimental Group 

Posttest 

Score 

N Min Max Mean 
Std. 

Deviation 

30 50.00 80.00 68.0000 7.83449 

 

In descriptive statistics of students‟ posttest scores in Experimental group, it showed 

that the total number of sample was 30 students.  The minimum score was 50.00, the 

maximum score was 80.00, the mean score was 68.0000, and the score of standard deviation 

was 7.83449. 

 

4.1.2 Prerequisite Analysis 

  In the prerequisite analysis, normality test and homogeneity test were analyzed. 

4.1.2.1 Normality Test 

 In measuring normality test, 1 Sample Kolmogorov-Smirnov is used.  The normality 

test was used to measure students‟ pretest and posttest in control and experimental group 

(see Appendix T). 

1. Students’ Pretest Scores in Control and Experimental Groups 

The computations of normality used  SPSS 16. The result of analysis was figured 

out in Table 21.  

Table 21 

Normality Test of Students’ Pretest Scores in Control and Experimental Groups Using 

1-Sample Kolmogorov-Smirnov 

 

 From the table analysis above, it was found the p-output from students‟ pretest scores in control group was 0.907 and experimental group was 0.487. From the score, it could be stated that the students‟ pretest scores in control and experimental groups were considered normal since they were higher than 0.05.  

 

 

 

No 
Students’ 

Pretest 
N 

Kolmogorov 

Smirnov Z 

Sig. (2-

tailed) 
Result 

1 Control Group   30 0.565 0.907 

Normal 

2 
Experimental 

Group 
30 0.836 0.487 



 

 

 

 
 
 
 
 
 

2. Students’ Posttest Scores in Control and Experimental Groups 

The computations of normality used  SPSS 16. The result of analysis was figured 

out in Table 22.  

Table 22 

Normality Test of Students’ Posttest Scores inControl and Experimental Groups 

Using 1-Sample Kolmogorov-Smirnov 

 

 

 

From the table analysis above, it was found the p-output from students‟ posttest 

scores in control group was 0.700 and experimental group was 0.816. From the score, it 

could be stated that the students‟ posttest scores in control and experimental groups were 

considered normal since they were higher than 0.05. 

4.1.2.2 Homogeneity 

  In measuring homogeneity test, Levene statistics was used. Levene statistics is a 

formula that used to analyze the homogeneity data, it was found in SPSS program. The 

homogeneity test was used to measure the homogeneity of  students‟ pretest scores in 

experimental and control groups, and students‟ posttest scores in experimental and control 

groups (see Appendix U).  

1. Students’ Pretest Scores in Control and Experimental Groups 

 Homogeneity test was used to find whether the group was homogen or not. The 

computations of homogeneity used SPSS 16. The result of homogeneity test of students‟ 

pretest was figured out in Table 23. 

No 
Students’ 

Posttest 
N 

Kolmogorov 

Smirnov Z 

Sig. (2-

tailed) 
Result 

1 Control Group   30 0.707 0.700 

Normal 

2 
Experimental 

Group 
30 0,634 0.816 



 

 

 

 
 
 
 
 
 

Table 23 

Homogeneity Test on Students’ Pretest Scores 

in Control and Experimental groups 

No Students’ Pretest N 
Levene 

Statistics 
Sig. F Result 

1 Control group 30 
0.291 0.591 1.278 Homogen 

2 Experimental group 30 

 

 Based on measuring homogeneity test of students‟ pretest scores, it was found that 

the significance level was 0.591. From the result of the output, it can be stated that the 

students‟ pretest scores in control and experimental groups were homogen since it was 

higher than 0.05.   

2. Students’ Posttest Scores in Control and Experimental Groups 

    Homogeneity test was used to find whether the group was homogen or not. The 

computations of homogeneity used SPSS 16. The result of homogeneity test of students‟ 

posttest is figured out in Table 24 

Table 24 

Homogeneity Test on Students’ Posttest Scores 

in Control and Experimental groups 

No Students’ Posttest N 
Levene 

Statistics 
Sig. F Result 

1 Control group 30 
0.085 0.772 12.008 Homogen 

2 Experimental group 30 

     

Based on measuring homogeneity test, it was found that the significance level was 

0.772. From the result of the output, it can be stated that the students‟ postest scores in 

experimental and control groups were homogen since it was higher than 0.05.  

 

 

 



 

 

 

 
 
 
 
 
 

4.1.3 Result of Hypothesis Testing 

In this result of hypothesis testing, paired sample t-test and independent sample t-test 

were used to measure the significant improvement and significant difference on students‟ 

reading comprehension scores taught by using Subtext Strategy and Strategy that usually 

use by the teacher at MA Patra Mandiri Palembang (see Appendix V). 

 

4.1.3.1 Measuring a Significant Improvement on Students’ Reading    Comprehension 

 In this study, paired sample t-test was used to measure the significant improvement 

on the eleventh grade students‟ narrative reading comprehension achievement taught by 

using Subtext strategy the result of students‟ pretest and posttest scores. The result analysis 

of paired sample t-test describe in table 25.  

Table 25 

Result Analysis of Paired Sample T-Test from Students’ Pretest to Posttest Scores in 

Experimental Groups 

Using Subtext Strategy 

at MA Patra Mandiri 

Palembang 

Paired Sample t-Test  

Ho Ha 
T Df 

Sig. (2-

tailed) 

11.399 29 0.000 
 

Rejected 

 

Accepted 

 

Based on the table analysis, it was found that the p-output is 0.000 with df=29 

(2.0452), and t-value= 11.399. It can be stated that there is a significant improvement from 

students‟ pretest to posttest scores in experimental group taught using Subtext strategy since 

p-output is lower than 0.05. It can be stated that the null hypothesis (Ho) is rejected, and the 

alternative hypothesis (Ha) is accepted. 

4.1.3.2 Measuring a Significant Difference on Students’ Reading    Comprehension   

In this study, independent sample t-test was used to measure the significant difference 

on students‟ narrative reading comprehension scores taught by using Subtext strategy and 



 

 

 

 
 
 
 
 
 

those who were taught by using teacher‟s method at MA Patra Mandiri Palembang. Since t-

value was higher than t-table, and p-output was lower than 0.05, it could be stated that there 

was significant difference on students‟ narrative reading score taught by using Subtext 

strategy and those who were taught by using teacher‟s method at MA Patra Mandiri 

Palembang. The result of independent sample t-test is described in table 26. 

Table 26 

Result Analysis of independent Sample t-test from Students’ Posttest Scores in 

Experimental and Control Groups 

Using Subtext Strategy 

and Teacher’s 

Method at MA Patra 

Mandiri Palembang 

Independent Sample t-Test  

Ho Ha 
T Df 

Sig. (2-

tailed) 

3.465 58 0.001 

 

Rejected 
Accepted 

From the table analysis, it was found that the p-output was 0.001 and the t-value was 

3.465.  It can be stated that there was significant difference on students‟ reading 

comprehension scores taught by using Subtext strategy since the p-output was lower than 

0.05 and the t-value was higher than t-table (df 58 = 2.0017). Therefore, it can be concluded 

that the null hypothesis (Ho) was rejected,and the alternative hypothesis (Ha) was accepted. 

4.2. Interpretations 

  Based on the findings above, some interpretations were made as follows:  

 Before conducting this research, the researcher interviewed the teacher of English 

and did a small test to the eleventh grade students of MA Patra Mandiri Palembang. Based 

on the interview and the result of the small test, it was acquired that the students got some 

problems in learning English especially, narrative text. After conducting the research, it was 

found that there was a significant improvement from students‟ pretest to posttest scores in 

experimental and control group from the result of Paired Sample t-test analysis. In other 



 

 

 

 
 
 
 
 
 

words, students‟ reading comprehension achievement in experimental group improved after 

they were taught by using Subtext strategy. Meanwhile, students‟ reading comprehension 

achievements in control group also improved but not as significant as the experimental 

group. This condition happens because the teacher in control group also taught narrative 

reading which became the focus in the eleventh grade level. Moreover, based on 

Independent Sample t-test analysis from Students‟ Pretest Scores in experimental and 

control Groups, it was found that there was no significant difference. From the result, it 

could be stated that the students in experimental and control group can be proceeded to do 

this research. In other words, the researcher want to know there was a significant different 

from students‟ posttest in experimental and control group after the treatment in 

experimental group and it was found that there was a significant difference between the 

students‟ posttest score of control group who are taught by the English teacher of the MA 

Patra Mandiri Palembang and the experimental group were taught by the researcher by 

using Subtext strategy.  

At the beginning, the researcher had conducted the pretest in both control and 

experimental. After the students‟ pretest scores obtained from control and experimental 

groups, the researcher chose XI IPS 2 as a control group and XI IPS 3 as experimental 

group. It was because the students‟ scores in control group were higher than the students‟ 

scores in experimental group. It was also proved by the mean of pretest in XI IPS 2 which 

was higher than XI IPS 3. It could happen because the students of XI IPS 3 seemed bored in 

doing the test. They were lazy to read the provided texts in the test. So, they answered the 

questions without comprehending the texts. 

The researcher found that the students faced difficulties before the treatment in 

experimental group. The problems were the lack of students‟ motivation in reading English 



 

 

 

 
 
 
 
 
 

text, the students got difficulty to identify the character of the narrative text, the students 

had poor vocabulary, and they could not understand the content of the narrative text. The 

last, some of the students got difficulties in comprehending the text.  

To solve these problems, the researcher conducted Subtext strategy to help students 

in teaching and learning process of narrative reading. When the researcher did the treatment 

in experimental group, there were a significant improvements through Subtext strategy after 

12 meetings. In the first meeting, the students discussed narrative text entitled “Two 

Brothers” but they confused about the steps of Subtext strategy. They could not follow the 

rule of Subtext strategy well. The researcher had to explain them again to make them 

understand. Nevertheless, in the second meeting in implementing Subtext strategy the 

students‟ comprehension in reading narative was still lower. It can be seen when they 

answered the questions of the text given about Banyuwangi. In the third and fourth 

meetings the researcher gave them text about A Miraculous Tree and Golden Eggs. The 

students had to identify and predict the characters from those text. It made the students 

begin to have interest and motivation to read and to learn. It is in line with Leland, Lewison, 

and Harste (2014, p. 214) who explain that Subtext strategy helps students to identify 

meanings that are not explicitly stated in text. It asks students to think about the various 

charcters in a story and write down what they say, as well as what they are thinking. In the 

fifth meeting, we discussed the text about The Tale of the Stone Flower. They became 

interested in answering the questions that related to the text correctly and fast. So it made 

the students identify the character easily. In the sixth to eight meetings, the students found 

many difficult words in the texts. After they discussed all the text, they could make a 

conclusion about the character‟s profile of the texts nicely. Therefore, they could enlarge 

their vocabulary. In the ninth to eleventh meetings, the researcher found that the students 



 

 

 

 
 
 
 
 
 

were really interested. When the researcher taught reading comprehesion through Subtext 

strategy to the experimental group, the students were motivated to learn by answering 

several questions that related to the text from the main character of the narrative texts before 

reading the texts as a whole, they could use their power of thinking to guess the content 

from the texts, it made the students easier to understand and find the information of the texts 

and they thought that narrative reading is interested subject after they studied it by using 

Subtext strategy. It is related to Clyde (2003, p. 150) who mentions that this strategy can 

make the students become critical readers and it can deepen their understanding. In the last 

meeting, they got used to apply Subtext strategy as their new strategy in learning reading 

skill. They also felt the advantages when they used this strategy. They got experience as 

they answered the questions in group partner and individual. Subtext strategy can give easy 

way for students in understanding texts, especially identify the character and the content of 

the text. Those finding could be supported by the differences between the students‟ pretest 

and posttest scores in experimental group from category poor to category good. 

Nevertheless, there were some students could not reach the minimum criterion. It was 

because they did not focus and learn seriously during the treatment.    

Based on the explanations above, Subtext strategy was succesfully applied to the 

eleventh grade students of MA Patra Mandiri Palembang. It can be interpreted that the 

strategy for teaching narrative reading to English foreign learner.  The statement was 

supported by two previous related studies Sasra (2012) and Adela (2014). The previous 

related studies found that Subtext strategy is effective to improve students reading 

comprehension achievement. In addition, the researcher would like to say that there was a 

significant improvement on student‟s narrative reading comprehension an experimental 

group taught by using Subtext strategy. There was a significant difference on student‟s 



 

 

 

 
 
 
 
 
 

narrative reading comprehension scores between the students who were taught by using 

Subtext strategy and those who were not. Therefore, the teacher of English can use Subtext 

strategy in teaching and learning process to improve the students‟ narrative reading 

achievement. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 
 
 
 
 
 

CHAPTER V 

CONCLUSIONS AND SUGGESTIONS 

  This last chapter presents: (1) conclusion and (2) suggestion based on the 

findings and interpretation in the previous chapter. 

5.1 Conclusions 

Based on analysis data in the previous chapter, some conclusions can be drawn. First, 

there was a significant improvement from students‟ pretest to posttest score in experimental 

group that taught using Subtext strategy. It could be seen from the result analysis using 

paired sample t-test found that p-output was 0.000 lower than 0.05. From the score, it can be 

concluded that the null hypothesis (Ho) is rejected and the alternative hypothesis (Ha) is 

accepted. The second, there was a significant difference on students‟ narrative reading 

comprehension achievement between the students who are taught by using Subtext strategy 

and those who are not. From the table analysis, it was found that the p-output was 0.001 

lower than 0.05. From the score, it can be concluded that the null hypothesis (Ho) is 

rejected and the alternative hypothesis (Ha) is accepted. 

Therefore, it could be assumed that Subtext strategies gives positive effect on 

students reading to the eleventh grade students of MA Patra Mandiri Palembang. The 

students could also increase their achievement in reading. It also could be seen from the 

result of the test, it implied that Subtext strategy could be used as an alternative strategy in 

teaching reading especially in narrative text. 

 

 

 



 

 

 

 
 
 
 
 
 

5.2 Suggestions 

Based on the result of the study, there are some suggestions that might be useful 

for teachers of English, students, and other researchers. 

1. For teachers of English 

For the teachers of English especially teacher of English at MA Patra Mandiri 

Palembang to use Subtext strategy as an alternative strategy to improve students‟ 

reading comprehension score so that the teaching and learning process becomes more 

interesting and attractive for students. 

2. For Students 

For students, especially for students of MA Patra Mandiri Palembang are expected 

to have high motivation, especially intrinsic learning motivation. The writer suggested the 

students to be more active in expressing and building their idea, thought, and experience in 

teaching and learning process, by using Subtext strategy because it can increase their 

reading ability. Besides, the students should practice their reading skill, not only in the 

school or classroom but also outside of the school, so they could improve their knowledge 

in reading comprehension. 

3. Future  Researchers 

For the other researchers, this study can give a reference about strategy that can be 

used in the future by the writer in teaching reading and also to know whether or not Subtext 

strategy can be used on students reading comprehension   achievement. The other researcher 

also consider the weaknesses of this research to conduct a better research. For the future 

researchers, it is hoped that there will be adequate time allocation for adapting the Subtext 

strategy to maximize the good results in comprehending the text. Furthermore, to make sure 

that Subtext is an effective strategy, the future researchers may take samples as many as 



 

 

 

 
 
 
 
 
 

possible to show that it is adaptable and proof that it is truly worth strategy. Last but not 

least, to create a better atmosphere in the class, the future researchers can use the projector 

in using the Subtext strategy to support the teaching process. 
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