1

TEACHING READING COMPREHENSION USING KWL STRATEGY TO IMPROVE STUDENTS’ ACHIEVEMENT IN THE EIGHTH GRADE STUDENTS OF MTS PATRA MANDIRI PALEMBANG”
This thesis was written by Sri Rahmawati, Student Number. 07 25 034
was defended by the writer in the Final Examination and was approved

by the examination committee

on January 23, 2013

This thesis was accepted as one of the requirements to get 
the title of  Sarjana Pendidikan (S.Pd.) 

Palembang, January 23, 2013
Institut Agama Islam Negeri Raden Fatah

Fakultas Tarbiyah

Examination Committee Approval


 Chairperson,

                                                              Secretary,


            

 Annisa Astrid, M.Pd.                                                     Leny Marlina, M.Pd.I                                        

NIP. 19801123  200801 2 013  


NIP. 19790828 200701 2 019

Member
: Dwi Ratnasari, M.Ed



(……………………)

Member
: H. Alhenri Wijaya, M.Pd


(…………………….)

     Certified by, 

     Dean of Tarbiyah Faculty

Kasinyo Harto, M.Ag

    NIP. 19710911 199703 1 004

DEDICATION AND MOTTO
MOTTO:  There is no such thing in anyone’s life as an unimportant 

                 day. Be what it is that you are seeking. 

THIS THESIS IS DEDICATED TO:

· My beloved parents: Nurhijjah and Usman azhari who always pray me, give me advice and support

· My beloved brothers and sister who always support n pray me

· My big families who always give me spirit and support 

· All of My beloved friends who always support each other, advise and help each other

· All of my beloved almamater

ACKNOWLEDGEMENTS



This thesis was written based on the research that the writer conducted in  May 2012 at MTs Patra mandiri Palembang. The writer would like to express his great thanks to Allah SWT that gives her faith and strength in making this thesis. 



Furthermore, the writer would like to express her appreciation to the school for their assistance and cooperation. He also would like to express her great gratitude to her two advisors, Annisa Astrid, M.Pd and Muhammad Hollandiyah, M.Pd                    , for their encouragement in writing this thesis. She is also very grateful to the Head of English Education Study Program and the Dean of Tarbiyah Faculty of IAIN Raden Fatah Palembang for their assistance in administration matters.



The writer would like to thank Dwi Ratnasari, M.Ed and H. Alhenri Wijaya, M.Pd, member of examination committee for the correction and suggestion in revising this thesis.



In addition, the writer would like to express her deepest appreciation to her parents, brothers, and sisters for their love. She also likes to extend his gratitude to his classmates and friends

                                                                                              Palembang,                 2013                       




                                                                The Writer,



                                                                                              SR
TABLE OF CONTENTS
                                                                                                                                 Page

ACKNOWLEDGEMENT
 i

TABLE OF CONTENTS
 ii

ABSTRACT
 iv

LIST OF TABLES
 v

LIST OF APPENDICES
 vi

1. INTRODUCTION
 1
A. Background
 1

B. The Problem of the Study
 3

   1. Problem Identification
 3

   2. Limitation of Problem
 3

C. The Objective of the Study
 3

D. The Significance of Study
 4

E. Hypothesis
... 4

F. The Criteria for Testing Hypothesis
... 5

II. LITERATURE REVIEW
 6

A. Concept of Teaching
 6
B. Concept of Reading 
 7

C. Concept of Reading Comprehension
 8

D. Concept of KWL Strategy
 20

E. Previous Related Study
 22

F. Direct Method
 23

G. MTs Patra Mandiri Profile
 24

III. RESEARCH PROCEDURE
25

A. Design of Research
25

B. Variables of Study
26

C. Operational Definitions
27

D. Population and Sample
27

   1 Population
28

   2 Sample
28

E.  Technique for Collecting the Data
28

F.  Validity and Reliability of the Test
29

   1 Validity of the Test
29

   2 Reliability of the Test
30

G. Technique for Analyzing the Data
33

H. teaching Procedure Using KWL Strategy
33

IV. Research Findings And Discussion
35

A. Research Finding
35

B. Descriptive statistics
38

C Prerequisite Analysis
41

D. Result of Testing Hypothesis in Measuring a mean significant Difference 

     from Students post-test scores in Control and Experimental

     group using Independent Sample t-test
46

E. Research Discussion
47

V CONCLUSION AND SUGGESTION
48

A.  Conclusion
48
B.  Suggestion
48

C. Recommendation
49

REFERENCES
50

APPENDICES

ABSTRACT


The problem of this research is “is there any significant difference in reading comprehension achievement between the students who are taught using KWL strategy and the students who are taught using direct method”. The main objective of this study is to find out whether or not there is a significant difference in reading comprehension achievement between the students who are taught using KWL strategy and the students who are taught using direct method. In this research, the writer used the true-experimental method through cluster random sampling, using indepedent t-test. The population of this study was all the eight grade students at MTs Patra Mandiri Palembang in the academic year of 2011-2012. In this research, the witer took two classes of eight grade students at MTs Patra Mandiri Palembang, they were 8.B and 8.C the total number of the students was 70. To find the sample the writer used the cluster random sampling. The difference between students’ achievement in the pre-test and the post-test was statistically significant. It means that Ho (Null Hypothesis) was rejected, and Ha (Alternative Hypothesis) was accepted. In other words, it was significant difference in reading comprehension achievement between the students who are taught using KWL strategy and the students who are taught using dorect method.
Keywords: KWL Strategy, Reading Comprehension Achievement
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 CHAPTER I
INTRODUCTION
In this chapter the writer discusses the background, the problem of the study, the objective of the study, the significance of the study, the hypotheses of the study, and the criteria for testing the hypotheses.
A. The Background

English is an international language, which is learnt as a foreign language in Indonesia. It is taught as a compulsory subject and is studied from junior high school to universities as a school subject. The aim of teaching and learning English is that the students are able to respond it well in the classroom based on the teacher’s instruction.

In teaching English at junior high schools, the teachers teach the language based on the curriculum which is known as Kurikulum Tingkat Satuan Penddikan (KTSP). The curriculum shows that the aim of teaching English at junior high schools is to develop four components of language skills: listening, speaking, reading, and writing.

Reading as a field of teaching is considered as one of the important areas of teaching. Reading is one of the ways to get information. By reading, students can access information from the reading materials. Feuerstein (1995:15) said that teaching reading is a complex undertaking. People have many different ideas on what the best approach is.

Teaching reading needs much effort or energy especially over a period of time. That’s why the teacher must have good skills to teach reading.  The writer found some problems when she taught at junior high school especially in reading. They had difficulty to get information in the text. These difficulties may be because the students do not master the reading comprehension skills and lack knowledge about reading 
 

According to Clark (1990:430), good teaching is primarily the process of applying knowledge about teaching in your own classroom.  To encourage students to develop effective reading skills, there are some strategies that can be used by the teachers in the classroom. KWL (know, want, and learned) strategy is one of the teaching and learning strategies used mainly for information text (Ogle,1986). 


According to Ogle (1986), KWL Strategy is developed to help students to access important background information before reading nonfiction. The letters K, W, and L stand for three activities students engage in when reading to learn, i.e., recalling what they KNOW, determining what they WANT to learn, and identifying what they LEARN as they read. This reading strategy is primarily intended for a group of individuals, such as a study group, that is attempting to learn or understand a particular subject. The KWL method can be used for studying virtually any material, and it does not necessarily have to be used by a group, but it has been found to be significantly more effective when it is used in a group setting.

Based on the statement above, the writer decided to do a research with the title, “Teaching Reading Comprehension Using KWL Strategy to Improve Students’ Achievement in The Eighth Grade Students at MTs Patra Mandiri Palembang.
B.  The Problem of the Study
1.  Problem Identification 

   Based on the background, the problem in this study is “is there any significant difference in reading comprehension achievement between the students who are taught using KWL strategy than those who are taught using direct method in the eighth grade at MTs Patra Mandiri Palembang?”
2. Limitation of Problem 
In this study the problem was limited to the teaching reading comprehension by using KWL strategy to improve students’ achievements in the eighth grade level.
C. The Objective of the Study


Based on the problem above, the objective of this study is to find out whether or not there is a significant difference in reading comprehension achievement between these students who are taught using KWL strategy than those who are taught using direct method in the eighth grade at MTs Patra Mandiri Palembang?”
D. The Significance of the Study


 The significance of this study is as follows:
1. For students

 This study will give advantages for students in motivating them in learning
    English and in improving their ability in reading comprehension.
2. For teachers of English 
 This study will be useful for English teachers to add knowledge about teaching
 reading effectively.

3. for the writer herself
 This study will improve her knowledge about reading research and give her advantages
    in conducting educational research in the future.
E.  Hypotheses

In relation to the study, the writer formulates the following hypotheses:            
Null Hypothesis (Ho)

There is no significant difference in student’s reading achievements who are taught using KWL strategy than those who are taught using direct method in the eighth grade at MTs Patra Mandiri Palembang?”

Alternative Hypothesis (Ha)



There is significant difference in student’s reading achievement who are taught  using KWL strategy and than those who are taught using direct method in the eighth grade at MTs Patra Mandiri Palembang?”

F. The criteria for testing the hypotheses 

The criteria used for testing hypotheses are as follows: 

1) The null hypothesis (Ho) is rejected if the result of the t-obtained is higher than t-table. It means that (Ha) is rejected.
2) The alternative hypothesis (Ha) is accepted if the result of the t test obtained is the same or higher than t-table. It means that (Ho) is rejected. 





         CHAPTER II
LITERATURE REVIEW


In this chapter the writer presents concept of teaching reading, concept of reading, concept of reading comprehension, concept of KWL strategy, teaching procedure using KWL strategy, previous related study, direct method, MTs Patra Mandiri profile.
A. Concept of Teaching 



Teaching is multifaceted, and much of the complexity involves how to assume roles that capitalize on teacher’s abilities in English while they at the same time take on roles that contribute to creating interaction in the classroom that is meaningful for both teacher and students (Gebhard, 1999:55). According to Shaleh (1997:16) teaching is a profession conducted by using a combination of art, science, and skill. It is an art because it relies on the “teacher’s creative provision of the best possible learning environment and activities for his/her students. It is a science since it is a system, an ordered set of ideas and methods used by the teacher in doing his/her main jobs; i.e planning a lesson, implementing the plan in the classroom, and evaluating the outcome of the activities. Furthermore, teaching is a skill for it demands the ability −− attained from relevant, theories and practice −− to assist the students expertly in learning so that they are able to gain linguistic and communicative competence in the target language.  


B. Concept of Reading


Reading is no longer viewed as a process of decoding, but rather as an integration of top-down processes that are primarily text or data driven (Richard, 1990:87). Reading is one of the four language skills that should be mastered. According to Celce (2001:188), the ability to read─taking general comprehension as the example─requires that the reader to draw information from a text and combine it with information and expectations that the reader already has. This interaction of information is a common way to explain reading comprehension though it does not reveal much about the specific of reading.

A good way to understand reading is to consider what is required for fluent reading. Fluent readers, especially good L1 readers typically do all of the following:

1. Read rapidly for comprehension


2. Recognize words rapidly and automatically 


3. Draw on a very large vocabulary store


4. Integrate text information with their own knowledge


5. Recognize the purpose for reading


6. Comprehend the text as necessity

7. Shift purpose to read strategically


8. Use strategies to monitor comprehension


9. Recognize and repair miscomprehension


10. Read critically and evaluate information.


Using these characteristics of a fluent reader to create an expanded definition of reading reveals the multiple skills and strategies that L2 learners need in order to become fluent readers.

C. Concept of Reading Comprehension


According to Catherine (2002:11), reading comprehension is the process of simultaneously extracting and constructing meaning through interaction and involvement with written language. Comprehension entails three elements: 
· the reader who is doing the comprehending

· the text that is to be comprehended

· the activity in which comprehension is a part.

According to Clymer (1968) Barret’s Taxonomy of Reading Comprehension identify that there are five levels of reading comprehension. 

1. Literal Comprehension focuses on ideas and information which are explicitly stated in the reading selection. Literal comprehension is divided into recognition and recall which are explained as the following
· Recognition requires the student to locate or identify ideas or information explicitly stated in the reading selection. Recognition is divided as the following:
· Recognition of Details

The student is required to locate or identify facts such as the names of the characters, the time of the story, or the place of the story.

Examples:

· locate the name of ________

· watch for details as you read.
· Recognition of Main Ideas

The student is asked to locate or identify an explicit statement in or from a selection which is a main idea of a paragraph or a larger portion of the selection.
Examples: 

· find out what______ is going to do

· what happened when or during_______?
· Recognition of Sequence

The student is required to locate or identify the order of the incidents or actions explicitly stated in the selection.

Examples: 

- what did______ do first?

- what did______ do next?

- what did______ do last?

· Recognition of Comparison

The student is requested to locate or identify likenesses and differences in characters, times, and places that are explicitly stated in the selection.

Examples: 

· are _____ and_____ the same?

· Read to find out how_____ changed.

· Recognition of Cause and Effect Relationships

The student in this instance may be required to locate or identify the explicitly stated reasons for certain happenings or actions in the selection.

Examples:

· find out the reasons for _____?

· What caused _____?

· Recognition of Character Traits

The student is required to identify or locate explicit statements about a character which help to point up the type of person he or she is.

Examples:

· read orally the parts which prove that he was clever, bold, kind, courageous, and intelligent
· find the words and phrases which describe the characters.
· Recall requires the student to produce from memory ideas and information explicitly stated in reading selection. Recall is divided as the following.
· Recall of  Details

The student is asked to produce from memory facts such as the names of the characters, the time of the story, or the place of the story.

Examples:

· how much land was claimed?

· Who paid for his journey?

· Recall of Main Ideas

The student is required to state the main idea of a paragraph or a larger portion of the selection from memory when the main idea is explicitly stated in the selection.

Examples: 

· what uses were made of_____?

· What did he or she do_____?

· Recall of  Sequence

The student is asked to provide from memory the order of incidents or actions explicitly stated in the selection.

· Recall of Comparison

The student is required to call up from memory the likenesses and differences in characters, times, and places that are explicitly stated in the selection.

Examples: 

· how was this_____ different from others?

· Compare the size of_____ and_____

· Recall of Cause and Effect Relationships

The student is requested to produce from memory explicitly stated reasons for certain happenings or action in the selection. 

Examples:

· why did_____ do_____?

· What was the purpose of_____?
· Recall of Character Traits

The student is asked to call up from memory explicit statements about characters which illustrate the type of  the persons they are.

Examples:

- how had he shown he was_____?

- what was_____ like?


             2. Reorganization requires the student to analyze, synthesize and organize

                      ideas or  information explicitly stated in the reading selection.
                      Reorganization is divided as the following.
· Classifying

The student is required to place people, things, places and events into categories
Examples:

· which of the following are_____ ?

· classify the following according to_____

· Outlining

The student is requested to organize the selection in outline form using direct statements or paraphrased statements from the selection.

Examples:

· complete the following outline

· divide the story into_____ parts.
· Summarizing

The student is asked to condense the selection using direct or paraphrased statements from the selection.

Examples: 

· what has happened up to this point?

· Tell the story in your own words.

· Synthesizing

The student is requested to consolidate explicit ideas or information from more than one source.

Examples:

- how long did the entire_____ last?

- how many times did_____ take place?

           3. Inferential Comprehension is demonstrated by the student when she

               uses the ideas and information explicitly stated in the reading selection,

               his/her intuition, and his/her personal experiences as a basis for conjectures

               and hypotheses. The student may infer the following.
· Supporting Detail

The student is asked to conjecture about additional facts the author might have included in the selection which would have made it more informative, interesting, or appealing.

Examples:

· what was the weather like?

· Do you think_____ ?

· Main ideas

The student is required to provide the main idea, general significance, theme, or moral which is not explicitly stated in the selection.

Examples:

· what is the main idea of this_____ ?

· what is the poem or story saying?
· Inferring Sequence

The student, in this case, may be requested to conjecture as to what action or incident might have taken place between two explicitly stated actions or incidents, or he or she may be asked to hypothesize about what would happen next if the selection had not ended as it did  but had been extended.

Examples:

· what will happen next?

· what happened between_____ and_____ ?

· Inferring Comparisons

      The student is required to infer likenesses and differences in

      Characters, times, places, things, or ideas. Such inferential

      comparisons revolve around ideas, such as here and there, then and

      now, he and she, and she and she.
     Examples:

· compare_____ with_____

· are_____ and_____ related?

· Inferring  Cause and Effect Relationships

The student is required to hypothesize about the motivations of characters and their interactions with time and place. He or she may also be required to conjecture to what cause the author includes certain ideas, words, characterizations, and action in his or her writing (“why” and “because” ) are often clues to this category.

Examples: 

· why was it necessary to_____ ?

· what is the result of_____ ?

· Inferring Character Traits

The student is asked to hypothesize about the nature of the characters on the basis of the explicit clues presented in the selection.
Examples:

· is_____ very wise?

· what kind of person is_____ ?

· Predicting Outcomes

The student is requested to read an initial portion of a selection and on the basis of this reading he or she is required to conjecture about the outcome of the selection.
· what do you think will happen?

· Will we help them?

· Interpreting Figurative Language

The student is asked to infer literal meanings from the author’s figurative use of language.

                 Examples:

- what is meant by the phrase, “continue unrolling the map”?
- interpret the following figurative expressions: …
               4. Evaluation requires responses by the student which indicate that he or 
                   She has made an evaluative judgment by comparing ideas presented in
                   the selection with external criteria provided by the teacher, other
                   Authorities, or other written sources, or other  internal criteria provided
                   by the reader experiences, knowledge, or values. Evaluative thinking may
                   be demonstrated by asking the student to make the following judgments. 

· Judgments of Reality or Fantasy

Could this really happen? Such a question calls for a judgment by the reader based on his or experience.

Examples:

· Did _____ really happen?

· Is _____ possible?

· Judgments of Facts or Opinion

 The student is asked to analyze and evaluate the writing on the basis 
             of the knowledge he or she has on the subject as well as to analyze 
             and evaluate the intent of the author.
Examples: 

· which _____ seem to be correct?

· Which _____ are facts? Opinions?
· Judgments of Adequacy and Validity

The reader is asked to compare written sources of information with an eye toward agreement and disagreement and completeness and incompleteness.
Examples:

· is _____ really _____?
· Did _____ ever actually _____?

· Judgments of Appropriateness

The reader is asked to make a judgment about the relative adequacy of different parts of the selection to answer the question.
· Judgments of Worth, Desirability, and Acceptability

Was the character right or wrong in what he or she did? Was his or her behavior good or bad? Questions of this nature call for judgments base on the reader’s moral code or his or her value system

                   Examples:

· do you like this character?

· Is _____ the right thing to do?


5. Appreciation involves all the previously cited cognitive dimensions of

                reading for it deals with the psychological and aesthetic impact of the

                selection on the reader.

· Emotional Response to the Content

The student is required to verbalize his or her feelings about the selection in terms of interest, excitement, boredom, fear, hate, amusement, etc.
Examples:

· are you surprised?

· Why did you like or dislike this selection?

· Identification with Characters or Incidents

Teacher’s question of this nature will elicit responses from the reader which demonstrate his or her sensitivity to, sympathy for, and empathy with characters, happenings, and ideas portrayed by the author.
Examples:

· how did they feel when _____ ?
· do you think he will follow this advice?

· Reactions to the Author’s Use of Language

The student is required to respond to the author’s craftsmanship in terms of the semantic dimension of the selection, namely, connotations, and denotations of words.

Examples:

· why is _____ a good term

· how did the author  express the idea of _____ ?

· Imagery

The reader is required to verbalize his or her feelings with regard to the author’ artistic ability to pain word pictures which cause the reader to visualize, smell, taste, hear, or feel.

                  Examples:

· how does ______ make you feel?

· What _____ has the author created.
D. Concept of KWL Strategy
(Sasson, 2008) Strategic teaching using the KWL technique activates students' prior knowledge, which is important for engaging them during the stages of teaching reading. As a reading strategy, the KWL technique helps new teachers engage their students from the beginning of a reading lesson by activating prior knowledge. The KWL technique also helps teachers keep students interested as they think about what they want to know and what they have learned. If we are a new teacher and we would like to avoid behavior problems right from the start, take control of our classroom with reading activities and strategies that engage students right away.
According to Klingner (2007:105) one strategy is to create a K-W-L (know, want to know, learn) chart (Ogle, 1986, 1989). A KWL chart can be done as a whole group, small group, partners, or as an individual activity.
There are several versions of this activity. This is a popular version below:

1. Give each student a copy of the reading material and the KWL chart.

2. Before reading, teach students to preview the passage by looking at such features as headings and subheadings, pictures and captions, and words in bold or highlighted print.
3. Students then use a chart (either individual or whole group) to record “What I already know” about this topic in the first column of the chart and “What I want to learn” in the second column
4. During reading, students write in the third column of the K-W_L chart, “What I know”─ what they learned in the text related to what they already knew or wanted to learn.
5. After reading, revisit the chart as a wrap-up to reading. Lead students in a discussion in which they review what they already knew, how it was addressed in the reading, what they learned that was new, and what they still need to confirm or learn more about.
	Name:

Topic:

	K-W-L

	What I already know
	What I want to learn
	What I learned

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


E. Previous Related Studies
Two previous related studies are defined in this research. The first study entitled “Teaching Reading Comprehension through Guided Reading Procedure to the Eight Grade Students of SMPN 7 Palembang” written by Safitri Sinabutar (2008). From the analysis, it was found that the student’s average score in the pre-test was 63.3, and the students’ average score in the post-test was 78.6. It means that, the students’ average score in the post-test was higher than the students’ average in the pre-test. The result of the matched t-test calculation is showed that t-obtained was 8.84 which was higher than the t-table as its critical value (1.684) at the significant level 0.05 with df 39. The similarities between the previous study and this study are reading skill, same level, and experimental design.
The second study entitled “Teaching Reading Comprehension through Scanning to the Eleventh Grade Students of Tri Dharma Senior High School of Palembang” written by  Elda. It can be concluded that the students who were taught through scanning could receive the lesson more successfully. Scanning could help students to be more interested in reading text and help them understand the content of the text. In her study, the mean difference between the pre-test and post-test in the experimental group was 85.05, meanwhile the mean difference between pre-test and post-test in the control group was 77.80, and the standard deviation was 0.59. The t-obtained was 12.29 where the value of t-table was 1.729 at the significant level 0.05 with df 19. The similarities between the previous study and this study are reading skill, interesting strategy and experimental design.
F. Direct Method
According to Brown (1994:55) the “naturalistic” ─ simulating the “natural” way in which children learn first languages─ approaches of Goiun and a few of his contemporaries did not take hold immediately. The basic premise of the Direct Method was similar to that of Gouin’s Series Method, namely, that is second language learning should be more like first language learning ─ lots of oral interaction, spontaneous use of the language, no translation between first and second languages, and little or no analysis of grammatical rules. Almost any “method” can succeed when clients are willing to pay high prices for small classes, individual attention, and intensive study. Moreover, the direct method is criticized for its weak theoretical foundations. Its success may have been more a factor of the skill and personality of the teacher than of the methodology itself.
G. Mts Patra Mandiri Profile
Madrasah Tsanawiyah Patra Mandiri Palembang was built by Pertamina Plaju in 1968. It is special education for moslem at Pertamina environment. It was built to help employee’s children who want to continue to Madrasah Tsanawiyah education and to develop students’ attitude so that they have Islamic knowledge largely and also have good attitude to ward their parents, nation and country.

Madrasah Tsanawiyah Patra Mandiri Palembang is one of moslem education in Seberang Ulu II environment which has created students to reach success. Besides that, this school accepts students who are unable to continue their study. 

  Madrasah Tsanawiyah has been accredited. The head master is Drs. Abdul Kadir. There are 26 teachers in this school. The total number of the students in this school is 321 students, the total of  male students is 133 students and the total of  male students is 188 students.

CHAPTER III
RESEARCH PROCEDURES

This chapter describes: the design of the research, the variables of the study, the operational definitions, the population and samples, the technique for collecting the data, the validity and reliability of the test, the technique for analyzing the data.
A. The Design of the Research


In this study true-experimental design was applied.
 According to Fraenkel and Wallen (1991:191) the experimental group receives a treatment of some sort (different method) of teaching, while the control group or comparison group is treated as usual. The research design is called Pre-Test Post-Test Control Group Design. (Fraenkel and Wallen, 1990:243)

The two groups of experimental and control were involved in this study as presented in the following:
   



       O1
 R   X1    O2







       O3 R   X2    O4




  
Where:

____
: Dash line represents that the experimental and control group have not
                 been equated by randomization.

O1
: the pre-test of the control group.
O2 
: the post-test of the control group.

X1
: the treatment using Direct Method
O3
: the pre-test of the experimental group.

O4
: the post-test of the experimental group.

X2
: the treatment using KWL strategy

B. Variables of  the Study

      In this study, there are two variables. The independent variable is “teaching reading comprehension by using KWL strategy” while the dependent variable is 

“the students’ reading comprehension achievement”.
C. Operational Definitions
To avoid misunderstanding, it is necessary for the writer to define the following terms that related to the title of this study, such as teaching, KWL strategy, improve, students’ achievement, and the eighth grade students of MTS Patra Mandiri Palembang”
The term teaching means give knowledge to students so they can comprehend what the teacher explained, in this case, teaching reading comprehension. KWL strategy is defined as a strategy which brings students to get better ability in reading comprehension. It can be seen from the significant improvement in reading comprehension achievements of the students’ pre-test and post-test score. Improve means something gets better in number, size, degree, etc.

Students’ achievements refer to the pre-test and post-test score as measured by reading comprehension test. The eighth grade students of MTs Patra Mandiri Palembang refers to students who have studied English for two years in MTs Patra Mandiri Palembang.
D. The Population and Sample

1. Population 



The population is the group of interest to the researcher, the group to whom the researcher would like to generalize the results of the study (Fraenkel and Wallen, 1990:68). The population of this study is all the eight grade students of MTs Patra Mandiri Palembang in the academic year of 2011-2012. The total number of population was 108 students which comprising three classes. Population of the study can be seen in Table 1.
Table 1

The Population of the Study

	No
	Class
	Male students
	Female students
	Total

	1
	8.A
	24
	14
	38

	2
	8.B
	17
	18
	35

	3
	8.C
	 7
	28
	35

	Total
	48
	60
	108






Source : MTs Patra Mandiri Palembang (2011-2012)

2. Sample 



A sample is a group in a research study on which information is   obtained, according to Fraenkel and Wallen, (1990:66). This study took two classes of eight grade students at MTs Patra Mandiri Palembang It was 8.B and 8.C. The total number of the students was 70. To find the sample, the writer used cluster random sampling. Table 2 below shows the sample of the study.
Table 2

The Sample of Study

	No
	Group
	Class
	Total

	
	
	
	Male
	Female

	1
	The Experimental Group
	8.C
	  7
	28

	2
	The Control Group
	8.B
	17
	18

	Total
	24
	46




Source : MTs Patra Mandiri Palembang (2011-2012

E. Technique for Collecting the Data



The writer used test for collecting the data. In collecting the data, there were two tests, pretest and posttest that were given to the sample of the study. 
· Pre-Test

In this study, the writer gave pre-test before the treatment to the control group and experimental group. 
· Treatment
After giving the pre-test to the control and experimental group, the writer gave the treatment to the experimental group. For the control group the writer taught using direct method
· Post-Test
The post-test was given at the end of the study to the control and experimental group.

F. Validity and Reliability of the Test

1. Validity 


Validity of a test is the extent to which it measures what it is supposed to measure and nothing else. Every test, whether it is short, informal classroom test or a public examination, should be as valid as the constructor can make it. The test must aim to provide a true measure of the particular skill which it is intended to measure. In this study, the writer used content validity. This kind of validity depends on a careful analysis of the language being tested and of the particular course objectives. The test should be so constructed as to contain a representative sample of the course, the relationship between the test items and the course objectives always being apparent (Heaton, 1975:153-154)

2. Reliability


According to Heaton (1975:155) reliability is a necessary characteristic of any good test: for it to be valid at all, a test must first be reliable as a measuring instrument. If the test is administered to the same candidates on different occasions (with no language practice work taking place between these occasions), then, to the extent that it produces different results, it is not reliable. Reliability measured in this way is commonly referred to as test/retest reliability to distinguish it from mark / remark reliability. 

In this research the internal consistency of reliability is estimated through the Kuder-Richardson Reliability Coefficient. The formula is shown below
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Where: 

KR 21
: Kuder-Ricahrdson Reliability Coefficient
K
: Number of items in the test
M
: Mean of the students’ correct answer

SD
: Standard deviation 



Before the writer did the experiment, the writer had done the try out of the test to 37 students of SMP Negeri 07 Palembang at class VIII.1. From the result of the test, the reliability score was 0.765.
Table 4

The Students’ Scores in the Try Out

	Number of Students
	Number of Correct Answer
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	1
	19
	24.65
	-5.65
	31.9

	2
	15
	24.65
	-9.65
	93.1

	3
	20
	24.65
	-4.65
	21.6

	4
	30
	24.65
	5.35
	28.6

	5
	28
	24.65
	3.35
	11.2

	6
	25
	24.65
	0.35
	0.12

	7
	33
	24.65
	8.35
	69.7

	8
	31
	24.65
	6.35
	40.3

	9
	27
	24.65
	2.35
	5.52

	10
	22
	24.65
	-2.65
	7.02

	11
	19
	24.65
	-5.65
	31.9

	12
	18
	24.65
	-6.65
	44.2

	13
	30
	24.65
	5.35
	28.6

	14
	35
	24.65
	10.35
	107.1

	15
	20
	24.65
	-4.65
	21.6

	16
	25
	24.65
	0.35
	0.12

	17
	22
	24.65
	-2.65
	7.02

	18
	29
	24.65
	4.35
	18.9

	19
	17
	24.65
	-7.65
	58.5

	20
	20
	24.65
	-4.65
	21.6

	21
	36
	24.65
	11.35
	128.8

	22
	30
	24.65
	5.35
	28.6

	23
	18
	24.65
	-6.65
	44.2

	24
	20
	24.65
	-4.65
	21.6

	25
	24
	24.65
	-0.65
	0.42

	26
	16
	24.65
	-8.65
	74.8

	27
	30
	24.65
	5.35
	28.6

	28
	30
	24.65
	5.35
	28.6

	29
	32
	24.65
	7.35
	54.0

	30
	28
	24.65
	3.35
	11.2

	31
	27
	24.65
	2.35
	5.52

	32
	20
	24.65
	-4.65
	21.6

	33
	29
	24.65
	4.35
	18.9

	34
	18
	24.65
	-6.65
	44.2

	35
	20
	24.65
	-4.65
	21.6

	36
	27
	24.65
	2.35
	5.52

	37
	22
	24.65
	-2.65
	7.02
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          G.  Technique for Analyzing the Data

To know the significant difference between the students achievement in the experimental group and those in the control group the writer used: 
- table of frequency,
- descriptive statistic, 
- normality test, 

- homogeneity test,
- t-test which is paired sample t-test and independent sample t-test.   
H. Teaching Procedure Using KWL Strategy


Pre-Activities
 (1) The teacher divided the students into 10 groups. Each group consisted of 3 to 4 students.

 (2) The teacher gave a KWL chart consists of 3 columns and label first 

       column K, second column W and third column L.

         Whilst-Activities

(1) The teacher asked students to brainstorm words, terms or phrases related with a topic, and then filled the K column with what they thought about it.

(2) The teacher asked the students what they wanted to know about the topic,       

      and then filled the W column with their questions about the topic.

(3) The teacher asked the students to read the text.

4) The teacher asked the students to fill out the L column of their charts after

      reading the text.

(5) Each group discussed the information that they recorded in the L column.

(6) Each group reported their charts to the class.

(7) The teacher encouraged students to research any questions in the W
      column that were not answered by the text.

(8) Students answered the questions related to the text they had discussed with 

     their groups.

Post-Activities 

(1) Teacher gave comment, opinion, and suggestion to each group about their

      KWL chart.

(2) Teacher closed the meeting

CHAPTER IV

RESEARCH FINDINGS AND DISCUSSION
This chapter presents the research findings and the research discussion. 

A. The Research Findings
1. Data Descriptions

In the data descriptions, frequency distributions and descriptive statistics in the form of scores were obtained from students’ pretest and posttest scores in the experimental and control group.
In the distribution of the Frequency, students’ pretest scores and posttest scores in experimental group and students’ pretest scores and posttest score in control group are presented below.
a. Students’ Pretest Scores in Experimental Group

After the pretest had been done to the experimental group, it was found that five students got the scores from 51 to 60 (14,3%). Eighteen students got the scores from  61 to 70 (51.4%), eleven students got the score from 71 to 80  (31.4 %), and one student got the score from 81 to 90 (2.9%)  The frequency table of the students’ pretest scores in the experimental group is illustrated in Table 5

Table 5

The Frequency Table of the Students’ Pretest Score in the Experimental Group
	Class Interval
	Frequency
	Percentage (%)

	51-60
	5
	14.3

	61-70
	18
	51.4

	            71-80
	11
	31.4

	81-90
	1
	2.9

	                Total                           35
	100


b. The Students’ Posttest Score in Experimental Group

After the posttest had been conducted to the experimental group, it was found that there were two students got the score from 51 to 60 (5.7%), nine students got the score from 61 to 70 (25.8%), sixteen students got the score from 71 to 80 (45.7%), and eight students got the scores from 81 to 90 (22.9%). The frequency table of the students’ posttest scores in the experimental group is illustrated in Table 6.
Table 6
The frequency table of the students’ posttest score 
In the experimental group
	Class Interval
	Frequency
	Percentage (%)

	51-60
	2
	5.7

	61-70
	9
	25.8

	          71-80
	16
	45.7

	81-90
	8
	22.9

	          Total                              35
	100


c. Students’ Pretest Score in Control Group
After the pretest had been administered to control group, it was found that five students got the score from 51 to 60 (14.3 %), twenty students got the score from 61 to 70 (57.2%). seven students got the score from 71 to 80 (34.3%), two students got the score from 81 to 90 (20.5%). The frequency table of the students’ pretest scores in the control group is illustrated in Table 7.
Table 7
The Frequency Table Of The Students’ Pretest Score In The Control Group
	Class Interval
	Frequency
	Percentage (%)

	51-60
	5
	14.3

	            61-70
	20
	57.2

	            71-80
	7
	34,3

	 81-90
	2
	20.5

	             Total                            35
	100


a. Students’ Posttest Score in Control Group
After the posttest had been administered to control group, it was found that there are five students got the score from 51 to 60 (14.3%), eighteen students got the score from 61 to 70 (51.4%), eleven students got the score from 71 to 80 (31.4%), and one student got the score from 81 to 90 (2.9%). The frequency table of the students’ posttest scores in the control group is illustrated in Table 8.
Table 8
The Frequency Table of the Students’ Posttest Score in the Control Group
	Class Interval
	Frequency
	Percentage (%)

	51-60
	5
	14.3

	           61-70
	18
	51.4

	           71-80
	11
	31.4

	 81-90
	1
	2.9

	Total                          35
	100


B. Descriptive Statistics

In descriptive statistics, miniumum, maximum, mean and standard deviation from students’ pretest score in experimental group, students’ posttest score in experimental group, students pretest score in control group, students’ posttest score in control group are presented.

a. Students Pretest Scores in Experimental Group

From the descriptive statistic of 35 sample of students pre-test score in experimental group, it was found the mean score was 69.26 the standard error of mean was 0.1144, the standard deviation was 6.771, the minimum score was 55, and the maximum score was 85. The descriptive statistics on students’ pretest scores in experiment group was displayed in Table 9
Table 9
Descriptive Statistics on Students’ Pretest Score
in Experimental Group
	Descriptive Statistics

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	
	Statistic
	Statistic
	Statistic
	Statistic
	Std. Error
	Statistic

	Pretestexp
	35
	55
	85
	69.26
	1.144
	6.771

	Valid N (listwise)
	35
	
	
	
	
	


b. Students Posttest Scores in Experimental Group

From the descriptive statistic of 35 sample of students post-test score in experimental group, it was found the mean score was 76.05, the standard error of mean was 0.1328, the standard deviation was 7.859, the minimum score was 60 and the maximum score was 90. Table 10 shows the descriptive statistics of the students’ posttest scores in experimental group.
Table 10
Descriptive statistics of the Students’ posttest score 

in experimental group
	Descriptive Statistics

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	
	Statistic
	Statistic
	Statistic
	Statistic
	Std. Error
	Statistic

	Posttestexp
	35
	60
	90
	76.06
	1.328
	7.859

	Valid N (listwise)
	35
	
	
	
	
	


c. Students Pretest Scores in Control Group
From the descriptive statistic of 35 sample of students pre-test score in control group, it was found the mean score was 69.00, the standard error of mean was 0.1206, the standard deviation was 7.133, the minimum score 52, and the maximum score 82. The descriptive statistics on students’ pretest score in control group was displayed in Table 11

Table 11
Descriptive Statistics on Students’ Pretest Score 
in Control Group
	Descriptive Statistics

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	
	Statistic
	Statistic
	Statistic
	Statistic
	Std. Error
	Statistic

	Pre-test control
	35
	52
	82
	69.00
	1.206
	7.133

	
	35
	
	
	
	
	


d. Students Posttest Scores in Control Group

From the descriptive statistic of 35 sample of students post-test score in control group, it was found that the mean score was 71.83, the standard error of mean was 0.1220, the standard deviation was 7.217, the minimum score was 55, and the maximum score 8.5. Table 12 shows the descriptive statistics of the data obtained.
Table 12
Descriptive statistics of the posttest score in control group
	Descriptive Statistics

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	
	Statistic
	Statistic
	Statistic
	Statistic
	Std. Error
	Statistic

	Post-test control
	35
	55
	85
	71.83
	1.220
	7.217

	
	35
	
	
	
	
	


C. Prerequisite Analysis

The analysis of normality, homogeneity and paired sample test of the data collected from the pretest-and posttest both experiment and control groups were done as prerequisite analysis before testing the hypothesis was carried out to students post-test scores in control and experimental group. They were described as follows.
1. Statistical Analysis on Measuring Normality of the Data
Normality of the data was measured to the students’ pretest and postest scores in experimental and control group. In this study, Kolmogrov Smirnov found in SPSS was used. The students’ scores were classified into normal whenever the p-output was higher than a mean significant level (α) of 0.05. The normality test of the data was measured to t he students’ and post-test pre-test scores in experimental and control
a. The pretest scores in experimental and control group

From statistics calculation using measuring normality test of the students pre-test and post-test scores in control and experimental group using Kolmogrov Smirnov, it was found that the significant value of pretest score in control group was in experimental group 0.343, while teaching reading comprehension using KWL strategy who are taught in experimental group was 0.465. It could be said that both ht were categorized normal since the p-output was higher than mean significant difference at 0.05 levels. The further calculation of normality test can be seen in Table 13.
Table 13
Result Analysis of Normality Test of the Students’ Pretest

in Control and Experimental Group
	No
	Students’ Pretest
	N
	Mean
	STD
	Sig.
	Result

	1
	Control Group
	35
	69.00
	7.133
	0.343
	Normal

	2
	Experimental Group
	35
	69.26
	6.771
	0.465
	Normal


b. The Posttest Scores in Control and Experimental Group

From statistics calculation using normality test to students post-test score in control and experimental group using Kolmogorov Smrinov, it was found that the significant value of posttest score in control group was 0.611, while teaching reading comprehension in experimental group was 0.825. It could be said that the students’ posttest score in control and experimental group were normal since it was higher than mean significant difference at 0.05 levels. The further calculation of normality test.

Table 14
Result Analysis of Normality Test of the Students’ Post-test
in Control and Experimental Group
	No
	Students’ Posttest
	N
	Mean
	STD
	Sig.
	Result

	1
	Control Group
	35
	71.83
	7.217
	0.611
	Normal

	2
	Experimental Group
	35
	76.06
	7.859
	0.825
	Normal


2.The statistical Analysis on Measuring Homogeneityof the Data
Levene Statistic found in SPSS 16 is used to determine the samples are homogeneous or not. The samples are considered homogeneous whenever the p-value was higher than mean significant difference at the 0.05 level. The test was done to the students’ pre-test and post-test in experimental and control group. They are described as follows
a. students’ pretest in experimental and control group
Based on the calculation result measuring homogeneity test to students’ pre-test score in experimental and control group  using levene statistics, it was found that the p-output was 0.057. It means that the sample taken from the experimental and control group were homogeneous since it was higher than mean significant difference at the 0.05 level. The further calculation of homogeneity test using Levene Statistics was displayed in Table 15
Table 15
result analysis of homogeneity test of the students’ score pretest 
in control sand experimental group
	No
	Students’ Pretest 
	N
	Levene Statistics
	Sig.
	Result

	1
	Control Group
	35
	0.057
	0.812
	Homogen

	2
	Experimental Group
	35
	
	
	


b. the students’ postest in experimental and control group 

Based on the calculation result measuring homogeneity test to students’ post-test scores in experimental and  control group using levene statistics, it was found that the p-output was 0.153. It means that the sample taken from the experimental and control group were homogeneous since it was higher than mean significant difference at the 0.05 level. The further calculation of homogeneity test using   Levene Statistics was displayed in Table 16
Table 16
Result analysis of homogeneity test of the students’ score post-test 
in control and experimental group
	No
	Students’ Posttest 
	N
	Levene Statistics
	Sig.
	Result

	1
	Control Group
	35
	0.153
	0.697
	Homogen

	2
	Experimental Group
	35
	
	
	


3. Statistical Analiysis Measuring a mean significant increase Using Paired 
    Sample Test

      Paired sample test was used to determine whether or not there is a mean difference increase from students’ pre-test to post-test scores in experimental and control group. The analysis of measuring a mean significant increase was done to students’ pre-test and post-test score in control and experimental groups. They are described as follows
a. Students’ Pretest and Posttest Mean Difference in the Experimental Group using Paired Sample Test
From statistic calculation using paired sample test, it was found the students’ mean score of pre-test and post-test in experimental group was 69.26 and after the treatment was given, the students’ mean of their post-test score 76.06. Standard deviation 5.728, from the students’ pre-test and post-test in experimental group, it has mean significant difference between pre-test and post-test in the experimental was 6.800 at 0.05 levels. The statistics summary of paired sample test in the experimental and control group was shown in table 17.
Table 17
The analysis of students’ pre-test and post-test mean difference score in experimental group using paired sample test
	Reading Strategy
	Pre-test and Post-test in Experimental Group

	KWL Strategy
	Mean
Pretest
	Mean
Posttest
	SD
	Mean Difference

	
	69.26
	76.06
	5.728
	6.800


b. Students’ Pretest and Posttest Mean Difference in the control Group using Paired Sample Test
From statistic calculation using paired sample test. It was found the students’ mean score pre-test in control group was 69.0000. The students’ posttest score was 71.8286, and standard deviation was 6.43285. From students’ pre-test and post-test scores, it has a mean significant increase where the mean difference between pre-test and post-test in control group was 2.82857. The statistics summary of paired sample t-test in the pre-test and post-test of control group was shown in Table 18
Table 18
The analysis of students’ pre-test and post-test mean difference score in control group using paired sample test
	Reading Strategy
	Pre-test and Post-test in Control Group

	Direct Method
	Mean
Pretest
	Mean
Posttest
	SD
	Mean Difference

	
	69.0000
	71.8286
	6.43285
	2.82857


D. Results of Testing Hypotheses in Measuring a Mean Significant Difference From Students Post-test scores in control and experimental group using Independent sample t-test
From the statistics using independent sample t-test measuring a significant difference between students’ reading comprehension who are taught using KWL strategy and that those who are taught using direct method, it was found that the p-output 0.013. When the p-output was lower than mean significant difference at the 0.05 level, it could be predicted that a significant difference between students’ reading comprehension achievement that are taught using KWL and direct method was found. It means that there is a significant difference on students’ reading comprehension score who are taught using KWL and direct method. The further calculation of the t-test was displayed in Table 19
Table 19
Result of analysis in measuring a mean significant difference between students’ reading comprehension who are taught using KWL strategy and that those who are taught using direct method
	Reading Strategy
	t-test For Equality of Means
	Ho

	
	T
	Df
	Sig. (2-tailed)
	

	KWL Strategy vs Direct Method
	2.345
	68
	.022
	Rejected


E. Research Discussion


Based on the data analysis, it can be stated that students pre-test and posttest scores in experimental and control group were categorized normal and homogeny since the result of calculation analysis were higher than mean significant difference at the 0.05 level. It can be stated that mean difference from students who are in experimental group had a significant increase than those who are in control group taught using direct method.

At last, from the statistic calculation measuring a mean significant difference on students’ post-test scores in experimental and control group. It was found that there is a mean significant difference between teaching reading comprehension using KWL strategy and direct method since the result of calculation using independent sample t-test found the p-output was lower than a mean significant different at 0.05.
CHAPTER V

CONCLUSION AND SUGGESTION

In this chapter, the writer presents the conclusion, suggestions, and recommendation based on the findings presented in previous chapters.

A. Conclusions


Based on the result of the data analysis in the previous chapter, it can be concluded that there was a significant difference in reading comprehension achievement between the students who were taught using KWL strategy and the students who were taught using direct method.

 It can be seen from the calculation research using independent sample test that the p-output was lower than a mean significant different at the 0.05 level. It was concluded that a significant difference in reading comprehension achievement taught using KWL strategy and direct method was found or it can be stated that Ho is rejected and Ha is accepted.

B. Suggestion

From the conclusion above, the researcher would like to give suggestion that KWL strategy can be applied at Junior High School, especially at MTs Patra Mandiri Palembang, in order to improve the teaching and learning of English in the classroom.


The teacher may use one of the strategies or techniques in teaching reading comprehension. In this research, the researcher used KWL strategy to increase students reading achievement. So, the teacher should use KWL strategy in teaching reading comprehension. The teacher should always give motivation to her students to practice their reading comprehension to read a lot of reading text.


The students need to improve their ability in reading comprehension in order to get good achievement and increase their knowledge.

C. Recommendation

In this study, the researcher is very interested in doing the research entitled “Teaching Reading Comprehension Using KWL Strategy to Improve Students Achievement in The Eight Grade Students of MTs Patra Mandiri Palembang”. In this research, the researcher just focuses on the reading skill using KWL strategy to teach reading comprehension. For other researchers, the writer suggests them to do further research about different learning style to know is it effective or no to be done.
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